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 Considerar las siguientes indicaciones para el desarrollo del PCI.   (Luego de leer borrar las indicaciones)
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5. Considerar normas apa para las citas bibliográficas  si establece  incorporar en el documento.
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7. El espacio entre líneas es 1,5
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CONTENIDO

1. Enfoque pedagógico 
Este plan de estudios de Inglés está diseñado para los estudiantes de Educación General Básica (2º al 10º) y Bachillerato Unificado general (1º al 3º), cuya lengua madre no es Inglés. Dado que la población Lasallista está compuesta por grupos de diferentes orígenes culturales y lingüísticas, por causa de la migración, En consonancia con las necesidades de una lingüísticamente y culturalmente diversa población, este plan de estudios presenta una justificación y el marco para el aprendizaje de Inglés al tiempo que reconoce auténtica producción, culturalmente relevante y prácticas con el fin de facilitar la inclusión educativa de los alumnos con independencia de su L1. Este plan de estudios se construye con los alumnos monolingües es decir estudiantes que hablan español para que puedan comunicarse de manera efectiva.
En el mundo globalizado de hoy. El programa también es compatible con cursos de enseñanza general objetivos de la justicia, la innovación y la solidaridad, mediante el desarrollo de pensamiento, social, y habilidades creativas en el contexto del aprendizaje de idiomas para que los estudiantes puedan desenvolverse con éxito en los hámbitos locales e internacionales.
La meta es alcanzar habilidades específicas desarrolladas a través de aprender Inglés, como:
-       Desarrollar la comprensión de los estudiantes con relación a  otras culturas e incluso la propia, y para comunicar su comprensión y puntos de vista a los demás a través del Inglés
-       Desarrollar las habilidades personales, sociales e intelectuales necesarias para alcanzar su potencial para participar productivamente en un mundo cada vez más globalizado cuyo factor común es el uso del Inglés
-       Crear amor por el aprendizaje de idiomas desde una edad temprana, con el fin de fomentar la motivación de los estudiantes de continuar el aprendizaje de Inglés en toda la EGB y BGU, a través de la participación y experiencias de aprendizaje positivas.
Principios básicos
Los principios básicos en el plan de estudios se pueden resumir en:
•El enfoque comunicativo de la lengua: la lengua se aprende mejor como un medio para interactuar y comunicarse.
•El contenido y el aprendizaje de idiomas Integrado este es un modelo utilizado para unir el aprendizaje de idiomas con aspectos culturales y cognitivos de aprendizaje, tales como la adquisición de ese idioma para que sirva como motor de desarrollo los estudiantes.
•Al tomar en cuenta las normas internacionales vemos que el plan de estudios se basa en niveles reconocidos internacionalmente y en procesos de enseñanza - aprendizaje de idiomas.
• Para apender Inglés es importante apoyarse en el desarrollo de la reflección, como una de las habilidades de pensamiento y otras habilidades sociales y creativas necesarias para el aprendizaje holístico.
•El enfoque centrado en el estudiante es así que las metodologías de enseñanza deben reflejar y responden a las fortalezas y desafíos de los alumnos, y facilitar el proceso de aprendizaje mediante el apoyo, motivación y compromiso de los alumnos con el aprendizaje.
-       Enfoque comunicativo de la lengua.
El enfoque del plan de estudios de EFL propuesta es comunicativa, en consonancia con la intención expresada por el Ministerio de Documentos Educación: Actualización y fortalecimiento curricular de 2010. Dentro de este enfoque, la propuesta hace énfasis en el desarrollo de las cuatro habilidades comunicativas en lugar de aprendizaje del contenido lingüístico, ya que el objetivo de aprendizaje de lenguas extranjeras no es convertir a los alumnos en expertos en lingüística que puede conceptualizar y descifrar los diversos componentes de la lengua, pero los ciudadanos, más futuros que sean competentes en el uso de una segunda lengua para la comunicación oral y escrita.
En este contexto, la competencia lingüística se define como la capacidad de comunicarse de manera efectiva. Es decir, aunque el lenguaje [sistemas] conocimiento estará presente [gramática, léxico, etc.], éstos no deben ser el foco principal del proceso de aprendizaje. Más bien, el énfasis debe estar en los aspectos formativos del lenguaje como un medio para participar en la interacción comunicativa con propósito y haciendo significado. Esto se logra a través de una serie de actividades para apoyar la interacción viva, despertando la conciencia y la capacidad de los alumnos, y la creación de un compromiso positivo para apoyar la motivación intrínseca para aprender Inglés.
-       Contenido y el aprendizaje integrado de lengua.
Este plan de estudios se basa en un enfoque de aprendizaje, lenguaje-conducido, en donde se utiliza el contenido de otras disciplinas para su uso lenguaje significativo y con un propósito (Met, 1999). Es compatible con el plan de estudios general, el desarrollo de habilidades cognitivas y sociales necesarias para otros sujetos, y el refuerzo de los contenidos tratados en otras áreas.
La integración de las habilidades de pensamiento crítico como se define en la taxonomía de Bloom y el desarrollo de competencias lingüísticas comunicativas se presentan en esta propuesta procesos interdependientes dentro del modelo, donde las habilidades de pensamiento crítico sirven como el mecanismo para la aplicación del marco 4C (contenido, la cultura, la comunicación y la cognición). Inglés se utiliza como un controlador para ampliar, profundizar y expresar conocimientos de los educandos.
Este plan de estudios concibe el 4C a través de la integración de cinco hilos curriculares: Comunicación Oral (incluye hablar y escuchar), lectura, escritura, lenguaje a través de las Artes y Comunicación y la conciencia cultural. Funciones lingüísticas estarán enmarcadas dentro de los estándares internacionales de la Europa común un marco de referencia del lenguaje (MCER), guiados por y evaluados de acuerdo a los estados "puede hacer" asociados a cada nivel de competencia. 
-       Habilidades de pensamiento.
Interacción significativa en un idioma extranjero requiere la aplicación de habilidades comunicativas en el conocimiento y las perspectivas actuales de los usuarios a través de
La integración de las habilidades orales, expresión escrita, comprensión y habilidades de pensamiento crítico, evidenciado en la expresión del propósito y la producción de textos en el área comunicativa
-       Enfoque centrado en el alumno.
El enfoque del plan de estudios de EFL propuesta; ha sido estandarizada en todo el país de Ecuador y los objetivos son establecidos por el Ministerio de Educación (en lugar de establecido por los profesores o los propios alumnos), no simplemente se exija a los maestros para ofrecer un conjunto de hechos y la información de la Nación. Se les animará a reconocer que sus estudiantes son individuos con diferentes estilos de aprendizaje, personalidades e intereses, así como los diferentes niveles de motivación y la capacidad (Nunan, 1998). Como tal, los maestros tendrán en cuenta estas necesidades y adaptar su metodología en consecuencia. Las características principales de este plan de estudios centrado en el alumno son los siguientes.
La teoría constructivista surge por los aportes de: Piaget, Vygotsky, Bruner y Ausubel; todos ellos consideran el aprendizaje como proceso complejo de construcción basado en el conocimiento previo del alumno. Entre las premisas educativas de esta tendencia, descritas por Flórez-Ochoa (1999) y Díaz-Hernández (1998) se encuentran:
a) El lenguaje es el instrumento mediador en la construcción de estructuras cognoscitivas.
b) El estudiante es un procesador activo del aprendizaje. Se privilegia la razón constructora de éste como factor de su desarrollo.
c) El conocimiento no es una copia fiel de la realidad, sino la construcción interior de cada individuo. Por ello, toda percepción es el resultado de una interpretación. El pensamiento se forma como resultado de la interacción sujeto-mundo.
d) Los nuevos conceptos se generan de los esquemas y aprendizajes anteriores.
e) El aprendizaje es un proceso activo: los estudiantes construyen nuevas ideas sobre la base de su conocimiento actual y pasado.
f) La enseñanza parte de la estructura mental del alumno, reconociendo sus ideas y prejuicios sobre el tema, su nivel de pensamiento lógico y sus habilidades específicas.
g) Se enfatiza en la enseñanza por procesos: no se toma como base el producto del aprendizaje medido por conductas terminales, sino los procesos para la construcción de nuevas ideas y conceptos.
h) El diseño curricular, por centrarse en los procesos, es permeable, abierto, flexible y cambiante según el dinamismo del curso, el saber y el contexto histórico-cultural en el cual se desenvuelve.
En este Modelo el rol del docente cambia. Es moderador, coordinador, facilitador, mediador y también un participante más. El constructivismo supone también un clima afectivo, armónico, de mutua confianza, ayudando a que los alumnos y alumnas se vinculen positivamente con el conocimiento y por sobre todo con su proceso de adquisición.
El profesor como mediador del aprendizaje debe:
•           Conocer los intereses de alumnos y alumnas y sus diferencias individuales.
•           Conocer las necesidades evolutivas de cada uno de ellos.
•           Conocer los estímulos de sus contextos: familiares, comunitarios, educativos y otros.
•           Contextualizar las actividades.
 
2. Contenidos de Aprendizaje

SUBNIVEL 1
INICIAL 2 Y PREPARATORIA
Initial 
Unit 1  I have fun with my friends:
Vocabulary: school objects, shapes, numbers 1-10,parts of the body, 
Instructions: stand up, sit down, listen, be quiet
Unit 2 I am happy with my family: 
Vocabulary: members of the family, personal informtaion, shapes, colors, numbers, house
Instructions : look, color, circle, paint, 
Unit 3 Voices and songs of nature:
Vocabulary: food, clothes, weather, shapes, colors, numbers, 
Expressions to facilitate interpersonal interaction: it´s my turn, it´s your turn, 
Unit 4 A trip for my community:
Vocabulary: professions, numbers, colors, shapes 
Common values: Thank you, please
Unit 5 The magical world of field and city :
Vocabulary: means of transport numbers, colors, 
Verbs: jump, walk,run,stop 
Unit 6 I am ecuadorian :
Vocabulary: numbers, weather, days of the week 
Preparatory 
Unit 1 My school my second home: 
Vocabulary: school objects, numbers, shapes, colors, parts of the body 
Follow instructions: stand up, sit down, listen, be quiet, open the door, close the door  
Unit 2 Growing with my family: 
Vocabulary: family members, numbers, colors, shapes,parts of a  house 
Follow instructions : look, color, circle, paint, glue, cut, open your book, close your book
Unit 3 Let´s take care of our nature :
Vocabulary: animals, numbers, shapes, colors , animal habitat 
Expressions: it´s my turn, it´s your turn, let´s play, ok, you start 
Unit 4 what I want to be when I grow up :
Vocabulary: professions, numbers, colors, shapes
Common values: let´s share, please, thank you, pass me the... please  
Unit 5 When I grow up I will travel areound the world 
Vocabulary: means of transport, numbers, 
Verbs: run, stop, jump, walk, up, down 
Unir 6 My country a beautiful place :
Vocabulary: personal information, numbers, colors, likes/ dislikes 
Verbs: fly, swim, eat, drink 


SUBNIVEL 2
SEGUNDO, TERCERO Y CUARTO DE BASICA

SEGUNDO:
UNIT  1 Hi:
Vocabulary: Character names, numbers 1-10 and colors
 Grammar: Greetings. What's your name? How old are you? I'm seven. What color's the….? It's…
 Story and Phonics: Marie and Maskman learn to count. Initial letter sound 's' (six).    
UNIT 2 My School:
Vocabulary: School objects and character names
 Grammar: Who's that? He's.... She's... Who's he/she? How old is he/she? He/She's... How are you? I'm fine, thank you.
 Story and Phonics: Marie, Monty and Maskman in the classroom. Initial letter sounds: 'p' and 'b' (pink, blue).      
UNIT 3 Favorite Toys:
Vocabulary: Toys and colors
 Grammar:What's your favorite toy? My favorite toy is a.... Where's your.... Is your.... under... Prepositions: in, next to, on, under.
 Story and Phonics: Marie, Monty and Maskman talk about toys. Initial letter sounds: 't' and 'd' (ten, doll).    
 UNIT 4 My Family:    
 Vocabulary: Family
 Grammar: We're young. Who's that? Adjectives: beautiful, ugly happy, sad, old, young.
 Story and Phonics: Marie, Monty and Maskman talk about their families. Short vowel sound: 'a' and 'b' (sad). 
UNIT 5 Our Pets: 
Vocabulary: Pets
 Grammar: They're (small), plurals. Adjectives: big small, clean, dirty, long, short.
 Story and Phonics: Marie, Monty and Maskman talk about pets. Short vowel sound: 'e'  (ten).  
UNIT 6 My Face:
Vocabulary: The face and body parts
 Grammar:  Do you have (small mouth)? Yes, I do. No, I don't. I have (purple hair). We have (six dirty ears).
 Story and Phonics: Marie, Monty and Maskman meet Trevor the troll.  Initial consonant blends: 'gr', 'br', and 'fr'  (green, brown, frog).     
                                                 
TERCEROS:
UNIT  1  Wild animals:
   Vocabulary: Animals and body parts                                                                                                                                      Grammar: They have (big mouths). They don't have (tails). Do they have (long legs)? How many (teeth) do they        have?                                                                                                                                                                                               Story Phonics: Trevor. Marie, Monty and Maskman encounter wild animals. Short vowel sound: 'i'  (six).     

UNIT  2  My clothes:
   Vocabulary: Clothes                                                                                                                                                                        Grammar: He/She has (red pants). He/She doesn't have (a jacket).                                                                                            Story and Phonics: Trevor, Marie, Monty and Maskman talk about their clothes.  Short vowel sound: 'o' (doll).  

UNIT  3 Fun time!
Vocabulary: Activities                                                                                                                                                                 Grammar: I/You/She/ He can (sing). I/You/She/ He can't (drive a car). What can you do? Can you (fish)?                                                                                                                                                                                                     Story and Phonics: Trevor, Marie, Monty and Maskman talk about activities that Maskman can do.                                                    Consonant sound: 'l' (Lily, blue)

UNIT  4 At the amusement park:
   Vocabulary: Vehicles                                                                                                                                                                Grammar: What are you doing? I'm (flying).                                                                                                                                 Story and Phonics: Trevor, Marie, and Monty see Maskman rescue people.  Short vowel sound:   'u' (duck).    
  
UNIT 5 Our house:
 Vocabulary: Rooms and activities                                                                                                                                           Grammar: What's he/she doing? He's/She's (listening to music). What are they doing? They're (sitting on the couch). Is he/she (reading)? Yes, he/she is No, he/she isn't. Verb + ing                                                                                                                      spellings: coloring, playing.                                                                                                                                                             Story and Phonics: Trevor and Marie and the mystery of the missing pencils. Initial consonant sound: 'h' (horse).

6 Party time!
  Vocabulary: Food and activities                                                                                                                                              Grammar: I like (cake). I don't like (chocolate). Do you like (snakes)? Yes, I do. No, I           don't.                                                                                                                                                                                                 Story and Phonics: Trevor, Marie, Monty and Maskman chant about their favorite food. Long vowel sound: 'i_e', 'y'(bike, fly).  

CUARTOS:
UNIT 1
Hello! And Family matters:
Vocabulary: Character names, numbers 1-20 and toys.  Family and describing people.
Grammar: Greetings: Hello, What's your name? My name's...  How old are you? I'm (eight). I like (reading). What's her/his name? His name's... It's called... Have. Present progressive for present actions.         Prepositions: next to, on, in front of, under, between, behind. Can for ability. Possessives. Present progressive for present actions. Short answers: Yes, I do. No, I don't.
Phonics: Lock and Key. Detectives get a call to find a cat. Rhyming words. Lock and Key. Detectives go on a cat hunt. Long vowel sound 'ay' (baby) and  SOsound 'ar' (artist).

UNIT 2
Home sweet home and A day in the life:
Vocabulary: Houses and places Grammar: What's your address? Present progressive for present actions. Prepositions: above, below, need. Have. Story and Phonics: Lock and Key. Detectives check out the basement mystery. Long vowel sound 'oa' (goat) and vowel sound 'ou' (clown). Vocabulary: Daily routines and days of the week. 
Grammar: Simple present for routines: statements and questions. 'How often....?' Frequency adverbs: always, sometimes, never, every day. 
Phonics: Lock and Key. The detectives are interviewed on a TV show. Long vowel sound 'or' (horse).

UNIT 3
In the city and Stay healthy:
Vocabulary: Places around town Grammar: Prepositions: across from, close to. Where's the...? Infinitives with purpose: You go there to buy food. Must for obligation. Impersonal you. Can for permission. Story and Phonics: Lock and Key. The detectives and the bank robbery. Consonant sound 's' (city, ice). Vocabulary: Illness. 
Grammar: What's the matter? I'veThey have, He/She has... My...hurts. I'm not very well. Postive and negative obligations: must /must not. Permission and ability: can/can't. 
Phonics: Lock and Key. The detectives and the painting robbery. Rhyming words

UNIT 4
A day in the country and World of animals:
Vocabulary: Places in the country. Animals.
Grammar: Suggestions and offers: Should I…? Comparative of common irregular and one- and two- syllable regular adjectives: bad/worse. good/bad, -y, -ier, -er. Double of consonants: thin /thinner.
Phonics: Lock and Key. The detectives go on a picnic. Short vowel 'e' (head) and long vowel 'ee' (eat). Lock and Key. The detectives and the car thief. Consonant sound 'f' (dolphin).

UNIT 5
Weather report:
Vocabulary: Weather. 
Grammar: What's the weather like……? It's….. Simple past: was / wasn't, were / werern't. 
Phonics: Lock and Key. The detectives are at the police station. Consonant sound 'w' (why, were).

SUBNIVEL 3
QUINTO, SEXTO Y SEPTIMO DE BASICA
Quinto
1. Back to School  "Vocabulary: Inside, outside. Activities: Climb, dance, fish, ride, run , sail, sing, skate, skip rope, swim. Adverbs of manner: Badly, carefully, easily, happily, quickly, quietly, slowly, well. Grammar:  Relative clauses with who.  Phonics: Short vowel sounds "i" (quick) and long vowel sounds "ee" and "ie" (easy and fly)   CLIL: Measuring:Height and Length.
2. Good Sports. "Vocabulary: Inside, outside. Activities: Climb, dance, fish, ride, run , sail, sing, skate, skip rope, swim. Adverbs of manner: Badly, carefully, easily, happily, quickly, quietly, slowly, well.  Grammar: Relative clauses with where learn to do (something), Adverbs of manner. Phonics: Silent consonants (island). CLIL: Ball Games: Baseball, basketball and soccerValue: Value others.
3. Health Matters. "Vocabulary: Health: dentist, have a dream, have an eye test, hospital, nurse, see the doctor, sick, take some medicine.Grammar: Simple past irregualr verbs: affirmative, negative, interrogative, and short answerts. Clauses with because.Phonics: Consonant sounds "b"   "f"and "v"(ball, phone and village)CLIL: Body percussion: Percussion and musical notation
4. After school "Club" "Vocabulary: Activities: do a musical, play chess/Ping-Pong. Ordinal numbers: first-twentieth. Grammar:Simple past regular verbs: affirmative, negative, interrogative, and short answers. Spelling of -ed endings.Phonics: -ed endings "d"id", and "t" (called, wanted and kicked) CLIL:English Literature: poems, plays, and novelsValue: Be kin
5. Exploring our world. Vocabulary: Exploring: Antarctica, continents, exhibit, expedition, explorer, field, trip, ice, make a camp, museum, ship.Grammar: Simple past irregular verbs could/ couldn't:ability and short answers. Clauses with so. Comparative of two-and three syllable adjectives. Comparative adverbs. Possesive pronouns. Phonics: Short vowel sound "er" (nurse)CLL: Science: Endagered animals. Have a better understanding of endangered animals. Project: Make a poster about endangered animals  .
6. Technology "Vocabulary: Technology: button, computer, cell phone, DVD, email, the Internet, mouse, MP3 player, screen, text message, turn on, video.Grammar:Simple past irregular verbs. Phonics: long vowel sound "or" (short) and short vowel "aw"(water, daughter, and ball.CLL:  Technology: Read about robots and design a robot Value: Be safe

Sexto
1. Welcome to our Ezene. Vocabulary: School subjects: Art, computer studies, English, French, geography, German, history, math, P.E, science, Spanish. School: competition, dictionary, exam, language, lesson, prize, study, subject, timetable.Grammar: like/love+ -ing/ nouns, 'd like + infinitive. Simple present questions and short answers: Do you live close to your school? Yes, I do/ No, I don't. Is it on Thursday? Yes, it is./ No, it isn't.. Phonics: Consonant sounds: "j" (jump, orange) and "ch" (cheese, lunch)
2. Time for tv. Vocabulary: Time: after, a quarter after, half, o'clock. TV shows: cartoons, comedy, documentary, music video, news, quiz show, sports, weather. TV: action movie, channel episode, series, turn on. Adjectives: bad, boring, exciting, funny, good, interesting.Grammar: The time: What time is it? It's a quarter after one. Simple present for routines: I always ride my bike to school. Phonics: Vowel sound: "yoo" (usually, music)
3. City life. Vocabulary: City life: airport, bridge, castle, fire station, hotel, museum, playground, police station, post office, prison, restaurant, road, street, taxilcab, theater, zoo. Directions: across, corner, down, past, left, right, straight ahead.Grammar: Directions: Do down/across (Green Street), take the first/second/third street on the left/right, go straight aheard, turn left onto (Blue Stree), turn right at the corner, stop before you get to the (river), walk past the (playground), What's at the end of (the street)?be lost. 
4. Disaster. Vocabulary: Disasters: Earthquake, hurricane, iceberg, island, lightning, storm, tsunami, volcano. Verbs: break (leg), catch fire, cut, destroy, drop, erupt, fall down, hit, hurt, lose. Months.Grammar: Past progressive and simple past: I was having a picnic when it started to rain. What were you doing when the teacher saw you?. Phonics: Stressed syllables.
5. Material things. Vocabulary: Materials, bone, brick, card, fur, glass, gold grass, leather, man-made, metal, natural, paper, plastic, recylce, rubber, silver, stone, sugar, wood, wood. Grammar: Describing objects: It's/ They're made of (brick). What is it? Are they made of? Where do/ does.... come from? (Wood) comes from (trees). Phonics: Rhuming words.
6. Sences. Vocabulary: Senses: hearing, sight, smell, taste, touch. Cooking: bowl, cheese, cut, flour, fork, ingredients, knife, mix, onion, pepper, pizza, plate, recipe, salami, salt, sausage, spoon. Grammar: Describing sensations: What does it (feel/ tast/smell/look/sound) like? it (feels/tastes/smells/looks/sounds) like + noun. Phonics: Consonant sounds: "s" (rice, salad) and "z" (music, loves).


SEPTIMO 
Unit 1
Beastly tales
Vocabulary: Theater: act, actor, audition, part (in a play), play (n). Myths and legends: beast, breathe, claws, eagle, feathers, fur, hero, horn, legend, myth, nest, scales. Mythicals beasts: centaur, dragon, griffin, harpy (harpies), mermaid, minataur, phoenix, siren, unicorn. Grammar: Plans, intentions, and predictions: going to. Describing creatures: it has the body of a lizard, They have feathers, They live in nests. Joining clauses with who, where, that: Icarus, the boy who flew too near the Sun. The nests where griffins live are made of gold. A dragon is a beast that has scales and big claws. Phonics: Consonant sounds: voiced and unvoiced "th" (weather, theater)
Unit 2
Tomorrow's world
Vocabulary: Transport: carry (passengers), catch, get lost, pick up, transport (n), travel by (airbus, etc.) Space travel: air, astronaut, businessman, Earth, engineer, flight, float, Moon, rocket, space, tourist, weigh. Grammar: Predictions: will.Connectors: after that, because, before, then, when. Phonics: Contractions: 'll, 'm,'re,'s,n't.
Unit 3
The great outdoors.
Vocabulary: The country: adventure, break (an arm/ a leg), cave, fall over, hole, rock, waterfall, woods (place). Compass points: north, south, east, west. Exploration: backpack, camp (v), come back, expedition, explorer, journey, land (n), leave (v), sled, sleeping bag, tent, flashlight. Grammar: Past progressive and simple past: I was climbing when I fell. Describing location: Old bridge is east of the mountains. Phonics: Consonant sounds: "k" (coat, kick) and "g" (goat, big)
Unit 4
Food, glorious food!
Vocabulary: Food: Butter, candy, chopsticks, coffee, cookie, dish (part of a meal) fruit, hot dog, jelly, pan, peanuts, peas, popcorn, recipe, sauce, snack, sushi, vegetables. Grammar: Count and non-count nouns: We don't have enough eggs.We have too many apples. We have too much sugar. Phonics: Pronouncing the letters "gh": nights, laugh, cough.
Unit 5
Under the ocean
Vocabulary: Seas and oceans: claw, coral, crab, jellyfish, lobster, mammal, octapus, reef, rescue, seal, shell, squid, turtle. Grammar: Present perfect with for, since and still: The whale has been here for three hous. I've lived here since 2008. We still have not chosen a project. Phonics: Stressed syllables: bottle, today.
Unit 6
Free time
Vocabulary: Free time and hobbies: beatbox, bike trail, board game, chess, fahion design, do tricks, drum, free running, mountain bike, play an instrument, sew, skateboard. Grammar: Quantifiers: some, any, no, every, someone, anyone, no one, everyone, something, anything, nothing, everything, somewhere, anywhere, nowhere, everywhere. Phonics: Short vowel sound: "u" (fun, cousing, London)
SUBNIVEL 4
OCTAVO, NOVENO Y DECIMO DE BASICA
OCTAVO EFL:
6.- Time to eat:  Vocabulary: Food; more food and meals. Grammar: a/an; some and any with countable and uncountable nouns; there is /are with much, many and lot of. Listening: A conversation about after-school snacks. Reading: Art You Can Eat; Let's Celebrate!; Chino Meets Latino. Conversation: Ordering Food.
 Writing: Eva's special dinner.  
7.- Animal World: Vocabulary: Animals; action verbs. Grammar: Present continuous; simple present vs. present continuous. Listening: Conversations at a zoo. Reading: Animal Actions Quiz; All about Hippos; Huskies: The Inuit's Best Friend. Conversation: Asking and giving directions. Writing: A description of an animal.  
8.- City Life: Vocabulary: Places in town; transportation places and prepositions of place. Grammar: Simple past of be and there was/were; simple past statement with regular and irregular verbs; ago. Listening: A report on a school trip.
 Reading: Pompeii: The lost city; My trip to Puebla Getting Around in Hong Kong. Conversation: Sharing exciting news. Writing: An email about a place. 
9.- Fun & Games: Vocabulary: Sports and activities; clothes. Grammar: Simple past yes-no questions and short answers; simple past Wh-questions. Listening: A conversation about a skateboard competition. Reading: Sumo Giants; A teen Athlete; Ye Olde English Faire. Conversation: Expressing interest. Writing: A biography of an athlete. 
10.-  Vacation here and there: Vocabulary: Weather, months, and seasons; landforms. Grammar: be going to; superlative adjectives. Listening: A conversation about a trip to Ecuador. Reading: Wish you were Here; My Trip to Brazil; Canada: Land of Surprises. Conversation: Making suggestions.  Writing: An email about a vacation. 
NOVENO EFL
UNIT 1 : TRADITIONS
Vocabulary: Categories. Clothes and objects.
Grammar: Simple present review with "be" and "have". "whose" and possessives. Grammar reference p.106.
Listening: Whose shoes are they?
Conversation (Useful language): Keeping a conversation going.
Writing: A description of a family tradition.
Reading: "At Home in Two Worlds" ; Reading to write: "Our Summer Tradition" ;  Culture: "Colorful Hands and Heads"
Video: "Carpets of Dagestan" ; "What´s your favorite place in town?" ; "A Very Indian Wedding".
Accuracy and fluency: "whose" vs. "who's". Pronouncing the possessive of names ending in -s.
Speaking outcomes: I can...
- identify and talk about modern and traditional things;
- talk about modern and traditional things in my life;
- ask and answer questions about possessions;
- keep a conversation going, and
- talk about sports, weddings, and other tradition 
UNIT 2: SMART PLANET 
Vocabulary: Types of movies. Types of TV shows.
Grammar: Simple present review. Adverbs of frequency. Verb + infinitive or "-ing" form (gerund). Grammar reference p.107.
Listening: Deciding what to watch.
Conversation (Useful language): Asking for and giving opinions.
Writing: A movie review.
Reading: "Cinema´s Best Villains" ; Reading to write: "My All-Time Favorite Movie" ; Culture: "Hooray for Bollywood"
Video: "A Life on Broadway"; "What type of TV shows do you like watching?" ; "Mumbai: From Computers to Film" ; "Who´s Real?" (CLIL Project p. 116).
Accuracy and fluency: Infinitive or "-ing" form (gerund) vs. base form after some verbs. Irregular spellings of third person simple present form. The /ʃ/ sound.
Speaking outcomes: I can...
- identify different types of movies;
- talk about my movie-watching habits;
- talk about 
-different types of TV shows, preferences, and TV habits;
- ask for and give opinions, and
- compare Hollywood movies with other movies.
UNIT 3: SPENDING HABITS
Vocabulary: Places to shop. Money verbs.
Grammar: Present continuous review. Simple present vs. present continuous. Quantifiers. Grammar reference p.108.
Listening: Shopping habits.
Conversation (Useful language): Making requests when shopping.
Writing: A product review.
Reading: "A Day at the Mall in Dubai" ; Reading to write: "Product 
Reviews" ; Culture: "Adopt an Animal".
Video: "Unusual Fun" ; "How do you spend your money?" ; "Zero: Past and Present".
Accuracy and fluency: "enough" and "not enough". Irregular spellings of the "_ing" form. Syllable stress in compound nouns.
Speaking outcomes: I can...
- identify places to shop;
- talk about things I do every day and the things I´m doing now;
- ask and answer questions about spending and saving money;
- make requests when shopping, and
- talk about using money to help people or animals.  
UNIT 4 : OUR HEROES
Vocabulary: Cool jobs. Adjectives of personality.
Grammar: Simple past statements review and "ago". Simple past questions review and "ago". Grammar reference p.109.
Listening: Interview with a teenage hero.
Conversation (Useful language): Asking for and giving clarification.
Writing: A description of a person you admire.
Reading: "Young and Talented!" ; Reading to write: "My Hero" ; Culture: "The Island of Champions"
Video: "Wildlife Hero" ; "Who is your role model and why?" ; "The Chilean Mine Rescue" ; "Amelia Earhart: Famous Flyer" (CLIL Project p. 117).
Accuracy and fluency: Irregular verbs in the simple past. Spelling rules for the simple past. Short and long "i" sounds.
Speaking outcomes: I can...
- identify some cool jobs;
- share facts about someone´s life;
- ask and answer questions about being brave;
- ask for and give clarification, and  talk about famous athletes from my country.
UNIT 5: IT´S A MYSTERY
Vocabulary: Action verbs. Adverbs of manner.
Grammar: Past continuous. Adverbs of time. Simple past vs. past continuous. "when" and  "while". Grammar reference p.110.
Listening: I saw something strange last night.
Conversation (Useful language): Telling and reacting to a story.
Writing: A narrative about an interesting or unusual event.
Reading: "Whodunit?" ; Reading to write: "An Urban Legend" ; Culture: "The World´s Number One Detective"
Video: "Mysteries in the Mountains" ; "What´s an unusual or interesting thing that happened to you recently?" ; "The Case of the Missing Woman" ; "An Underwater Mystery" (CLIL Project p. 118).
Accuracy and fluency: The simple past for an event that interrupts an event in  progress. Spelling rules for forming adverbs. Pronouncing "was".
Speaking outcomes: I can...
- tell a story with action verbs;
- talk about what I was doing in the past;
- talk about past events and describe how I do things;
- tell an interesting or unusual story, and
- understand information and talk about fictional characters.
DECIMO EFL
UNIT 1 : HOME SWEET HOME 
Vocabulary: Furniture and other household items. Household appliances.
Grammar: Comparative and superlative adjectives and adverbs. "should (not)", "(not) have to", "must (not)". Grammar reference p.111.
Listening: A clothing emergency.
Conversation (Useful language): Asking for help and offering help.
Writing: An email about your house.
Reading: "A Home in the Jungle" ; Reading to write: "My House" ; Culture: "Life on the Water"
Video: "A Cool Life" ; "Which do you prefer - houses or apartments?" ; 
"Moving House".
Accuracy and fluency: Using "must" for obligation. Pronouncing the letters "er" and "or".
Speaking outcomes: I can...
- identify rooms in a house and household items;
- compare two or more rooms;
- identify and talk about household appliances;
- ask for and offer help, and
- talk about the kind of house I´d like to live in.
UNIT 2: VISIONS OF THE FUTURE
Vocabulary: Computers and communication. Technology verbs.
Grammar: "will" and "won't" for predictions. Adverbs of possibility. First conditional with "will (not)", "may (not)", and "might (not)". Grammar reference p.112.
Listening: They´re always coming out with something new.
Conversation (Useful language): Asking for help and giving directions.
Writing: An opinion paragraph.
Reading: "Computers: A Big Past, A Small Future" ; Reading to write: "How do you think people will listen to music in the future?" ; Culture: "Television Grows Up... and  Down!"
Video: "A Pizza Robot" ; "How important is your cell phone?" ; "Music Sharing" ; "The Secret of the Pyramids" (CLIL Project p.119)
Accuracy and fluency: First conditional vs. simple present. Different sounds for the letters "ou". Using commas with "if" clauses.
Speaking outcomes: I can...
- talk about computers and technology;
- make predictions about the future;
- talk about how to use technology;
- ask for and give instructions, and
- talk about how I watch TV today and in the future
UNIT 3: THE CHOISES WE MAKE
Vocabulary: Life events. Containers and materials.
Grammar: "be going to" and "will". Present continuous and simple present future. Grammar reference p.113.
Listening: An eco-project.
Conversation (Useful language): Agreeing and disagreeing.
Writing: An application letter.
Reading: "Life in the Outback" ; Reading to write: "Farah´s Application Letter" ; Culture: "A Summer in Alaska"
Video: "A School at Home" ; "What are you going to do when you leave school?" ; "Time for an Adventure!".
Accuracy and fluency: Present continuous for future arrangements. The vowel sound of "will" and "we'll". Using "think", "probably" and "maybe" with "will".
Speaking outcomes: I can...
- identify and talk about life events;
- discuss future plans and predictions;
- talk about future plans and scheduled events;
- agree and disagree with someone, and
- talk about places I'd like to volunteer.
UNIT 4 : WATCH OUT !
Vocabulary: Accident and injury verbs. Parts of the body.
Grammar: Present perfect statements with regular and irregular verbs. Present perfect questions. Present perfect vs. simple past. Grammar reference p.114.
Listening: I'm accident prone.
Conversation (Useful language): Reacting to good and bad news.
Writing: An email to refuse an invitation.
Reading: "It´s Hard Being a Teen!" ; Reading to write: "Your Invitation" ; Culture: "Beware of the Amazon!"
Video: "Danger in Our Food" ; "Have you ever had an accident?" ; "A Deadly Job".
Accuracy and fluency: The present perfect with "never". Forming past participles. The sound of "have" in "Wh-" questions. Using accident and injury words as both nouns and verbs.
Speaking outcomes: I can...
- talk about accidents and injuries;
- talk about things I have and haven´t done;
- ask, answer, and give details about things I´ve done;
- react to good and bad news, and
- talk about dangerous animals.
UNIT 5: HAVE FUN!
Vocabulary: Free-time activities. Adjectives of feeling.
Grammar: Indefinite pronouns. "too" and "enough". Grammar reference p.115.
Listening: I'll never forget....
Conversation (Useful language): Making and responding to suggestions.
Writing: An invitation.
Reading: "Jodi´s Blog" ; Reading to write: "Your Invitation" ; Culture: "April Fool´s!"
Video: "A New York City Food Tour" ; "How do you celebrate your birthday?" ; "Punkin Chunkin!" ; "An Ancient Answer" (CLIL Project p.120)
Accuracy and fluency: Indefinite pronouns with "any-" in negative sentences. The sound of the letter "gh".
Speaking outcomes: I can...
- talk about free-time activities;
- talk about weekend plans;
- describe feelings and situations with "too" and "enough";
- make and respond to suggestions, and
- talk about April Fool´s Day and jokes.
NOVENO SPEAKING
UNIT 1
SELF
· Forming plurals.
· Plural endings.
· The verb be
· Asking for repetition
· Interviewing a classmate.
· Listening for the main idea.
· Nice to meet you.
FAMILY   
· Tell me about your family.
· All in the family.
· Listening for details
· Possessive adjectives
· Syllables
· The family tree.             
STUFF AND MONEY
· Something special
· Get organized.
· Weekend sales.
· Possessive pronouns.
· Demonstrative pronouns: this, that, these, those.
· Word stress.
· Intonation in questions.
· Talking about everyday items.
· Role-playing a shopping situation.
TASTE
· Mealtime habits
· Street  food
· What a hobby!
· Simple present tense
· Prepositions of time: in, at, on.
· Describing a favorite meal or snack.
· Interviewing a classmate about free time.
FUN PLACES
CELEBRATION PLANS


SUBNIVEL 5  BACHILLERATO GENERAL UNIFICADO.
PRIMERO:
ENGLISH AS A FOREING LANGUAGE
UNIT ONE
Life on the Edge  
Vocabulary: Extreme weather. Basic needs.
 Grammar: Simple present and present continuous review. Simple past and past continuous review. "used to". Grammar reference p.106.
 Listening:  Biking the Pan-American Highway.
 Conversation: Agreeing and disagreeing.
Writing: A persuasive email.
 Reading: "Freezing in Siberia"; Reading to write: "A fun vacation"; Culture: "Tristan da Cunha
 Video: "The Long Winter"; "Which do you prefer, towns and cities or the country?"; "An Island Food";"The Khomani San of the Kalahari" (CLIL Project p.116)
 Accuracy and fluency: Not using "a" to talk about the weather. Pronunciation of "used to".
 Speaking outcomes: I can...
 - talk about extreme weather;
 - discuss how my environment affects my life;
 - talk about past incidents and habits;
 - ask for agreement, and
 - discuss a faraway place.  
UNIT TWO
First Things First   
Vocabulary: Priorities. Emotions.
 Grammar: "have to/don't have to". "must". Modals of obligation - "should", "ought to", "had better". "It's" + adjective + infinitive. Grammar reference p.107.
 Listening: Take it easy!
 Conversation (Useful language): Helping someone to do something.
 Writing: A blog post about solving a problem.
 Reading: "Getting Some Shut-Eye"; Reading to write: "Stories of Stress"; Culture: "Ten Things I Bet You Didn't Know About... Cheerleading"
 Video: "Get Up and Go!";  "What makes a good friend?"; "Irish Dancing".
 Accuracy and fluency: Using "to" after "ought", "should", and "had better". Forming past participles. The sound of "have" in "Wh-" questions. Using accident and injury words as both nouns and verbs.
 Speaking outcomes: I can...
 - talk about accidents and injuries;
 - talk about things I have and haven´t done;
 - ask, answer, and give details about things I´ve done;
 - react to good and bad news, and
 - talk about dangerous animals.
UNIT THREE
Art All Around Us 
Vocabulary: Visual arts, Musical instruments.
 Grammar: Verb + “-ing” form (gerund) review. “-ing” forms (gerunds) as subjects. Verbs + prepositions + “-ing” forms (gerunds). Grammar reference p.108
 Listening: Leo the one-man band.
 Conversation (Useful language): Inviting a friend and arranging to meet.
 Writing: A blog post about a concert.
 Reading: “Everyone´s an Artist”; Reading to write: “Fantastic Free Concert”; Culture: “A Temporary Desert City”.
 Video: “Original Art”; “Have you ever been to a concert?”; “A World of Music”; “Art in Perspective” (CLIL Project p.117)
 Accuracy and fluency: Using the “-ing” form after “enjoy”. Word stress with “love” and “hate”. Spelling the “-ing” forms.
 Speaking outcomes: I can...
 - talk about visual arts; 
 - express my likes and dislikes;
 - discuss music;
 - make invitations and arrangements, and
 - discuss a cultural event.      
UNIT FOUR
Sign Me Up!
Vocabulary: Adventure travel, Phrasal verbs related to travel.
 Grammar: Present perfect with “already”, “yet”, and “just”. Present perfect questions. Present perfect with “for” and “since”. “How long…?” and the present perfect. Grammar reference p.109
 Listening: Adventure travel experiences.
 Conversation (Useful language): Signing up for an adventure activity.
 Writing: An email comparing different customs.
 Reading: “Anchors Aweigh!”; Reading to write: “Tipping help!”; Culture: “Five Good Reasons to Visit New Zealand”
 Video: “The Age of Discovery”; “What’s the most exciting thing you’ve ever done?”; “Fun in Australia”
 Accuracy and fluency: Using “go” before activities that end in “-ing”. Word stress with time words.
 Speaking outcomes: I can…
 - talk about adventure travel;
 - ask and answer questions about personal experiences;
 - ask and answer questions about the duration of activities;
 - talk about signing up for an adventure activity, and
 - discuss reasons to visit a place.   

 UNIT FIVE
   Yikes!
Vocabulary: Fears. “-ed” and “-ing” adjective endings.
 Grammar:Future review “-will, be going to,” present continuous. First conditional. Modals of probability “-must”, “can´t”, “may”, “might”, “could”. Grammar reference p.110
 Listening: Conversations at an amusement park.
 Conversation (Useful language):Expressing disbelief.
 Writing: An email to a friend about plans and problems.
 Reading: “Ask Maria”; Reading to write: “Afraid to fly!”; Culture: “Superstitions? Who needs them?!”
 Video: “Creepy Creatures”; “What are you afraid of?”; “Calendars of the Ancient Maya”; “City vs. Country” (CLIL Project p.118)
 Accuracy and fluency: Pronunciation of “I´ll” as /al/. Not using “must” for future probability.
 Speaking outcomes: I can...
 - identify and discuss common fears;
 - talk about future events;
 - talk about things that are possible and not possible;
 - express disbelief, and
 - discuss superstitions.
WRITING:
UNIT 1: CHARACTER
Pronouns Present simple auxiliaries
UNIT 2: TIME
Skimming Vocabulary Nouns and verbs Different patterns Infinitives and gerunds
UNIT 3: HOME
Vocabulary about gadgets Adjectives of special characteristics There is and there are
UNIT 4: SIZE
Compound sentences Progressive Tense
UNIT 5: PATTERNS
Vocabulary of bad study habits Prefixes suggestions
SPEAKING:
UNIT 1: CHARACTER
Simple present tense Suffix –al Word stress
UNIT 2: TIME
Verbs with infinitive and gerund
UNIT 3: HOME
Quantifiers House and home differences suggestions
UNIT 4: SIZE
Present progressive Prefixes micro and mini
UNIT 5: PATTERNS
To give advice Suffixes –ology and -ologist
SEGUNDO DE BACHILLERATO GENERAL UNIFICADO 
WRITING
UNIT 1: SPEED
Adjectives and adverbs Commas and colons comparatives
UNIT 2: VISION
Adjectives of emotions Suffixes Count and noncount
UNIT 3: EXTREMES
Adjectives of characteristics Compound words Transitions and abilities
UNIT 4: LIFE
Life events Personality traits Transitions of sequence events
UNIT 5: WORK
Collocations Parallel structures Future forms

SPEAKING
UNIT 1: SPEED
Superlative forms of adjectives and adverbs prefixes
UNIT 2: VISION
Concrete and abstract nouns Suffixes
UNIT 3: EXTREMES
Ex-words Use of can and can’t
UNIT 4: LIFE
Simple past tense Word families
UNIT 5: WORK
Future forms Future time markers




ENGLISH AS A FOREIGN LANGUAGE
UNIT 1: DIFFICULT DECISIONS
Vocabulary: School life. Expressions with “make” and “do”.
Grammar: Second conditional. Second conditional “Wh-“ questions. Listening: Would you tell the teacher?
Conversation (Useful language): 
Writing: An article about online safety.
Reading: “A School with a Difference” ; Reading to write: “How to Be Safe Online!” Culture: “Punishment or Rehabilitation?”.
Oral:
ask for and give advice, and
discuss different systems for dealing with crime.
UNIT 2: SMART PLANET
Vocabulary: Materials. Eco-construction verbs.
Grammar: Simple present passive. Infinitives of purpose. Simple past passive. Grammar reference p.112
Listening: Tour of a museum Eco-House.
Conversation (Useful language): Apologizing.
Writing: A newspaper article about an event.
Reading: “House Made of Garbage” ; Reading to write: “Volunteers Clean Valley Nature Reserve” ; Culture: “Under the Australian Sun”.
Video: “Where Does it All Go?” ; “What kind of volunteer work can you do in your school or town? ; “Build It Better” ; “Driving into the Future” (CLIL Project p.119).
Accuracy and fluency: Including “is” or “are” in passive sentences.
Speaking outcomes: I can...
identify materials;
talk about how people recycle and reuse materials;
talk about eco-construction;
apologize, and 
discuss solar energy and sun safety.
UNIT 3: RUN FOR COVER
Vocabulary: Natural disasters. Survival essentials.
Grammar: Past perfect. Past perfect  “yes/no” questions. Past perfect and simple past. Grammar reference p.113
Listening: Survival story.
Conversation (Useful language): Explaining a personal problem.
Writing: A story about a personal experience.
Reading: “Krakatoa” ; Reading to write: “Story Source” ; Culture: “It isn´t just a hobby”.
Video: “Land of Volcanoes” ; “Do you often lose things?” ; “Storm Chasers”.
Accuracy and fluency: Pronunciation of /æ/ and /ɒ/. Using the past perfect for events completed before another past moment.
Speaking outcomes: I can...
- discuss natural disasters;
- ask and answer questions about past experiences;
- discuss past events;
- ask about and discuss personal problems, and
- discuss tornadoes and people who chase tornadoes.
 
UNIT 4: HE SAID, SHE SAID.
Vocabulary: Reporting verbs. Communication methods.
 Grammar: Quoted speech vs. reported speech. Reported questions. 
 Listening: Short conversations.
 Conversation (Useful language): Comparing different accounts of a story.
 Writing: An essay about social networking sites.
 Reading: “Communication Changes” ; Reading to write: “Are Cell Phones Good for Teenagers?” ; Culture: “The World Speaks One Language”
 Video: “Social Networks” ; “What do you think about celebrity gossip?” ; “The Language of the Future?” ; “Pictures with Meaning” (CLIL Project p.120).
 Accuracy and fluency: Pronunciation of final consonants /d/, /l/, /m/, and /n/. Not using “do” in reported questions.
 UNIT 5: DON’T GIVE UP
Vocabulary: Goals and achievements. Emotions related to accomplishments.
Grammar: Reflexive pronouns. Reflexive pronouns with “by”. Causative “have/get” Grammar reference p.115
Listening: Challenging situations.
Conversation (Useful language): Reassuring someone.
Writing: A personal action plan.
Reading: “Make Your Dreams Come True” ; Reading to write: “Achieving My Goal” ; Culture: “Olympics for the Brain”.
Video: “Lifeguard and Athlete” ; “Have you ever given a class presentation?” ; “Circus Star”.
Accuracy and fluency: The sound /iː/ in words with the letter “ie” and “ei”. Consonant clusters. Getting/having something done.

TERCERO BACHILLERATO GENERAL UNIFICADO
WRITING:
UNIT 1: NOURISHMENT
Synonyms Modals Vocabulary Conjunctions
UNIT 2: COMMUNITY
Suffixes Verbs of compulsion and prohibition Vocabulary
UNIT 3: SPACE
Scientific terms with Latin and Greek roots Passive voice
UNIT 4: SCALE
Vocabulary Comparing and contrasting Comparatives and superlatives
UNIT 5: SUCCESS
Vocabulary with synonyms Past progressive Tense 
SPEAKING:
UNIT 1 : NOURISHMENT
Modals of advice Phrasal verbs
UNIT 2: COMMUNITY
Prefixes and negative meanings Modals of probability
UNIT 3: SPACE
Tag questions Synonyms and antonyms
UNIT 4: SCALE
Contrast Word families
UNIT 5: SUCCESS
Past progressive tense homophones

ENGLISH AS A FOREIGN LANGUAGE
UNIT 1: IMPROVING TEXT CREATIONS.   
Outlining,to make a timeline, to write comments about blog, graphic organizers, writing arguments and hypothesis, text editing, project making, blog making, mail writing, summaries, making campaigns, following directions, paragraph writing, letter writing, text writing, poems, reviews, comments, invitations, research reports, predicting, poem interpretation
UNIT 2: ANALIZING TEXTS.
Types of reading: Skimming, Scanning, Reading for gist, Editing, Text comprehension, Making suggestions, Text analysis, Selecting researching sources, Literary elements, Literary tradition, Text predicting, text Summarizing, Text reading intonation.
UNIT 3: EVALUATING WORK.
Reliable researching,  source list, Unreliable researching source list, Comparison and contrast, Rubric making, Writing dialogues based on a model. Making checklists, Agreeing and disagree paragraphs, Supporting ideas with pieces of evidences, Letters to the editor, Evaluating texts using rubrics and checklists, Evaluating texts, Giving positive feedback, Create criteria to evaluate poems and songs.
UNIT 4: LITERACY CIRCLE:
Text evaluating, creating literature circles, problem solving, poem writing.




COMMUNICATION AND CULTURAL AWARENESS
UNIT 1: CULTURE AROUND THE WORLD.
World around Us, Countries and Nationalities, Descriptions and Appearance, Adjectives, Time, Personal Experiences, Food, Free Time and Hobbies  
UNIT 2: HOLIDAYS   
Home, World around Us, Natural World, Family, School, Countries and Nationalities, Descriptions and Appearance, Adjectives, Food, Personal Experiences
UNIT 3: WHAT’S UP
Home, World around Us, Natural World, Family, School, Countries and Nationalities, Descriptions and Appearance, Adjectives, Food, Personal Experiences
UNIT 4: WHAT DO YOU MEAN?
Home, World Around Us, Natural World, Family, School, Countries and Nationalities, Descriptions and Appearance, Adjectives, Food, Personal Experiences   
UNIT 5: I HAVE BEEN THERE BEFORE
Countries and Nationalities, Descriptions and Appearance, Adjectives, Food, Personal Experiences   


3. Metodología 
METODOLOGÍA
De acuerdo a las especificaciones curriculares planteadas por el Ministerio de Educación, el Colegio Particular “LA SALLE” de Conocoto se enfocará en incrementar el nivel de inglés de sus estudiantes mediante el desarrollo de metodologías tales como: CLIL (Content and Language Integrated Learning), o en español, metodología AICLE (Aprendizaje Integrado de Contenidos y Lenguas Extranjeras), Tasked- based approach (Enseñanza del lenguaje basado en tareas), Communicative Approach (Enfoque Comunicativo) and Total Physical Response ( Respuesta Física Total)
 
 
El método CLIL es un aprendizaje de contenidos y simultáneo para aprender una lengua extranjera, ya que se puede desarrollar temas interesantes relacionadas con otras asignaturas tales como: Ciencias Naturales, Estudios Sociales, Literatura entre otros. Esto hará que el proceso de enseñanza-aprendizaje sea más interactivo y constructivista ya que el estudiante adquiere los conocimientos mediante la investigación, desarrollo de proyectos, trabajos grupales,etc.
 
Los objetivos generales del AICLE se resumen, según Dalton-Puffer en:
 
·  Desarrollar las destrezas comunicativas con fines interculturales.
·   Asumir la escuela como un escenario de internacionalización. 
·  Dotar a los alumnos y alumnas de herramientas para abordar contenidos desde perspectivas novedosas. 
·  Acceder a la terminología específica de cada área en la lengua extranjera.
·  Mejorar la competencia lingüística general.
·  Desarrollar las destrezas orales.
·  Diversificar la metodología y didáctica en las prácticas de aula.
· Incrementar la motivación del alumnado (Dalton-Puffer 2008: 1)
 
Las líneas maestras del AICLE, desde el punto de vista metodológico son, según Meehisto, Marsh y Frigols (los tres autores del enfoque desde sus orígenes): 
 
·         ENFOQUE MULTIPLE
·  Apoyo al aprendizaje lingüístico en las clases de contenido.
·  Apoyo a los contenidos en las clases lingüísticas.
·  Integración de áreas curriculares.
·  Organización del aprendizaje a través de los temas transversales y del trabajo por  proyectos. 
·  Apoyo de procesos reflexivos en la dinámica de aprendizaje. 
 
·         ENTORNO DE APRENDIZAJE FIABLES Y ENRIQUECEDORES
 
·  Uso de las rutinas en las actividades y en el discurso. 
· Exposición combinada y simultánea de contenidos y lengua en el aula.
· Reforzar la confianza del discente para que experimente con la lengua y el contenido. 
·  Uso de rincones de aprendizaje diversos en el aula. 
· Utilización de entornos y materiales auténticos con fines didácticos.
·  Apuesta por el incremento de la conciencia lingüística del alumnado. 

 
·         AUTENTICIDAD 
· Permitir que el alumnado pida la ayuda lingüística que requiera en cada momento.
· Tratar de aproximar la dinámica de aula a los intereses del alumnado al máximo.
· Conectar de forma regular los procesos de enseñanza a los contextos inmediatos del alumnado. 
· Propiciar el contacto regular con otros estudiantes del mismo ámbito AICLE.
· Utilizar materiales actualizados a través de los diversos medios de comunicación. 

 
·        APRENDIZAJE ACTIVO

 
· Mayor frecuencia en la participación comunicativa entre el alumnado que con intervención del docente.
· El alumnado ayuda a fijar los resultados finales del curso en cuanto a contenido, lengua y aprendizaje. El alumnado participa en los procesos de evaluación. 
· Se favorece el trabajo cooperativo docente y discente. 
· Se negocia el significado de la lengua y de los contenidos con los estudiantes. 
· Los docentes se erigen en facilitadores de las dinámicas de enseñanza-aprendizaje.

 
·         ANDAMIAJE

 
· Partir de los conocimientos, destrezas, actitudes, intereses y experiencias previos del alumnado.
·  Reformular la información de forma atractiva para el alumnado. 
· Atender a los diversos estilos de aprendizaje del alumnado. 
·  Potenciar el pensamiento creativo y crítico. 
· Favorecer la inquietud, curiosidad y motivación del alumnado para evolucionar en aprendizaje. 


COOPERACION 

·  Planificar cursos, unidades didácticas, proyectos, temáticas en los que colabore el profesorado de AICLE con el resto de profesorado. 
·  Involucrar a las familias en los procesos de aprendizaje AICLE para poder ayudar al alumnado. 
·  Involucrar a las autoridades locales, regionales, nacionales e internacionales en las dinámicas AICLE del centro educativo (Mehisto et al. 2008: 29)
 
Por otro lado, la institución ve la importancia de reforzar, investigar, identificar y adquirir nuevos conocimientos mediante las tareas, que son imprescindibles en el proceso de enseñanza-aprendizaje, por ello se toma el método Tasked Based Approach,http://www.educ.ualberta.ca/staff/olenka.bilash/bestofbilash/taskbasedlanguageteaching.html plantea lo siguiente:
El método Tasked Based Approach aprendizaje basado en tareas centra en el uso de la lengua auténtica a través de tareas significativas, tales como la visita al médico o una llamada telefónica. Este método fomenta la comunicación significativa y está centrado en el estudiante. 
Características:
· Se anima a los estudiantes a utilizar el lenguaje de manera creativa y espontánea a través de tareas y resolución de problemas
· Los estudiantes se centran en una relación que es comparable a las actividades del mundo real
· El transporte de algún tipo de significado es central en este método
· La evaluación se basa principalmente en los resultados de tareas
· TBLT está centrado en el estudiante.
ENFOQUE COMUNICATIVO
¿Qué es el Método Comunicativo?
El Método Comunicativo (Communicative Language Teaching) es un enfoque en el cual se pone énfasis en ayudar a los alumnos a usar el idioma en una gran variedad de contextos y da importancia al aprendizaje de las funciones de la lengua.
· Su principal objetivo es ayudar a los alumnos a crear frases con significado (en lugar de ayudarles a construir estructuras gramaticales perfectamente correctas o a conseguir una pronunciación perfecta). Esto significa que el aprendizaje de la lengua extranjera se evalúa teniendo en cuenta cómo el alumno desarrolla su competencia comunicativa, la cual se podría definir como la capacidad que tiene el alumno para usar sus conocimientos y así comunicarse de manera adecuada.

Algunas características de este efectivo método:
·  Pone énfasis en la comunicación en la lengua extranjera a través de la interacción.
·  Introduce textos reales en la situación de aprendizaje.
· Da importancia a las experiencias personales de los alumnos como elementos que contribuyen al aprendizaje del aula.
· Intenta relacionar la lengua aprendida en el aula con actividades realizadas fuera de ella, en contextos sociales reales.
    Estas características demuestran que quienes utilizamos este método de enseñanza estamos tan interesados en las necesidades y deseos de nuestros alumnos como en la relación que existe entre la lengua que se enseña en nuestras clases y la que se utiliza fuera del aula.
    Las actividades realizadas en las clases basadas en el método comunicativo suelen incluir actividades en parejas y en grupo en las que se requiere la negociación y la cooperación de los alumnos, actividades enfocadas a adquirir fluidez que animen a los alumnos a aumentar su confianza, juegos de simulación (role playing) en los que los alumnos practican y desarrollan las funciones de la lengua, y también actividades enfocadas a adquirir un buen uso de la gramática y la pronunciación.
       Para ejemplificar más claramente lo que es el enfoque comunicativo se incluye una lista de características que Brown (2000, p. 43) describe:
·  Los objetivos de la clase se enfocan en todos los componentes (gramática, discurso, funciones, sociolingüística y estrategias) de la competencia comunicativa. Los objetivos deben entrelazar los aspectos organizacionales del idioma con la pragmática.
· Las técnicas del lenguaje son diseñadas para captar la atención en la pragmática, autenticidad y las funciones del idioma con un propósito significativo.
· Fluidez y exactitud son vistas como principios complementarios subyacentes a las técnicas comunicativas. En ocasiones, la fluidez puede tener más importancia que la exactitud, pues mantiene a los alumnos significativamente enfrascados en el uso del lenguaje.
· En una clase comunicativa los alumnos tienen que usar el idioma productiva y receptivamente en contextos aún no practicados fuera del salón de clase. Es por esto que las actividades en clase deben equipar al alumno con las habilidades necesarias de comunicación en esos contextos.
· Los alumnos pueden enfocarse en su proceso individual de aprendizaje, puesto que se les da la oportunidad de entender sus propios estilos para lograrlo, además, se desarrollan estrategias adecuadas para un aprendizaje autónomo.
· El papel del maestro es de facilitador y guía, no de aquél que todo lo sabe y es el único poseedor del conocimiento. Es por esto que los alumnos son motivados a construir significado a través de una genuina interacción lingüística con los otros.
   Actividades de clase utilizadas en el método comunicativo
    Algunos ejemplos de actividades son:
·   Juegos de simulación (role playing).
·   Entrevistas.
·   Intercambio de información repartida entre alumnos.
·  Juegos.
·   Encuestas.
·  Trabajo en parejas.
· Aprender enseñando.
La Institución ha creído conveniente  para un mejor desempeño el desarrollo de la comunicación (oralidad) mediante este método, la cual se hizo la investigación a través de la siguiente página  http://www.efdeportes.com/efd202/el-enfoque-comunicativo-en-la-ensenanza-del-ingles.htm
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Habilidades de pensamiento crítico en ESL
El manejo apropiado de una lengua extranjera como el inglés es básico para cualquier ciudadano. Esto se puede lograr más eficazmente, cuando la lengua es utilizada en la adquisición de conocimientos nuevos por medio de actividades significativas que impliquen un cambio auténtico de formas de pensar y sentir sobre no solo temas de interés para los interlocutores, sino también de las diversas formas de aprender de los participantes en la interacción.
El objetivo primordial de esta innovación es maximizar habilidades críticas a través de un ambiente colaborativo virtual con el fin de intercambiar, reflexionar, discutir experiencias y opiniones relacionadas con el cuidado del medio ambiente en la lengua inglesa, en una forma menos convencional para construir conocimiento. 
Ambientes de aprendizaje virtuales
La motivación intrínseca de los ambientes virtuales y la inclusión de diversos tipos de cursos que aprovechan los medios audiovisuales e interactivos son las principales fortalezas de este enfoque de enseñanza. Por su componente social, se incluyen actividades como editar, comentar y compartir contenidos propios que facilitan el aprendizaje colaborativo en las etapas de educación. En este sentido las habilidades de pensamiento crítico tienen confluencia con los ambientes virtuales.
Pensamiento crítico
El pensamiento crítico es un concepto que desde su naturaleza permite múltiples lecturas. Existe un consenso que en términos generales tiene que ver con el nombre dado a un grupo de habilidades, que de acuerdo con la taxonomía de Bloom (1956), se encuentran en las del pensamiento de orden superior. Esto debido a que el individuo no solo desarrolla este último, sino que es capaz de sintetizar, evaluar la información, crear nuevos significados y expresar un punto de vista basado en el minucioso análisis de variables explícitamente presentadas e implícitas en el discurso previamente leído o escuchado. Paul y Elder (2006) definen el pensamiento crítico como un proceso de analizar y valorar el pensamiento con el propósito de mejorarlo.
Según Paul y Elder (2006), un ciudadano integro debe desarrollar en su proceso de construcción de pensamiento crítico.
La característica reflexiva de las habilidades de pensamiento crítico permite cuestionar toda evidencia presentada en un argumento para apoyar una idea; esto con el fin de revelar su verdadera connotación y afirmarse en una opinión adecuada que corresponda o encuentre el significado más cercano a la verdad. Con respecto a las habilidades, Mayfield (2001) enumera las necesarias para ser un pensador crítico: ser capaz de separar hechos, opiniones, evaluaciones e inferencias de manera adecuada, y ser capaz de reconocer las conjeturas propias y las de los demás. Es necesario, además, preguntarse la validez de la evidencia y preparar, además, argumentos persuasivos usando evidencias. Otras habilidades requeridas son hacer preguntas y verificar información, escuchar y observar, evitar llegar a conclusiones apresuradas, tratar de entender múltiples perspectivas y, por supuesto, hacerlo buscando la verdad antes de tratar de probar que se tiene la razón. De todas formas, debemos mencionar que estas fases son parte de un sistema dinámico, más que de un proceso lineal.                   Basado en: https:// habilidades de pensamiento crítico en ESL
 
RESPUESTA FÍSICA TOTAL
Total Physical Response (TPR) o Respuesta Física Total , los estudiantes son llamados a responder físicamente a órdenes verbales.
El TPR está pensado primordialmente para profesores que enseñan inglés como un idioma adicional y por consiguiente como método en la enseñanza de otros idiomas.
Bases
El TPR está basado en la premisa que el cerebro humano está biológicamente programado para aprender cualquier lenguaje natural, incluyendo el lenguaje de señas de los sordos. El proceso es visible cuando observamos como los bebés interiorizan el lenguaje.
Se dirige a la forma en la que los niños aprenden su lengua materna. La comunicación entre padres e hijos combina las habilidades verbales y motrices, el niño responde físicamente a los comandos verbales del padre. La respuesta del niño es a su vez reforzada positivamente con la voz del padre. Durante muchos meses, el niño absorbe el lenguaje sin poder hablar. Es durante este período que la interiorizción y el descrifrado de mensajes ocurre. Después de esta etapa, el niño es capaz de reproducir el lenguaje espontáneamente.
Por lo que, el profesor debe de tratar de imitar este proceso en la clase.
Su uso en el aula
En el aula, el profesor y el estudiante toman los roles similares al padre y al niño respectivamente. Los estudiantes deben responder físicamente a las palabras del profesor. La actividad puede ser simple como Simón dice o juegos más complejos que incluyan gramática más compleja y escenarios más detallados. También es útil para contar historias.
Debido a su enfoque, el método TPR puede ser utilizado como alternativa para enseñar a estudiantes con dislexia o algún problema relacionado con el aprendizaje, los que comúnmente experimentan dificultades al aprender otros lenguajes con la instrucción tradicional.
De acuerdo con sus proponentes, tiene un número de ventajas. Los estudiantes disfrutarán de pasar el tiempo fuera de sus sillas. Las actividades TPR son simples y no requieren una preparación especial por parte del profesor. TPR no requiere aptitud y trabaja bien con clases de estudiantes con habilidades mixtas.10 Es bueno para los estudiantes sinestésicos que necesitan estar siempre activos en la clase. El tamaño de la clase no debería ser un problema y funciona efectivamente con niños y adultos.8
Sin embargo, es reconocido que el TPR es más útil para principiantes, aunque puede ser utilizado a niveles más altos en los cuales la preparación se convierte en algo más complicado para el instructor. Este método no provee una forma al estudiante para que exprese sus pensamientos en un modo creativo. Además, es sencillo sobreutilizar TPR. "Cualquier novedad, si llevada por mucho tiempo, conllevará adaptación Puede ser un reto para los estudiantes tímidos.
TPR y la enseñanza de una lengua extranjera.
Esta técnica es especialmente útil al enseñar una lengua extranjera. Las primeras destrezas que se practican son las receptivas y está comúnmente aceptado que el estudiante pasará por un periodo de silencio antes de producir ningún mensaje oral o escrito. Entre estas dos fases hay una intermedia en la que el estudiante puede responder físicamente para mostrar la comprensión de un mensaje. Seguimos un proceso natural en el aprendizaje de la lengua extranjera, intentando emular la forma en la que aprendió su lengua materna
 Algunos juegos basados en la técnica de "Total Physical Response"
·  Simón dice (variante)
· What's the time Mr Wolf.  
https://es.wikipedia.org/wiki/Total_Physical_Response
 El objetivo de la Institución es que el estudiante aprenda de forma natural un idioma extranjero y que se encuentre inmerso en temas de interés para el desarrollo de habilidades lingüísticas, obtenga un mejor desempeño académico y sobre todo que se le vea al idioma extranjero como una herramienta útil de comunicación.
4.  Evaluación 
INSUMOS:
Insumo1: Trabajo individual: informes exposiciones, tareas, laboratorios, otros.
Insumo 2:  Lecciones: orales, escritas, pruebas diferentes estructuras.  
Insumo 3: Trabajos grupales: debates, proyectos, exposiciones, trabajo colaborativo, otros. 
Técnicas e Instrumentos. 
La técnica a emplearse es la Observación.
Los instrumentos a emplearse son las diferentes rubricas.
NIVEL: INICIAL 2 Y PREPARATORIA
The grading criteria are as follows:
C= congratulations
F= fine
Cu= cheer up
 
	Homework 
	C   
	F
	CU

	Follow instructions
	 
	 
	 

	Do the activity
	 
	 
	 



	Speaking 
	C
	F
	CU

	Name Items
	 
	 
	 




	Listening 
	C
	F
	CU

	Recognize Items
	 
	 
	 




NIVEL: BASICA ELEMENTAL Y MEDIA

	INDIVIDUAL TASK
	 

	PRESENTATION
	2 P

	COMPLETENESS
	3 P

	GRAMMAR
	2 P

	SPELLING
	2 P

	CREATIVITY
	1 p

	AVERAGE
	10 P


 
	GROUP WORK
	 

	ORGANIZATION
	1 P

	MATERIALS 
	1P

	COOPERATIVE LEARNING 
	4 P

	GRAMMAR 
	3 P

	COMPLETENESS 
	1 p

	AVERAGE
	10 P



	HOMEWORK
	 

	PUNCTUALITY
	1 P

	PRESENTATION 
	2 P

	COMPLETENESS 
	2 P

	CONTENT
	 5 P

	AVERAGE
	10P


 
	ORAL LESSON
	 

	COMPREHENSION
	2.5P

	ACCURACY
	2.5P

	FLUENCY
	2.5 P

	PRONUNCIATION 
	2.5 P

	AVERAGE
	10p



NIVEL:   EGB SUPERIOR Y BACHILLERATO


 
	Speaking 
	

	Topic 
	2

	Communication 
	2

	Fluency 
	2

	Pronunciation
	2

	Length 
	2

	TOTAL
	10


 
	Writing 
	

	Grammar 
	2

	Content 
	2

	Organization 
	2

	Vocabulary 
	2

	Length 
	2

	TOTAL
	10


 
	Listening
	

	Follow a greed
	2

	Recognize words
	2

	Understand 
	2

	Listen and respond 
	2

	Listen attentively
	2

	TOTAL
	10


 
	Reading
	 

	Questionnaires
	10

	They will vary according to the topic, and the grade will depend on the number of questions
	 




 
 

Destreza Criterios e indicadores de evaluación  por año
Initial 2 –Preparatory
	EFL.1.1.2. Identify key members of the family if there is visual support (mother, father, brother, sister, grandfather, grandmother). 
	CE.EFL.1.1. Identify and understand basic vocabulary, every-day words, including instructions.
	.EFL.1.1.1. Learners can understand familiar words, and simple instructions about their own surroundings (I.3)

	EFL.1.2.1. Recognize familiar words, names, and objects at school (bagpack, book, chair, eraser, pencil, table, teacher, peer).
	CE.EFL.1.1. Identify and understand basic vocabulary, every-day words, including instructions.
	.EFL.1.1.1. Learners can understand familiar words, and simple instructions about their own surroundings (I.3)

	EFL.1.2.2. Show understanding of some basic words about ¨MY HOUSE¨ if there is visual support (bedroom, kitchen, living room, bed, door, sofa).
	CE.EFL.1.1. Identify and understand basic vocabulary, every-day words, including instructions.
	.EFL.1.1.1. Learners can understand familiar words, and simple instructions about their own surroundings (I.3)

	EFL.1.3.1. Recognize basic vocabulary related to animals (bird, dog, cat, duck, fish, frog, tiger) when listening the sounds or if there is visual support.
	CE.EFL.1.1. Identify and understand basic vocabulary, every-day words, including instructions.
	.EFL.1.1.1. Learners can understand familiar words, and simple instructions about their own surroundings (I.3)

	EFL.1.3.2. Recognize the animals by doing the action when listening the animal word …… ( actions: fly, jump, swim, run).
 
	CE.EFL.1.1. Identify and understand basic vocabulary, every-day words, including instructions.
	.EFL.1.1.1. Learners can understand familiar words, and simple instructions about their own surroundings (I.3)

	EFL.1.3.3. Recognize basic vocabulary related to food (cake, apple, orange, banana, egg, milk, chips) if there is visual support.
	CE.EFL.1.1. Identify and understand basic vocabulary, every-day words, including instructions.
	.EFL.1.1.1. Learners can understand familiar words, and simple instructions about their own surroundings (I.3)

	EFL.1.4.1. Identify the numbers 0-9 when counting different object in class.
	CE.EFL.1.1. Identify and understand basic vocabulary, every-day words, including instructions.
	.EFL.1.1.1. Learners can understand familiar words, and simple instructions about their own surroundings (I.3)

	EFL.1.4.2. Recognize basic shapes (circle, square, triangle) using classroom objects. EFL1.6.1. Identify the basic colors (black, blue, red, white, yellow, green) when painting and drawing.
	CE.EFL.1.1. Identify and understand basic vocabulary, every-day words, including instructions.
	.EFL.1.1.1. Learners can understand familiar words, and simple instructions about their own surroundings (I.3)

	EFL1.7.1. Recognize basic vocabulary about ¨THE BODY¨ (arm, eye, hand, nose, head, ear, leg, mouth, feet) by pointing the parts of the body
	CE.EFL.1.1. Identify and understand basic vocabulary, every-day words, including instructions.
	.EFL.1.1.1. Learners can understand familiar words, and simple instructions about their own surroundings (I.3)

	EFL.1.1.1. Respond to simple questions about personal information in class using de following: example (What´s your name? I´m ….., How old are you? I´m……, Where do you live? In …..). 
	CE.EFL.1.2. Follow short and simple instructions that include familiar vocabulary and identify key item of information in order to act upon them.
	I.EFL. Learners can recognize and follow simple instructions in order to act upon them. (J.3.,I.3.,I.4.)

	EFL.1.1.3. Follow simple instructions related to classroom activities (open your book, close your book, stand up, listen, sit down, be quiet, look, point, paint, cut, glue, circle).
	CE.EFL.1.2. Follow short and simple instructions that include familiar vocabulary and identify key item of information in order to act upon them.
	I.EFL. Learners can recognize and follow simple instructions in order to act upon them. (J.3.,I.3.,I.4.)

	EFL.1.5.1. Understand and use basic expressions to facilitate interpersonal interaction when playing (It´s my turn, It´s your turn….., Let´s play, Ok, you start).
	CE.EFL.1.2. Follow short and simple instructions that include familiar vocabulary and identify key item of information in order to act upon them.
	I.EFL. Learners can recognize and follow simple instructions in order to act upon them. (J.3.,I.3.,I.4.)

	EFL.1.5.2. Identify location of people, objects, animals,0 using: on, in, under when responding to simple questions. Example ( Where is the pencil? it´s on the table, What´s this? It´s a…).
	CE.EFL.1.2. Follow short and simple instructions that include familiar vocabulary and identify key item of information in order to act upon them.
	I.EFL. Learners can recognize and follow simple instructions in order to act upon them. (J.3.,I.3.,I.4.)

	EFL.1.5.3. Use common values of giving, asking nicely, and sharing.( Let´s share, please, thank you, pass me the….please, here ´s a ….. for you).
	CE.EFL.1.2. Follow short and simple instructions that include familiar vocabulary and identify key item of information in order to act upon them.
	I.EFL. Learners can recognize and follow simple instructions in order to act upon them. (J.3.,I.3.,I.4.)

	EFL.1.5.4. Exchange basic personal preferences with peers when expressing likes and dislikes( I like …… ,I don´t like ……..).
	CE.EFL.1.2. Follow short and simple instructions that include familiar vocabulary and identify key item of information in order to act upon them.
	I.EFL. Learners can recognize and follow simple instructions in order to act upon them. (J.3.,I.3.,I.4.)

	EFL1.6.2. Sing along enunciating some of the words learned with rhythms, etc.
	CE.EFL.1.2. Follow short and simple instructions that include familiar vocabulary and identify key item of information in order to act upon them.
	I.EFL. Learners can recognize and follow simple instructions in order to act upon them. (J.3.,I.3.,I.4.)

	EFL.1.6.3. Clap, or sing along enunciating some of the animals learned.
	CE.EFL.1.2. Follow short and simple instructions that include familiar vocabulary and identify key item of information in order to act upon them.
	I.EFL. Learners can recognize and follow simple instructions in order to act upon them. (J.3.,I.3.,I.4.)

	EFL.1.7.2. Move and sing along using the vocabulary learned. 
	CE.EFL.1.2. Follow short and simple instructions that include familiar vocabulary and identify key item of information in order to act upon them.
	I.EFL. Learners can recognize and follow simple instructions in order to act upon them. (J.3.,I.3.,I.4.)

	EFL.1.7.3. Respond to action words such as run, stop, jump, walk, up, and down.
	CE.EFL.1.2. Follow short and simple instructions that include familiar vocabulary and identify key item of information in order to act upon them.
	I.EFL. Learners can recognize and follow simple instructions in order to act upon them. (J.3.,I.3.,I.4.)



SECOND
UNIT 1
	Skills and performance criteria
	Evaluation Criteria
	Indicators

	Reproduce basic introductions and limited personal information in class using simple present tense in order to get to know their peers. (Example:What’s your name or how old are you? etc.) (Rf:EFL.2.1.1)
 
EFL.2.1.6 Understand and use common expressions of politeness in class while working in pairs or groups on projects. (Example: please, sorry, thank you, etc.)     
 
EFL 2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)
 
EFL 2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)
 
Recognize specific information from a heard message or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.) (Ref: EFL 2.2.5)

EFL 2.2.8   Imitate individual English language sounds, especially those phonemes which do not exist in the student’s own L1, both in isolation and within key vocabulary items. (Example: /ŋ/ /ð/ /ʌ/ /i:/ and in words like singing, these, up, sea, etc.)

EFL 2.2.10   Clap, move, chant or sing along with short authentic English language rhymes or songs, approximating English rhythm and intonation once familiar with the text.   (Example: jump or clap in time to jump-rope rhymes, do the actions to action songs or short rhythmic poems, enunciating some of words in time with the rhythm, etc.

EFL 2.3.5 Show the ability to use a simple learning resource. (Example: a small set of flashcards, a picture-based dictionary (online or print), or a simple word list).
	CE.EFL.2.3. Make use of basic personal information and expressions of politeness in order to introduce oneself and participate in a short conversation.
 
    
 

CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them

 
 

CE.EFL.2.8. Production - Pronunciation: Produce individual words and short phrases clearly enough that other people can usually understand them easily.
 
 
 



CE.EFL.2.14. Demonstrate familiarity with study resources (both print and digital). (Example: a picture dictionary, some flashcards, of known words, or a word list.)
 

	 Learners discover how to use simle personal information and expressions of politeness in short dialogues. (J.2, J.3) (ref. I.EFL.2.3.1)




Learners can discover short and simple spoken texts to begin to be able to pick out key items of information and record them in simple writing or drawings, or physically act upon them. (I.3) (ref. I.EFL.2.7.1)



Learners discover how to pronounce most familiar vocabulary items. They discover how to produce some simple phrases and short sentences and may approximate English rhythm and intonation in simple longer utterances. (I.3) (ref. I.EFL.2.8.1)

Learners discover how to use simple online and print learning resources. (Example: flashcards, picture dictionaries, simple word lists, etc.) (I.2) (ref. I.EFL.2.14.1)



UNIT 2
	Skills and performance criteria
	Evaluation Criteria
	Indicators

	Reproduce basic introductions and limited personal information in class using simple present tense in order to get to know their peers. (Example:What’s your name or how old are you? etc.) (Rf:EFL.2.1.1)
 
EFL.2.1.6 Understand and use common expressions of politeness in class while working in pairs or groups on projects. (Example: please, sorry, thank you, etc.)
 
EFL 2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)
 
EFL 2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)
 
Recognize specific information from a heard message or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.) (Ref: EFL 2.2.5)
 
EFL 2.2.11   Produce simple, mainly isolated utterances using very short phrases and sometimes individual words, possibly with slow and/or hesitant delivery. (Example: words, phrases, and short sentences about people, animals, things, etc.)
 
Respond to simple questions in quite a short time when there are opportunities to speak (Ref: EFL 2.2.12)
 
EFL 2.3.1 Demonstrate basic reading comprehension skills by identifying the meaning of individual words, phrases, and sentences, including simple written instructions
	CE.EFL.2.3. Make use of basic information and expressions of politeness in order to introduce oneself and participate in short conversation.
 
 

 
CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them.
 


 

CE.EFL.2.9. Production - Fluency: Utterances are sometimes produced slowely but use appropriate words and phrases to express basic ideas, initiate conversation and respond to questions, including some chunks of language and short sentences.
 




CE.EFL.2.11. Identify and understand every-day words, phrases, and sentences, including instructions.

	 Learners discover how to use simle personal information and expressions of politeness in short dialogues. (J.2, J.3) (ref. I.EFL.2.3.1)





Learners can discover short and simple spoken texts to begin to be able to pick out key items of information and record them in simple writing or drawings, or physically act upon them. (I.3) (ref. I.EFL.2.7.1)





Learners discover how to express basic ideas and respond to simple questions using appropriate words, phrases, and short simple sentences. Responses may be slow though pauses do not make the interaction   uncomfortable for participants. (I.3) (ref. I.EFL.2.9.1)
 



Learners can discover simple words, phrases, and short simple sentences and begin to complete the simple accompanying task. (I.4) (ref. I.EFL.2.11.1



UNIT 3
	Skills and performance criteria
	Evaluation Criteria
	Indicators

	Reproduce basic introductions and limited personal information in class using simple present tense in order to get to know their peers. (Example:What’s your name or how old are you? etc.) (Rf:EFL.2.1.1)
 
EFL.2.1.6 Understand and use common expressions of politeness in class while working in pairs or groups on projects. (Example: please, sorry, thank you, etc.)
 
EFL.2.1.9 Communicate to peers and teacher when something is not understood in class through the use of simple basic questions.
 
Recognize classroom instructions and simple commands. (Example:Sit down, please or May I coming ,please?)   (Ref: EFL.2.1.10)
 
EFL 2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)
 
EFL 2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)
 
Recognize specific information from a heard message or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.) (Ref: EFL 2.2.5)
 
EFL 2.2.13   Understand and use basic greetings, leave-taking expressions, and other simple everyday phrases to facilitate interpersonal interaction, to introduce others, and to name things. (Example: Thank-you, Can I help you? This is [name].  It’s a [item], etc.)
 
EFL 2.2.13   Understand and use basic greetings, leave-taking expressions, and other simple everyday phrases to facilitate interpersonal interaction, to introduce others, and to name things. (Example: Thank-you, Can I help you? This is [name].  It’s a [item], etc.)
	CE.EFL.2.3. Make use of basic information and expressions of politeness in order to introduce oneself and participate in short conversation. 
 

 

CE.EFL.2.5. Model turn-taking and ways to express to others when something is not understood to improve comprehension and/or intelligibility in conversations. 
 

 

CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them. 
 

 

CE.EFL.2.10. Interaction - Interpersonal: Participate effectively in basic interpersonal interactions in everyday contexts, provided the interlocutor speaks slowly and clearly. (Example: requesting, introducing, responding, etc.)
 

 



CE.EFL.2.11. Identify and understand every-day words, phrases, and sentences, including instructions.
 
          
	 Learners discover how to use simle personal information and expressions of politeness in short dialogues. (J.2, J.3) (ref. I.EFL.2.3.1)




Learners discover how to apply turn-taking and simple ways to express to others when something is not understood. (J.3, S.1, S.4) (ref. I.EFL.2.5.1)





Learners can discover short and simple spoken texts to begin to be able to pick out key items of information and record them in simple writing or drawings, or physically act upon them. (I.3) (ref. I.EFL.2.7.1)





Learners discover how to interact effectively using simple functional exponents for interpersonal conversations in everyday contexts, providing speech is slow and clear.
 
 Learners discover how to request repetition or clarification. (I.3) (ref. I.EFL.2.10.1)



Learners can discover simple words, phrases, and short simple sentences and begin to complete the simple accompanying task. (I.4) (ref. I.EFL.2.11.1) 



UNIT 4
	Skills and performance criteria
	Evaluation Criteria
	Indicators

	Reproduce basic introductions and limited personal information in class using simple present tense in order to get to know their peers. (Example:What’s your name or how old are you? etc.) (Rf:EFL.2.1.1)
 
EFL.2.1.6 Understand and use common expressions of politeness in class while working in pairs or groups on projects. (Example: please, sorry, thank you, etc.)
 
EFL.2.1.7 Collaborate in a friendly manner by sharing classroom materials and personal objects while participating in games and activities in class and on the playground.
 
EFL.2.1.8 Exchange basic personal preferences with peers in order to express likes and dislikes
 
EFL 2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)
 
EFL 2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)
 
Recognize specific information from a heard message or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.) (Ref: EFL 2.2.5)
 
EFL 2.3.5 Show the ability to use a simple learning resource. (Example: a small set of flashcards, a picture-based dictionary (online or print), or a simple word list).
	CE.EFL.2.3. Make use of basic information and expressions of politeness in order to introduce oneself and participate in short conversation. 
 

 

CE.EFL.2.4. Develop skills of collaboration by working together on projects and sharing materials while expressing personal preferences with peers. 
 

 



CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them.
 

CE.EFL.2.14. Demonstrate familiarity with study resources (both print and digital). (Example: a picture dictionary, some flashcards, of known words, or a word list.)
 

	Learners discover how to use simple personal information and expressions of politeness in short dialogues. (J.2, J.3) (ref. I.EFL.2.3.1) 




Learners can discover how to select pictures and simple words that relate to collaborating and sharing and express simple personal preferences. (J.2, J.3, S.4) (ref. I.EFL.2.4.1)





Learners can discover short and simple spoken texts to begin to be able to pick out key items of information and record them in simple writing or drawings, or physically act upon them. (I.3) (ref. I.EFL.2.7.1)



Learners discover how to use simple online and print learning resources. (Example: flashcards, picture dictionaries, simple word lists, etc.) (I.2) (ref. I.EFL.2.14.1



UNIT 5
	Skills and performance criteria
	Evaluation Criteria
	Indicators

	 EFL 2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)
 
EFL 2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)
 
Recognize specific information from a heard message or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.) (Ref: EFL 2.2.5)
 
EFL 2.2.13   Understand and use basic greetings, leave-taking expressions, and other simple everyday phrases to facilitate interpersonal interaction, to introduce others, and to name things. (Example: Thank-you, Can I help you? This is [name].  It’s a [item], etc.)
 
Ask and answer basic personal information questions. ( Example: What’s your name? Or How old are you?) (Ref: EFL 2.2.14   )
 
EFL 2.2.16   Say when they do not understand and ask for slower or clearer repetition where required. (Example:  Sorry?  Could you say that again, please?  etc.)
 
EFL 2.3.1 Demonstrate basic reading comprehension skills by identifying the meaning of individual words, phrases, and sentences, including simple written instructions
 
EFL 2.4.1 Know how to spell simple English words correctly, demons- trating awareness of sound-letter relationships. (Example: sea, mean, bee, etc.) 
EFL 2. 4. 2 Make a simple learning resource, in order to record and practice new words. etc.). 
(Example: a picture dictionary, a word list, set of flashcards, etc)
Observe and copy simple words, phrases and sentences with correct use of standard writing mechanics. (Example: spelling, punctuation, capitalization, and writing by hand and/or on the computer. (Ref:EFL 2.4.3)

	CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them. 
 

 
CE.EFL.2.10. Interaction - Interpersonal: Participate effectively in basic interpersonal interactions in everyday contexts, provided the interlocutor speaks slowly and clearly. (Example: requesting, introducing, responding, etc.)
 





 
CE.EFL.2.11. Identify and understand every-day words, phrases, and sentences, including instructions. 
 

 



CE.EFL.2.17. Write simple words, phrases, and sentences to demonstrate knowledge of spelling, punctuation, capitalization and handwriting / typography, and identifying meanings.
 
      
	Learners can discover short and simple spoken texts to begin to be able to pick out key items of information and record them in simple writing or drawings, or physically act upon them. (I.3) (ref. I.EFL.2.7.1) 




Learners discover how to interact effectively using simple functional exponents for interpersonal conversations in everyday contexts, providing speech is slow and clear.
 
Learners discover how to request repetition or clarification. (I.3) (ref. I.EFL.2.10.1)




Learners can discover simple words, phrases, and short simple sentences and begin to complete the simple accompanying task. (I.4) (ref. I.EFL.2.11.1)




Learners discover how to write words, phrases, and short simple sentences using the correct conventions (spelling, punctuation, capitalization), for making simple learning resources. (I.3) (ref. I.EFL.2.17.1) 



UNIT 6
	Skills and performance criteria
	Evaluation Criteria
	Indicators

	EFL.2.1.9 Communicate to peers and teacher when something is not understood in class through the use of simple basic questions. 
 
Recognize classroom instructions and simple commands. (Example:Sit down, please or May I coming ,please?)   (Ref: EFL.2.1.10)
 
EFL 2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)
 
EFL 2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)
 
 
Recognize specific information from a heard message or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.) (Ref: EFL 2.2.5)
 
EFL 2.3.2 Read a short simple text (online or print) and demonstrate understanding of the gist and some basic details of the content.
 
EFL 2.3.3 Understand most of the details of the content of a short simple text (online or print).
 
Observe and copy simple words, phrases and sentences with correct use of standard writing mechanics. (Example: spelling, punctuation, capitalization, and writing by hand and/or on the computer. (Ref:EFL 2.4.3)
 
Observe and copy simple words, phrases and sentences. (Example: sad, sleep or table.) ( Ref:EFL 2.4.4)  

	CE.EFL.2.5. Model turn-taking and ways to express to others when something is not understood to improve comprehension and/or intelligibility in conversations. 
 

 

CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them. 
 

 

CE.EFL.2.12. Understand the gist and details in short simple written texts (online or print).
 







CE.EFL.2.18. Writing in order to perform controlled practice of vocabulary and grammar items.
 

	 Learners discover how to apply turn-taking and simple ways to express to others when something is not understood. (J.3, S.1, S.4) (ref. I.EFL.2.5.1)





Learners can discover short and simple spoken texts to begin to be able to pick out key items of information and record them in simple writing or drawings, or physically act upon them. (I.3) (ref. I.EFL.2.7.1)




Learners discover how to understand a short simple text on an everyday topic and begin to complete a short simple task and begin to show that they have understood most or some of it. (I.4) (ref. I.EFL.2.12.1)
 



Learners discover how to write short simple phrases and sentences to show that they have some understanding of simple grammar or vocabulary items. (I.3, I.4) (ref. I.EFL.2.18.1)



THIRD
UNIT 1
	Skills and performance criteria
	Evaluation Criteria
	Indicators

	Mandatory skills
 
EFL 2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)
 
EFL 2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)
 
Desirable skills
 
EFL 2.2.5 Record key items of specific information from a heard message or description, either in written form or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.)
 
Mandatory skills
 
EFL 2.2.11   Produce simple, mainly isolated utterances using very short phrases and sometimes individual words, possibly with slow and/or hesitant delivery. (Example: words, phrases, and short sentences about people, animals, things, etc.)
 
Desirable skills
 
Respond to simple questions in quite a short time when there are opportunities to speak. Speech is produced a little less slowly and hesitantly. (Ref: EFL 2.2.12)
 
Mandatory skills
 
EFL 2.3.1 Demonstrate basic reading comprehension skills by identifying the meaning of individual words, phrases, and sentences, including simple written instructions
 
EFL 2.3.2 Read a short simple text (online or print) and demonstrate understanding of the gist and some basic details of the content.
 
Desirable skills
 
EFL 2.3.3 Understand most of the details of the content of a short simple text (online or print). 

 

	Evaluation Criteria
CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them.    
 
 
Evaluation Criteria
CE.EFL.2.9. Production - Fluency: Utterances are sometimes produced slowly but use appropriate words and phrases to express basic ideas, intiate conversations and respond to questions, including some chunks of language and short sentences.


Evaluation Criteria
 
CE.EFL.2.11. Identify and understand individual every-day words, phrases and sentences, including instructions.   
 

Evaluation Criteria
CE.EFL.2.12. Understand the gist and details in short simple written texts (online or print).

	Indicators
I.EFL.2.7.1. Learners can understand short and simple spoken texts well enough to be able to pick out key items of information and record them in writing or drawings, or physically act upon them. (I.3



Indicators
I.EFL.2.9.1. Learners can express basic ideas, initiate conversations, and respond to simple questions using appropriate words, phrases, and short sentences.  Responses may be slow though pauses do not make the interaction tedious or uncomfortable for participants. (I.3)

Indicator
Learners can understand familiar words, phrases, and short simple sentences and can supportly complete the simple accompanying task. (I.4). Ref.: I.EFL.2.11.1.
 

Indicator
Learners can understand a short simple text on an everyday topic and supportly complete a simple task to show that they have understood most or some of it. (I.4). Ref.: I.EFL.2.12.1.


	
	UNIT 2
	

	Mandatory skills
 
EFL.2.1.9 Communicate to peers and teacher when something is not understood in class through the use of simple basic questions.
 
EFL.2.1.10 Recognize when to speak and when to listen while working in pairs or small groups in class by following classroom instructions and simple commands.   
 
EFL 2.2.1 Understand meanings expressed in short dialogues on familiar topics, as well as basic spoken instructions and simple questions about self, people, animals or things, especially when spoken slowly and clearly. (Example: greetings, short phrases, basic range of classroom instructions, common personal information questions: What’s your name? How old are you? Where do you live? etc.)
 
Desirable skills
 
EFL 2.2.2 Name who is speaking and what the situation is when listening to short simple texts, especially when accompanied by pictures or other visual aids, or sound effects. (Example: shopkeeper speaking to a customer who is buying some fruit.)
 
Mandatory skills
 
EFL 2.2.6 Enjoy extensive listening in English. (Example: listen to stories, watch short movies, experience song lyrics or poetry, etc.)
 
Desirable skills
 
EFL.2.2.7 Be introduced to taking meaning from spoken texts containing words or sections which may not understood. Be introduced to the idea  that understanding spoken texts does not require decoding every word. (2EGB)
 
 
 
 
Mandatory skills
 
EFL 2.3.2 Read a short simple text (online or print) and demonstrate understanding of the gist and some basic details of the content.
 
Desirable skills
 
EFL 2.3.3 Understand most of the details of the content of a short simple text (online or print). 
Mandatory skills
 
Observe and copy simple words, phrases and sentences with correct use of standard writing mechanics. (Example: spelling, punctuation, capitalization, and writing by hand and/or on the computer. (Ref:EFL 2.4.3)
 
Observe and write simple words, phrases and sentences. (Example: cat, dog. She is sad. Ref:EFL 2.4.
	Evaluation Criteria
CE.EFL.2.5. Model turn-taking and ways to express to others when something is not understood to improve comprehension and/or intelligibility in conversations.
 
 
Evaluation Criteria
CE.EFL.2.6. Listening for Meaning: Understand the main ideas in short simple spoken texts that include familiar vocabulary and are set in everyday contexts.
 
 
Evaluation Criteria
CE.EFL.2.12. Understand the gist and details in short simple written texts (online or print). 
 




 

Evaluation Criteria
CE.EFL.2.18. Writing in order to perform controlled practice of vocabulary and grammar items.
 

	 Indicator
Learners can help each other to express when something is not understood in short conversations. (J.3, S.1, S.4).    Ref.: I.EFL.2.5.1.    



Indicator
Learners can discover  the main ideas in short simple spoken texts without decoding every word. (I.3) (ref. I.EFL.2.6.1)



Indicator
Learners can understand a short simple text on an everyday topic and supportly complete a simple task to show that they have understood most or some of it. (I.4). Ref.: I.EFL.2.12.1.



Indicator
Learners can reproduce short simple phrases and sentences to show that they know vocabulary items. (I.3, I.4)Ref.: I.EFL.2.18.1.
 


	
	UNIT 3
	

	Mandatory skills
 
EFL 2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)
 
FL 2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)
 
Desirable skills
 
EFL 2.2.5 Record key items of specific information from a heard message or description, either in written form or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.)
Mandatory skills
 
EFL 2.2.8   Imitate individual English language sounds, especially those phonemes which do not exist in the student’s own L1, both in isolation and within key vocabulary items. (Example: /ŋ/ /ð/ /ʌ/ /i:/ and in words like singing, these, up, sea, etc.)
Desirable skills
 
EFL 2.2.9   Spell out key vocabulary items using the English alphabet. (Example:  names, colors, animals, possessions, etc.)
Mandatory skills
 
EFL 2.2.10   Clap, move, chant or sing along with short authentic English language rhymes or songs, approximating English rhythm and intonation once familiar with the text.   
EFL 2.3.5 Show the ability to use a simple learning resource. (Example: a small set of flashcards, a picture-based dictionary (online or print), or a simple word list).
Observe and copy simple words, phrases and sentences with correct use of standard writing mechanics. (Example: spelling, punctuation, capitalization, and writing by hand and/or on the computer. (Ref:EFL 2.4.3)
Observe and write simple words, phrases and sentences. (Example: cat, dog. She is sad. (Ref:EFL 2.4.4)  
	Evaluation Criteria
 
CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them.    


Evaluation Criteria
CE.EFL.2.8. Production - Pronunciation: Produce words and short phrases clearly enough that other people can usually understand them.
 
 
 


 
Evaluation Criteria
CE.EFL.2.14. Demonstrate familiarity with the study resources (both print and digital). (Example: a picture dictionary, some flashcards of known words, or a word list.)
 
 
 
 
Evaluation Criteria
CE.EFL.2.18. Writing in order to perform controlled practice of vocabulary and grammar items.

	Indicator
I.EFL.2.7.1. Learners can understand short and simple spoken texts well enough to be able to pick out key items of information and record them in writing or drawings, or physically act upon them. (I.3)
 



Indicator
Learners can pronounce most familiar vocabulary items accurately, and can therefore usually be easily understood. They can also produce some phrases and short sentences clearly. (I.3). Ref.: I.EFL.2.8.1.


Indicator
Learners can supportly use simple online and print learning resources. (Example: flashcards, picture dictionaries, word lists, etc.) (I.2). Ref.: I.EFL.2.14.1.






Indicator
Learners can reproduce short simple phrases and sentences to show that they know  vocabulary items. (I.3, I.4)Ref.: I.EFL.2.18.1.

	
	UNIT 4
	

	Mandatory skills
 
EFL.2.1.7 Collaborate in a friendly manner by sharing classroom materials and personal objects while participating in games and activities in class and on the playground.
 
Desirable skills
 
EFL.2.1.8 Exchange basic personal preferences with peers in order to express likes and dislikes
 
Mandatory skills
 
EFL 2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)
 
EFL 2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)
 
Desirable skills
 
EFL 2.2.5 Record key items of specific information from a heard message or description, either in written form or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.)
 
Mandatory skills
 
EFL 2.3.1 Demonstrate basic reading comprehension skills by identifying the meaning of individual words, phrases, and sentences, including simple written instructions.
 
Observe and copy simple words, phrases and sentences with correct use of standard writing mechanics. (Example: spelling, punctuation, capitalization, and writing by hand and/or on the computer. (Ref:EFL 2.4.3)
 
Observe and write simple words, phrases and sentences. (Example: cat, dog. She is sad. (Ref:EFL 2.4.4) 
	Evaluation Criteria
CE.EFL.2.4. Develop skills by working together on projects and sharing materials while expressing preferences with peers.
 
 
Evaluation Criteria
CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them.
 
 
Evaluation Criteria
CE.EFL.2.11. Identify and understand individual every-day words, phrases, and sentences, including instructions.
 
 

Evaluation Criteria
CE.EFL.2.18. Writing in order to perform controlled practice of vocabulary and grammar items.

	Indicator
I.EFL.2.4.1.Learners can select pictures and/or short phrases that relate to collaborating and sharing and express personal preferences.  (J.2, J.3, S.4)


Indicator
I.EFL.2.7.1. Learners can understand short and simple spoken texts well enough to be able to pick out key items of information and record them in writing or drawings, or physically act upon them. (I.3)



Indicator
Learners can understand familiar words, phrases, and short simple sentences and can supportly complete the simple accompanying task. (I.4). Ref.: I.EFL.2.11.1.


Indicator
Learners can reproduce short simple phrases and sentences to show that they know  vocabulary items. (I.3, I.4) Ref.: I.EFL.2.18.1.

	
	UNIT 5
	

	Mandatory skills
 
Recognize the differences between where people live in order to appreciate their own environment. (Example: house/apartment, country/city, etc.) (Rf: EFL.2.1.2)
 
Desirable skills
 
EFL.2.1.3 Ask simple basic questions in class about the world beyond their own immediate environment in order to increase their understanding of different cultures.
Mandatory skills
 
Express curiosity about the world by asking simple WH- questions in class after reading and/or participating in presentations. ( Example Where do elephants live? Or Where do monkeys live? (Ref: EFL.2.1.4)
 
EFL 2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)
 
EFL 2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)
Desirable skills
 
EFL 2.2.5 Record key items of specific information from a heard message or description, either in written form or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.)
 
Mandatory skills
 
EFL 2.2.13   Understand and use basic greetings, leave-taking expressions, and other simple everyday phrases to facilitate interpersonal interaction, to introduce others, and to name things. (Example: Thank-you, Can I help you? This is [name].  It’s a [item], etc.)
 
EFL 2.2.14   Ask and answer basic personal information questions, as well as simple questions about other people, animals, and possessions, provided the interaction is slow and clear. (Example: Where do you live?  Do you have a bicycle? What color is it? etc.)
 
EFL 2.2.16   Say when they do not understand and ask for slower or clearer repetition where required. (Example:  Sorry?  Could you say that again, please?  etc.)
 
EFL 2.4.1 Know how to spell simple English words correctly, demons- trating awareness of sound-letter relationships. (Example: sea, mean, bee, etc.) 
Desirable skills
EFL 2. 4. 2 Make a simple learning resource, in order to record and practice new words. etc.)(Example: a picture dictionary, a word list, set of flashcards, etc
Mandatory skills
 
Observe and copy simple words, phrases and sentences with correct use of standard writing mechanics. (Example: spelling, punctuation, capitalization, and writing by hand and/or on the computer. (Ref:EFL 2.4.3)
	Evaluation Criteria
CE.EFL.2.1. Differentiate between different living situations in a variety of surroundings and express curiosity about the world through simple questions.
 

Evaluation Criteria
CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them.
 
 
Evaluation Criteria
CE.EFL.2.10. Interaction - Interpersonal: Participate effectively in basic interpersonal interactions in everyday contexts, provided the interlocutor speaks slowly and clearly. (Example: requesting, introducing, responding, etc.)




Evaluation Criteria
CE.EFL.2.17. Write simple words, phrases, and sentences to demonstrate knowledge of spelling, punctuation, capitalization and handwriting / typogprahy, and identify their meanings.
.
	Indicator
I.EFL.2.1.1 Learners can recognize differences between where people live and write or talk about their own surroundings, as well as ask questions about how other people live. (I.2, S.2)

 Indicator
I.EFL.2.7.1. Learners can understand short and simple spoken texts well enough to be able to pick out key items of information and record them in writing or drawings, or physically act upon them. (I.3)



Indicator
Learners can interact in small groups  using a range of basic functional exponents for short dialogues  in everyday contexts, providing speech is slow and clear. Learners can request repetition or clarification, and can react appropriately to responses received. (I.3). Ref.: I.EFL.2.10.1.
 
 
Indicator
Learners can reproduce  words, phrases, and short simple sentences from a model using some  correct conventions with the teacher's support (spelling, punctuation, capitalization, and handwriting or typography, etc.), for making simple learning resources. (I.3) Ref.: I.EFL.2.17.1

	
	UNIT 6
	

	Mandatory skills
                
EFL.2.1.7 Collaborate in a friendly manner by sharing classroom materials and personal objects while participating in games and activities in class and on the playground.
 
Desirable skills
 
EFL.2.1.8 Exchange basic personal preferences with peers in order to express likes and dislikes
 
Mandatory skills
 
EFL 2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.) 
 
EFL 2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.) 
Desirable skills
 
EFL 2.2.5 Record key items of specific information from a heard message or description, either in written form or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.) 
Mandatory skills
 
EFL 2.3.2 Read a short simple text (online or print) and demonstrate understanding of the gist and some basic details of the content.   
 
Desirable skills
 
EFL 2.3.3 Understand most of the details of the content of a short simple text (online or print).
Mandatory skills
 
Observe and copy simple words, phrases and sentences with correct use of standard writing mechanics. (Example: spelling, punctuation, capitalization, and writing by hand and/or on the computer. (Ref:EFL 2.4.3)
 
Observe and write simple words, phrases and sentences. (Example: cat, dog. She is sad. (Ref:EFL 2.4.4)  
 
EFL 2.5.9 Use creative thinking skills to learn how to share and respect all ideas through brainstorming activities and pair work in class.

	Evaluation Criteria
CE.EFL.2.4. Develop skills of collaboration by working together on projects and sharing materials while expressing personal preferences with peers.
 

Evaluation Criteria
CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them.        
 
 
Evaluation Criteria
CE.EFL.2.12. Understand the gist and details in short simple written texts (online or print).
 
 




Evaluation Criteria
CE.EFL.2.18. Writing in order to perform controlled practice of vocabulary and grammar items.
 

 

Evaluation Criteria
CE.EFL.2.25. Implement a range of creative thinking skills to show a respect for sharing and accepting different ideas in brainstorms and pair work.

	Indicator
 
I.EFL.2.4.1.Learners can select pictures and/or short phrases that relate to collaborating and sharing and express personal preferences.  (J.2, J.3, S.4)
 

Indicator
I.EFL.2.7.1. Learners can understand short and simple spoken texts well enough to be able to pick out key items of information and record them in writing or drawings, or physically act upon them. (I.3)




Indicator
ILearners can understand a short simple text on an everyday topic and supportly complete a simple task to show that they have understood most or some of it. (I.4). Ref.: I.EFL.2.12.1.


Indicator
Learners can reproduce short simple phrases and sentences to show that they know  vocabulary items. (I.3, I.4)Ref.: I.EFL.2.18.1.


Indicator
Learners can utilize a limited of creative thinking skills to show a respect for sharing and accepting different ideas while working in pairs and through brainstorms. (J.3, S.4) Ref: I.EFL.2.25.1.




FOURTH
	UNIT 1


	Skills and performance criteria
	Evaluation Criteria
	Indicators


	EFL.2.1.1. Exchange basic introductions and limited personal information in class using simple present tense in order to get to know their peers. (Example: where one lives or goes to school, etc.) 
EFL.2.1.6. Understand and use common expressions of politeness in class while working in pairs or groups on projects. (Example: Please, sorry, thank you, etc.) 
EFL2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)
EFL.2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)
EFL.2.2.5 Record key items of specific information from a heard message or description, either in written form or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.) 
EFL.2.3.2. Read a short simple text (online or print) and demonstrate understanding of the gist and some basic details of the content. 
EFL.2.3.3. Understand most of the details of the content of a short simple text (online or print). 
EFL.2.4.1 Know how to spell simple English words correctly, demonstrating awareness of sound-letter relationships. (Example: sea, mean, bee, etc.) 
EFL.2.4.2. Make a simple learning resource, in order to record and practice new words. (Example: a picture dictionary, a word list, set of flashcards, etc.) 
EFL.2.4.3. Write simple words, phrases and sentences with correct use of standard writing mechanics. (Example: spelling, punctuation, capitalization, and writing by hand and/or on the computer.
	CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them. 
CE.EFL.2.12. Understand the gist and details in short simple written texts (online or print). CE.EFL.2.17. Write simple words, phrases, and sentences to demonstrate knowledge of spelling, punctuation, capitalization and handwriting / typography, and identify meanings.
	I.EFL.2.3.1. Learners can use basic personal information and expressions of politeness in short dialogues or conver- sations. (J.2, J.3) 
I.EFL.2.7.1. Learners can understand short and simple spoken texts well enough to be able to pick out key items of information and record them in writing or drawings, or physically act upon them. (I.3) I.EFL.2.12.1. Learners can understand a short simple text on an everyday topic and successfully complete a simple task to show that they have understood most or some of it. (I.4) 
I.EFL.2.17.1. Learners can write words, phrases, and short simple sentences using the correct conventions (spelling, punctuation, capitalization, and handwriting or typography, etc.), for making simple learning resources. (I.3)



UNIT 2
	Skills and performance criteria
	Evaluation Criteria
	Indicators


	EFL.2.1.1. Exchange basic introductions and limited personal information in class using simple present tense in order to get to know their peers. (Example: where one lives or goes to school, etc.) 
EFL.2.1.2 Recognize the differences between where people live among the regions of the country in order to appreciate their own environment. (Example: house/apartment, country/city, etc.) 
EFL.2.1.3. Ask simple basic questions in class about the world beyond one’s own immediate environment in order to increase their understanding of different cultures. 
EFL 2.1.4. Express curiosity about the world and other culturesby asking simple WH- questions in class after reading and/or participating in presentations or other group work. 
EFL.2.1.6. Understand and use common expressions of politeness in class while working in pairs or groups on projects. (Example: Please, sorry, thank you, etc.) EEFL2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.) 
EFL.2.2.4 Identify items of individual words, phrases, and sentences, including simple written instructions.
EFL.2.2.5 Record key items of specific information from a heard message or description, either in written form or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.) 
EFL.2.2.11. Produce simple, mainly isolated utterances using very short phrases and sometimes individual words, possibly with slow and/or hesitant delivery. (Example: words, phrases and short sentences about people, animals, things, etc.) EFL.2.2.12. Respond to simple questions in quite a short time and initiate basic interaction spontaneously when there are opportunities to speak. Speech is produced a little less slowly and hesitantly. 
EFL.2.3.1. Demonstrate basic reading comprehension skills by identifying the meaning of individual words, phrases, and sentences, including simple written instructions. 
EFL.2.4.8. Complete a basic survey or a questionnaire by providing personal details. EFL.2.4.9. Write a variety of short simple text types, commonly used in print and online, with appropriate language and layout. (Example: write a greeting on a birthday card, name and address on an envelope, a URL for a website, an email address, etc.)
	CE.EFL.2.1. Differentiate between different living situations in a variety of surroundings and express curiosity about the world through simple questions.
CE.EFL.2.3. Make use of basic information and expressions of politeness in order to introduce oneself and participate in short conversation. 
CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them. 
CE.EFL.2.9. Production - Fluency: Utterances are sometimes produced slowly but use appropriate words and phrases to express basic ideas, initiate conversations and respond to questions, including some chunks of language and short sentences. 
CE.EFL.2.11. Identify and understand individual every-day words, phrases, and sentences, including instructions. 
CE.EFL.2.20. Complete a simple survey form or questionnaire by providing personal details. Write a variety of simple written texts, used in print or online, with appropriate layout and language. (Examples: message on a greeting card, name and address on an envelope, an email address, etc.)
	I.EFL.2.3.1. Learners can use basic personal information and expressions of politeness in short dialogues or conver- sations. (J.2, J.3)
I.EFL.2.7.1. Learners can understand short and simple spoken texts well enough to be able to pick out key items of information and record them in writing or drawings, or physically act upon them. (I.3)
I.EFL.2.9.1. Learners can express basic ideas, initiate conversations, and respond to simple questions using appropriate words, phrases, and short sentences. Responses may be slow though pauses do not make the interaction tedious or uncomfortable for participants. (I.3)
I.EFL.2.20.1. Learners can write information in a simple survey form or questionnaire, and can type or write some simple digital text-types, such as a URL and an email address. (I.3)




UNIT 3
	Skills and performance criteria
	Evaluation Criteria
	Indicators


	EFL.2.1.7. Collaborate in a friendly manner by sharing classroom materials and personal objects while participating in games and activities in class and on the playground. 
EFL.2.1.8. Exchange basic personal preferences with peers in order to express likes and dislikes.
EFL.2.2.1. Understand meanings expressed in short dialogues on familiar topics, as well as basic spoken instructions and simple questions about self, people, animals, or things, especially when spoken slowly and clearly. (Example: greetings, short phrases, basic range of classroom instructions, common personal information questions: What’s your name? etc.) 
EFL.2.2.2. Infer who is speaking and what the situation is when listening to short simple texts, especially when accompanied by pictures or other visual aids, or sound effects. (Example: shopkeeper speaking to a customer who is buying some fruit.) 
EEFL2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.) EFL.2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.) EFL.2.2.5 Record key items of specific information from a heard message or description, either in written form or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.) 
EFL.2.2.6. Enjoy extensive listening in English. (Example: listen to stories, watch short movies, experience song lyrics or poetry, etc.) EFL.2.3.5. Show the ability to use a simple learning resource. (Example: a small set of flashcards, a picture-based dictionary (online or print), or a simple word list.) 
EFL.2.2.11. Produce simple, mainly isolated utterances using very short phrases and sometimes individual words, possibly with slow and/or hesitant delivery. (Example: words, phrases and short sentences about people, animals, things, etc.) 
EFL.2.2.12. Respond to simple questions in quite a short time and initiate basic interaction spontaneously when there are opportunities to speak. Speech is produced a little less slowly and hesitantly. EFL.2.3.2. Read a short simple text (online or print) and demonstrate understanding of the gist and some basic details of the content. 
EFL.2.3.3. Understand most of the details of the content of a short simple text (online or print). EFL.2.3.7. Read and understand the main ideas in a short simple text on a cross-curricular topic. (Example: art, music, history, etc.) EFL.2.3.8. Show understanding of some basic details in short simple cross-curricular texts by matching, labeling, and answering simple questions. EFL.2.3.9. Identify the meaning of specific content-based words and phrases, with the aid of visual support. EFL.2.3.10. Read a variety of simple text types and graphic organizers used to present cross-curricular information (Example: instructions, graphs, diagrams, charts, plans or maps, etc.) 
EFL.2.5.5. Apply ICT and/or other resources to communicate simple thoughts in small groups. EFL.2.5.8. Produce short, creative texts using ICT and/or other resources at home or at school in order to recreate familiar scenes and themes.
	CE.EFL.2.4. Develop skills of collaboration by working together on projects and sharing materials while expressing personal preferences with peers. CE.EFL.2.6. Listening for Meaning: Understand the main ideas in short simple spoken texts that include familiar vocabulary and are set in everyday contexts. 
CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them. 
CE.EFL.2.9. Production - Fluency: Utterances are sometimes produced slowly but use appropriate words and phrases to express basic ideas, initiate conversations and respond to questions, including some chunks of language and short sentences. 
CE.EFL.2.12. Understand the gist and details in short simple written texts (online or print). CE.EFL.2.14. Demonstrate familiarity with study resources (both print and online). (Example: a picture dictionary, some flashcards of known words, or a word list.) CE.EFL.2.24. Communicate ideas and experiences and create short original texts through a range of resources and other media, including ICT.
	I.EFL.2.4.1. Learners can select pictures and/or short phrases that relate to collaborating and sharing and express personal preferences. (J.2, J.3, S.4)
I.EFL.2.6.1. Learners can understand the main ideas in short simple spoken texts and infer who is speaking and what the situation is, without decoding every word. (I.3)
I.EFL.2.14.1. Learners can successfully use simple online and print learning resources. (Example: flashcards, picture dictionaries, word lists, etc.) (I.2)
I.EFL.2.16.1. Learners can understand the main ideas and some basic details from a short simple cross-curricular* text and successfully complete a simple task, as well as acquire subject-specific lexis. (I.2) The content is from other school subjects like art, music, math, science, geography
I.EFL.2.7.1. Learners can understand short and simple spoken texts well enough to be able to pick out key items of information and record them in writing or drawings, or physically act upon them. (I.3)
I.EFL.2.9.1. Learners can express basic ideas, initiate conversations, and respond to simple questions using appropriate words, phrases, and short sentences. Responses may be slow though pauses do not make the interaction tedious or uncomfortable for participants. (I.3)
I.EFL.2.12.1. Learners can understand a short simple text on an everyday topic and successfully complete a simple task to show that they have understood most or some of it. (I.4)
I.EFL.2.24.1. Learners can communicate thoughts, feelings, and/or personal experiences and create short original texts through a range of resources and other media, including ICT. (I.2, I.3, I.4)




UNIT 4
	Skills and performance criteria
	Evaluation Criteria
	Indicators


	EFL.2.1.9. Communicate to peers and teacher when something is not understood in class through the use of simple basic questions. 
EFL.2.1.10. Recognize when to speak and when to listen while working in pairs or small groups in class by following classroom instructions and simple commands. EFL.2.3.2. Read a short simple text (online or print) and demonstrate understanding of the gist and some basic details of the content. 
EFL.2.3.3. Understand most of the details of the content of a short simple text (online or print). EFL.2.4.1 Know how to spell simple English words correctly, demonstrating awareness of sound-letter relationships. (Example: sea, mean, bee, etc.) EFL.2.4.2. Make a simple learning resource, in order to record and practice new words. (Example: a picture dictionary, a word list, set of flashcards, etc.) EFL.2.4.3. Write simple words, phrases and sentences with correct use of standard writing mechanics. (Example: spelling, punctuation, capitalization, and writing by hand and/or on the computer. 
EFL.2.5.1. Identify key information such as events, characters, and objects in stories and other age-appropriate literary texts if there is visual support. 
EEFL2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.) EFL.2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.) EFL.2.2.5 Record key items of specific information from a heard message or description, either in written form or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.) 
EFL.2.2.11. Produce simple, mainly isolated utterances using very short phrases and sometimes individual words, possibly with slow and/or hesitant delivery. (Example: words, phrases and short sentences about people, animals, things, etc.) 
EFL.2.2.12. Respond to simple questions in quite a short time and initiate basic interaction spontaneously when there are opportunities to speak. Speech is produced a little less slowly and hesitantly. 
EFL.2.3.7. Read and understand the main ideas in a short simple text on a cross-curricular topic. (Example: art, music, history, etc.) EFL.2.3.8. Show understanding of some basic details in short simple cross-curricular texts by matching, labeling, and answering simple questions. EFL.2.3.9. Identify the meaning of specific content-based words and phrases, with the aid of visual support. EFL.2.3.10. Read a variety of simple text types and graphic organizers used to present cross-curricular information (Example: instructions, graphs, diagrams, charts, plans or maps, etc.) 
EFL.2.5.1. Identify key information such as events, characters, and objects in stories and other age-appropriate literary texts if there is visual support.
	CE.EFL.2.5. Model turn-taking and ways to express to when something is not understood to improve comprehension and/or intelligibility in conversations. CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them. 
CE.EFL.2.9. Production - Fluency: Utterances are sometimes produced slowly but use appropriate words and phrases to express basic ideas, initiate conversations and respond to questions, including some chunks of language and short sentences. 
CE.EFL.2.12. Understand the gist and details in short simple written texts (online or pr 
CE.EFL.2.16. Understand the main ideas in short simple written texts on cross-curricular subjects, both print and digital. (Example: art, science, music, math, history, etc.) CE.EFL.2.17. Write simple words, phrases, and sentences to demonstrate knowledge of spelling, punctuation, capitalization and handwriting / typography, and identify meanings.int). CE.EFL.2.21. Distinguish key information in stories and other age-appropriate literary texts, both oral and written.
	I.EFL.2.5.1. Learners can apply turn-taking and ways to express to others when something is not understood in short conversations. (J.3, S.1, S.4)
I.EFL.2.12.1. Learners can understand a short simple text on an everyday topic and successfully complete a simple task to show that they have understood most or some of it. (I.4)
I.EFL.2.17.1. Learners can write words, phrases, and short simple sentences using the correct conventions (spelling, punctuation, capitalization, and handwriting or typography, etc.), for making simple learning resources. (I.3)
I.EFL.2.21.1. Learners can recognize, through pictures or other media such as ICT, key aspects of a story or literary text (both oral and written). (J.1, I.2)
I.EFL.2.7.1. Learners can understand short and simple spoken texts well enough to be able to pick out key items of information and record them in writing or drawings, or physically act upon them. (I.3)
I.EFL.2.9.1. Learners can express basic ideas, initiate conversations, and respond to simple questions using appropriate words, phrases, and short sentences. Responses may be slow though pauses do not make the interaction tedious or uncomfortable for participants. (I.3)
I.EFL.2.16.1. Learners can understand the main ideas and some basic details from a short simple cross-curricular* text and successfully complete a simple task, as well as acquire subject-specific lexis. (I.2)
The content is from other school subjects like art, music, math, science, geography.
I.EFL.2.21.1. Learners can recognize, through pictures or other media such as ICT, key aspects of a story or literary text (both oral and written). (J.1, I.2)




UNIT 5
	Skills and performance criteria
	Evaluation Criteria
	Indicators


	
	
	



Fifth
	
	UNIT 1
	

	Skills and performance criteria
	Evaluation Criteria
	Indicators

	EFL 3.1.3. Exchange basic personal preferences with peers in order to express likes and dislikes. (EGB5)   


                                   

  EFL 3.3.1. Attempt to infer who is speaking and what the situation is when listening to short simple texts, especially when accompanied by pictures or other visual aids, or sound effects.  (EGB5)          



 EFL 3.3.1. Understand most of the details of the content of a short simple text (online or print). (EGB5)          






 EFL 3.4.2. Write a short simple paragraph to describe yourself or other people, animals, places and things, with some support. (EGB5)                                                                                                             
 
 
                


	CE.EFL.3.3. Interact with others using a variety of both verbal and nonverbal communication features and express likes and dislikes while giving recommendations in basic yet effective terms.  

CE.EFL.3.6. Listening for Meaning: Demonstrate an understanding of the main idea, speaker and situation in spoken texts set in familiar everyday contexts ithouthaving to decode every word.



CE.EFL.3.11. Demonstrate comprehension of most of the details of a short simple online or print text and follow short instructions in simple experiments and projects if illustrated through step-by-step visuals.        
      
 CE.EFL.3.17. Produce a short simple paragraph to describe people, places, things and feelings in order to influence an audience and use linking words to write other narratives on familiar subjects.                                     
   
	"Learners attempt to employ a range of verbal and nonverbal communication features to express likes and dislikes and can give recommendations in basic yet effective terms. (I.3, S.4) (ref.I.EFL.3.3.1.)

Learners  can grasp the main idea of spoken texts set in familiar everyday contexts and attempt to infer changes in the topic of discussion as well as who is speaking and what the situation is, without having to decode every word. (I.3, I.4) (ref.I.EFL.3.6.1.)

Learners can understand most details in a short simple online or print text and can follow short instructions in simple experiments and projects if step-by-step visuals are provided. (I.3, I.4) (ref.I.EFL.3.11.1

Learners can write short simple paragraphs to describe people, places, animals, things and feelings, with some support, while attempting to demonstrate an ability to effectively influence an audience and to express everyday activities. (I.3, S.1) (ref.I.EFL.3.17.1.)"   

	
	UNIT 2
	

	EFL 3.1.4. Use a variety of oral, print and electronic forms for social communication and for writing to oneself. (EGB5)                                    
      
EFL 3.2.9. Attempt to react appropriately to what others say using verbal/non-verbal back-channeling, or by asking further simple questions to extend the interaction.  (EGB5)                                              
   
         

EFL 3.4.6. Write a simple narrative with linking words on familiar subjects in order to express everyday activities. (EGB5)                                                     

                
EFL 3.5.1. Use audio, video and pictures to respond to a variety of literary texts through online or in-class ICT activities. (EGB5)                                                                                                 
	CE.EFL.3.5. Demonstrate an ability to use a variety of sources for oral and written communication in order to interact with others in social situations.              
                          
      
CE.EFL.3.10. Interaction – Interpersonal:  Participate effectively in familiar and predictable conversational exchanges by sharing information and reacting appropriately in basic interpersonal interactions.     
           



CE.EFL.3.18. Write a variety of short simple familiar text-types – online or in print – using appropriate language, layout and linking words.          
 
              
                 
CE.EFL.3.21. Elaborate personal responses to both oral and written literary texts through pictures, audio/video or ICT in order to evaluate literary texts using pre-established criteria, individually or in groups.                         
	"Learners can employ various print and digital sources in order to communicate with others in oral and written form in social situations. (J.3, S.1, S.4) (ref.I.EFL.3.5.1.)
 
Learners attempt to use back-channeling to react appropriately to what others say about familiar topics in predictable, everyday situations and when carrying out pair work for a specific task in class. Learners attempt to ask questions to extend an interpersonal interaction. (I.3, J.3) (ref.I.EFL.3.10.1.)  

Learners can write short simple text-types and narratives, online and in print, attempting to use appropriate language, layout and linking words. (I.3, J.2) (ref.I.EFL.3.18.1.)
 

Learners can employ audio, video, pictures and ICT to respond to oral and written texts and attempt to use pre-established criteria to evaluate literary texts individually or in groups. (I.2, I.3, I.4) (ref.I.EFL.3.21.1.)"                      

	
	UNIT3
	

	EFL 3.1.7. Demonstrate appropriate classroom behaviors by participating in small group or whole class discussions.  (EGB5)            
   

EFL 3.2.3. Record key items of specific information from a heard message or description, either in written form or by drawing a picture. (EGB5)                 







EFL 3.2.7. Identify the main idea of short, clear, simple messages and announcements and attempt to understand sentences and frequently used expressions related to areas of immediate relevance. (EGB5)                                     





EFL 3.3.2. Show understanding of some basic details in short simple cross-curricular texts by matching, labeling and answering simple questions. (EGB5)        

                                        
EFL 3.4.6. Write a simple narrative with linking words on familiar subjects in order to express everyday activities. (EGB5)                                                                                                                            
	   CE.EFL.3.2. Recognize and exhibit responsible behaviors at home, at school and towards the environment.             
           


CE.EFL.3.7. Listening for Information: Follow and identify key information in short straightforward audio texts related to areas of immediate need or interest, provided vocabulary is familiar and visual support is present, and use these spoken contributions as models for their own.         
             

CE.EFL.3.12. Display an understanding of some basic details in short simple cross-curricular texts from various sources by matching, labeling and answering simple questions, and use the information gathered in order to organize and discuss relationships between different academic content areas.       
 
    CE.EFL.3.17. Produce a short simple paragraph to describe people, places, things and feelings in order to influence an audience and use linking words to write other narratives on familiar subjects.                                        
   
	"Learners can employ various print and digital sources in order to communicate with others in oral and written form in social situations. (J.3, S.1, S.4) (ref.I.EFL.3.5.1.)

Learners attempt to use back-channeling to react appropriately to what others say about familiar topics in predictable, everyday situations and when carrying out pair work for a specific task in class. Learners attempt to ask questions to extend an interpersonal interaction. (I.3, J.3f.I.EFL.3.10.1.)   

Learners can write short simple text-types and narratives, online and in print, attempting to use appropriate language, layout and linking words. (I.3, J.2) (ref.I.EFL.3.18.1.)
             






 Learners can employ audio, video, pictures and ICT to respond to oral and written texts and attempt to use pre-established criteria to evaluate literary texts individually or in groups. (I.2, I.3, I.4) (ref.I.EFL.3.21.1.)"            

	
	UNIT 4
	

	 EFL 3.1.5. Describe, read about, participate in or recommend a favorite activity, book, song or other interest to various audiences.  (EGB5)                                                                    

            
EFL 3.3.1. Attempt to infer who is speaking and what the situation is when listening to short simple texts, especially when accompanied by pictures or other visual aids, or sound effects.  (EGB5)                              

EFL 3.2.2. Begin to be comfortable taking meaning from spoken texts containing words or sections which are not understood. Be aware that understanding spoken texts does not require decoding every single word. (EGB5)                                                               
                               
EFL 3.3.9. Identify and attempt to use reading strategies to make text more comprehensible and meaningful. (EGB5)                                                     


                           
EFL 3.4.2. Write a short simple paragraph to describe yourself or other people, animals, places and things, with some support. (EGB5)                                                                                                         
	CE.EFL.3.3. Interact with others using a variety of both verbal and nonverbal communication features and express likes and dislikes while giving recommendations in basic y


CE.EFL.3.6. Listening for Meaning: Demonstrate an understanding of the main idea, speaker and situation in spoken texts set in familiar everyday contexts without having to decode every word.                                                    
                             
CE.EFL.3.14. Select and use reading strategies to understand and give meaning to written text while employing a range of everyday reference materials in order to determine information appropriate to the purpose of inquiry and to relate ideas between written sources.                                             
E.EFL.3.17. Produce a short simple paragraph to describe people, places, things and feelings in order to influence an audience and use linking words to write other narratives on familiar subjects.                                        
                      
	"Learners attempt to employ a range of verbal and nonverbal communication features to express likes and dislikes and can give recommendations in basic yet effective terms. (I.3, S.4) (ref.I.EFL.3.3.1.)
 Learners can grasp the main idea of spoken texts set in familiar everyday contexts and attempt to infer changes in the topic of discussion as well as who is speaking and what the situation is, without having to decode every word. (I.3, I.4) (ref.I.EFL.3.6.1.)
 Learners can identify and attempt to use reading strategies to make written text more comprehensible and meaningful. Learners attempt to use everyday reference materials to select information appropriate to the purpose of an inquiry and to relate ideas from one written source to another. (I.2, S.1) (ref.I.EFL.3.14.1.)
 Learners can write short simple paragraphs to describe people, places, animals, things and feelings, with some support, while attempting to demonstrate an ability to effectively influence an audience and to express everyday activities. (I.3, S.1) (ref.I.EFL.3.17.1.)"                    

	
	UNIT 5
	

	 EFL 3.1.1. Ask simple basic questions in class about the world beyond their own immediate environment in order to increase their understanding of different cultures. (EGB5)                                              EFL 3.3.8. Make and attempt to support inferences from evidence in a text with reference to features of written English. (EGB5)                                                                                                           

EFL 3.4.2. Write a short simple paragraph to describe yourself or other people, animals, places and things, with some support. (EGB5)                                                                                                                   


EFL 3.4.4. Write to describe feelings/opinions in order to attempt to influence an audience. (EGB5)                                                                                                             





EFL 3.5.3. Produce short, creative texts using ICT and/or other resources at home or at school in order to recreate familiar scenes and themes. (EGB5)                                                                                                                    
	CE.EFL.3.1. Cultivate an awareness of different cultures and identify similarities and differences between them through oral and written literary texts.           

                             
CE.EFL.3.15. Make and support inferences from evidence in a text with reference to features of written English and apply other learning strategies to examine and interpret a variety of written materials. 
                            CE.EFL.3.17. Produce a short simple paragraph to describe people, places, things and feelings in order to influence an audience and use linking words to write other narratives on familiar subjects. 
 
   

CE.EFL.3.23. Create short, original texts using a range of resources and other media, including ICT, in order to recreate familiar scenes and themes.     
              
                       
	"Learners can show an awareness of different cultures and attempt to identify similarities and differences between them through oral and written literary texts. (I.2, S.2, J.1) (ref.I.EFL.3.1.1.)
 
Learners can create and produce short texts using ICT and/or other resources at home or at school in order to recreate familiar scenes and themes. (I.1, I.3) (ref.I.EFL.3.23.1.)"


Learners attempt to make and support inferences using evidence from texts and features of written English (e.g., vocabulary, format, sequence, etc.) and attempt to apply other learning strategies in order to examine and interpret a variety of written materials. (I.2, J.3) (ref.I.EFL.3.15.1.)             Learners can write short simple paragraphs to describe people, places, animals, things and feelings, with some support, while attempting to demonstrate an ability to effectively influence an audience and to express everyday activities. (I.3, S.1) (ref.I.EFL.3.17.1.)           
Learners can create and produce short texts using ICT and/or other resources at home or at school in order to recreate familiar scenes and themes. (I.1, I.3) (ref.I.EFL.3.23.1.)"                    

	
	UNIT 6
	

	   EFL 3.1.3. Exchange basic personal preferences with peers in order to express likes and dislikes. (EGB5)                                                                                                                      

EFL 3.2.7. Identify the main idea of short, clear, simple messages and announcements and attempt to understand sentences and frequently used expressions related to areas of immediate relevance. (EGB5)                                                                                              





                         
EFL 3.3.8. Make and attempt to support inferences from evidence in a text with reference to features of written English. (EGB5)                                                                           

                                

EFL 3.4.3. Attempt to write a variety of short simple text-types, commonly used in print and online, with appropriate language and layout. (EGB5)                                                                                                          




EFL 3.4.6. Write a simple narrative with linking words on familiar subjects in order to express everyday activities. (EGB5)                                                           
	CE.EFL.3.3. Interact with others using a variety of both verbal and nonverbal communication features and express likes and dislikes while giving recommendations in basic yet effective terms. 
              

CE.EFL.3.7. Listening for Information: Follow and identify key information in short straightforward audio texts related to areas of immediate need or interest, provided vocabulary is familiar and visual support is present, and use these spoken contributions as models for their own.
                             





CE.EFL.3.15. Make and support inferences from evidence in a text with reference to features of written English and apply other learning strategies to examine and interpret a variety of written materials.
 


CE.EFL.3.18. Write a variety of short simple familiar text-types – online or in print – using appropriate language, layout and linking words
Learners can write short simple text-types and narratives, online and in print, attempting to use appropriate language, layout and linking words. (I.3, J.2) (ref.I.EFL.3.18.1.)"                                                                                                           
                                                           
	 "Learners attempt to employ a range of verbal and nonverbal communication features to express likes and dislikes and can give recommendations in basic yet effective terms. (I.3, S.4) (ref.I.EFL.3.3.1.)
 Learners can record and attempt to identify key information from a spoken message of immediate need or interest when the message contains frequently used expressions and visual support. (Example: rules for a game, classroom instructions, a dialogue in a scene from a cartoon or movie, etc.) Learners attempt to use other classmate’s contributions in class as models for their own. (I.2, I.3) (ref.I.EFL.3.7.1.)
Learners attempt to make and support inferences using evidence from texts and features of written English (e.g., vocabulary, format, sequence, etc.) and attempt to apply other learning strategies in order to examine and interpret a variety of written materials. (I.2, J.3) (ref.I.EFL.3.15.1.)
 




Sixth 

	Skills and
  performance   criteria
	 Evaluation Criteria        

	  Indicators


	 
	 UNIT 1
	 

	 EFL 3.3.1. Understand most of the details of the content of a short simple text (online or print). (EGB6)





EFL 3.3.10. Follow short instructions illustrated through step-by-step visuals in simple experiments and projects. (Example: simple science experiments, instructions for an art project, etc.) (EGB6)










EFL 3.4.2. Write a short simple paragraph to describe yourself or other people, animals, places and things, with limited support. (Example: by answering questions or using key words) (EGB6)
EFL 3.5.1. Use audio, video and pictures to respond to a variety of literary texts through online or in-class ICT activities. (EGB6)

	 CE.EFL.3.6. Listening for Meaning: Demonstrate an understanding of the main idea, speaker and situation in spoken texts set in familiar everyday contexts without having to decode every word.


CE.EFL.3.7. Listening for Information: Follow and identify key information in short straightforward audio texts related to areas of immediate need or interest, provided vocabulary is familiar and visual support is present, and use these spoken contributions as models for their own.







CE.EFL.3.12. Display an understanding of some basic details in short simple cross-curricular texts from various sources by matching, labeling and answering simple questions, and use the information gathered in order to organize and discuss relationships between different academic content areas.

CE.EFL.3.17. Produce a short simple paragraph to describe people, places, things and feelings in order to influence an audience and use linking words to write other narratives on familiar subjects.

	 Learners can grasp the main idea of spoken texts set in familiar everyday contexts and infer changes in the topic of discussion as well as who is speaking and what the situation is, without having to decode every word. (I.3, I.4)

Learners can record and identify key information from a spoken message of immediate need or interest when the message contains frequently used expressions and visual support. (Example: rules for a game, classroom instructions, a dialogue in a scene from a cartoon or movie, etc.) Learners can use other classmate’s contributions in class as models for their own. (I.2, I.3) (ref.I.EFL.3.7.1.)

Learners can match, label and answer simple questions about basic details in a short simple cross-curricular text. Learners can organize and discuss information from different sources of academic content. (I.2, S.1) (ref.I.EFL.3.12.1.)ef.I.EFL.3


Learners can write short simple paragraphs to describe people, places, animals, things and feelings, with limited support, while demonstrating an ability to effectively influence an audience and to express every day activities. (1.3,S.1)(ref.l.EFL.3.17.1.)

	
	UNIT 2
	

	EFL 3.3.1. Infer who is speaking and what the situation is when listening to short simple texts, especially when accompanied by pictures or other visual aids, or sound effects. (Example: shopkeeper speaking to a customer who is buying some fruit.) (EGB6)
EFL 3.2.2. Be comfortable taking meaning from spoken texts containing words or sections which are not understood. Be aware that understanding spoken texts does not require decoding every single word. (EGB6)  
EFL 3.2.3. Record key items of specific information from a heard message or description, either in written form or by drawing a picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.) (EGB6)
EFL 3.2.7. Identify the main idea of short, clear, simple messages and announcements and understand sentences and frequently used expressions related to areas of immediate relevance.  (Example: follow verbal instructions for a game, ask for prices at a store, follow simple classroom instructions, describe places nearby, etc.) (EGB6)
EFL 3.3.2. Show understanding of some basic details in short simple cross-curricular texts by matching, labeling and answering simple questions. (EGB6)
EFL 3.4.2. Write a short simple paragraph to describe yourself or other people, animals, places and things, with limited support. (Example: by answering questions or using key words) (EGB6)
 

	CE.EFL.3.6. Listening for Meaning: Demonstrate an understanding of the main idea, speaker and situation in spoken texts set in familiar everyday contexts without having to decode every word.




CE.EFL.3.7. Listening for Information: Follow and identify key information in short straightforward audio texts related to areas of immediate need or interest, provided vocabulary is familiar and visual support is present, and use these spoken contributions as models for their own.







CE.EFL.3.12. Display an understanding of some basic details in short simple cross-curricular texts from various sources by matching, labeling and answering simple questions, and use the information gathered in order to organize and discuss relationships between different academic content areas.

CE.EFL.3.17. Produce a short simple paragraph to describe people, places, things and feelings in order to influence an audience and use linking words to write other narratives on familiar subjects.

	Learners can grasp the main idea of spoken texts set in familiar everyday contexts and infer changes in the topic of discussion as well as who is speaking and what the situation is, without having to decode every word. (I.3, I.4) (ref.I.EFL.3.6.1.)

Learners can record and identify key information from a spoken message of immediate need or interest when the message contains frequently used expressions and visual support. (Example: rules for a game, classroom instructions, a dialogue in a scene from a cartoon or movie, etc.) Learners can use other classmate’s contributions in class as models for their own. (I.2, I.3) (ref.I.EFL.3.7.1.)

Learners can match, label and answer simple questions about basic details in a short simple cross-curricular text. Learners can organize and discuss information from different sources of academic content. (I.2, S.1) (ref.I.EFL.3.12.1.)




Learners can write short simple paragraphs to describe people, places, animals, things and feelings, with limited support, while demonstrating an ability to effectively influence an audience and to express everyday activities. (I.3, S.1) (ref.I.EFL.3.17.1.

	
	UNIT 3
	

	EFL 3.2.10. Sustain a conversational exchange on a familiar, everyday subject when carrying out a collaborative/paired learning activity in which there are specific instructions for a task. (EGB6)
EFL 3.2.12. Ask and answer questions and exchange information on familiar topics in predictable everyday situations. (Example: ask for directions, give directions, express a personal opinion, etc.) (EGB6)
EFL 3.3.8. Make and support inferences from evidence in a text with reference to features of written English. (Example: vocabulary, facts, format, sequence, relevance of ideas, etc.) (EGB6)                                                            
EFL 3.4.3. Write a variety of short simple text-types, commonly used in print and online, with appropriate language and layout. (Example: write a greeting on a birthday card, name and address on an envelope, a URL for a website, an email address, etc.) (EGB6)                                                                       
EFL 3.5.1. Use audio, video and pictures to respond to a variety of literary texts through online or in-class ICT activities. (EGB6)       
	CE.EFL.3.10. Interaction – Interpersonal:  Participate effectively in familiar and predictable conversational exchanges by sharing information and reacting appropriately in basic interpersonal interactions.




CE.EFL.3.15. Make and support inferences from evidence in a text with reference to features of written English and apply other learning strategies to examine and interpret a variety of written materials.



CE.EFL.3.18. Write a variety of short simple familiar text-types – online or in print – using appropriate language, layout and linking words.

CE.EFL.3.21. Elaborate personal responses to both oral and written literary texts through pictures, audio/video or ICT in order to evaluate literary texts using pre-established criteria, individually or in groups.

	Learners can use back-channeling to react appropriately to what others say about familiar topics in predictable, everyday situations and when carrying out pair work for a specific task in class. Learners can ask questions to extend an interpersonal interaction. (I.3, J.3) (ref.I.EFL.3.10.1.)
Learners can make and support inferences using evidence from texts and features of written English (e.g., vocabulary, format, sequence, etc.) and apply other learning strategies in order to examine and interpret a variety of written materials. (I.2, J.3) (ref.I.EFL.3.15.1.)
Learners can write short simple text-types and narratives, online and in print, using appropriate language, layout and linking words. (I.3, J.2) (ref.I.EFL.3.18.1.)
Learners can employ audio, video, pictures and ICT to respond to oral and written texts and use pre-established criteria to evaluate literary texts individually or in groups. (I.2, I.3, I.4) (ref.I.EFL.3.21.1.

	
	UNIT 4
	

	EFL 3.1.4. Use a variety of oral, print and electronic forms for social communication and for writing to oneself. (Example: friendly notes, invitations, diary entries, notes to self, electronic messages, etc.) (EGB9)                                                               
                                                                       
EFL 3.3.1. Infer who is speaking and what the situation is when listening to short simple texts, especially when accompanied by pictures or other visual aids, or sound effects. (Example: shopkeeper speaking to a customer who is buying some fruit.) (EGB6)                                                                   
EFL 3.2.2. Be comfortable taking meaning from spoken texts containing words or sections which are not understood. Be aware that understanding spoken texts does not require decoding every single word. (EGB6)                                                                       
EFL 3.3.2. Show understanding of some basic details in short simple cross-curricular texts by matching, labeling and answering simple questions. (EGB6)                                                              
EFL 3.5.1. Use audio, video and pictures to respond to a variety of literary texts through online or in-class ICT activities. (EGB6)                               
	CE.EFL.3.5. Demonstrate an ability to use a variety of sources for oral and written communication in order to interact with others in social situations


CE.EFL.3.6. Listening for Meaning: Demonstrate an understanding of the main idea, speaker and situation in spoken texts set in familiar everyday contexts without having to decode every word.


 
CE.EFL.3.12. Display an understanding of some basic details in short simple cross-curricular texts from various sources by matching, labeling and answering simple questions, and use the information gathered in order to organize and discuss relationships between different academic content areas.
CE.EFL.3.21. Elaborate personal responses to both oral and written literary texts through pictures, audio/video or ICT in order to evaluate literary texts using pre-established criteria, individually or in groups.

	Learners can employ various print and digital sources in order to communicate with others in oral and written form in social situations. (J.3, S.1, S.4) (ref.I.EFL.3.5.1.)
Learners can grasp the main idea of spoken texts set in familiar everyday contexts and infer changes in the topic of discussion as well as who is speaking and what the situation is, without having to decode every word. (I.3, I.4) (ref.I.EFL.3.6.1.)
Learners can match, label and answer simple questions about basic details in a short simple cross-curricular text.








 Learners can organize and discuss information from different sources of academic content. (I.2, S.1) (ref.I.EFL.3.12.1.)





	
	UNIT 5
	

	"EFL 3.1.2. Recognize ways to relate responsibly to one’s surroundings at home and at school by exhibiting responsible behaviors towards the environment. 
(Example: chores at home, recycling, etc.) (EGB9)"                                                                       
EFL 3.2.8. Spell out key vocabulary items using the English alphabet.  (Example:  names, colors, animals, possessions, etc.) (EGB6)                                                              
EFL 3.3.1. Understand most of the details of the content of a short simple text (online or print). (EGB6)                                                            
EFL 3.3.10. Follow short instructions illustrated through step-by-step visuals in simple experiments and projects. (Example: simple science experiments, instructions for an art project, etc.) (EGB6)                                                             
EFL 3.4.6. Write a simple narrative with linking words on familiar subjects in order to express everyday activities. (Example: free time, descriptions, what happened last weekend, etc.) (EGB6)                                                                                                                     

	CE.EFL.3.2. Recognize and exhibit responsible behaviors at home, at school and towards the environment.




 
CE.EFL.3.8. Production – Accuracy and Intelligibility:  Communicate needs clearly in class by asking questions or requesting clarification. Demonstrate acquisition of skills taught in class, such as being able to spell out words or use some grammatical structures (albeit with frequent errors).




CE.EFL.3.11. Demonstrate comprehension of most of the details of a short simple online or print text and follow short instructions in simple experiments and projects if illustrated through step-by-step visuals.

CE.EFL.3.18. Write a variety of short simple familiar text-types – online or in print – using appropriate language, layout and linking words.

	Learners can say ways to take care of the environment and one’s surroundings. Learners can identify and exhibit socially responsible behaviors at home, at school and towards the environment. (J.3, S.1) (ref.I.EFL.3.2.1.)
Learners can ask others to repeat themselves or to say something in a different way and ask for common classroom needs. Learners can spell out words in English and can describe matters of immediate need or interest using some grammatical structures practiced in class (although there may be errors with tenses, personal pronouns, prepositions, etc.). (I.3, J.4) (ref.I.EFL.3.8.1.)
Learners can understand most details in a short simple online or print text and can follow short instructions in simple experiments and projects if step-by-step visuals are provided. (I.3, I.4) (ref.I.EFL.3.11.1.)

Learners can write short simple text-types and narratives, online and in print, using appropriate language, layout and linking words. (I.3, J.2) (ref.I.EFL.3.18.1.

	
	UNIT 6
	

	EFL 3.1.3. Exchange basic personal preferences with peers in order to express likes and dislikes. (EGB9)                                                                     
                                                                       
EFL 3.2.13. Respond to simple questions in quite a short time and initiate basic interaction spontaneously when there are opportunities to speak. Speech is produced a little less slowly and hesitantly. (EGB6)                                                                 
EFL 3.2.15. Provide a simple description and/or opinion of a common object or a simple account of something experienced. (Example: an Ecuadorian celebration, a class trip, a party, a game played, etc.) (EGB6)                                                              
EFL 3.3.3. Identify the meaning of specific content-based words and phrases, with the aid of visual support. (EGB6)                                                                 
EFL 3.4.2. Write a short simple paragraph to describe yourself or other people, animals, places and things, with limited support. (Example: by answering questions or using key words) (EGB6)                        
	CE.EFL.3.3. Interact with others using a variety of both verbal and nonverbal communication features and express likes and dislikes while giving recommendations in basic yet effective terms.


CE.EFL.3.9. Production - Fluency:  Respond to simple questions and familiar everyday social situations, such as an invitation or request, relatively quickly. Spontaneously initiate interactions in order to express opinions or give accounts of personal experiences.
CE.EFL.3.13. Show an ability to identify the meaning of specific content-based words and phrases, with the aid of visual support, and use charts/mind maps to distinguish between fact/opinion and relevant/irrelevant information in informational texts.
CE.EFL.3.17. Produce a short simple paragraph to describe people, places, things and feelings in order to influence an audience and use linking words to write other narratives on familiar subjects.

	Learners can employ a range of verbal and nonverbal communication features to express likes and dislikes and can give recommendations in basic yet effective terms. (I.3, S.4) (ref.I.EFL.3.3.1.)
Learners can answer simple questions quickly and initiate basic interaction spontaneously when given opportunities. (Example: make an invitation, give a suggestion, etc.) Learners can describe simple, familiar situations and talk about past experiences. (I.3, J.3) (ref.I.EFL.3.9.1.)

Learners can determine the meaning of specific content-based words and phrases when accompanied by visual support and distinguish between fact and opinion and relevant and irrelevant information in informational texts through the use of mind maps and charts. (I.2, I.3) (r


Learners can write short simple paragraphs to describe people, places, animals, things and feelings, with limited support, while demonstrating an ability to effectively influence an audience and to express everyday activities. (I.3, S.1) (ref.I.EFL.3.17.1.)ef.I.EFL.3.13.1.)




Seventh 
	Skills and
                     performance   criteria
	Evaluation Criteria and         
                             
	 Indicators

	EFL 3.2.10. Sustain a conversational exchange on a familiar, everyday subject when carrying out a collaborative/paired learning activity in which there are specific instructions for a task.
EFL 3.2.12 Ask and answer questions and exchange information on familiar topics in predictable everyday situations. (Example: ask for directions, give directions, express a personal opinion, etc.)
EFL 3.3.9. Identify and use reading strategies to make text more comprehensible and meaningful. (Example: skimming, scanning, previewing, predicting, reading for main ideas and details, etc.)
EFL 3.4.5. Write a questionnaire or survey for friends, family or classmates using WH- questions in order to identify things in common and preferences

	CE.EFL.3.3. Interact with others using a variety of both verbal and nonverbal communication features and express likes and dislikes while giving recommendations in basic yet effective terms.
CE.EFL.3.6. Listening for Meaning: Demonstrate an understanding of the main idea, speaker and situation in spoken texts set in familiar everyday contexts without having to decode every word.




 
	I.EFL.3.3.1. Learners can employ a range of verbal and nonverbal communication features to express likes, dislikes, and can give recommendations in basic yet effective terms. (I.3, S.4)

I.EFL.3.6.1. Learners can grasp the main idea of spoken texts set in familiar everyday contexts and infer changes in the topic of discussion as well as who is speaking and what the situation is, without having to decode every word. (I.3, I.4)



	EFL 3.1.3. Exchange basic personal preferences with peers in order to express likes and dislikes.
EFL 3.2.1. Infer who is speaking and what the situation is when listening to short simple texts, especially when accompanied by pictures or other visual aids, or sound effects. (Example: 
shopkeeper speaking to a customer who is buying some fruit.)
EFL 3.2.2. Be comfortable taking meaning from spoken texts containing words or sections which are not understood. Be aware that understanding spoken texts does not require decoding every single word.  
EFL 3.3.1. Understand most of the details of the content of a short simple text (online or print).
EFL 3.3.10. Follow short instructions illus-trated through step-by-step visuals in sim-ple experiments and projects. (Example: simple science experiments, instructions for an art project, etc.)
EFL 3.4.2. Write a short simple paragraph to describe yourself or other people, animals, places and things, with limited support. (Example: by answering questions or using key words)

	CE.EFL.3.3. Interact with others using a variety of both verbal and nonverbal communication features and express likes and dislikes while giving recommendations in basic yet effective terms.

 CE.EFL.3.6. Listening for Meaning: Demonstrate an understanding of the main idea, speaker and situation in spoken texts set in familiar everyday contexts without having to decode every word.

CE.EFL.3.11. Demonstrate comprehension of most of the details of a short simple online or print text and follow short instructions in simple experiments and projects if illustrated through step-by-step visuals.

 CE.EFL.3.17. Produce a short simple paragraph to describe people, places, things and feelings in order to influence an audience and use linking words to write other narratives on familiar subjects.



	I.EFL.3.3.1. Learners can employ a range of verbal and nonverbal communication features to express likes, dislikes, and can give recommendations in basic yet effective terms. (I.3, S.4)


I.EFL.3.6.1. Learners can grasp the main idea of spoken texts set in familiar everyday contexts and infer changes in the topic of discussion as well as who is speaking and what the situation is, without having to decode every word. (I.3, I.4)
I.EFL.3.11.1. Learners can understand most details in a short simple online or print text and can follow short instructions in simple experiments and projects if step-by-step visuals are provided. (I.3, I.4)


I.EFL.3.17.1. Learners can write short simple paragraphs to describe people, places, animals, things and feelings, with limited support, while demonstrating an ability to effectively influence an audience and to express everyday activities. (I.3, S.1)


	EFL 3.2.6. Use other students’ contributions in class as models for their own. 
EFL 3.2.7. Identify the main idea of short, clear, simple messages and announcements  and understand sentences and frequently used expressions related to areas of immediate relevance.  (Example: follow verbal instructions for a game, ask for prices at a store, follow simple classroom instructions, describe places nearby, etc.)
EFL 3.3.3. Identify the meaning of specific content-based words and phrases, with the aid of visual support.
EFL 3.4.3. Write a variety of short simple text-types, commonly used in print and online, with appropriate language and layout. (Example: write a greeting on a birthday card, name and address on an envelope, a URL for a website, an email address, etc.)
EFL 3.5.3. Produce short, creative texts using ICT and/or other resources at home or at school in order to recreate familiar scenes and themes.

	CE.EFL.3.7. Listening for Information: Follow and identify key information in short straightforward audio texts related to areas of immediate need or interest, provided vocabulary is familiar and visual support is present, and use these spoken contributions as models for their own.






CE.EFL.3.13. Show an ability to identify the meaning of specific content-based words and phrases, with the aid of visual support, and use charts/mind maps to distinguish between fact/opinion and relevant/irrelevant information in informational texts. 
 


CE.EFL.3.18. Write a variety of short simple familiar text-types – online or in print – using appropriate language, layout and linking words.



CE.EFL.3.23.  Create short, original texts using a range of resources and other media, including ICT, in order to recreate familiar scenes and themes.


	I.EFL.3.7.1. Learners can record and identify key information from a spoken message of immediate need or interest when the message contains frequently used expressions and visual support. (Example: rules for a game, classroom instructions, a dialogue in a scene from a cartoon or movie, etc.) Learners can use other classmate’s contributions in class as models for their own. (I.2, I.3)


I.EFL.3.13.1. Learners can determine the meaning of specific content-based words and phrases when accompanied by visual support and distinguish between fact and opinion and relevant and irrelevant information in informational texts through the use of mind maps and charts. (I.2, I.3)

I.EFL.3.18.1. Learners can write short simple text-types and narratives, online and in print, using appropriate language, layout and linking words. (I.3, J.2)


I.EFL.3.23.1. Learners can create and produce short texts using ICT and/or other resources at home or at school in order to recreate familiar scenes and themes. (I.1, I.3)


	EFL 3.1.2. Recognize ways to relate responsibly to one’s surroundings at home and at school by exhibiting responsible behaviors towards the environment. 
(Example: chores at home, recycling, etc.)
EFL 3.1.7. Demonstrate appropriate classroom behaviors by participating in small group or whole class discussions. (Example: being courteous, respecting the person and property of others, etc.)
EFL 3.2.13. Respond to simple questions in quite a short time and initiate basic interaction spontaneously when there are opportunities to speak. Speech is produced a little less slowly and hesitantly.
EFL 3.3.2. Show understanding of some basic details in short simple cross-curricular texts by matching, labeling and answering simple questions.
EFL 3.5.3. Produce short, creative texts using ICT and/or other resources at home or at school in order to recreate familiar scenes and themes.







	CE.EFL.3.3. Interact with others using a variety of both verbal and nonverbal communication features and express likes and dislikes while giving recommendations in basic yet effective terms.

CE.EFL.3.11. Demonstrate comprehension of most of the details of a short simple online or print text and follow short instructions in simple experiments and projects if illustrated through step-by-step visuals.

CE.EFL.3.15. Make and support inferences from evidence in a text with reference to features of written English and apply other learning strategies to examine and interpret a variety of written materials. 




CE.EFL.3.16. Create a simple learning resource in order to record and practice new words and demonstrate knowledge of their meanings. 


	I.EFL.3.3.1. Learners can employ a range of verbal and nonverbal communication features to express likes and dislikes and can give recommendations in basic yet effective terms. (I.3, S.4)


I.EFL.3.11.1. Learners can understand most details in a short simple online or print text and can follow short instructions in simple experiments and projects if step-by-step visuals are provided. (I.3, I.4)


I.EFL.3.15.1. Learners can make and support inferences using evidence from texts and features of written English (e.g., vocabulary, format, sequence, etc.) and apply other learning strategies in order to examine and interpret a variety of written materials. (I.2, J.3)

I.EFL.3.16.1. Learners can make a simple learning resource in order to record and practice new words. (Example: a picture dictionary, a word list, a set of flashcards, etc.) (I.1, J.4)


	
EFL 3.1.3. Exchange basic personal preferences with peers in order to express likes and dislikes.
EFL 3.3.1. Understand most of the details of the content of a short simple text (online or print).
EFL 3.3.10. Follow short instructions illus-trated through step-by-step visuals in sim-ple experiments and projects. (Example: simple science experiments, instructions for an art project, etc.)
EFL 3.3.8. Make and support inferences from evidence in a text with reference to features of written English. (Example: vocabulary, facts, format, sequence, relevance of ideas, etc.)
EFL 3.4.1. Make a simple learning resource in order to record and practice new words. 
(Example: a picture dictionary, a word list, set of flashcards, etc.)



	
CE.EFL.3.3. Interact with others using a variety of both verbal and nonverbal communication features and express likes and dislikes while giving recommendations in basic yet effective terms.

 CE.EFL.3.11. Demonstrate comprehension of most of the details of a short simple online or print text and follow short instructions in simple experiments and projects if illustrated through step-by-step visuals.

CE.EFL.3.15. Make and support inferences from evidence in a text with reference to features of written English and apply other learning strategies to examine and interpret a variety of written materials.



 
CE.EFL.3.16. Create a simple learning resource in order to record and practice new words and demonstrate knowledge of their meanings. 




 

	
I.EFL.3.3.1. Learners can employ a range of verbal and nonverbal communication features to express likes and dislikes and can give recommendations in basic yet effective terms. (I.3, S.4)


I.EFL.3.11.1. Learners can understand most details in a short simple online or print text and can follow short instructions in simple experiments and projects if step-by-step visuals are provided. (I.3, I.4)


I.EFL.3.15.1. Learners can make and support inferences using evidence from texts and features of written English (e.g., vocabulary, format, sequence, etc.) and apply other learning strategies in order to examine and interpret a variety of written materials. (I.2, J.3)

I.EFL.3.16.1. Learners can make a simple learning resource in order to record and practice new words. (Example: a picture dictionary, a word list, a set of flashcards, etc.) (I.1, J.4)


	EFL 3.1.2. Recognize ways to relate responsibly to one’s surroundings at home and at school by exhibiting responsible behaviors towards the environment. 
(Example: chores at home, recycling, etc.)
EFL 3.3.1. Infer who is speaking and what the situation is when listening to short simple texts, especially when accompanied by pictures or other visual aids, or sound effects. (Example: shopkeeper speaking to a customer who is buying some fruit.)
EFL 3.2.2. Be comfortable taking meaning from spoken texts containing words or sections which are not understood. Be aware that understanding spoken texts does not require decoding every single word.  
EFL 3.3.5. Understand most changes in the topic of discussion if people speak slowly.
EFL 3.3.3. Identify the meaning of specific content-based words and phrases, with the aid of visual support.
EFL 3.4.6. Write a simple narrative with linking words on familiar subjects in order to express everyday activities. (Example: free time, descriptions, what happened last weekend, etc.)

	CE.EFL.3.2. Recognize and exhibit responsible behaviors at home, at school and towards the environment.






 CE.EFL.3.6. Listening for Meaning: Demonstrate an understanding of the main idea, speaker and situation in spoken texts set in familiar everyday contexts without having to decode every word.
 




CE.EFL.3.13. Show an ability to identify the meaning of specific content-based words and phrases, with the aid of visual support, and use charts/mind maps to distinguish between fact/opinion and relevant/irrelevant information in informational texts. 




CE.EFL.3.18. Write a variety of short simple familiar text-types – online or in print – using appropriate language, layout and linking words.

	I.EFL.3.2.1. Learners can say ways to take care of the environment and one’s surroundings. Learners can identify and exhibit socially responsible behaviors at home, at school and towards the environment. (J.3, S.1)

I.EFL.3.6.1. Learners can grasp the main idea of spoken texts set in familiar everyday contexts and infer changes in the topic of discussion as well as who is speaking and what the situation is, without having to decode every word. (I.3, I.4)




I.EFL.3.13.1. Learners can determine the meaning of specific content-based words and phrases when accompanied by visual support and distinguish between fact and opinion and relevant and irrelevant information in informational texts through the use of mind maps and charts. (I.2, I.3)


I.EFL.3.18.1. Learners can write short simple text-types and narratives, online and in print, using appropriate language, layout and linking words. (I.3, J.2)



3. Performance Criteria for English as a Foreign Language Area for Subnivel Superior of Educación General Básica
COMMUNICATION AND CULTURAL AWARENESS
	EIGHT  GRADE
	NINETH GRADE
	TENTH GRADE

	Compare and contrast oral traditions, myths, folktales and literature from Ecuador. REF. EFL 4.1.1
	Compare and contrast oral traditions, myths, folktales and literature from Ecuador and international regions and cultures REF. EFL 4.1.1
 
	EFL 4.1.1 Compare and contrast oral traditions, myths, folktales and literature from Ecuador and international regions and cultures and identify similarities and differences and universal cultural themes.

	Recognize  some commonalities and distinctions across cultures and groups.REF. EFL 4.1.2
 
	Recognize and demonstrate an appreciation of some commonalities and distinctions across cultures and groups.REF. EFL 4.1.2
 
	EFL 4.1.2 Recognize and demonstrate an appreciation of some commonalities and distinctions across cultures and groups (differentiated by gender, ability, generations, etc.) including the students’ own.

	 
Display an understanding of the relationship between the practices and perspectives of different cultures. REF. EFL 4.1.3  
 
	Display an understanding of the relationship between the practices and perspectives of different cultures by recognizing. REF. EFL 4.1.3
	 EFL 4.1.3 Display an understanding of the relationship between the practices and perspectives of different cultures by recognizing and sharing cross-cultural experiences and ideas.

	EFL 4.1.4 Demonstrate mindfulness, empathy, tolerance and an overall respect for the integrity of cultures in daily classroom activities.
 
	EFL 4.1.4 Demonstrate mindfulness, empathy, tolerance and an overall respect for the integrity of cultures in daily classroom activities.
 
	EFL 4.1.4 Demonstrate mindfulness, empathy, tolerance and an overall respect for the integrity of cultures in daily classroom activities.

	EFL 4.1.5 Apply self-correcting and self-monitoring strategies in social and classroom interactions. (Example: asking questions, starting over, rephrasing, exploring alternative pronunciations or wording, etc.)
	EFL 4.1.5 Apply self-correcting and self-monitoring strategies in social and classroom interactions. (Example: asking questions, starting over, rephrasing, exploring alternative pronunciations or wording, etc.)
 
	EFL 4.1.5 Apply self-correcting and self-monitoring strategies in social and classroom interactions. (Example: asking questions, starting over, rephrasing, exploring alternative pronunciations or wording, etc.)

	Seek and provide information and assistance, orally or in writing and in online or face-to-face interactions, for personal purposes.REF. EFL 4.1.6
	Seek and provide information and assistance, orally or in writing and in online or face-to-face interactions, for personal and social purposes. REF. EFL 4.1.6 
	EFL 4.1.6 Seek and provide information and assistance, orally or in writing and in online or face-to-face interactions, for personal, social and academic purposes.

	EFL 4.1.7 Interpret and demonstrate knowledge of nonverbal and oral communication features by applying them in appropriate contexts. (Example: use of stress, intonation, pace, etc.)
	EFL 4.1.7 Interpret and demonstrate knowledge of nonverbal and oral communication features by applying them in appropriate contexts. (Example: use of stress, intonation, pace, etc.)
	EFL 4.1.7 Interpret and demonstrate knowledge of nonverbal and oral communication features by applying them in appropriate contexts. (Example: use of stress, intonation, pace, etc.)

	Use suitable vocabulary, expressions, language and interaction styles for social or academic situations in order to communicate specific intentions in online and face-to-face interactions. (Example: thanking, making promises,  asking permission, chatting with friends, answering in class, greeting an authority figure, etc.)REF. EFL 4.1.8
	Use suitable vocabulary, expressions, language and interaction styles for informal and social or academic situations in order to communicate specific intentions in online and face-to-face interactions. (Example: thanking, making promises, apologizing, asking permission, chatting with friends, answering in class, greeting an authority figure, etc.)REF. EFL 4.1.8
	EFL 4.1.8 Use suitable vocabulary, expressions, language and interaction styles for formal and informal social or academic situations in order to communicate specific intentions in online and face-to-face interactions. (Example: thanking, making promises, apologizing, asking permission, chatting with friends, answering in class, greeting an authority figure, etc.)

	EFL 4.1.9 Recognize the consequences of one’s actions by demonstrating responsible decision-making at school, online, at home and in the community, while considering ethical standards, safety concerns, social norms and mutual respect.
	EFL 4.1.9 Recognize the consequences of one’s actions by demonstrating responsible decision-making at school, online, at home and in the community, while considering ethical standards, safety concerns, social norms and mutual respect.
	EFL 4.1.9 Recognize the consequences of one’s actions by demonstrating responsible decision-making at school, online, at home and in the community, while considering ethical standards, safety concerns, social norms and mutual respect.

	Recognize individual and group similarities and differences by establishing and maintaining healthy and rewarding online and face-to-face relationships based on cooperation.REF. EFL 4.1.10
	Recognize individual and group similarities and differences by establishing and maintaining healthy and rewarding online and face-to-face relationships based on communication and cooperation.REF. EFL 4.1.10
	EFL 4.1.10 Recognize and appreciate individual and group similarities and differences by establishing and maintaining healthy and rewarding online and face-to-face relationships based on communication and cooperation.


 
ORAL COMMUNICATION
	EIGHT  GRADE
	NINETH GRADE
	TENTH GRADE

	Follow main ideas in topics covered in other curricular subjects with the help of visual support. REF. EFL 4.2.1
	Follow main ideas in topics covered in other curricular subjects with the help of visual support and using concepts. REF. EFL 4.2.1
	EFL 4.2.1 Follow main ideas in topics covered in other curricular subjects with the help of visual support, using concepts and vocabulary that have been studied in advance.
 

	Use sentences to describe aspects of personal background, immediate environment and matters of immediate need in simple terms using grammatical structures learnt in class (although there may be frequent errors with tenses, personal pronouns, prepositions, etc.).REF. EFL 4.2.2
	Use phrases and sentences to describe aspects of personal background, immediate environment and matters of immediate need in simple terms using grammatical structures learnt in class (although there may be frequent errors with tenses, personal pronouns, prepositions, etc.).REF. EFL 4.2.2
	EFL 4.2.2 Use a series of phrases and sentences to describe aspects of personal background, immediate environment and matters of immediate need in simple terms using grammatical structures learnt in class (although there may be frequent errors with tenses, personal pronouns, prepositions, etc.).
 

	Follow and understand short, straightforward audio messages (or other age-appropriate audio-visual presentations) if delivered slowly and visuals provide contextual support. (Example: an intercom announcement at school, supported by facial expressions/gestures and appropriate intonation, etc.)REF. EFL 4.2.3  
	Follow and understand short, straightforward audio messages and/or the main idea/dialogue of a cartoon (or other age-appropriate audio-visual presentations) if delivered slowly and visuals provide contextual support. (Example: an announcement of a bus delay, an intercom announcement at school, a dialogue supported by facial expressions/gestures and appropriate intonation, etc.)REF. EFL 4.2.3
	EFL 4.2.3 Follow and understand short, straightforward audio messages and/or the main idea/dialogue of a movie or cartoon (or other age-appropriate audio-visual presentations) if delivered slowly and visuals provide contextual support. (Example: an announcement of a bus delay, an intercom announcement at school, a dialogue supported by facial expressions/gestures and appropriate intonation, etc.)
 

	Deduce the meanings of words from a context containing familiar elements. (Example: colloquial greetings, exclamations, etc.)REF. EFL 4.2.4
	EFL 4.2.4 Deduce the meanings of unfamiliar phrases and words from a context containing familiar elements. (Example: colloquial greetings, exclamations, interjections, etc.)
	EFL 4.2.4 Deduce the meanings of unfamiliar phrases and words from a context containing familiar elements. (Example: colloquial greetings, exclamations, interjections, etc.)
 

	EFL 4.2.5 Understand most changes in the topic of discussion if people speak slowly.
	EFL 4.2.5 Understand most changes in the topic of discussion if people speak slowly.
	EFL 4.2.5 Understand most changes in the topic of discussion if people speak slowly.
 

	EFL 4.2.6 Use other students’ contributions in class as models for their own.
	EFL 4.2.6 Use other students’ contributions in class as models for their own.
	EFL 4.2.6 Use other students’ contributions in class as models for their own.

	Identify some details of interviews reporting on seasonal festivities, environmental issues, food and international customs, climate, weather, etc., where the visuals support the commentary.REF. EFL 4.2.7
	Identify the main idea  of recorded news reports, interviews reporting on seasonal festivities, environmental issues, food and international customs, climate, weather, etc., where the visuals support the commentary.REF. EFL 4.2.7
	EFL 4.2.7 Identify the main idea and some details of recorded news reports, documentaries and interviews reporting on seasonal festivities, environmental issues, food and international customs, climate, weather, etc., where the visuals support the commentary.
 

	Follow main ideas in topics covered in other curricular subjects with the help of visual support, using vocabulary that have been studied in advance.REF. EFL 4.2.8
	EFL 4.2.8 Follow main ideas in topics covered in other curricular subjects with the help of visual support, using concepts and vocabulary that have been studied in advance.
	EFL 4.2.8 Follow main ideas in topics covered in other curricular subjects with the help of visual support, using concepts and vocabulary that have been studied in advance.
 

	Use new words which occur in conversations in the personal and educational domains, and make use of such terms and expressions wherever appropriate and necessary.REF. EFL 4.2.9
	EFL 4.2.9 Use new words and expressions which occur in conversations in the personal and educational domains, and make use of such terms and expressions wherever appropriate and necessary.
	EFL 4.2.9 Use new words and expressions which occur in conversations in the personal and educational domains, and make use of such terms and expressions wherever appropriate and necessary.
 

	Sustain a conversational exchange on a familiar subject, when carrying out a collaborative/paired learning activity in which there are specific instructions for a task.REF. EFL 4.2.10
	EFL 4.2.10 Sustain a conversational exchange on a familiar, everyday subject when carrying out a collaborative/paired learning activity in which there are specific instructions for a task.
	EFL 4.2.10 Sustain a conversational exchange on a familiar, everyday subject when carrying out a collaborative/paired learning activity in which there are specific instructions for a task.
 

	Give short, basic descriptions of everyday activities and events within familiar contexts (Example: family, school, living conditions, personal belongings, etc.)REF. EFL 4.2.11
	Give short, basic descriptions of everyday activities and events within familiar contexts and use simple descriptive language to compare statements about objects and possessions. (Example: family, school, living conditions, personal belongings, etc.)REF. EFL 4.2.11
	EFL 4.2.11 Give short, basic descriptions of everyday activities and events within familiar contexts and use simple descriptive language to compare and make brief statements about objects and possessions. (Example: family, school, living conditions, personal belongings, etc.)
 

	EFL 4.2.12 Describe habits, routines, past activities and experiences within the personal and educational domains.
	EFL 4.2.12 Describe habits, routines, past activities and experiences within the personal and educational domains.
	EFL 4.2.12 Describe habits, routines, past activities and experiences within the personal and educational domains.
 

	Interact with reasonable ease in short conversations within familiar contexts, provided that speech is given clearly, slowly and directly. (Example: an interview, an information gap activity, etc.)REF. EFL 4.2.13
	EFL 4.2.13 Interact with reasonable ease in structured situations and short conversations within familiar contexts, provided that speech is given clearly, slowly and directly. (Example: an interview, an information gap activity, etc.)
	EFL 4.2.13 Interact with reasonable ease in structured situations and short conversations within familiar contexts, provided that speech is given clearly, slowly and directly. (Example: an interview, an information gap activity, etc.)
 

	EFL 4.2.14 Ask and answer straightforward follow-up questions within familiar contexts, such as school and family life, provided there are opportunities to ask for clarification, reformulation or repetition of key points.
	EFL 4.2.14 Ask and answer straightforward follow-up questions within familiar contexts, such as school and family life, provided there are opportunities to ask for clarification, reformulation or repetition of key points.
	EFL 4.2.14 Ask and answer straightforward follow-up questions within familiar contexts, such as school and family life, provided there are opportunities to ask for clarification, reformulation or repetition of key points.
 

	EFL 4.2.15 Deal with practical, everyday communication demands within familiar contexts, effectively and without undue effort. (Example: extending and accepting invitations, exchanging information, asking and answering questions about routines and preferences, etc.)REF.
	Deal with practical, everyday communication demands within familiar contexts, effectively and without undue effort. (Example: extending and accepting invitations, exchanging information, giving reasons, asking and answering questions about routines and preferences, etc.)REF. EFL 4.2.15
	EFL 4.2.15 Deal with practical, everyday communication demands within familiar contexts, effectively and without undue effort. (Example: meeting people, extending and accepting invitations, exchanging information, giving reasons, asking and answering questions about routines and preferences, etc.)
 

	Initiate, maintain and end a conversation to satisfy basic needs.REF. EFL 4.2.16
	EFL 4.2.16 Initiate, maintain and end a conversation to satisfy basic needs and/or handle a simple transaction.
	EFL 4.2.16 Initiate, maintain and end a conversation to satisfy basic needs and/or handle a simple transaction.


  READING 
	EIGHT  GRADE
	NINETH GRADE
	TENTH GRADE

	EFL 4.3.1 Understand main points in short simple texts on familiar subjects. (Example: news about sports or famous people, descriptions, etc.)
	EFL 4.3.1 Understand main points in short simple texts on familiar subjects. (Example: news about sports or famous people, descriptions, etc.)
	EFL 4.3.1 Understand main points in short simple texts on familiar subjects. (Example: news about sports or famous people, descriptions, etc.)
 

	EFL 4.3.2 Make use of clues such as titles, illustrations, organization, text outline and layout, etc. to identify and understand relevant information in written level-appropriate text types.
 
	EFL 4.3.2 Make use of clues such as titles, illustrations, organization, text outline and layout, etc. to identify and understand relevant information in written level-appropriate text types.
	EFL 4.3.2 Make use of clues such as titles, illustrations, organization, text outline and layout, etc. to identify and understand relevant information in written level-appropriate text types.

	Find specific predictable information in short, simple texts in a range of age- and level-appropriate topics. (Example: news articles, memoirs and personal accounts, and emails, etc.)REF. EFL 4.3.3
 
	Find specific predictable information in short, simple texts in a range of age- and level-appropriate topics. (Example: biographies, news articles, narratives, memoirs and personal accounts and emails, etc.)REF. EFL 4.3.3
	EFL 4.3.3 Find specific predictable information in short, simple texts in a range of age- and level-appropriate topics. (Example: biographies, news articles, narratives, memoirs and personal accounts, formal letters and emails, etc.)

	Find the most important information in print or online sources in order to support an idea or argument. (Example: online advertising, online or print timetables, posters, adverts, , etc. REF. EFL 4.3.4
	Find the most important information in print or online sources in order to support an idea or argument. (Example: online advertising, online or print timetables, web pages, posters, adverts, etc. REF. EFL 4.3.4
	EFL 4.3.4 Find the most important information in print or online sources in order to support an idea or argument. (Example: Internet search engines, online advertising, online or print timetables, web pages, posters, adverts, catalogues, etc

	EFL 4.3.5 Use everyday reference material in order to select information appropriate to the purpose of an inquiry and relate ideas from one written source to another.
	EFL 4.3.5 Use everyday reference material in order to select information appropriate to the purpose of an inquiry and relate ideas from one written source to another.
	EFL 4.3.5 Use everyday reference material in order to select information appropriate to the purpose of an inquiry and relate ideas from one written source to another.

	Apply learning strategies to examine and interpret written materials using prior knowledge, graphic organizers, context clues, and finding words in a dictionary.REF. EFL 4.3.6
	EFL 4.3.6 Apply learning strategies to examine and interpret a variety of written materials using prior knowledge, graphic organizers, context clues, note taking and finding words in a dictionary.
	EFL 4.3.6 Apply learning strategies to examine and interpret a variety of written materials using prior knowledge, graphic organizers, context clues, note taking and finding words in a dictionary.

	Read, gather, view and listen to information from various sources in order to organize and discusss between academic content areas. (Example: the Internet, audio and media presentations, oral interviews, diagrams, reference books, magazines, etc.)REF. EFL 4.3.7
	Read, gather, view and listen to information from various sources in order to organize and discuss relationships between academic content areas. (Example: the Internet, audio and media presentations, oral interviews, maps, diagrams, reference books, magazines, etc.)REF. EFL 4.3.7
	EFL 4.3.7 Read, gather, view and listen to information from various sources in order to organize and discuss relationships between academic content areas. (Example: nonfiction books for young adults, the Internet, audio and media presentations, oral interviews, maps, diagrams, reference books, magazines, etc.)

	Compare quality of written texts and visual presentations using different criteria and ICT tools related to the organization, subject area and purpose of a text. (Examples of text types: editorials, illustrations, charts, advertisements, etc.)REF. EFL 4.3.8
	Assess, compare and evaluate the quality of written texts and visual presentations using different criteria and ICT tools related to the organization, subject area and purpose of a text. (Examples of text types: editorials, letters to the editor, illustrations, charts, advertisements, etc.)REF. EFL 4.3.8
	EFL 4.3.8 Assess, compare and evaluate the quality of written texts and visual presentations using different criteria and ICT tools related to the organization, subject area and purpose of a text. (Examples of text types: editorials, letters to the editor, political speeches, illustrations, charts, advertisements, etc.)

	Demonstrate an ability to interact and engage with ICT and classroom resources in order to strengthen literacy skills and strategies. REF. EFL 4.3.9       
	EFL 4.3.9 Demonstrate an ability to interact and engage with a wide range of ICT and classroom resources in order to strengthen literacy skills and strategies.        
	EFL 4.3.9 Demonstrate an ability to interact and engage with a wide range of ICT and classroom resources in order to strengthen literacy skills and strategies.        

	Select from and evaluate a range materials in order to promote acquisition and develop an appreciation of the language. REF. EFL 4.3.10  
	EFL 4.3.10 Select from and evaluate a range of both physical and digital texts and materials in order to promote acquisition and develop an appreciation of the language.      
	EFL 4.3.10 Select from and evaluate a range of both physical and digital texts and materials in order to promote acquisition and develop an appreciation of the language.      


WRITING
	EIGHT  GRADE
	NINETH GRADE
	TENTH GRADE

	EFL 2.4.1 Convey information and ideas through simple transactional or expository texts on familiar subjects using ICT tools and conventions and features of English appropriate to audience and purpose.
	EFL 2.4.1 Convey information and ideas through simple transactional or expository texts on familiar subjects using ICT tools and conventions and features of English appropriate to audience and purpose.
	EFL 2.4.1 Convey information and ideas through simple transactional or expository texts on familiar subjects using ICT tools and conventions and features of English appropriate to audience and purpose.

	EFL 2.4.2 Make and use a simple print or digital learning resource to compare and contrast information in order to demonstrate understanding and command of a topic.
	EFL 2.4.2 Make and use a simple print or digital learning resource to compare and contrast information in order to demonstrate understanding and command of a topic.
	EFL 2.4.2 Make and use a simple print or digital learning resource to compare and contrast information in order to demonstrate understanding and command of a topic.

	EFL 2.4.3 Critically evaluate information from references, including those found on the web, and recommend print and digital sources to other learners.
	EFL 2.4.3 Critically evaluate information from references, including those found on the web, and recommend print and digital sources to other learners.
	EFL 2.4.3 Critically evaluate information from references, including those found on the web, and recommend print and digital sources to other learners. 

	EFL 2.4.4 Write to describe feelings/opinions in order to effectively influence an audience. (Example: persuade, negotiate, argue, etc.)
 
	EFL 2.4.4 Write to describe feelings/opinions in order to effectively influence an audience. (Example: persuade, negotiate, argue, etc.)
 
	EFL 2.4.4 Write to describe feelings/opinions in order to effectively influence an audience. (Example: persuade, negotiate, argue, etc.)

	EFL 2.4.5 Recognize that various types of writing require different language, formatting and special vocabulary. (Example: a recipe, a letter, etc.)
	EFL 2.4.5 Recognize that various types of writing require different language, formatting and special vocabulary. (Example: a recipe, a letter, etc.)
	EFL 2.4.5 Recognize that various types of writing require different language, formatting and special vocabulary. (Example: a recipe, a letter, etc.)

	Identify a variety of types and formats of potential resources.  REF EFL 2.4.6
 
	EFL 2.4.6 Identify a variety of types and formats of potential resources and the value, purpose and audience of each for use in the educational domain. (Example: audio/video, multimedia, website, database, book, thesaurus, scholarly/popular, current/historical, etc.)
 
	EFL 2.4.6 Identify a variety of types and formats of potential resources and the value, purpose and audience of each for use in the educational domain. (Example: audio/video, multimedia, website, database, book, thesaurus, scholarly/popular, current/historical, etc.)
 

	Use the process of prewriting, drafting and revising, to produce well-constructed informational texts.  REF EFL 2.4.7
 
	EFL 2.4.7 Use the process of prewriting, drafting, revising, peer editing and proofreading (i.e., “the writing process”) to produce well-constructed informational texts.
 
	EFL 2.4.7 Use the process of prewriting, drafting, revising, peer editing and proofreading (i.e., “the writing process”) to produce well-constructed informational texts.
 

	EFL 2.4.8 Convey and organize information using facts and details in order to illustrate diverse patterns and structures in writing. (Example: cause and effect, problem and solution, general-to-specific presentation, etc.)
	EFL 2.4.8 Convey and organize information using facts and details in order to illustrate diverse patterns and structures in writing. (Example: cause and effect, problem and solution, general-to-specific presentation, etc.)
	EFL 2.4.8 Convey and organize information using facts and details in order to illustrate diverse patterns and structures in writing. (Example: cause and effect, problem and solution, general-to-specific presentation, etc.)

	Select and make effective use of a range of digital tools to write and edit written work in a way that supports collaboration, learning and productivity. REF EFL 2.4.9
 
	EFL 2.4.9 Select and make effective use of a range of digital tools to write, edit, revise and publish written work in a way that supports collaboration, learning and productivity. (Example: image editing, Google Drive, infographic makers, audio and video editing, presentation apps, etc.)
	EFL 2.4.9 Select and make effective use of a range of digital tools to write, edit, revise and publish written work in a way that supports collaboration, learning and productivity. (Example: image editing, Google Drive, infographic makers, audio and video editing, presentation apps, etc.)


LANGUAGE THROUGH THE ARTS
	EIGHT  GRADE
	NINETH GRADE
	TENTH GRADE

	EFL 4.5.1Make use of main points in literary texts (authentic and semi-authentic, oral and written) to understand short simple everyday stories, especially if there is visual support.
	EFL 4.5.1      Make use of main points in literary texts (authentic and semi-authentic, oral and written) to understand short simple everyday stories, especially if there is visual support. 
	EFL 4.5.1      Make use of main points in literary texts (authentic and semi-authentic, oral and written) to understand short simple everyday stories, especially if there is visual support. 

	Present personal responses to an interpretation of published literary works and the works of peers, referring to features of the text. (Example: text structure, ideas, vocabulary, etc.) 
	Compare and present personal responses to an interpretation of published literary works and the works of peers, referring to details and features of the text. (Example: text structure, ideas, events, vocabulary, etc.) REF. EFL 4.5.2.
	EFL 4.5.2      Compare and present personal and formal responses to and interpretation of published literary works and the works of peers, referring to details and features of the text. (Example: text structure, plot, ideas, events, vocabulary, etc.)

	Make predictions to demonstrate of meaning of literary works presented orally or in digital form. (Example: summarizing, explaining and identifying, word choice, symbols, points of view, etc.) REF: EFL 4.5.3        
	Make predictions and deductions to demonstrate different levels of meaning of literary works presented orally or in digital form, including  implied meanings. (Example: summarizing, explaining and identifying, word choice, symbols, points of view, etc.) REF: EFL 4.5.3
	EFL 4.5.3      Make predictions, inferences and deductions to demonstrate different levels of meaning of literary works presented orally or in digital form, including literal and implied meanings. (Example: summarizing, explaining and identifying, word choice, symbols, points of view, etc.)

	EFL 4.5.4      Create personal stories by adding imaginative details to real-life stories and situations, using appropriate vocabulary and elements of the literature learners have read or heard.
	EFL 4.5.4      Create personal stories by adding imaginative details to real-life stories and situations, using appropriate vocabulary and elements of the literature learners have read or heard
	EFL 4.5.4      Create personal stories by adding imaginative details to real-life stories and situations, using appropriate vocabulary and elements of the literature learners have read or 
heard

	EFL 4.5.5      Gain an understanding of literary concepts such as genre, plot, setting, character, point of view, theme and other literary elements in order to apply them to one’s own creative texts.
	EFL 4.5.5      Gain an understanding of literary concepts such as genre, plot, setting, character, point of view, theme and other literary elements in order to apply them to one’s own creative texts.
	EFL 4.5.5      Gain an understanding of literary concepts such as genre, plot, setting, character, point of view, theme and other literary elements in order to apply them to one’s own creative texts.

	Create an effective voice using a variety of ICT tools, and typical features of a genre to create stories, songs and plays. REF: EFL 4.5.6
	Create an effective voice using a variety of ICT tools, writing styles and typical features of a genre to create stories, sketches, songs and plays, including those that reflect traditional and popular Ecuadorian cultures. REF: EFL 4.5.6
	EFL 4.5.6      Create an effective voice using a variety of ICT tools, writing styles and typical features of a genre to create stories, poems, sketches, songs and plays, including those that reflect traditional and popular Ecuadorian cultures.

	Locate and identify selected literary elements in texts and relate those elements to learners’ own experiences. (Example: setting, character, theme, point of view, imagery, foreshadowing, etc.) REF: EFL 4.5.7   
 
	Locate and identify selected literary elements and techniques in texts and relate those elements to learners’ own experiences. (Example: setting, character, plot, theme, point of view, imagery, foreshadowing, climax, etc.) REF: EFL 4.5.7        
	EFL 4.5.7      Locate and identify selected literary elements and techniques in texts and relate those elements to those in other works and to learners’ own experiences. (Example: setting, character, plot, theme, point of view, imagery, foreshadowing, climax, etc.)

	EFL 4.5.8      Evaluate and recommend literary texts (both written and oral, online, in video or in print) according to pre-established criteria.
	EFL 4.5.8      Evaluate and recommend literary texts (both written and oral, online, in video or in print) according to pre-established criteria.
	EFL 4.5.8      Evaluate and recommend literary texts (both written and oral, online, in video or in print) according to pre-established criteria

	Engage in collaborative activities through a variety of student groupings to create and respond to literature texts. (Example: small groups, cooperative learning groups, literature circles, etc.). REF: EFL 4.5.9
	EFL 4.5.9      Engage in collaborative activities through a variety of student groupings to create and respond to literature and other literary texts. (Example: small groups, cooperative learning groups, literature circles, process writing groups, etc.)
	EFL 4.5.9      Engage in collaborative activities through a variety of student groupings to create and respond to literature and other literary texts. (Example: small groups, cooperative learning groups, literature circles, process writing groups, etc.)

	EFL 4.5.10    Collaboratively produce criteria for evaluating literary texts and the effectiveness of group work
	EFL 4.5.10    Collaboratively produce criteria for evaluating literary texts and the effectiveness of group work.
	EFL 4.5.10    Collaboratively produce criteria for evaluating literary texts and the effectiveness of group work.

	Participate in creative thinking through brainstorming, working in groups, by showing the ability to accept a variety of ideas and capitalize on other people’s strengths. REF: EFL 4.5.11
	Participate in creative thinking through brainstorming, working in groups, and games by showing the ability to accept a variety of ideas and capitalize on other people’s strengths. REF: EFL 4.5.11
	EFL 4.5.11    Participate in creative thinking through brainstorming, working in groups, games and problem-solving tasks by showing the ability to accept a variety of ideas and capitalize on other people’s strengths.


Curricular Thread 1: Communication and cultural awareness
	EIGHTH YEAR
	NINETH TEAR
	TENTH YEAR

	Learners can compare oral traditions, myths, folktales and literature from Ecuador and other cultures in order to demonstrate an understanding of the relationship between cultural practices and perspectives. (I.2, S.1, S.2, J.1).REF. I.EFL.4.1.1.
 
	Learners can compare and contrast oral traditions, myths, folktales and literature from Ecuador and other cultures in order to demonstrate an understanding of the relationship between cultural practices and perspectives. (I.2, S.1, S.2, J.1). REF. I.EFL.4.1.1.
 
 
	I.EFL.4.1.1. Learners can compare and contrast oral traditions, myths, folktales and literature from Ecuador and other cultures in order to demonstrate an understanding of the relationship between cultural practices and perspectives. Learners can share cross-cultural experiences while naming universal cultural themes. (I.2, S.1, S.2, J.1)
 

	Learners can name similarities and differences between different aspects of cultural groups. (J.3, S.1, I.1). REF. I.EFL.4.2.1.
 
	Learners can name similarities and differences between different aspects of cultural groups. Learners can demonstrate socially responsible behaviors at school, online, at home and in the community. (J.3, S.1, I.1). REF. I.EFL.4.2.1.
 
	I.EFL.4.2.1. Learners can name similarities and differences between different aspects of cultural groups. Learners can demonstrate socially responsible behaviors at school, online, at home and in the community, and evaluate their actions by ethical, safety and social standards. (J.3, S.1, I.1)
 

	I.EFL.4.3.1. Learners can employ a range of self-monitoring and self-correcting strategies and interpret and use appropriate verbal and nonverbal communication features to communicate in familiar contexts. (I.3, S.4, J.4)
	I.EFL.4.3.1. Learners can employ a range of self-monitoring and self-correcting strategies and interpret and use appropriate verbal and nonverbal communication features to communicate in familiar contexts. (I.3, S.4, J.4)
 
	I.EFL.4.3.1. Learners can employ a range of self-monitoring and self-correcting strategies and interpret and use appropriate verbal and nonverbal communication features to communicate in familiar contexts. (I.3, S.4, J.4)
 

	I.EFL.4.4.1. Learners can demonstrate an ability to give and ask for information and assistance using level-appropriate language and interaction styles in online or face-to-face social and classroom interactions. (J.2, J.3, J.4, I.3)
	I.EFL.4.4.1. Learners can demonstrate an ability to give and ask for information and assistance using level-appropriate language and interaction styles in online or face-to-face social and classroom interactions. (J.2, J.3, J.4, I.3)
	I.EFL.4.4.1. Learners can demonstrate an ability to give and ask for information and assistance using level-appropriate language and interaction styles in online or face-to-face social and classroom interactions. (J.2, J.3, J.4, I.3)
 

	I.EFL.4.5.1. Learners can appreciate and show respect for individual and group differences by establishing and maintaining healthy and rewarding online and face-to-face interactions. Learners can communicate and cooperate in a respectful, empathetic manner.  (J.3, S.1, S.4)
	I.EFL.4.5.1. Learners can appreciate and show respect for individual and group differences by establishing and maintaining healthy and rewarding online and face-to-face interactions. Learners can communicate and cooperate in a respectful, empathetic manner.  (J.3, S.1, S.4)
	I.EFL.4.5.1. Learners can appreciate and show respect for individual and group differences by establishing and maintaining healthy and rewarding online and face-to-face interactions. Learners can communicate and cooperate in a respectful, empathetic manner.  (J.3, S.1, S.4)
 

	Learners can provide speech given slowly and clearly and there is sufficient visual support. (I.3, S.1, J.4). REF. I.EFL.4.6.1.
	Learners can grasp the general meaning of spoken texts set in familiar everyday contexts in the topic of discussion, provided speech is given slowly and clearly and there is sufficient visual support. (I.3, S.1, J.4). REF. I.EFL.4.6.1.
	I.EFL.4.6.1. Learners can grasp the general meaning of spoken texts set in familiar everyday contexts and infer changes in the topic of discussion, as well as deduce the meanings of unfamiliar words and exchanges through the use of context clues, provided speech is given slowly and clearly and there is sufficient visual support. (I.3, S.1, J.4)

	Learners can identify the main idea in short straightforward spoken audio texts set in familiar contexts when the message is delivered slowly and there is other contextual support. (Example: rules for a game, classroom instructions, etc.). (I.2, I.3, S.4). REF. I.EFL.4.7.1.
	Learners can identify the main idea and some details in short straightforward spoken audio texts set in familiar contexts when the message is delivered slowly and there is other contextual support. (Example: rules for a game, classroom instructions, a dialogue in a scene from a cartoon or movie, etc.). (I.2, I.3, S.4). REF. I.EFL.4.7.1.
	I.EFL.4.7.1. Learners can identify the main idea and some details in short straightforward spoken audio texts set in familiar contexts when the message is delivered slowly and there is other contextual support. (Example: rules for a game, classroom instructions, a dialogue in a scene from a cartoon or movie, etc.) Learners can use other classmate’s contributions in class as models for their own. (I.2, I.3, S.4)

	I.EFL.4.8.1. Learners can communicate personal information and basic immediate needs and deal with other practical everyday demands in familiar contexts, effectively and without undue effort and using grammatical structures and vocabulary seen in class (although there may be frequent, basic errors). (I.1, I.2, I.3, S.1).
	I.EFL.4.8.1. Learners can communicate personal information and basic immediate needs and deal with other practical everyday demands in familiar contexts, effectively and without undue effort and using grammatical structures and vocabulary seen in class (although there may be frequent, basic errors). (I.1, I.2, I.3, S.1).
	I.EFL.4.8.1. Learners can communicate personal information and basic immediate needs and deal with other practical everyday demands in familiar contexts, effectively and without undue effort and using grammatical structures and vocabulary seen in class (although there may be frequent, basic errors). (I.1, I.2, I.3, S.1).
 

	Learners can use simple language to describe, facts about familiar everyday topics such as possessions, classroom objects and routines in short, structured situations, interacting with relative ease. (I.3, I.4, S.4). REF. I.EFL.4.9.1.
	Learners can use simple language to describe, compare facts about familiar everyday topics such as possessions, classroom objects and routines in short, structured situations, interacting with relative ease. (I.3, I.4, S.4). REF. I.EFL.4.9.1.
	I.EFL.4.9.1. Learners can use simple language to describe, compare and state facts about familiar everyday topics such as possessions, classroom objects and routines in short, structured situations, interacting with relative ease. (I.3, I.4, S.4)

	Learners can effectively participate in familiar everyday conversational exchanges in order to complete a task, satisfy a need or handle a simple transaction. (Example: asking for clarification, etc.) (I.3, J.3, J.4). REF. I.EFL. 4.10.1.
	Learners can effectively participate in familiar and predictable everyday conversational exchanges in order to complete a task, satisfy a need or handle a simple transaction, using a range of repair strategies. (Example: asking for clarification, etc.) (I.3, J.3, J.4). REF. I.EFL. 4.10.1.
	I.EFL. 4.10.1. Learners can effectively participate in familiar and predictable everyday conversational exchanges in order to complete a task, satisfy a need or handle a simple transaction, using a range of repair strategies. (Example: asking for clarification, etc.) (I.3, J.3, J.4)


 
 
Curricular Thread 3: Reading
	EIGHTH YEAR
	NINETH TEAR
	TENTH YEAR

	Learners can understand main ideas in short simple online or print texts on familiar subjects, using contextual clues to help identify the most relevant information. (Example: title, illustrations, organization, etc.) (I.2, I.4). REF. I.EFL.4.11.1.
	I.EFL.4.11.1. Learners can understand main ideas and some details in short simple online or print texts on familiar subjects, using contextual clues to help identify the most relevant information. (Example: title, illustrations, organization, etc.) (I.2, I.4).
	I.EFL.4.11.1. Learners can understand main ideas and some details in short simple online or print texts on familiar subjects, using contextual clues to help identify the most relevant information. (Example: title, illustrations, organization, etc.) (I.2, I.4)

	Learners can employ a range of reference materials and sources, both online and in print, in order to support ideas. (I.1, I.2, J.2). REF. I.EFL.4.12.1.
	Learners can employ a range of reference materials and sources, both online and in print, in order to support ideas, answer inquiries. (I.1, I.2, J.2) REF. I.EFL.4.12.1.
	I.EFL.4.12.1. Learners can employ a range of reference materials and sources, both online and in print, in order to support ideas, answer inquiries, find relationships and relate ideas between different subject areas. (I.1, I.2, J.2)

	I.EFL.4.13.1. Learners can apply learning strategies such as using prior knowledge and graphic organizers to interpret new information in a text. Learners can assess this information according to the organization, subject area and purpose of the text, through the use of different criteria, including ICT tools. (I.2, I.4, J.4)
	I.EFL.4.13.1. Learners can apply learning strategies such as using prior knowledge and graphic organizers to interpret new information in a text. Learners can assess this information according to the organization, subject area and purpose of the text, through the use of different criteria, including ICT tools. (I.2, I.4, J.4)
	I.EFL.4.13.1. Learners can apply learning strategies such as using prior knowledge and graphic organizers to interpret new information in a text. Learners can assess this information according to the organization, subject area and purpose of the text, through the use of different criteria, including ICT tools. (I.2, I.4, J.4)

	I.EFL.4.14.1. Learners can interact and engage with a wide range of ICT and classroom resources and texts by selecting and evaluating them in order to strengthen literacy skills and promote acquisition. (I.2, I.4, S.3, J.2, J.3)
	I.EFL.4.14.1. Learners can interact and engage with a wide range of ICT and classroom resources and texts by selecting and evaluating them in order to strengthen literacy skills and promote acquisition. (I.2, I.4, S.3, J.2, J.3)
	I.EFL.4.14.1. Learners can interact and engage with a wide range of ICT and classroom resources and texts by selecting and evaluating them in order to strengthen literacy skills and promote acquisition. (I.2, I.4, S.3, J.2, J.3)

	Learners can convey information and ideas and describe feelings and opinions in simple transactional or expository texts on familiar subjects. (I.3, I.4, S.3, J.2). REF. I.EFL.4.15.1.
	Learners can convey information and ideas and describe feelings and opinions in simple transactional or expository texts on familiar subjects in order to influence an audience. (I.3, I.4, S.3, J.2). REF. I.EFL.4.15.1.
	I.EFL.4.15.1. Learners can convey information and ideas and describe feelings and opinions in simple transactional or expository texts on familiar subjects in order to influence an audience, while recognizing that different texts have different features and showing the ability to use these features appropriately in one’s own writing. (I.3, I.4, S.3, J.2)

	Learners can use simple learning resources, both online and in print, in order to compare information. (I.1, I.3, I.4, J.2, J.4). REF I.EFL.4.16.1.
	Learners can use and make simple learning resources, both online and in print, in order to compare and contrast information. Learners can choose appropriate resources. (I.1, I.3, I.4, J.2, J.4). REF. I.EFL.4.16.1.
	I.EFL.4.16.1. Learners can use and make simple learning resources, both online and in print, in order to compare and contrast information. Learners can choose appropriate resources and critically evaluate the information in these resources, according to the value, purpose and audience of each. (I.1, I.3, I.4, J.2, J.4)

	Learners can organize information through the use of facts and details. (I.1, I.3, S.4, J.2, J.4). REF. I.EFL.4.17.1.
	Learners can convey and organize information through the use of facts and details and by employing various stages of the writing process,. (I.1, I.3, S.4, J.2, J.4). REF. I.EFL.4.17.1.
	I.EFL.4.17.1. Learners can convey and organize information through the use of facts and details and by employing various stages of the writing process, while using a range of digital tools to promote and support collaboration, learning and productivity. (I.1, I.3, S.4, J.2, J.4)


 
 
Curricular Thread 4: Writing
	EIGHTH YEAR
	NINETH TEAR
	TENTH YEAR

	Learners can give personal responses to a variety of literary texts, including those of a peer, referring to details and features of the text. (Example: text structure, ideas, events, vocabulary, etc.) (I.3, S.3, J.4). REF. I.EFL.4.19.1.
	Learners can give personal responses to and interpret a variety of literary texts, including those of a peer, referring to details and features of the text. (Example: text structure, plot, ideas, events, vocabulary, etc.) (I.3, S.3, J.4). REF. I.EFL.4.19.1.
	I.EFL.4.19.1. Learners can locate and identify literary elements and techniques in other works, including one’s own. Learners can give personal responses to and interpret a variety of literary texts, including those of a peer, referring to details and features of the text. (Example: text structure, plot, ideas, events, vocabulary, etc.) (I.3, S.3, J.4)

	Learners can create short texts, including those that reflect Ecuadorian cultures, using a range of digital tools and appropriate vocabulary. (I.1, I.3). REF. I.EFL.4.20.1.
	Learners can create short texts, including those that reflect Ecuadorian cultures, using a range of digital tools, writing styles, appropriate vocabulary and other literary concepts. (I.1, I.3). REF. I.EFL.4.20.1.
	I.EFL.4.20.1.  Learners can create short, original literary texts in different genres, including those that reflect Ecuadorian cultures, using a range of digital tools, writing styles, appropriate vocabulary and other literary concepts. (I.1, I.3)

	I.EFL.4.21.1. Learners can evaluate and recommend literary texts (both written and oral, online, in video or in print) according to pre-established criteria. Learners can work in collaborative groups to write their own criteria for evaluating literary texts and the effectiveness of group work. (I.4, S.3, S.4, J.3)
	I.EFL.4.21.1. Learners can evaluate and recommend literary texts (both written and oral, online, in video or in print) according to pre-established criteria. Learners can work in collaborative groups to write their own criteria for evaluating literary texts and the effectiveness of group work. (I.4, S.3, S.4, J.3)
 
	I.EFL.4.21.1. Learners can evaluate and recommend literary texts (both written and oral, online, in video or in print) according to pre-established criteria. Learners can work in collaborative groups to write their own criteria for evaluating literary texts and the effectiveness of group work. (I.4, S.3, S.4, J.3)
 

	I.EFL.4.22.1. Learners can collaborate and participate effectively in a variety of student groupings by employing a wide range of creative thinking skills through the completion of activities such as playing games, brainstorming and problem solving. (S.2, S.4, J.1, J.2, J.3, J.4)
	I.EFL.4.22.1. Learners can collaborate and participate effectively in a variety of student groupings by employing a wide range of creative thinking skills through the completion of activities such as playing games, brainstorming and problem solving. (S.2, S.4, J.1, J.2, J.3, J.4)
	I.EFL.4.22.1. Learners can collaborate and participate effectively in a variety of student groupings by employing a wide range of creative thinking skills through the completion of activities such as playing games, brainstorming and problem solving. (S.2, S.4, J.1, J.2, J.3, J.4)


 
BACHILLERATO GENERAL  UNIFICADO
SEGUNDO CURSO
ENGLISH AS A FOREIGN LANGUAGE
	Unit 1
	
	

	Skills and performance criteria
	Evaluation Criteria
	Indicators

	EFL 5.2.6 Use new words and expressions which occur in conversations in the personal and educational domains, and make use of such terms and expressions wherever appropriate and necessary.
EFL 5.3.2. Identify and use reading strategies to make informative and narrative texts comprehensible and meaningful. (Example: skimming, scanning, previewing, reading for main ideas and details, using structural and context clues, cognates, format, sequence, etc.)
EFL 5.3.9. Skim and scan reference materials, in print or online, in order to identify information that might be of practical use for one’s own research and academic need
EFL 5.4.6. Produce emails and blog posts describing personal experiences and feelings.        
EFL 5.4.9. Use a variety of oral, print and electronic forms for writing to others or for writing for self, applying the conventions of social writing. (Example: notes, invitations, emails, blog entries and comments, notes to self, etc.).
EFL 5.5.1. Compare and present personal and formal responses to and interpretations of published literary texts and the works of peers, referring to details and features of the text. (Example: text structure, plot, ideas, events, vocabulary, etc.
EFL 5.5.5. Create original, imaginative stories using appropriate vocabulary and elements of the literature that learners have read or heard.
	CE.EFL.5.7. Production – Accuracy and Intelligibility:  Use appropriate vocabulary and language in a variety of oral interactions for a range of audiences and level-appropriate purposes. 
CE.EFL.5.11. Identify and apply a range of reading strategies in order to make texts meaningful and to select information within a text that might be of practical use for one’s own academic needs. 
CE.EFL.5.13. Produce emails, blog posts and other written texts using an effective voice and a variety of appropriate writing styles and conventions
 
CE.EFL.5.16. Respond to and interpret literary texts, including original stories written by peers, referring to details and literary elements of the text.
	I.EFL.5.7.1. Learners can communicate clearly and effectively by using appropriate vocabulary and language in a variety of oral interactions for a range of audiences and level-appropriate purposes. (I.2, I. 3, J.2)
I.EFL.5.11.1.  Learners can Identify and apply a range of reading strategies in order to make texts meaningful and to select information within a text that might be of practical use for one’s own academic needs. (I.1, I.2, I.4, S.3)
I.EFL.5.13.1. Learners can produce emails, blog posts and other written texts using an effective voice and a variety of appropriate writing styles and conventions. (I.3, S.3, J.2)
I.EFL.5.16.1. Learners can respond to and interpret literary texts, including original stories written by peers, referring to details and literary elements of the text. (S.1, S.4, J.2).

	UNIT 2
	
	

	Skills and performance criteria
	Evaluation Criteria
	Indicators

	EFL 5.2.6. Use new words and expressions which occur in conversations in the personal and educational domains, and make use of such terms and expressions wherever appropriate and necessary.
EFL 5.3.1. Find specific predictable information in short, simple texts in a range of age- and level-appropriate topics. (Example: biographies, news articles, narratives, memoirs and personal accounts, formal letters and emails, etc.)      
EFL 5.3.3. Determine the main conclusion in texts which clearly argue a point of view in order to make informed decisions about one’s own opinion and reaction to the text.
EFL 5.3.8. Identify and understand the main points in straightforward texts on subjects of personal interest or familiar academic topics.
EFL 5.4.1. Critically evaluate information from references, including those found on the web, and recommend print and digital sources to other learners.        
EFL 5.4.2. Identify a variety of types and formats of potential resources and the value, purpose and audience of each one for use in the educational domain. (Example: audio/video, multimedia, website, database, book, thesaurus, scholarly/popular, current/historical, etc.) 
EFL 5.4.4. Select and make effective use of a range of digital tools to write, edit, revise and publish written work in a way that supports collaboration, learning and productivity. (Example: image editing, Google Drive, infographic makers, audio and video editing, presentation apps, etc.)
EFL 5.5.7. Collaboratively produce criteria for evaluating literary texts and the effectiveness of group work.
EFL 5.5.8. Contribute to team projects to produce original works and solve problems while effectively negotiating and managing interactions to accomplish social and classroom tasks.
EFL 5.5.9. Engage in collaborative activities through a variety of student groupings to share, reflect on, express and interpret opinions and evaluations of a range of literary texts. (Example: small groups, cooperative learning groups, literature circles, process writing groups, etc.)
	CE.EFL.5.7. Production – Accuracy and Intelligibility:  Use appropriate vocabulary and language in a variety of oral interactions for a range of audiences and level-appropriate purposes
CE.EFL.5.10. Find specific information and identify the main points in simple, straightforward texts on subjects of personal interest or familiar academic topics while making informed decisions about one’s own reaction to the text
CE.EFL.5.14. Identify, critically evaluate and recommend a variety of potential resources and references, including digital tools, that support collaboration and productivity, for educational and academic use
CE.EFL.5.19. Engage in collaborative activities through a variety of student groupings in order to solve problems and reflect on literary texts, and produce criteria for evaluating the effectiveness of the group.
 
	*I.EFL.5.7.1. Learners can communicate clearly and effectively by using appropriate vocabulary and language in a variety of oral interactions for a range of audiences and level-appropriate purposes. (I.2, I.3, J.2)
 *I.EFL.5.10.1. Learners can find specific information and identify the main points in simple, straightforward texts on subjects of personal interest or familiar academic topics while making informed decisions about one’s own reaction to the text. (I.1, I.2, S.2)
 *I.EFL.5.14.1. Learners can identify, critically evaluate and recommend a variety of potential resources and references, including digital tools that support collaboration and productivity, for educational and academic use. (I.1, I.2, S.3, S.4)
*I.EFL.5.19.1. Learners can engage in collaborative activities through a variety of student groupings in order to solve problems and reflect on literary texts, and produce criteria for evaluating the effectiveness of the group. (I.1, I.2, S.2, S.3, S.4, J.3, J.4)

	UNIT 3
	
	

	Skills and performance criteria
	Evaluation Criteria
	Indicators

	EFL 5.2.7. Present information clearly and effectively in a variety of oral forms for a range of audiences and purposes. (Example: summarizing, paraphrasing, personal narratives, research reports, essays, articles, posters, charts and other graphics, etc.)
Influence an audience effectively through argument or negotiation using conventions and features of English. (Example: precise vocabulary, pronunciation, intonation, presentation strategies, etc.) REF: EFL 5.2.8
EFL 5.2.10. Develop an argument well enough to be followed by a peer audience without much difficulty in prepared presentations. 
EFL 5.3.4. Find the most important information in print or online sources in order to support an idea or argument. (Example: Internet search engines, online advertising, online or print timetables, web pages, posters, adverts, catalogues, etc.)
EFL 5.3.5. Assess, compare and evaluate the quality of written texts and visual presentations using different criteria and ICT tools related to the organization, subject area and purpose of a text. (Examples of text types: editorials, letters to the editor, political speeches, illustrations, charts, advertisements, etc.)
EFL 5.3.6. Display an appreciation of the language by interacting and engaging with a variety of digital and print texts and resources and by selecting and evaluating these materials as a means to promote and strengthen literacy skills and language acquisition.
EFL 5.4.7. Use the process of prewriting, drafting, revising, peer editing and proofreading (i.e., “the writing process”) to produce well-constructed informational texts.
EFL 5.4.3. Apply new and prior knowledge in order to plan and create texts and determine if the new knowledge adds value to or contradicts prior information.
EFL 5.5.2. Make predictions, inferences and deductions to demonstrate different levels of meaning of literary texts presented orally or in digital form, including literal and implied meanings. (Example: summarizing, explaining and identifying, word choice, symbols, points of view, etc.)
EFL 5.5.3. Identify and explain the distinguishing features of diverse literary genres, periods and traditions, and use those features to aid comprehension, interpretation and discussion of literary texts.
EFL 5.5.4. Read aloud with confidence, accuracy, fluency and expression to demonstrate understanding and to convey an interpretation of meaning
	CE.EFL.5.9. Production – Fluency:  Present information clearly and influence an audience effectively through well-developed arguments in prepared presentations and other forms of oral communication. CE.EFL.5.12. Engage with a variety of digital and print texts and resources by evaluating and detecting complexities and discrepancies in the information in order to find the most appropriate sources to support an idea or argument.
CE.EFL.5.15. Plan and produce well-constructed informational texts by applying the writing process and while demonstrating an ability to justify one’s position on an argument through carefully selected information and appropriate language, tone and evidence. 
CE.EFL.5.17. Demonstrate and convey different levels of meaning in literary texts by identifying distinguishing features, interpreting implicit and explicit messages and responding in a variety of ways.                               
                                   
                                   
           
 
	*I.EFL.5.9.1. Learners can present information clearly and influence an audience effectively through well-developed arguments in prepared presentations and other forms of oral communication. (I.2, I.3, J.2)
*I.EFL.5.12.1. Learners can engage with a variety of digital and print texts and resources by evaluating and detecting complexities and discrepancies in the information in order to find the most appropriate sources to support an idea or argument. (I.2, I.4, J.3)
*I.EFL.5.15.1. Learners can plan and produce well-constructed informational texts by applying the writing process and while demonstrating an ability to justify one’s position on an argument through carefully selected information and appropriate language, tone and evidence. (I.2, I.3, I.4, S.3, J.1          
*I.EFL.5.17.1. Learners can demonstrate and convey different levels of meaning in literary texts by identifying distinguishing features, interpreting implicit and explicit messages and responding in a variety of ways. (I.3, I.4, J.3)    

	UNIT 4
	
	

	Skills and performance criteria
	Evaluation Criteria
	Indicators

	EFL 5.2.9. Build on others’ ideas when engaged in pair, group or whole-class discussions on personal, social, community and academic topics. EFL 5.2.11. Express opinions on abstract topics, such as film and music, and concrete topics, such as personal experiences, while describing one’s reactions to them and others’ opinions.     
EFL 5.2.14. Request and provide information and assistance orally for personal, social and academic purposes in order to clarify and extend meaning in spoken interactions.
EFL 5.3.2. Identify and use reading strategies to make informative and narrative texts comprehensible and meaningful. (Example: skimming, scanning, previewing, reading for main ideas and details, using structural and context clues, cognates, format, sequence, etc.)
EFL 5.3.9. Skim and scan reference materials, in print or online, in order to identify information that might be of practical use for one’s own research and academic needs.
EFL 5.4.6 Produce emails and blog posts describing personal experiences and feelings 
Construct a voice, using a variety of writing styles appropriate to different audiences, purposes and settings, and adjust these styles as necessary. REF: EFL 5.4.8
EFL 5.4.9. Use a variety of oral, print and electronic forms for writing to others or for writing for self, applying the conventions of social writing. (Example: notes, invitations, emails, blog entries and comments, notes to self, etc.)    
EFL 5.5.7. Collaboratively produce criteria for evaluating literary texts and the effectiveness of group work.
EFL 5.5.9. Engage in collaborative activities through a variety of student groupings to share, reflect on, express and interpret opinions and evaluations of a range of literary texts. (Example: small groups, cooperative learning groups, literature circles, process writing groups, etc.
	CE.EFL.5.8. Interaction – Interpersonal:  Respond to and build on other people’s ideas in extended conversations on familiar social and academic topics by expressing opinions and feelings and clarifying meaning.
CE.EFL.5.11. Identify and apply a range of reading strategies in order to make texts meaningful and to select information within a text that might be of practical use for one’s own academic needs.
 CE.EFL.5.13. Produce emails, blog posts and other written texts using an effective voice and a variety of appropriate writing styles and conventions. 
CE.EFL.5.19. Engage in collaborative activities through a variety of student groupings in order to solve problems and reflect on literary texts, and produce criteria for evaluating the effectiveness of the group. 
 
               
	*I.EFL.5.8.1. Learners can respond to and build on other people’s ideas in extended conversations on familiar social and academic topics by expressing opinions and feelings and clarifying meaning. (I.3, I.4, S.1, J.3, J.4)          
*I.EFL.5.11.1.  Learners can Identify and apply a range of reading strategies in order to make texts meaningful and to select information within a text that might be of practical use for one’s own academic needs. (I.1, I.2, I.4, S.3)
*I.EFL.5.13.1. Learners can produce emails, blog posts and other written texts using an effective voice and a variety of appropriate writing styles and conventions. (I.3, S.3, J.2) 
*I.EFL.5.19.1. Learners can engage in collaborative activities through a variety of student groupings in order to solve problems and reflect on literary texts, and produce criteria for evaluating the effectiveness of the group. (I.1, I.2, S.2, S.3, S.4, J.3, J.4)

	UNIT 5
	
	

	Skills and performance criteria
	Evaluation Criteria
	Indicators

	EFL 5.4.7. Use the process of prewriting, drafting, revising, peer editing and proofreading (i.e., “the writing process”) to produce well-constructed informational texts.
Apply new and prior knowledge in order to plan and create texts and determine if the new knowledge adds value to information. REF: EFL 5.4.3
Justify and explain the rationale for a position on an argument, using persuasive language, tone, evidence and well-developed arguments through essays, movie and book reviews, and brochures. REF: EFL 5.4.5
 EFL 5.5.1. Compare and present personal and formal responses to and interpretations of published literary texts and the works of peers, referring to details and features of the text. (Example: text structure, plot, ideas, events, vocabulary, etc.)
EFL 5.5.5. Create original, imaginative stories using appropriate vocabulary and elements of the literature that learners have read or heard.
	 
	 



TERCER CURSO
COMMUNICATION AND CULTURAL AWARENESS
	Unit 1
	
	

	Skills and performance criteria
	Evaluation Criteria
	Indicators

	EFL 5.1.1. Display an understanding of the relationship between the practices and perspectives of different cultures by recognizing and sharing cross-cultural experiences and ideas.
EFL 5.1.2. Demonstrate mindfulness, empathy, tolerance and an overall respect for the integrity of cultures in daily classroom activities.
EFL 5.1.10. Take initiative in a discussion in a positive way by being sensitive to the nuances of peers’ comments, reactions and responses (both verbal and nonverbal).
	CE.EFL.5.1. Display an understanding of the integrity of different cultures by sharing experiences and by participating in class activities and discussions in a way that shows empathy and respect for others.   
 
 
	I.EFL.5.1.1. Learners can demonstrate an understanding of the integrity of different cultures by sharing experiences and by participating in class activities and discussions in a way that shows empathy and respect for others. (I.3, S.1, S.2, J.1, J.3)
 

	UNIT 2
	
	

	Skills and performance criteria
	Evaluation Criteria
	Indicators

	EFL 5.1.3. Find parallels between Ecuadorian cultural and political referents and those of other countries by talking about holidays, symbols, customs and schooling.
EFL 5.1.5. Identify, discuss and analyze cultural products from Ecuador and beyond and use them to explore the perspectives of the culture.
EFL 5.1.6. Demonstrate an ability to make informed choices about and take action on issues of prejudice and discrimination   
	CE.EFL.5.2. Demonstrate an ability to discuss culture by analyzing cultural products and referents from Ecuador and other countries while making informed choices about and taking action on issues of prejudice and discrimination.
 
 
	I.EFL.5.2.1. Learners can exhibit an ability to discuss culture by analyzing cultural products and referents from Ecuador and other countries while making informed choices about and taking action on issues of prejudice and discrimination. (I.1, I.2, S.2, J.1, J.3)
 

	UNIT 3
	
	

	Skills and performance criteria
	Evaluation Criteria
	Indicators

	EFL 5.1.7. Interpret and demonstrate knowledge of nonverbal and oral communication features by applying them in appropriate contexts. (Example: use of stress, intonation, pace, etc.
EFL 5.1.4. Identify and interpret how cultural and language patterns in English are used when exchanging ideas on familiar topics according to a B1.2 level. (Example: slang, idioms, humor, levels of formality, etc.)
	CE.EFL.5.3. Interpret cultural and language patterns in English, including nonverbal communication, and apply them in appropriate contexts.   
 
	I.EFL.5.3.1. Learners can interpret cultural and language patterns in English, including nonverbal communication, and apply them in appropriate contexts. (I.3, I.4, S.1, S.2)

	UNIT 4
	
	

	Skills and performance criteria
	Evaluation Criteria
	Indicators

	EFL 5.1.8. Discover and employ alternative ways of saying things in social and classroom interactions.
EFL 5.1.9. Communicate information and ideas effectively to diverse audiences using a variety of media and formats.
EFL 5.1.11. Apply self-correcting and self-monitoring strategies in social and classroom interactions by adjusting presentation and language production to effectively express opinions and make evaluations. (Example: asking questions, starting over, rephrasing, exploring alternative pronunciations, etc.)
	CE.EFL.5.4. Communicate effectively using a variety of media and formats, including ICT, by saying things in alternative ways and applying self-correcting and self-monitoring strategies when needed.
 
 
	I.EFL.5.4.1. Learners can communicate effectively using a variety of media and formats, including ICT, by saying things in alternative ways and applying self-correcting and self-monitoring strategies when needed. (I.1, I.3, J.4)
 

	UNIT 5
	
	

	Skills and performance criteria
	Evaluation Criteria
	Indicators

	EFL 5.2.1. Deduce the meanings of unfamiliar phrases and words from a context containing familiar elements. (Example: colloquial greetings, exclamations, interjections, etc.)
EFL 5.2.2. Identify the main idea and some details of recorded news reports, documentaries and interviews reporting on seasonal festivities, environmental issues, food and international customs, climate, weather, etc., where the visuals support the commentary.
EFL 5.2.5. Understand the main idea of radio and audio recordings on subjects of personal interest, provided speech is clear.
	CE.EFL.5.5. Listening for Meaning: Identify the main idea in a variety of audio recordings (e.g., interviews, radio ads, news reports, etc.) and deduce the meanings of unfamiliar phrases and words in familiar contexts, provided speech is clear and visuals help support meaning.
	I.EFL.5.5.1. Learners can identify the main idea in a variety of audio recordings (e.g., interviews, radio ads, news reports, etc.) and deduce the meanings of unfamiliar phrases and words in familiar contexts where speech is clear and visuals help support meaning. (I.3, I.4)
 



ENGLISH AS A FOREIGN LANGUAGE
	UNIT 1
	
	

	Skills and performance criteria
	Evaluation Criteria
	Indicators

	EFL 5.3.1. Find specific predictable information in short, simple texts in a range of age- and level-appropriate topics. (Example: biographies, news articles, narratives, memoirs and personal accounts, formal letters and emails, etc.)
EFL 5.3.3. Determine the main conclusion in texts which clearly argue a point of view in order to make informed decisions about one’s own opinion and reaction to the text.
EFL 5.3.8. Identify and understand the main points in straightforward texts on subjects of personal interest or familiar academic topics.
EFL 5.4.6. Produce emails and blog posts describing personal experiences and feelings.
EFL 5.4.8. Create an effective voice, using a variety of writing styles appropriate to different audiences, purposes and settings, and adjust these styles as necessary.
EFL 5.4.9. Use a variety of oral, print and electronic forms for writing to others or for writing for self, applying the conventions of social writing. (Example: notes, invitations, emails, blog entries and comments, notes to self, etc.)
EFL 5.5.1. Compare and present personal and formal responses to and interpretations of published literary texts and the works of peers, referring to details and features of the text. (Example: text structure, plot, ideas, events, vocabulary, etc.)
EFL 5.5.5. Create original, imaginative stories using appropriate vocabulary and elements of the literature learners have read or heard
 
	CE.EFL.5.10. Find specific information and identify the main points in simple, straightforward texts on subjects of personal interest or familiar academic topics while making informed decisions about one’s own reaction to the text.
CE.EFL.5.13. Produce emails, blog posts and other written texts using an effective voice and a variety of appropriate writing styles and conventions.
CE.EFL.5.16. Respond to and interpret literary texts, including original stories written by peers, referring to details and literary elements of the text.
 
 
	I.EFL. 5.10.1. Learners can find specific information and identify the main points in simple, straightforward texts on subjects of personal interest or familiar academic topics while making informed decisions about one’s own reaction to the text. (I.1, I.2, S.2)
I.EFL.5.13.1. Learners can produce emails, blog posts and other written texts using an effective voice and a variety of appropriate writing styles and conventions. (I.3, S.3, J.2)
I.EFL.5.16.1. Learners can respond to and interpret literary texts, including original stories written by peers, referring to details and literary elements of the text. (S.1, S.4, J.2)
 

	UNIT 2
	
	

	Skills and performance criteria
	Evaluation Criteria
	Indicators

	EFL 5.3.1. Find specific predictable information in short, simple texts in a range of age- and level-appropriate topics. (Example: biographies, news articles, narratives, memoirs and personal accounts, formal letters and emails, etc.)
EFL 5.3.3. Determine the main conclusion in texts which clearly argue a point of view in order to make informed decisions about one’s own opinion and reaction to the text.
EFL 5.3.8. Identify and understand the main points in straightforward texts on subjects of personal interest or familiar academic topics
EFL 5.4.1. Critically evaluate information from references, including those found on the web, and recommend print and digital sources to other learners.
EFL 5.4.2. Identify a variety of types and formats of potential resources and the value, purpose and audience of each for use in the educational domain. (Example: audio/video, multimedia, website, database, book, thesaurus, scholarly/popular, current/historical, etc.)
EFL 5.4.4. Select and make effective use of a range of digital tools to write, edit, revise and publish written work in a way that supports collaboration, learning and productivity. (Example: image editing, Google Drive, infographic makers, audio and video editing, presentation apps, etc.)
EFL 5.5.2. Make predictions, inferences and deductions to demonstrate different levels of meaning of literary texts presented orally or in digital form, including literal and implied meanings. (Example: summarizing, explaining and identifying, word choice, symbols, points of view, etc.)
EFL 5.5.3. Identify and explain the distinguishing features of diverse literary genres, periods and traditions, and use those features to aid comprehension, interpretation and discussion of literary texts.
EFL 5.5.4. Read aloud with confidence, accuracy, fluency and expression to demonstrate understanding and to convey an interpretation of meaning.
 
	CE.EFL.5.10. Find specific information and identify the main points in simple, straightforward texts on subjects of personal interest or familiar academic topics while making informed decisions about one’s own reaction to the text.
CE.EFL.5.14. Identify, critically evaluate and recommend a variety of potential resources and references, including digital tools that support collaboration and productivity, for educational and academic use.
CE.EFL.5.17. Demonstrate and convey different levels of meaning in literary texts by identifying distinguishing features, interpreting implicit and explicit messages and responding in a variety of ways.
 
 
	I.EFL.5.11.1.  Learners can Identify and apply a range of reading strategies in order to make texts meaningful and to select information within a text that might be of practical use for one’s own academic needs. (I.1, I.2, I.4, S.3)
I.EFL.5.14.1. Learners can identify, critically evaluate and recommend a variety of potential resources and references, including digital tools,that support collaboration and productivity, for educational and academic use. (I.1, I.2, S.3, S.4) I.EFL.5.17.1. Learners can demonstrate and convey different levels of meaning in literary texts by identifying distinguishing features, interpreting implicit and explicit messages and responding in a variety of ways. (I.3, I.4, J.3)
 

	UNIT 3
	
	

	Skills and performance criteria
	Evaluation Criteria
	Indicators

	EFL 5.3.4. Find the most important information in print or online sources in order to support an idea or argument. (Example: Internet search engines, online advertising, online or print timetables, web pages, posters, adverts, catalogues, etc.)
EFL 5.3.5. Assess, compare and evaluate the quality of written texts and visual presentations using different criteria and ICT tools related to the organization, subject area and purpose of a text. (Examples of text types: editorials, letters to the editor, political speeches, illustrations, charts, advertisements, etc.)
EFL 5.3.6. Display an appreciation of the language by interacting and engaging with a variety of digital and print texts and resources and by selecting and evaluating these materials as a means to promote and strengthen literacy skills and language acquisition.
EFL 5.3.7. Detect complexities and discrepancies in information presented in both print and online references and resources.
EFL 5.4.7. Use the process of prewriting, drafting, revising, peer editing and proofreading (i.e., “the writing process”) to produce well-constructed informational texts.
EFL 5.4.3. Apply new and prior knowledge in order to plan and create texts and determine if the new knowledge adds value to or contradicts prior information.
EFL 5.4.5. Justify and explain the rationale for a position on an argument, using persuasive language, tone, evidence and well-developed arguments through essays, editorials, movie and book reviews, position papers and brochures.  
EFL 5.5.10. Evaluate and recommend a literary text (written, oral, online, in video or in print) or a favorite activity to a peer.
 
EFL 5.5.6. Evaluate one’s own and others’ work, individually and collaboratively, on the basis of a variety of criteria, and recognize how chosen criteria affect evaluation. (Examples of criteria: clarity of ideas, use of English grammar and vocabulary, register, originality, visual presentation, etc.)
 
 
	CE.EFL.5.12. Engage with a variety of digital and print texts and resources by evaluating and detecting complexities and discrepancies in the information in order to find the most appropriate sources to support an idea or argument.
CE.EFL.5.15. Plan and produce well-constructed informational texts by applying the writing process and while demonstrating an ability to justify one’s position on an argument through carefully selected information and appropriate language, tone and evidence.
CE.EFL.5.18. Use a range of criteria to evaluate and recommend literary texts to others, and recognize how chosen criteria affects evaluation.
 
 
 
 
	I.EFL.5.12.1. Learners can engage with a variety of digital and print texts and resources by evaluating and detecting complexities and discrepancies in the information in order to find the most appropriate sources to support an idea or argument. (I.2, I.4, J.3)
I.EFL.5.15.1. Learners can plan and produce well-constructed informational texts by applying the writing process and while demonstrating an ability to justify one’s position on an argument through carefully selected information and appropriate language, tone and evidence. (I.2, I.3, I.4, S.3, J.1)
I.EFL.5.18.1. Learners can use a variety of criteria for evaluating and recommending literary texts to others, and recognize how chosen criteria affects evaluation. (S.1, S.4, J.2, J.4)
 

	UNIT 4
	
	

	Skills and performance criteria
	Evaluation Criteria
	Indicators

	EFL 5.5.7. Collaboratively produce criteria for evaluating literary texts and the effectiveness of group work.
EFL 5.5.8. Contribute to team projects to produce original works and solve problems while effectively negotiating and managing interactions to accomplish social and classroom tasks.
EFL 5.5.9. Engage in collaborative activities through a variety of student groupings to share, reflect on, express and interpret opinions and evaluations of a range of literary texts. (Example: small groups, cooperative learning groups, literature circles, process writing groups, etc.)
	CE.EFL.5.19. Engage in collaborative activities through a variety of student groupings in order to solve problems and reflect on literary texts, and produce criteria for evaluating the effectiveness of the group.
 
 
	I.EFL.5.19.1. Learners can engage in collaborative activities through a variety of student groupings in order to solve problems and reflect on literary texts, and produce criteria for evaluating the effectiveness of the group. (I.1, I.2, S.2, S.3, S.4, J.3, J.4)
 




5. Acompañamiento pedagógico 
Observación de las clases por parte de las señoras coordinadoras.
Coevaluación y autoevaluación de acuerdo a los resultados obtenidos en las observaciones áulicas .
Sugerencias de ciertas estrategias para trabajar en las salas de clase con los estudiantes, por parte del vicerrectorado y de los maestros miembros del área. 
Acompañamiento pedagógico por parte de las autoridades.
Asesoramiento en estrategias para el  trabajo docente dentro del aula por parte de las editoriales:
Cambridge , 
Macmillan
Implementación de una plataforma virtual para optimizar el trabajo con los estudiantes.
6. Acción Tutorial 
ACCION TUTORIAL
LOEI Art. 56.-Docente Tutor de Grado o Curso. El docente tutor de grado o curso es el docente designado, al inicio del año escolar, por el Rector o Director del establecimiento para asumir las funciones de consejero y para coordinar acciones académicas, deportivas, sociales y culturales para el grado o curso respectivo. Deben durar en sus funciones hasta el inicio del próximo año lectivo.
El docente tutor de grado es el principal interlocutor entre la Institución y los representantes legales de los estudiantes. Está encargado de realizar el proceso de evaluación del comportamiento de los estudiantes a su cargo, para lo cual debe mantener una buena comunicación con todos los docentes del grado o curso.
Son sus funciones, además de las previstas en el presente reglamento, las definidas en el Código de Convivencia Institucional, siempre que no se opongan a lo dispuesto por la Ley Orgánica de Educación Intercultural o el presente reglamento.
 



 



7. Planificación Curricular 
La planificación curricular se realizará tomando en cuenta tanto el cronograma socializado por el Ministerio de Educación como el  Proyecto de Innovación Curricular de fortalecimiento de Legua Extranjera a nivel institucional, esto es, en cada quimestre se planificarán tres unidades didácticas para lograr un total de seis al  término del año escolar.
Las unidades didácticas  se plantearán de la siguiente manera:
Primer Quimestre: 
Primera Unidad:      05/09/2016  al   28/10/2016
Segunda Unidad:    31/10/2016  al   09/12/2016
Tercera Unidad:      12/12/2016  al   20/01/2017
Segundo Quimestre: 
Cuarta Unidad       fechas por definirse
Quinta Unidad       fechas por definirse
Sexta  Unidad       fechas por definirse.
En lo  referente al  proyecto de fortalecimiento de Lengua Extranjera el en el subnivel Inicial y Preparatoria se planificarán actividades lúdicas que impulsarán la adquisición de vocabulario y expresión oral en los niños.
A partir del subnivel  de EGB Elemental se planificarán asignaturas como: 
Natural Science, 
English as a Foreign Language y 
Phonics.
En el  subnivel de EGB Media se planificará las siguientes asignaturas: 
Natural Science, 
Reading y
English as a Foreign Language.
En el subnivel EGB Superior la planificación  contemplará:
Social Studies,
Reading.
Speaking y 
English as a Foreign Language.
Finalmente  en BGU se planificará de la siguiente manera:
En primero y segundo cursos
Writing.
Speaking y 
 English as a Foreign Language.
Y En tercer curso
Writing,
Communication and Cultural Awareness.
Speaking y 
English as a Foreign Language.
Es importante recalcar que para la conclusión de proyecto cada asignatura se planificará por separado constituyéndose un complemento a las de Ciencias Sociales y Ciencias Naturales. 

8. Proyectos Escolares
Los proyectos escolares se lo realizaràn desde un enfoque educativo, participativo y demostrativo, el cual permitirà que los estudiantes demuestren las distintas habilidades que van adquiriendo en el transcurso del año lectivo y de tal manera afianzar el aprendizaje. 
Los proyectos escolares se los realizará por cada año de básica, en el transcurso del año lectivo:
Inicial y Preparatoria: 
·  Clase demostrativa en el mes de Mayo del 2017
Básica Media: 
· Segundo a Sèptimo de bàsica.-  minutos cìvicos y carteleras de diferentes temas y fedchas en el transcurso del año lectivo. 
Básica Superior: 
· Octavos de bàsica.- Spelling bee en el mes de mayo del 2017
· Novenos de Bàsica.- Documental, tema libre en el mes de mayo del 2017
· Dècimos de Bàscia.- Documental, tema libre en el mes de mayo del 2017
Bachillerato: 
·  Primeros de bachillerato.- Concurso de Oratoria, tema "El Reciclaje" mes de mayo del 2017
· Segundos de bachillerato Carteleras informativas, diversos temas y fechas especiales en el transcurso del año lectivo
· Terceros de Bachillerato.- Gimcana acerca de la cultura alrededor del mundo en el mes de mayo del 2017.
9. Adaptaciones curriculares 
Son mecanismos que promueven el desarrollo de las potencialidades de los estudiantes según sus necesidades
Garantizan la aplicación, ajuste y adaptación del currículo en las diferentes áreas disciplinares, considerando las necesidades educativas de los estudiantes, su diversidad y su contexto, incluyendo planes individuales y especializados para cada estudiante con necesidades educativas especiales (NEE)
Se realiza adaptación a los elementos curriculares y de acceso al currículo según la dificultad de aprendizaje entregada por el DECE en sus documentos DIAC y ficha de adaptación curricular individualizada. Se realiza seguimiento y acompañamiento permanente dentro del proceso áulico.
El DECE es el encargado de evaluar la situación del alumno en cuanto a cuáles son sus fortalezas y debilidades (esquema corporal, gnosias, comprensión y fluidez verbal, lectura, atención, concentración, matemáticas, escritura, caligrafía) y en las distintas áreas curriculares, cuáles son sus necesidades educativas especiales y la programación curricular que esto requiere. De acuerdo a esto se decidirá el tipo y grado de adaptaciones o modificaciones que serían convenientes poner en marcha para ayudar a los niños a progresar en su aprendizaje. Hay que intentar, en la medida de lo posible, dar prioridad a adaptaciones en la evaluación (instrumentos y procedimientos) y en las metodologías, antes que en los contenidos y objetivos del aprendizaje, ya que las modificaciones de éstos últimos, sobre todo cuando se traducen en eliminación de determinados objetivos, son decisiones que de por sí, limitan las oportunidades de aprendizaje.
Cuando los niños con NEE reciben servicios de apoyo, es recomendable que los especialistas colaboren con el profesor en la elaboración de las adaptaciones y que éstas queden por escrito, de modo que sirvan de ayuda para el proceso de enseñanza aprendizaje y puedan ser evaluados posteriormente sus resultados.
Una vez definidas las adaptaciones curriculares el profesor deberá buscar las estrategias que le permitan ponerlas en práctica sin que ello implique desatender al resto de sus alumnos, sino que por el contrario conduzcan a enriquecer la propia práctica pedagógica y las experiencias de aprendizaje de todo el grupo. En este sentido, el que el profesor recurra a diversas fuentes de apoyo como una forma de complementar su labor, como por ejemplo; implicar a los padres en el proceso educativo, solicitar la ayuda de sus propios alumnos, incluso la colaboración de alumnos de cursos superiores y por supuesto, desarrollar un trabajo colaborativo con los profesionales de apoyo puede ser de mucha ayuda y utilidad. 
Durante el proceso de enseñanza aprendizaje habrá que verificar si las adaptaciones establecidas para el alumno están siendo eficaces, o sea, si facilitan el aprendizaje del niño de lo contrario será necesario revisarlas con miras a introducir los cambios pertinentes. Cuando las adaptaciones impliquen modificaciones a nivel de los contenidos y objetivos de aprendizaje, habrá que evaluar el nivel de logro alcanzado por el alumno en función de dichas adaptaciones y no en relación a los contenidos establecidos para el grupo de referencia.
Adaptaciones Curriculares Individualizadas:
Son todos aquellos ajustes o modificaciones que se efectúan en los diferentes elementos de la propuesta educativa desarrollada para un alumno con el fin de responder a sus necesidades educativas especiales y que no pueden ser compartidos por el resto de sus compañeros.
El DECE se encarga de realizar una evaluación exhaustiva a todos aquellos niños que presenten signos de alguna posible necesidad educativa especial ya sea ésta una necesidad asociada a una dificultad especifica de aprendizaje que no están asociadas a una discapacidad como es el caso de (dislexia, discalculia, disgrafia, disortografía, disfasia) 
Asociadas a algún trastorno del comportamiento (trastorno de déficit de atención, trastorno de déficit de atención con hiperactividad, conductas agresivas, evasivas, ansiosas) Dotación Superior, Aprendizaje lento. 
Existen también NEE asociadas a la discapacidad (intelectual, física, motriz, auditiva, visual, multi discapacidades.
Existen también NEE relacionadas con los trastornos generalizados del desarrollo (Autismo, Síndrome de Asperger, Síndrome de Rett) 
Los elementos del currículo que pueden ser adaptados: 
1.       Objetivos
2.       Contenidos
3.       Metodología/didáctica
4.       Tiempos (Planificación Micro curricular)
5.       Recursos
6.       Criterios de evaluación
7.       Evaluación: técnicas e instrumentos. 
Es Importante tomar en cuenta si la adaptación curricular es: 
1.       Temporal
2.       Permanente
3.       Significativa
4.       No significativa
5.       Aula
6.       Pedagógica
7.       Vulnerabilidad
La consejera del nivel crea una ficha informativa con los datos más relevantes del estudiante (nombre, grado, fecha de nacimiento, edad, representante, teléfono, docente, asignatura, cuadro clínico, diagnostico, estilo de aprendizaje, especificación de la necesidad educativa atendida)
Emite una lista de recomendaciones para que el maestro pueda trabajar con el niño/a en clases, dentro de éstas se encuentran:
1.       Modificaciones de espacio, recursos, materiales, infraestructura, tiempo.
2.       Puesto en el que se le debe ubicar para facilitar su concentración.
3.       Sugerencias sobre la utilización de determinado materiales que involucre          canales de aprendizaje.
4.       Desglosar actividades paso a paso
5.       Trabajar señales atencionales, reglas, rutinas, tiempos, acuerdos. 
6.       Afectividad, motivación, autoestima.
7.       Métodos de estudio.
8.       Dosificar tareas.
9.       Evaluaciones diferenciadas
10.   Retroalimentación constante. Reconocer sus logros.


10. Planes de Mejora 

                   UNIDAD EDUCATIVA PARTICULAR LA SALLE
                                                                 “La Salle: Una Experiencia de Evangelio”
 
PLAN OPERATIVO AREAS ACADEMICAS AÑO LECTIVO  2015-2016
 
AREA: Inglés
INTEGRANTES: Jessica Robayo, Mariela Aguilar, Neiva Araujo, Elizabeth Andrade, Karina Cango, Amparo Pila, Mónica Sánchez, Rocío  Prado, Thania Rojas,  Edwin Pilca
	DIAGNOSTICO
	OBJETIVO
	ACTIVIDADES
	TIEMP0
	
	
	
	
	
	
	
	
	
	RESPONSABLES
	RECURSOS
	EVIDENCIAS

	 
	 
	 
	MESES
	
	
	
	
	
	
	
	
	
	 
	 
	 

	 
	 
	 
	SEP
	OCT
	NOV
	DIC
	ENE
	FEB
	MAR
	ABR
	MAY
	JUN
	 
	 
	 

	Poca identidad estudiantil con la institución
	Realizar sugerencias para elevar el  perfil  ciudadano del  estudiante Lasallano
	-  Participación en minutos cívicos
	 
	 
	 
	 
	 
	 
	x
	 
	 
	 
	Área
	carteles
	Presentación de minuto cívico

	Falta una conciencia globalizante
	Resaltar fechas importantes y aspectos globales
	-  Elaboración de carteleras
	 
	 
	 
	 
	 
	 
	x
	 
	 
	 
	Área
	afiches
	Carteleras expuestas

	Es importante actualizarse continuamente.
	Actualizar los conocimientos pedagógicos y didácticos
	-  Capacitación docente
	 
	 
	 
	 
	 
	x
	 
	 
	 
	 
	Edwin Pilca, SM
	Tic.
Lab.
Folletos
Libros
	Hojas de asistencia.

	Participación en proyectos del area 
	Demostrar las destrezas desarrolladas
	-  Participación  en casa abierta.
	 
	 
	 
	 
	 
	 
	 
	 
	x
	 
	Área
	Stands
	Planificaciones y presentaciones


FECHA DE ENTREGA:
 
ELABORADO POR:                                                          REVISADO POR:                                                                                              APROBADO POR:

FORTALEZAS:
INNOVADORES : 
Esta Unidad Educativa se caracteriza desde sus comienzos por innovar en materia de enseñanza, haciendo hincapié en metodologías de aprendizaje, que destaquen la experiencia como principal rasgo.
DESTACANDO NIVEL ACADEMICO EN SUS DOCENTES:
La exclusividad de profesores especializados en la enseñanza del idioma ingles como segunda lengua, aseguran la calidad de las clases y un mejor nivel de aprehensión del idioma por parte del alumnado.
 
OPOTUNIDADES:
CAPTAR LA ATENCION DEL ALUMNADO:
Teniendo en cuenta que en la actualidad el idioma ingles es una herramienta indispensable para progresar laboralmente y poder establecer lazos sociales fluidos.  La unidad educativa conquista a aquellos alumnos que se encuentran disconformes con la forma tradicional de enseñanza.
 
DEBILIDADES:
DIFICULTAD DE APRENDIZAJE PARA ALUMNOS NUEVOS:
Teniendo en cuenta que el método de enseñanza de la Unidad Educativa funda sus bases particularmente en el perfeccionamiento de las cuatro destrezas: listening, speaking, Reading, writing, el nivel de inglés que posea un alumno nuevo al momento de iniciar el año lectivo resulta de suma importancia.
Aquellos alumnos con nivel inicial que ingresen a básica superior encontraran mayor dificultad para afrontar el método de enseñanza propuesto. Deberán hacer hincapié en la estructura gramatical o precisaran de clases de refuerzo.
AMENAZAS
 El poco interes de los estudiantes, facilismo, demasiadas oportunidades para presentar tareas, que los Padres se responsabilizen de las acciones  de sus hijos y no exijan que  los docentes faciliten las cosas.
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