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1. Enfoque pedagógico 
Aquí se detalla todo el proyecto de innovación:
1.2 DATOS INFORMATIVOS: 
      1.2.1 DE LA INSTITUCIÓN EDUCATIVA
       	NOMBRE:				UNIDAD EDUCATIVA PARTICULAR “LA SALLE”
CÓDIGO AMIE:         			17H01730
PROVINCIA: 				PICHINCHA
CANTON: 				QUITO
CIUDAD/PARROQUIA: 			CONOCOTO
DISTRITO: 				OCHO
CIRCUITO: 				DOS
ZONA: 					NUEVE
EDUCACION ESCOLARIZADA: 		ORDINARIA
MODALIDAD: 				PRESENCIAL
JORNADA: 				MATUTINA
NIVELES: 				INICIAL 2 – PREPARATORIA. ELEMENTAL, MEDIA, 
					SUPERIOR Y BACHILLERATO 
REGIMEN:	 			SIERRA
TELÉFONO DE LA INSTITUCIÓN: 	2342115
NOMBRE DEL DIRECTIVO: 		GALO RENE PAUCAR PAUCAR
TELÉFONO DIRECTIVO: 			0939024082
NOMBRE VICERRECTORA	ANA DEL  ROCIO ORELLANA 0999494124 A CARGO DEL PROYECTO DE INNOVACION
NUMERO DE DOCENTES: 		79
NUMEROS DE DOCENTES DE INGLES     10
NUMERO DE ESTUDIANTES: 		1841

    1.2. DE LA INNOVACIÓN  
TITULO:  				INNOVACION CURRICULAR DE LENGUA EXTRANJERA 
					INGLES
TIPO DE INNOVACIÓN: 			LENGUA EXTRANJERA INGLES
EJE TEMÁTICO:   			APRENDIZAJE ESCOLAR Y DESARROLLO PERSONAL
ÁMBITO DE ESTUDIO:  			CURRICULAR PEDAGOGICO EN LENGUA 
EXTRANJERA (INGLES)
GRUPO OBJETIVO: 			ESTUDIANTES DE 
Preparatoria, Educación Elemental , Media, Superior y Bachillerato.
FECHA DE INICIO:			SEPTIEMPRE 2016
TIEMPO EJECUCION:			3 AÑOS
 AUTORES: 				UNIDAD EDUCATIVA  PARTICULAR “LA SALLE”


2. ANTECEDENTES:
Con cierta frecuencia los padres de familia de la Unidad Educativa Particular La Salle han expresado su inquietud sobre la forma de enseñar y los logros obtenidos por la institución en lo referente a la materia de Inglés, estos pronunciamientos son de carácter subjetivo, ya que no ha existido un estudio técnico de los estándares  que el  estudiantado maneja, por consiguiente se ve la necesidad  de realizar un estudio situacional detenido para verificar estos parámetros y ubicar a la Institución dentro del “El Marco Común Europeo de Referencia para las lenguas: aprendizaje, enseñanza y evaluación”. Se rige en la traslación documental de nuestra filosofía a la hora de contemplar el proceso de enseñanza-aprendizaje de las lenguas en la Unidad Educativa Particular “La Salle”- Conocoto tal y como consta en su definición inicial  y posteriormente adoptar estrategias tendientes a elevar el nivel del conocimiento de la Lengua Extranjera -Inglés.
Por lo  tanto la Unidad Educativa la Salle con el objetivo de alcanzar el estándar propuesto por el  Nivel  Central de la Autoridad Educativa Nacional propone  incorporar en la malla curricular  la enseñanza del idioma inglés en una cantidad de 4 horas semanales en el Nivel Inicial 2 y  Preparatoria, y 5 horas en Educación General Básica ,  Elemental y Media  las cuales servirán para cubrir niveles de enseñanza previos a los niveles del Marco Común Europeo de Referencia de la Lengua   facilitando el desarrollo de las destrezas  del  idioma  Inglés con miras a  interactuar adecuadamente en otro idioma . 
Para iniciar con este proyecto  de la enseñanza y  aprendizaje   del Idioma Inglés en  nuestra Institución  en los últimos años, se han realizado actividades como evaluación de los docentes que laboran en la institución a fin de verificar el nivel de desarrollo de  sus habilidades comunicativas. Por otra parte se ha realizado una autoevaluación para determinar el nivel de compromiso en la actividad docente; en lo referente a los estudiantes se les ha aplicado una evaluación a todos los estudiantes de las diferentes secciones con el fin de determinar la situación institucional  frente a los niveles del Marco Común Europeo de Referencia.
Con los datos obtenidos de estas evaluaciones se establece la  importancia de ejecutar una serie de evaluaciones previas y lograr un seguimiento para realizar ajustes en la metodología que aseguren el cumplimiento del objetivo propuesto.
3. JUSTIFICACION 
A partir de la creación del MARCO  COMÚN EUROPEO DE REFERENCIA PARA LOS IDIOMAS, y su posterior difusión a nivel mundial, se establecen ciertos parámetros con el objetivo de homogenizar tanto el aprendizaje del idioma como el nivel de conocimiento, ya que hasta ese momento  no  existían parámetros que determinaran el alcance de los conocimientos en los diferentes escenarios a nivel mundial, así por ejemplo, un nivel avanzado en Ecuador podría corresponder a un nivel intermedio o elemental en otro país. 
Con miras a cumplir la visión institucional que nos indica: “ A Partir  del año 2017, La Salle, será una comunidad educativa en pastoral, que desarrolla procesos formativos, según estándares de calidad nacional e internacional, mediante la implementación de innovaciones curricular de lengua extranjera, el conocimiento y dominio del idioma inglés, el fomento de la investigación y el uso de las tecnologías de la información y comunicación, para alcanzar aprendizajes significativos que aporten a la formación integral de niños, niñas y jóvenes capaces de enfrentar los retos de la sociedad actual¨ (PEI-2015), la Unidad Educativa Particular La Salle, ha visto la necesidad de  implementar un proyecto de innovación Curricular de lengua extranjera Ingles. 
Creemos entonces  esencial mantener una coherencia conceptual en el tratamiento integrado de la presencia de las lenguas en el ámbito educativo de nuestra Institución. Además, consideramos que nuestra misión y  visión coincide con las disposiciones educativas legales nacionales a la hora de contemplar el papel que  juegan las lenguas en una dinámica escolar concebida de tal manera  desde los principios generales expresados en  la Ley Orgánica de Educación Intercultural  manifestados en su Art. 2 Literal u:   “Se establece a la investigación, construcción y desarrollo permanente de conocimientos como garantía del fomento de la creatividad y de la producción de conocimientos, promoción de la investigación y la experimentación para la innovación educativa y la formación científica” , y literal bb:   “Se reconoce el derecho de todas las personas, comunas, comunidades, pueblos y nacionalidades a formarse en su propia lengua y en los idiomas oficiales de relación intercultural; así como en otros de relación con la comunidad internacional”. (LOEI. 2011: 53)
En nuestro afán permanente por vincular las dinámicas escolares a la realidad social, cultural e histórica del contexto concreto que viven nuestros estudiantes observamos que los hábitos de la sociedad  están cada vez más impregnados de las influencias derivadas de la presencia de las lenguas extranjeras en nuestro acervo nacional, especialmente en el caso de la lengua inglesa.
En tal circunstancia   presentamos el  PROYECTO DE INNOVACIÓN PARA LA MEJORA EN LOS PROCESOS DE APRENDIZAJE  DE LA LENGUA EXTRANJERA  INGLÉS,  de este modo, tratamos de englobar la práctica docente y la experiencia discente en una corriente de enfoque dual que ponga en diálogo la lengua extranjera y los contenidos de diversas áreas para un mutuo enriquecimiento a través de nuestra filosofía y metodología muy concreta. 
4. OBJETIVOS
4.1 OBJETIVO GENERAL: 
4.1.1.Fortalecer en los estudiantes el proceso de la enseñanza de la Lengua Extranjera (Inglés) para desarrollar  habilidades comunicativas a través  de los 5 bloques curriculares  que integran las 4 habilidades que son el eje del Marco Comun Europeo de Referencia para las Lenguas MCER.
4.1.2. Que la Unidad Educativa la Salle obtenga la aprobación de la Innovación de Lengua extranjera Ingles por 3 años.


4.2. OBJETIVOS ESPECÍFICOS:
4.2.1.    Lograr la aprobación de la malla curricular que regirá para los próximos 3 años lectivos en la que se incluya las 4 horas de clase para el aprendizaje y enseñanza del Idioma Inglés en el nivel Inicial 2 y Preparatoria, y 5 horas en Educación Básica Elemental y Media.
4.2.2.  Incorporar un currículo de Idioma Extranjero en el Nivel Inicial 2, Preparatoria, Educación General Básica Elemental y Media tomando en cuenta lo establecido por  el Marco Común Europeo de Referencia de las Lenguas, y considerando también la estructura curricular  que el Ministerio de Educación establece para el aprendizaje del idioma Inglés.  
4.2.3. Ejecutar  diferentes proyectos para el aprendizaje del Idioma Inglés fundamentados en la Metodología CLIL para el desarrollo de las competencias comunicativas. 
4.2.4. Desarrollar e incorporar diferentes recursos didácticos para actividades grupales e individuales relacionas con los temas tratados en cada lección. 
4.2.5. Evaluar continuamente a los estudiantes sus macrodestrezas propias del lenguaje: listening, writting, reading  y speaking, considerando los estándares e indicadores esenciales de evaluación a través de un sistema de evaluación integral, permanente y participativa.
 4.2.6.Lograr que los estudiantes de Inicial 2 , Preparatoria, Educación Básica Elemental,  Media   Y Superior de la UNIDAD EDUCATIVA PARTICULAR LA SALLE-CONOCOTO, obtengan un mejor nivel de conocimiento del Idioma Inglés, mediante la práctica cotidiana y que les sirva como una herramienta para alcanzar  resultados eficientes que les ayudará en su vida estudiantil y profesional.
4.2.7. Que los estudiantes de los  5 subniveles alcancen los objetivos del área según los  lineamientos del Ministerio de Educación.
4.2.8. Que los estudiantes de 3 de BGU alcancen el perfil de salida del Bachiller ecuatoriano  como mínimo

5. VALORES: 
En el idioma extranjero se aplica la fraternidad cuando los estudiantes tienen la capacidad de convivir y compartir con todas las personas que forman parte de la comunidad educativa, con actitud positiva, participando activa y respetuosamente, se comunican con sus profesores en inglés demostrando  el conocimiento de la lengua extranjera.
En el idioma extranjero se aplica la justicia con una relación equitativa, armónica, honesta, que respete los derechos y deberes de los demás, que fomente el respeto a la verdad la coherencia y sinceridad, permitiéndonos vivir en un ambiente de paz y tranquilidad. Sabiendo que el idioma es un lenguaje universal.
 6. PRINCIPIOS:  
En el idioma extranjero desarrollamos la buena convivencia en sociedad esforzándonos  diariamente para obtener un manejo óptimo y cotidiano del idioma inglés.
En el idioma extranjero desarrollamos la educación integral de cada estudiante respetando los ámbitos sociales individuales y los criterios de cada uno de ellos con calidad y calidez.

7. MARCO TEORICO.  
El idioma inglés es una lengua primordial en la actualidad, no solo para la adquisición de la información tecnológica científica y académica en forma escrita, sino también el hablar una segunda lengua nos permite  interactuar en el mundo globalizado.
Además, la educación actual tiene el reto de contribuir a través del desarrollo de las habilidades de los estudiantes en sus propias comunidades y tomar el rol como ciudadanos en forma proactiva. Por lo tanto para enfrentar este  desafío, el Ministerio de Educación propone los siguientes planteamientos:
• La importancia del idioma Inglés como una herramienta que prepara a las personas para entender a la gente y culturas más allá de las fronteras lingüísticas y geográficas;
• La necesidad de alinear el currículo de Inglés a estándares como el Marco Común Europeo de Referencia que proporciona una base común para la elaboración de programas de lenguas, orientaciones curriculares, exámenes, manuales,  en toda Europa que describe de forma integradora lo que tienen que aprender a hacer los estudiantes de lenguas con el fin de utilizar una lengua para comunicarse, así como los conocimientos y destrezas que tienen que desarrollar para poder actuar de manera eficaz. La descripción también comprende el contexto cultural donde se sitúa la lengua. El Marco Común Europeo para la Referencia (MCER) define, asimismo, niveles de dominio de la lengua que permiten comprobar el progreso de los alumnos en cada fase del aprendizaje y a lo largo de su vida (MCER 2002:1) Así, contemplamos ¨la presencia de las lenguas en la dinámica escolar desde una óptica plurilingüe, hacia la que aspiramos evolucionar, dejando atrás concepciones tradicionalmente asumidas y definidas bajo el término multilingüe. Es decir, pretendemos trascender la coexistencia de diversos códigos en un entorno escolar en compartimentos estancos, para tratar de asumir los principios del plurilingüismo, en virtud del cual “el individuo no guarda lenguas y culturas en compartimentos mentales estrictamente separados, sino que desarrolla una competencia comunicativa a la que contribuyen todos los conocimientos y experiencias lingüísticas y en las que las lenguas se relacionan entre sí e interactúan” (MCER 2002:4). El Marco Común Europeo de Referencia es reconocido internacionalmente y proporciona una base común para la elaboración de las directrices del plan de estudios de idiomas y programas de estudio; y,  es una norma aceptada en el campo de la enseñanza de idiomas y el aprendizaje en todo el mundo, ya que cuenta con un conjunto teóricamente bien informado de los principios sobre la naturaleza del lenguaje y del aprendizaje de idiomas y la enseñanza. Por otra parte, y de acuerdo con Richards y Rodgers (2001), el MINEDUC reconoce que el objetivo principal del presente diseño curricular Inglés es ayudar a los estudiantes a desarrollar sus habilidades lingüísticas comunicativas a través de la consideración de los siguientes principios:
1.	El lenguaje es un sistema para la expresión y transmisión de significado.
2.	La función primaria del lenguaje es la interacción y la comunicación.
3.	La estructura del lenguaje refleja sus usos funcionales y comunicativos. Las unidades primarias de lenguaje no son más que sus características gramaticales y estructurales, pero también categorías de analítica, funcional y significado comunicativo.  Por lo tanto, los siguientes lineamientos curriculares en inglés son moldeados por el MCER y su filosofía subyacente es el enfoque de enseñanza de idiomas comunicativa cuyo plan de estudios se organiza en función de los diferentes idiomas "funciones 2" que los estudiantes necesitan expresar o entender para comunicarse efectivamente.
No es casual, que en los últimos años la investigación y práctica metodológicas en el contexto internacional hayan sido orientadas en torno a los modos de combinar e integrar lengua y contenido. De este modo, se trata de englobar la práctica docente y la experiencia discente en una corriente de enfoque dual que ponga en diálogo la lengua extranjera y los contenidos de diversas áreas para un mutuo enriquecimiento a través de una filosofía metodológica muy concreta. El acrónimo AICLE (Aprendizaje Integrado de Contenidos y Lengua Extranjera), en inglés CLIL (Content and Language Integrated Learning) trata de enmarcar y dar coherencia a toda una batería de estrategias, herramientas, instrumentos y dinámicas que faciliten los procesos apuntados. Se apuesta por evolucionar desde la instrucción meramente lingüística a un nuevo marco de actuación que procure que la lengua extranjera, ya conocida y abordada desde los primeros estadios de la educación formal, se aleje de constituir solamente una realidad conceptual, para transformarse en un medio de acceso a otros contenidos de diversa índole. Después de casi dos décadas de la creación del acrónimo CLIL, asistimos a un boom de este enfoque, concebido tal y como Mehisto y Marsh lo definieron en su ya famoso volumen Uncovering CLIL: “el AICLE es un enfoque dual educativo en el que la lengua extranjera se utiliza para el aprendizaje y enseñanza tanto de los contenidos como de la propia lengua” (Mehisto et al 2008: 9). Esta definición básica es lo suficientemente amplia como para establecer los principios básicos de lo que la Comisión Europea definió como un “término paraguas” en el que los profesores van familiarizándose progresivamente con el enfoque y adaptándolo a sus contextos de actuación concretos.
8. METODOLOGIA
La Unidad Educativa Particular “LA SALLE” de Conocoto plantea un proyecto de mejora en los procesos de aprendizaje y enseñanza del Idioma Inglés durante cinco años en los cuales los estudiantes de  Inicial 2 y Preparatoria tendrán 4 horas de Ingles mientas que Educación General Básica Elemental y Media  recibirán  5 horas de  clase de inglés, para lograr un manejo óptimo en este Idioma, y como se indica en  la visión institucional por lo que   nuestro Proyecto se fundamenta   en el siguiente proceso  metodológico:

El currículo lo desarrollaremos a través de la metodología CLIL la misma  está ligada al estudio de otras  asignaturas tales como Ciencias Naturales, Sociales, Literatura y demás, esto quiere decir que el estudiante aprenda de forma natural un idioma extranjero y que se encuentre inmerso en temas de interés para el desarrollo de habilidades lingüísticas,  un mejor desempeño académico y sobre todo que se le vea al idioma extranjero como una herramienta útil de comunicación.   

Los objetivos básicos del CLIL se refieren básicamente al enfoque doble que referíamos con anterioridad, además de las destrezas específicas asociadas a un modo de aprendizaje que rompe radicalmente con concepciones tradicionales basadas exclusivamente en los contenidos, ofreciendo todo un abanico de posibilidades metodológicas encaminado a establecer vínculos auténticos entre el aula y el mundo exterior. En otras palabras, el espacio de la Educación va más allá de los límites físicos de las cuatro paredes del aula y se extiende al mundo, recopilando recursos desde cualquier ámbito de la realidad y aprovechando la apabullante extensión y utilización de las Tecnologías de la Información y de la Comunicación.

Los objetivos generales del AICLE se resumen, según Dalton-Puffer en:
- Desarrollar las destrezas comunicativas con fines interculturales.
- Asumir la escuela como un escenario de internacionalización. 
- Dotar a los alumnos y alumnas de herramientas para abordar contenidos desde perspectivas novedosas. 
 - Acceder a la terminología específica de cada área en la lengua extranjera.
 - Mejorar la competencia lingüística general.
 - Desarrollar las destrezas orales.
 - Diversificar la metodología y didáctica en las prácticas de aula.
 - Incrementar la motivación del alumnado (Dalton-Puffer 2008: 1)

Las líneas maestras del AICLE, desde el punto de vista metodológico son, según Meehisto, Marsh y Frigols (los tres autores del enfoque desde sus orígenes): 

· ENFOQUE MULTIPLE
                - Apoyo al aprendizaje lingüístico en las clases de contenido.
                - Apoyo a los contenidos en las clases lingüísticas.
                - Integración de áreas curriculares.
                - Organización del aprendizaje a través de los temas transversales y del trabajo por  proyectos. 
                - Apoyo de procesos reflexivos en la dinámica de aprendizaje. 

· ENTORNO DE APRENDIZAJE FIABLES Y ENRIQUECEDORES
 - Uso de las rutinas en las actividades y en el discurso. 
 - Exposición combinada y simultánea de contenidos y lengua en el aula.
 - Reforzar la confianza del discente para que experimente con la lengua y el contenido. 
 - Uso de rincones de aprendizaje diversos en el aula. 
 - Utilización de entornos y materiales auténticos con fines didácticos.
 - Apuesta por el incremento de la conciencia lingüística del alumnado. 

· AUTENTICIDAD 
- Permitir que el alumnado pida la ayuda lingüística que requiera en cada momento.
- Tratar de aproximar la dinámica de aula a los intereses del alumnado al máximo.
- Conectar de forma regular los procesos de enseñanza a los contextos inmediatos del 
   alumnado. 
- Propiciar el contacto regular con otros estudiantes del mismo ámbito AICLE.
- Utilizar materiales actualizados a través de los diversos medios de comunicación. 

· APRENDIZAJE ACTIVO
- Mayor frecuencia en la participación comunicativa entre el alumnado que con intervención del docente.
- El alumnado ayuda a fijar los resultados finales del curso en cuanto a contenido, lengua y aprendizaje. El alumnado participa en los procesos de evaluación. 
- Se favorece el trabajo cooperativo docente y discente. 
- Se negocia el significado de la lengua y de los contenidos con los estudiantes. 
- Los docentes se erigen en facilitadores de las dinámicas de enseñanza-aprendizaje.
 
· ANDAMIAJE
- Partir de los conocimientos, destrezas, actitudes, intereses y experiencias previos del alumnado.
- Reformular la información de forma atractiva para el alumnado. 
- Atender a los  diversos estilos de aprendizaje del alumnado. 
- Potenciar el pensamiento creativo y crítico. 
- Favorecer la inquietud, curiosidad y motivación del alumnado para evolucionar en aprendizaje. 


· COOPERACION 
- Planificar cursos, unidades didácticas, proyectos, temáticas en los que colabore el profesorado de AICLE con el resto de profesorado. 
- Involucrar a las familias en los procesos de aprendizaje AICLE para poder ayudar al alumnado. 
- Involucrar a las autoridades locales, regionales, nacionales e internacionales en las dinámicas AICLE del centro educativo (Mehisto et al. 2008: 29)

En el presente proyecto se plantea emplear esta metodología desde el nivel INICIAL 2 hasta Tercero de Bachillerato puesto que va encaminada a las certificaciones y este método comprende el desarrollo de lecturas comprensivas, proyectos en distintas asignaturas , trabajos en grupo, trabajos por roles, el uso de ejemplos y situaciones reales, escenificaciones teatrales o guiones radiofónicos, tareas de recepción: (escuchar y leer)  recopilar o contrastar información sobre un tema, analizar y/o comprender, tareas de producción: (hablar y escribir) diseñar algún objeto o producto es decir elaborar una guía u otro tipo de documento. Desarrollando así las 4 macro-habilidades en el idioma inglés de manera didáctica y significativa para los estudiantes. 

Nos apoyaremos   también  en el Método Comunicativo y de acuerdo a varias aportaciones de diversos investigadores tales como Michael Canale y Merril Swain (1980) y ampliado por Canale (1983), se describe al método comunicativo de la siguiente manera:
· La competencia gramatical: supone el dominio del código lingüístico, es decir, de la gramática, del sistema fonológico y del léxico.
· La competencia sociolingüística: tiene que ver con el conocimiento de las propiedades de los enunciados en relación con el contexto social y la situación de comunicación en los que se producen (la información compartida entre los interlocutores, las intenciones comunicativas de la interacción, etc.).
· La competencia discursiva: se refiere al conocimiento de las relaciones entre los diferentes elementos de un mensaje y al dominio de las normas de combinación de dichos elementos de acuerdo con los diferentes tipos de textos.
· La competencia estratégica: hace referencia al dominio de las estrategias de comunicación verbal y no verbal para controlar la comunicación, para reforzar la eficacia de la misma o para compensar el insuficiente dominio de otras competencias.

Tal como lo plantean estos autores es de suma importancia poner hincapié en el desarrollo de las macrodestrezas: Speaking y Listening mediante el empleo de esta corriente metodológica los estudiantes llegarán a  tener un dominio real y a familiarizarse en la segunda lengua. Por ello se plantea en el presente proyecto el uso habitual del idioma dentro del aula y  fuera de ella, logrando así fomentar las habilidades en inglés y por consiguiente alcanzar un nivel adecuado de manejo del idioma.

MALLA CURRICULAR
	ASIGNATURAS
	HORAS SEMANALES DE CLASE POR ASIGNATURAS

	
	/AÑOS DE EDUCACION GENERAL BASICA

	 
	1º
	2º
	3º
	4º
	5º
	6º
	7º
	8º
	9º
	10º

	LENGUA Y LITERATURA
	 
	12
	12
	9
	9
	9
	9
	6
	6
	6

	MATEMATICA
	 
	8
	8
	7
	7
	7
	7
	6
	6
	6

	ENTORNO NATURAL Y SOCIAL
	25
	5
	5
	 
	 
	 
	 
	 
	 
	 

	CIENCIAS NATURALES
	 
	 
	 
	5
	5
	5
	5
	4
	4
	4

	ESTUDIOS SOCIALES
	 
	 
	 
	4
	4
	4
	4
	4
	4
	4

	EDUCACION ESTETICA
	2
	2
	2
	2
	2
	2
	2
	2
	2
	2

	EDUCACION FISICA
	5
	5
	5
	5
	5
	5
	5
	5
	5
	5

	LENGUA EXTRANJERA
	4
	5
	5
	5
	5
	5
	5
	5
	5
	5

	EDUCACION RELIGIOSA ESCOLAR
	2
	2
	2
	2
	2
	2
	2
	2
	2
	2

	TOTAL
	38
	39
	39
	39
	39
	39
	39
	39
	39
	39
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DISTRIBUTIVO INICIAL 2 Y  PREPARATORIA 2015-2016

	EJES DEL APRENDIZAJE
	INICIAL 2
	PREPARATORIA
	PERSONAL REQUERIDO

	
	A
	B

	A
	B
	C
	D
	E
	

	DESARROLLO PERSONAL Y SOCIAL
	



25
	



25



	



25
	



25
	



25
	



25
	



25
	

	CONOCIMIENTO DEL MEDIO NATURAL Y SOCIAL
	
	
	
	
	
	
	
	

	COMUNICACIÓN VERBAL Y NO VERBAL
	
	
	
	
	
	
	
	

	EDUCACIÓN ESTÉTICA (MÚSICA)
	2
	2
	2
	2
	2
	2
	2
	

	EDUCACIÓN FÍSICA
Aprendiendo en movimiento
	2
3
	2
3
	2
3
	2
3
	2
3
	2
3
	2
3
	

	LENGUA  EXTRANJERA
	4
	4
	4
	4
	4
	4
	4
	Jessica Robayo (28 horas)

	ENSEÑANZA RELIGIOSA ESCOLAR
	2
	2
	2
	2
	2
	2
	2
	

	INFORMÀTICA APLICADA A LA
EDUCACION
	2
	2

	2
	2
	2
	2
	2
	

	TOTAL
	40
	40
	40
	40
	40
	40
	40
	



	
DISTRIBUTIVO INICIAL 2 Y  PREPARATORIA 2015-2016

DISTRIBUTIVO  EGB ELEMENTAL Y MEDIA 2015-2016
	
ASIGNATURAS
	2do de Básica
	3ro de Básica
	4to de Básica
	5to de Básica
	6to de Básica
	7mo de Básica
	PERSONAL REQUERIDO

	
	A
	B
	C
	D
	E
	A
	B
	C
	D
	A
	B
	C
	A
	B
	C
	A
	B
	C
	A
	B
	C
	

	Lengua y Literatura
	12
	12
	12
	12
	12
	12
	12
	12
	12
	9
	9
	9
	9
	9
	9
	9
	9
	9
	9
	9
	9
	

	Matemáticas 
	8
	8
	8
	8
	8
	8
	8
	8
	8
	7
	7
	7
	7
	7
	7
	7
	7
	7
	7
	7
	7
	

	Entorno Natural y Social
	5
	5
	5
	5
	5
	5
	5
	5
	5
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	

	Ciencias Naturales
	-
	-
	-
	-
	-
	-
	-
	-
	-
	5
	5
	5
	5
	5
	5
	5
	5
	5
	5
	5
	5
	

	Ciencias Sociales
	-
	-
	-
	-
	-
	-
	-
	-
	-
	4
	4
	4
	4
	4
	4
	4
	4
	4
	 4 
	  4
	 4
	

	EDUCACIÓN ESTÉTICA
	
Música
	
2
	
2
	
2
	
2
	
2
	
2
	
2
	
2
	
2
	
2
	
2
	
2
	
2
	
2
	
2
	
2
	
2
	
2
	
2
	
2
	
2
	

	Educaciòn Fìsica

Aprendiendo en movimiento
	2

3
	2

3
	2

3
	2

3
	2

3
	2

3
	2

3
	2

3
	2

3
	2

3
	2

3
	2

3
	2

3
	2

3
	2

3
	2

3
	2

3
	2

3
	2

3
	2

3
	2

3
	

	*Lengua extranjera
Proyecto de Mejora


	5
	5
	5
	5
	5
	5
	5
	5
	5
	5
	5
	5
	5
	5
	5
	5
	5
	5
	5
	5
	5
	Mariela Aguilar (25 horas)
Neiva Araujo (30 horas)
Elizabeth Andrade (25 horas)
Karina Cango (25 horas)

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Enseñanza Religiosa Escolar
	2
	2
	2
	2
	2
	2
	2
	2
	2
	2
	2
	2
	2
	2
	2
	2
	2
	2
	2
	2
	2
	

	*Informática 
	1
	1
	1
	1
	1
	1
	1
	1
	1
	1
	1

	1

	1
	1
	1
	1
	1
	1
	1
	1
	1
	

	TOTAL
	40
	40
	40
	40
	40
	40
	40
	40
	40
	40
	40
	40
	40
	40
	40
	40
	40
	40
	40
	40
	40
	








Es evidente que la batería de recursos metodológicos y didácticos que hay que poner en funcionamiento ante esta perspectiva es muy amplia. Trataremos de aprovechar la trayectoria de Nuestra Institución Educativa en iniciativas metodológicas generales y programas de actuación puntuales y combinarlo todo con estrategias, herramientas y recursos que son novedosos. Para ello, la mediación e integración de las Tecnologías de la Información y Comunicación en las dinámicas de aula constituyen dos estrategias básicas que, pese a ser comunes en nuestras actuaciones, han de ser exploradas con mayor profusión para un aprovechamiento máximo de las mismas. En este sentido, albergamos la esperanza de contemplar una extensión mayor de dicha mediación e integración, de tal suerte que las TIC se pongan al servicio del alumnado que, además de observarlas como una realidad de sesgo lúdico, también las asuman como una “ventana al mundo” que posibilite procesos de comunicación, aprendizaje y motivación.

En el ámbito del seguimiento y la evaluación consideraremos los procesos y etapas de evaluación de los aprendizajes  que establece el Reglamento a Ley Orgánica de Educación Intercultural: Evaluación diagnóstica, Evaluación formativa y Evaluación Sumativa, e implementación  de procesos de acompañamiento seguimiento y evaluación para los docentes, así como también procesos de evaluaciones para las certificaciones. 

1. EJECUCIÓN Y SEGUIMIENTO
	ACTIVIDADES
	Tiempo
	Responsables
	Evidencias

	Elaboración del proyecto 
	Julio 2015
	Docentes 
	Actas reuniones 

	Presentación del proyecto en el MIDEDUC
	Julio 2015
	Vicerrectorado
Coordinación pedagógica 
	Proyecto de Innovación Curricular

	Aprobación del proyecto 
	Julio 2015
	Ministerio de educación 
	Documento de aprobación

	Socialización del proyecto 
	Agosto 2015
	Docentes
	Planificación socialización, registros  de asistencia
Material Virtual

	Desarrollo del proyecto primera fase 
	Septiembre 2015 a Julio 2016
	Docentes 
	Distributivo de trabajo
Malla Curricular
Matrices de planificación 

	Seguimiento y evaluación del proyecto parcial y quimestral
	Final de Cada Parcial 
final de cada quimestre 
	Coordinación pedagógica  
	Instrumentos de Evaluación 

	Aplicación de las pruebas Cambridge (opcional)
	Mayo 2016 
	Centro evaluador y coordinador pedagógico 
	Instructivo de Aplicación
Cronogramas

	Reunión de evaluación de logros del proyecto 
	Julio 2016 
	Área de inglés 
	Informe de Evaluación del Proyecto
Instrumentos de 
Evaluación al Proyecto.



12. RECURSOS
Para la aplicación de este proyecto se emplearan los siguientes recursos:
· Humanos:
Autoridades de la institución, docentes,  estudiantes, coordinadores.
· Materiales:
Textos, guías docentes , charts, posters, flash cards, puppets, modelos de pruebas 
· Tecnológicos:
Laboratorios, proyectores, grabadoras, plataformas interactivas.
· Económicos:
Costo registro para el examen Cambridge
13. CONCLUSION Y RECOMENDACIONES
Es necesario que los seres humanos se desempeñen como entes activos, participativos y críticos de nuestra  sociedad, que tengan un conocimiento acorde a las exigencias de este tiempo, que desarrollen a una comunicación eficiente y eficaz en el idioma inglés para emplearlo en los diferentes estados de sus vidas cotidianas. Llegar a la conciencia de cada individuo con la necesidad de prepararlo para los retos que se presentan diariamente y obtener logros que nos permitan disfrutar y compartir con aquellos que aún no lo han logrado en el transcurso de su existencia.
Es importante establecer  medios de monitoreo del aprendizaje los cuales nos ayudarán a verificar el avance de los estudiantes, para lo cual nos apoyaremos en evaluaciones internacionales,  las cuales nos proporcionaran una visión imparcial de los resultados que los estudiantes van logrando a lo largo de su vida estudiantil.
Se recomienda el empleo de una carga horaria mínima de cuatro y cinco horas semanales a partir del  nivel Inicial 2 para que  el estudiante se encuentre expuesto  a la mayor cantidad de experiencias socio – lingüísticas de tal manera que haga del manejo  del idioma una práctica diaria y pueda cubrir un nivel de dominio mayor al  estándar (B1) planteado por el  MINEDUC. 




9. PRINCIPALES IMPACTOS.  
●	Miembros de la comunidad  satisfechos  por los logros Institucionales alcanzados
●	Estudiantes comprometidos y preparados para  alcanzar las certificaciones con  altos 
 	 niveles de conocimientos del idioma Inglés. 
●	Intercambio de experiencias  educativas en el uso y práctica  del idioma Inglés 
●	Comunicación interactiva con su entorno y fuera de ella
●	Estudiantes con oportunidades de estudio y trabajo  dentro y fuera del país.
●	Estudiantes que alcanzan  altos resultados en evaluaciones nacionales e 
	internacionales.  



BIBLIOGRAFIA 
· Huhta, A., S. Luoma, M. Oscarson, K. Sajavaara, S. Takala, and A. Teasdale (forthcoming). 
· DIALANG – A Diagnostic Language Assessment System for Learners. In J.C. Alderson (ed.) Case Studies of the Use of the Common European Framework. Council of Europe. North, B. (1996/2000). 
· The Development of a Common Framework Scale of Language Proficiency Based on a Theory of Measurement. PhD thesis. 
· Thames Valley University. Reprinted 2000: New York, Peter Lang. Takala, S. and F. Kaftandjieva (forthcoming). 
· Council of Europe Scales of Language Proficiency: A Validation Study. In J.C. Alderson (ed.) Case Studies of the Use of the Common European Framework.
·  Council of Europe. Verhelst, N., C. Glass and H. Verstralen (1985). 
· One-Parameter Logistic Model: OPLM. Arnhem: CITO. Verhelst, N. and C. Glass (1995). 
· The One-Parameter Logistic Model. In G. Fisher and I. Molenaar (eds.) Rasch Models: Foundations, Recent Developments and Applications. New York: Springer-Verlag. 215–237
· Unidad Educativa Particular La Salle, pagina web, mi colegio, Proyecto Educativo
· http://www.lasalleconocoto.edu.ec/index.php/mi-colegio/proyecto-educativo 
· http://www.isabelperez.com/clil/cliclm22.htm 



· Vinculación del proyecto de innovación curricular con la misión y visión del plantel. 
· Objetivos generales: describir la finalidad última hacia la que se orienta la propuesta de innovación curricular.
· Objetivos específicos: describir en forma clara y precisa como lograr los objetivos generales. 
Acciones: enlistar con precisión las etapas y  actividades que se llevarán a cabo para alcanzar los objetivos propuestos. Puntualizar los recursos humanos, materiales

2. Contenidos de Aprendizaje

3. Metodología 

METODOS DE APRENDIZAJE DEL IDIOMA INGLES


1. Criterios metodológicos generales aplicables a la enseñanza del inglés

¿Qué método debemos seguir para impartir el inglés ¿Hay un sólo método o varios? ¿Hay unos métodos mejores que otros, o más adecuados para las características de nuestros alumnos?

Para poder responder a estos interrogantes con las mayores garantías de acierto, pienso que debemos empezar por conocer los distintos métodos que se han empleado en la enseñanza de idiomas extranjeros en general, y del inglés en particular. No se trata aquí, por supuesto, de hacer un inventario exhaustivo de todos los métodos usados en el pasado (ya lo hizo W. F. Mackey en su obra clásica Language Teaching Analysis) sino simplemente de presentar los principales rasgos diferenciadores de las corrientes metodológicas más importantes que se han dado en la enseñanza del inglés.

Tampoco es necesario remontarse a los comienzos de la civilización occidental para hacer este repaso histórico. El aprendizaje masivo de idiomas modernos es algo que no se ha conocido hasta hace relativamente muy poco tiempo; bastará, pues, con centrar nuestra atención en los últimos cien años, para tener una visión completa de los distintos métodos utilizados en esta materia.

2. Las grandes corrientes metodológicas

A. El método basado en la gramática y en la traducción

El primer método que nos encontramos en nuestro repaso histórico, vigente durante mucho tiempo en la enseñanza del inglés y de los otros idiomas modernos, es el que se basa en la gramática y en la traducción. Es un método deductivo y mentalista, según el cual el idioma se adquiere aprendiendo memorísticamente las reglas y paradigmas gramaticales, y largas listas de vocabulario, y se practica aplicando esos conocimientos en ejercicios de traducción directa e inversa (Mackey, 1965, pág. 153).

B. Los métodos directos

Cuando el aprendizaje de una lengua extranjera se planteó como objetivo la comunicación con los hablantes de esa lengua, y no sólo la lectura de obras literarias, se vio que el método basado en la gramática y la traducción no podía seguir utilizándose, o al menos no de forma exclusiva. Surgen así, en las décadas de los años veinte y treinta, una serie de iniciativas metodológicas, posteriormente agrupadas bajo la denominación de "métodos directos", cuyo denominador común es la idea de que al estudiante hay que ponerlo en contacto directo con el idioma que quiere aprender, simulando situaciones concretas lo más parecidas a las reales que se pudieran conseguir en el aula.

C. El método estructuralista o audio-lingual

Este método, también denominado "lingüístico" por ser el primero que se basa consciente e intencionadamente en una determinada concepción del lenguaje y de su adquisición, surge en los Estados Unidos al final de la década de los años treinta, debido, por una parte, al creciente desengaño de los profesores y expertos sobre los resultados del método directo y, por otra, como consecuencia de las necesidades de comunicación en idiomas extranjeros poco corrientes por parte del estamento militar, diplomático, etc. de los Estados Unidos durante la II Guerra Mundial. Su uso se extendió a la enseñanza de las lenguas europeas en los Estados Unidos, y a la enseñanza del inglés como lengua extranjera en Europa durante los años 50. Además, este método fue invadiendo todos los niveles educativos: facultades universitarias, escuelas técnicas, colegios de enseñanza media, etc.

D. El enfoque cognoscitivo

Al final de los años 60 y principios de los 70, como reacción a los defectos del método audio-lingual y, tomando como base teórica la gramática transformacional y generativa de Chomsky, se puso de actualidad el denominado "cognitive-code approach". Según este enfoque, el aprendizaje de una lengua consiste en adquirir un control consciente de sus estructuras y elementos fonéticos, léxicos y gramaticales, por medio sobre todo del estudio y análisis de estas estructuras, sistematizadas en un conjunto coherente de conocimientos. Una vez que el estudiante ha adquirido un determinado nivel de dominio cognoscitivo de estos elementos, desarrollará de forma casi automática la capacidad y facilidad de usar esa lengua en situaciones realistas.

E. El enfoque comunicativo

En nuestros días, la corrientes metodológica que parece predominar entre los teóricos de la enseñanza de idiomas y los profesores es la orientación comunicativa, nocional-funcional. Más que una nueva metodología, el enfoque comunicativo es una filosofía general que ha presidido la enseñanza de idiomas durante los últimos años. Su postulado fundamental es que el aprendizaje de una lengua extranjera debe ir dirigido a la consecución de competencias comunicativas por parte de los estudiantes, es decir, a la adquisición de una serie de destrezas que les permitan comunicarse con los nativos de esa lengua en las situaciones más corrientes de la vida cotidiana.


F. Eclecticismo en la elección del método

Hemos llegado al final de nuestro repaso histórico de los principales métodos usados en la enseñanza de idiomas. ¿Cuál de éstos debemos seguir en nuestras clases? La respuesta parece obvia: el mejor. Pero, ¿hay unos métodos mejores que otros? Y en caso afirmativo, ¿cómo sabemos qué método es el mejor? Y aquí nos encontramos con un grave problema. Es prácticamente imposible concluir que un método es mejor que otro. Son tantas las variables que entran en una situación de enseñanza-aprendizaje que cualquier experimento sobre la mayor o menor eficacia de un método con relación a otro nunca podrá ser concluyente.

Todo lo dicho hasta ahora nos lleva, pues, a una conclusión, tal vez escéptica, pero que es la única posible: la necesidad de ser eclécticos en la elección del método, de aceptar lo que cada corriente metodológica tiene de bueno y positivo, de recoger lo que sea más adecuado para la situación y circunstancias de nuestros alumnos. Si nos ceñimos a un determinado método de forma absoluta, corremos el riesgo de ser exclusivistas, de concentrar nuestros esfuerzos en un aspecto determinado del idioma (lengua hablada o lengua escrita, vocabulario o gramática, etc.), olvidando los otros, igualmente importantes.

Esta necesidad de eclecticismo no se basa sólo en fundamentos teóricos, en la comparación de los distintos métodos. Tiene también un fundamento práctico en las mismas características del alumnado: cada alumno viene a estudiar el inglés con una finalidad concreta, distinta de la de sus compañeros. Si todos quisieran ser traductores, se podría seguir el método tradicional de la gramática y la traducción, sin necesidad de preocuparse por enseñarles la lengua hablada. Pero esta es una situación imaginaria, completamente irreal. Unos alumnos necesitarán la lengua que estudian para leer obras técnicas o profesionales no traducidas al español, otros para entenderse con los nativos en sus viajes profesionales o turísticos, etc. De ahí la necesidad de enseñar la lengua extranjera de forma comprensiva, abarcando todas sus facetas.

G. Este método será el principal a utilizarse en la UEPLS : CLIL trata de que el lenguaje se adquiera de una forma natural, y no estudiándolo de una forma “artificial”. Una apropiada enseñanza con profesores (nativos o no nativos) altamente cualificados, sumada a situaciones de la vida real para practicar la lengua, es esencial para que el aprendizaje tenga éxito. Así pues, los niños son buenos captando las lenguas maternas debido al ambiente natural del que disponen, y este ambiente natural lo proporciona CLIL. Por el contrario, una clase de inglés al uso, no proporciona la naturalidad que se busca con este método. Con el método CLIL se refuerzan los logros conseguidos en la clase de la propia lengua que se está aprendiendo sumándole el uso práctico y natural del lenguaje, es un complemento.

El método CLIL es un camino de doble sentido: mientras se aprenden los conceptos y temas de una asignatura, los estudiantes interiorizan y absorben el funcionamiento NORMAL de la lengua extranjera. En otras palabras, ‘learn by doing’ (aprender haciendo/practicando)
[bookmark: _GoBack]
4.  Evaluación 
INSUMOS:
Insumo1: Trabajo individual: informes exposiciones, tareas, laboratorios, otros.
Insumo 2:  Lecciones: orales, escritas, pruebas diferentes estructuras.  
Insumo 3: Trabajos grupales: debates, proyectos, exposiciones, trabajo colaborativo, otros. 
Técnicas e Instrumentos.

Matriz de estándares
Destreza Criterios e indicadores de evaluación  por año
Seventh 
	Skills and
                     performance   criteria
	Evaluation Criteria and         
                             
	 Indicators

	EFL 3.2.10. Sustain a conversational exchange on a familiar, everyday subject when carrying out a collaborative/paired learning activity in which there are specific instructions for a task.
EFL 3.2.12 Ask and answer questions and exchange information on familiar topics in predictable everyday situations. (Example: ask for directions, give directions, express a personal opinion, etc.)
EFL 3.3.9. Identify and use reading strategies to make text more comprehensible and meaningful. (Example: skimming, scanning, previewing, predicting, reading for main ideas and details, etc.)
EFL 3.4.5. Write a questionnaire or survey for friends, family or classmates using WH- questions in order to identify things in common and preferences

	CE.EFL.3.3. Interact with others using a variety of both verbal and nonverbal communication features and express likes and dislikes while giving recommendations in basic yet effective terms.
CE.EFL.3.6. Listening for Meaning: Demonstrate an understanding of the main idea, speaker and situation in spoken texts set in familiar everyday contexts without having to decode every word.



CE.EFL.3.3. Interact with others using a variety of both verbal and nonverbal communication features and express likes and dislikes while giving recommendations in basic yet effective terms.

 CE.EFL.3.6. Listening for Meaning: Demonstrate an understanding of the main idea, speaker and situation in spoken texts set in familiar everyday contexts without having to decode every word.


	I.EFL.3.3.1. Learners can employ a range of verbal and nonverbal communication features to express likes, dislikes, and can give recommendations in basic yet effective terms. (I.3, S.4)

I.EFL.3.6.1. Learners can grasp the main idea of spoken texts set in familiar everyday contexts and infer changes in the topic of discussion as well as who is speaking and what the situation is, without having to decode every word. (I.3, I.4)

I.EFL.3.3.1. Learners can employ a range of verbal and nonverbal communication features to express likes, dislikes, and can give recommendations in basic yet effective terms. (I.3, S.4)


I.EFL.3.6.1. Learners can grasp the main idea of spoken texts set in familiar everyday contexts and infer changes in the topic of discussion as well as who is speaking and what the situation is, without having to decode every word. (I.3, I.4)


	EFL 3.1.3. Exchange basic personal preferences with peers in order to express likes and dislikes.
EFL 3.2.1. Infer who is speaking and what the situation is when listening to short simple texts, especially when accompanied by pictures or other visual aids, or sound effects. (Example: 
shopkeeper speaking to a customer who is buying some fruit.)
EFL 3.2.2. Be comfortable taking meaning from spoken texts containing words or sections which are not understood. Be aware that understanding spoken texts does not require decoding every single word.  
EFL 3.3.1. Understand most of the details of the content of a short simple text (online or print).
EFL 3.3.10. Follow short instructions illus-trated through step-by-step visuals in sim-ple experiments and projects. (Example: simple science experiments, instructions for an art project, etc.)
EFL 3.4.2. Write a short simple paragraph to describe yourself or other people, animals, places and things, with limited support. (Example: by answering questions or using key words)

	
	

	





EFL 3.2.6. Use other students’ contributions in class as models for their own. 
EFL 3.2.7. Identify the main idea of short, clear, simple messages and announcements  and understand sentences and frequently used expressions related to areas of immediate relevance.  (Example: follow verbal instructions for a game, ask for prices at a store, follow simple classroom instructions, describe places nearby, etc.)
EFL 3.3.3. Identify the meaning of specific content-based words and phrases, with the aid of visual support.
EFL 3.4.3. Write a variety of short simple text-types, commonly used in print and online, with appropriate language and layout. (Example: write a greeting on a birthday card, name and address on an envelope, a URL for a website, an email address, etc.)
EFL 3.5.3. Produce short, creative texts using ICT and/or other resources at home or at school in order to recreate familiar scenes and themes.





EFL 3.1.2. Recognize ways to relate responsibly to one’s surroundings at home and at school by exhibiting responsible behaviors towards the environment. 
(Example: chores at home, recycling, etc.)
EFL 3.1.7. Demonstrate appropriate classroom behaviors by participating in small group or whole class discussions. (Example: being courteous, respecting the person and property of others, etc.)
EFL 3.2.13. Respond to simple questions in quite a short time and initiate basic interaction spontaneously when there are opportunities to speak. Speech is produced a little less slowly and hesitantly.
EFL 3.3.2. Show understanding of some basic details in short simple cross-curricular texts by matching, labeling and answering simple questions.
EFL 3.5.3. Produce short, creative texts using ICT and/or other resources at home or at school in order to recreate familiar scenes and themes.






















EFL 3.1.3. Exchange basic personal preferences with peers in order to express likes and dislikes.
EFL 3.3.1. Understand most of the details of the content of a short simple text (online or print).
EFL 3.3.10. Follow short instructions illus-trated through step-by-step visuals in sim-ple experiments and projects. (Example: simple science experiments, instructions for an art project, etc.)
EFL 3.3.8. Make and support inferences from evidence in a text with reference to features of written English. (Example: vocabulary, facts, format, sequence, relevance of ideas, etc.)
EFL 3.4.1. Make a simple learning resource in order to record and practice new words. 
(Example: a picture dictionary, a word list, set of flashcards, etc.)




EFL 3.1.2. Recognize ways to relate responsibly to one’s surroundings at home and at school by exhibiting responsible behaviors towards the environment. 
(Example: chores at home, recycling, etc.)
EFL 3.3.1. Infer who is speaking and what the situation is when listening to short simple texts, especially when accompanied by pictures or other visual aids, or sound effects. (Example: shopkeeper speaking to a customer who is buying some fruit.)
EFL 3.2.2. Be comfortable taking meaning from spoken texts containing words or sections which are not understood. Be aware that understanding spoken texts does not require decoding every single word.  
EFL 3.3.5. Understand most changes in the topic of discussion if people speak slowly.
EFL 3.3.3. Identify the meaning of specific content-based words and phrases, with the aid of visual support.
EFL 3.4.6. Write a simple narrative with linking words on familiar subjects in order to express everyday activities. (Example: free time, descriptions, what happened last weekend, etc.)

	


CE.EFL.3.11. Demonstrate comprehension of most of the details of a short simple online or print text and follow short instructions in simple experiments and projects if illustrated through step-by-step visuals.

 CE.EFL.3.17. Produce a short simple paragraph to describe people, places, things and feelings in order to influence an audience and use linking words to write other narratives on familiar subjects.


CE.EFL.3.7. Listening for Information: Follow and identify key information in short straightforward audio texts related to areas of immediate need or interest, provided vocabulary is familiar and visual support is present, and use these spoken contributions as models for their own.






CE.EFL.3.13. Show an ability to identify the meaning of specific content-based words and phrases, with the aid of visual support, and use charts/mind maps to distinguish between fact/opinion and relevant/irrelevant information in informational texts. 
 


CE.EFL.3.18. Write a variety of short simple familiar text-types – online or in print – using appropriate language, layout and linking words.



CE.EFL.3.23.  Create short, original texts using a range of resources and other media, including ICT, in order to recreate familiar scenes and themes.


CE.EFL.3.3. Interact with others using a variety of both verbal and nonverbal communication features and express likes and dislikes while giving recommendations in basic yet effective terms.

CE.EFL.3.11. Demonstrate comprehension of most of the details of a short simple online or print text and follow short instructions in simple experiments and projects if illustrated through step-by-step visuals.

CE.EFL.3.15. Make and support inferences from evidence in a text with reference to features of written English and apply other learning strategies to examine and interpret a variety of written materials. 




CE.EFL.3.16. Create a simple learning resource in order to record and practice new words and demonstrate knowledge of their meanings. 




CE.EFL.3.3. Interact with others using a variety of both verbal and nonverbal communication features and express likes and dislikes while giving recommendations in basic yet effective terms.

 CE.EFL.3.11. Demonstrate comprehension of most of the details of a short simple online or print text and follow short instructions in simple experiments and projects if illustrated through step-by-step visuals.

CE.EFL.3.15. Make and support inferences from evidence in a text with reference to features of written English and apply other learning strategies to examine and interpret a variety of written materials.



 
CE.EFL.3.16. Create a simple learning resource in order to record and practice new words and demonstrate knowledge of their meanings. 




CE.EFL.3.2. Recognize and exhibit responsible behaviors at home, at school and towards the environment.






 CE.EFL.3.6. Listening for Meaning: Demonstrate an understanding of the main idea, speaker and situation in spoken texts set in familiar everyday contexts without having to decode every word.
 




CE.EFL.3.13. Show an ability to identify the meaning of specific content-based words and phrases, with the aid of visual support, and use charts/mind maps to distinguish between fact/opinion and relevant/irrelevant information in informational texts. 




CE.EFL.3.18. Write a variety of short simple familiar text-types – online or in print – using appropriate language, layout and linking words.
 
 
 
 
 

	
I.EFL.3.11.1. Learners can understand most details in a short simple online or print text and can follow short instructions in simple experiments and projects if step-by-step visuals are provided. (I.3, I.4)


I.EFL.3.17.1. Learners can write short simple paragraphs to describe people, places, animals, things and feelings, with limited support, while demonstrating an ability to effectively influence an audience and to express everyday activities. (I.3, S.1)


I.EFL.3.7.1. Learners can record and identify key information from a spoken message of immediate need or interest when the message contains frequently used expressions and visual support. (Example: rules for a game, classroom instructions, a dialogue in a scene from a cartoon or movie, etc.) Learners can use other classmate’s contributions in class as models for their own. (I.2, I.3)


I.EFL.3.13.1. Learners can determine the meaning of specific content-based words and phrases when accompanied by visual support and distinguish between fact and opinion and relevant and irrelevant information in informational texts through the use of mind maps and charts. (I.2, I.3)

I.EFL.3.18.1. Learners can write short simple text-types and narratives, online and in print, using appropriate language, layout and linking words. (I.3, J.2)

I.EFL.3.23.1. Learners can create and produce short texts using ICT and/or other resources at home or at school in order to recreate familiar scenes and themes. (I.1, I.3)


I.EFL.3.3.1. Learners can employ a range of verbal and nonverbal communication features to express likes and dislikes and can give recommendations in basic yet effective terms. (I.3, S.4)


I.EFL.3.11.1. Learners can understand most details in a short simple online or print text and can follow short instructions in simple experiments and projects if step-by-step visuals are provided. (I.3, I.4)


I.EFL.3.15.1. Learners can make and support inferences using evidence from texts and features of written English (e.g., vocabulary, format, sequence, etc.) and apply other learning strategies in order to examine and interpret a variety of written materials. (I.2, J.3)

I.EFL.3.16.1. Learners can make a simple learning resource in order to record and practice new words. (Example: a picture dictionary, a word list, a set of flashcards, etc.) (I.1, J.4)


I.EFL.3.3.1. Learners can employ a range of verbal and nonverbal communication features to express likes and dislikes and can give recommendations in basic yet effective terms. (I.3, S.4)


I.EFL.3.11.1. Learners can understand most details in a short simple online or print text and can follow short instructions in simple experiments and projects if step-by-step visuals are provided. (I.3, I.4)


I.EFL.3.15.1. Learners can make and support inferences using evidence from texts and features of written English (e.g., vocabulary, format, sequence, etc.) and apply other learning strategies in order to examine and interpret a variety of written materials. (I.2, J.3)

I.EFL.3.16.1. Learners can make a simple learning resource in order to record and practice new words. (Example: a picture dictionary, a word list, a set of flashcards, etc.) (I.1, J.4)


I.EFL.3.2.1. Learners can say ways to take care of the environment and one’s surroundings. Learners can identify and exhibit socially responsible behaviors at home, at school and towards the environment. (J.3, S.1)

I.EFL.3.6.1. Learners can grasp the main idea of spoken texts set in familiar everyday contexts and infer changes in the topic of discussion as well as who is speaking and what the situation is, without having to decode every word. (I.3, I.4)

I.EFL.3.13.1. Learners can determine the meaning of specific content-based words and phrases when accompanied by visual support and distinguish between fact and opinion and relevant and irrelevant information in informational texts through the use of mind maps and charts. (I.2, I.3)


I.EFL.3.18.1. Learners can write short simple text-types and narratives, online and in print, using appropriate language, layout and linking words. (I.3, J.2)



5. Acompañamiento pedagógico 
Observación de las clases por parte de las señoras coordinadoras.
Coevaluación y autoevaluación de acuerdo a los resultados obtenidos en las observaciones áulicas .
Sugerencias de ciertas estrategias para trabajar en las salas de clase con los estudiantes, por parte del vicerrectorado y de los maestros miembros del área. 
6. Acción Tutorial 


ACCION TUTORIAL
LOEI Art. 56.-Docente Tutor de Grado o Curso. El docente tutor de grado o curso es el docente designado, al inicio del año escolar, por el Rector o Director del establecimiento para asumir las funciones de consejero y para coordinar acciones académicas, deportivas, sociales y culturales para el grado o curso respectivo. Deben durar en sus funciones hasta el inicio del próximo año lectivo.
El docente tutor de grado es el principal interlocutor entre la Institución y los representantes legales de los estudiantes. Está encargado de realizar el proceso de evaluación del comportamiento de los estudiantes a su cargo, para lo cual debe mantener una buena comunicación con todos los docentes del grado o curso.
Son sus funciones, además de las previstas en el presente reglamento, las definidas en el Código de Convivencia Institucional, siempre que no se opongan a lo dispuesto por la Ley Orgánica de Educación Intercultural o el presente reglamento.


	NOMBRE DEL DOCENTE TUTOR:
	
BEATRIZ CHAVEZ
	AÑO/CURSO:
	1 BGU
	PARALELO:
	“B”

	NUMERO DE ESTUDIANTES:
	
40
	
	
	
	

	OBJETIVO GENERAL


	Orientar y acompañar a los estudiantes en todo el quehacer educativo manteniendo una vinculación directa con los padres de familia, docentes y autoridades, priorizando el seguimiento comportamental de los alumnos y cumplir estrictamente con lo que señala el código de convivencia 

	CAMPO DE ACCION No. 1:  ACOMPAÑAMIENTO DE LOS ESTUDIANTES

	OBJETIVO ESPECIFICO

	ACCIONES

	PERSONA O GRUPO RESPONSABLE DE LA CONSECUCION DEL OBJETIVO
	RECURSOS
	RESULTADO ESPERADO

	Lograr que los alumnos se desenvuelvan en un ambiente seguro, donde se mantengan  las buenas costumbres y valores 
	1. Oración y reflexión diaria.
2. Charlas sobre el beneficio de los valores  y las consecuencias de la práctica de antivalores.
	Tutor, Padres de Familia, DCE
	Humanos: Estudiantes, Padres de Familia, DCE
	Que los alumnos denoten el conocimiento y la práctica  del valores humanos, espirituales  e institucionales.

	CAMPO DE ACCION No.2:  VINCULACION CON LOS PADRES DE FAMILIA

	OBJETIVO ESPECIFICO

	ACCIONES

	PERSONA O GRUPO RESPONSABLE DE LA CONSECUCION DEL OBJETIVO
	RECURSOS
	RESULTADO ESPERADO

	Organizar a los Padres de Familia
	Nombrar el comité de Padres de Familia del 1 “B”
	Tutor. Padres de Familia
	Humanos: Tutor, Padres de Familia
	Organización de los padres de Familia para coordinar acciones en beneficio de sus representados

	CAMPO DE ACCION No. 3:  VINCULACION CON DOCENTES DE OTRAS AREAS O NIVELES

	OBJETIVO ESPECIFICO

	ACCIONES

	PERSONA O GRUPO RESPONSABLE DE LA CONSECUCION DEL OBJETIVO
	RECURSOS
	RESULTADO ESPERADO

	Lograr la vinculación de los alumnos con todos sus maestros
	Realizar reuniones  y entrevistas periódicas con los docentes de otras areas para analizar el desenvolvimiento comportamental y académico de los alumnos
	Tutor, estudiantes y docentes de otras de areas
	Tutor, estudiantes y docentes de otras de areas
	Completa interacción y entendimiento entre alumnos y docentes

	Elaborado:
	Revisado:
	Aprobado:






7. Planificación Curricular  
La planificación curricular se realizará tomando en cuenta tanto el cronograma socializado por el Ministerio de Educación como el  Proyecto de Innovación Curricular de fortalecimiento de Legua Extranjera a nivel institucional, esto es, en cada quimestre se planificarán tres unidades didácticas para lograr un total de seis al  término del año escolar. 
Las unidades didácticas  se plantearán de la siguiente manera: 
Primer Quimestre:  
Primera Unidad:      05/09/2016  al   28/10/2016 
Segunda Unidad:    31/10/2016  al   09/12/2016 
Tercera Unidad:      12/12/2016  al   20/01/2017 
Segundo Quimestre:  
Cuarta Unidad       fechas por definirse 
Quinta Unidad       fechas por definirse 
Sexta  Unidad       fechas por definirse. 
En lo  referente al  proyecto de fortalecimiento de Lengua Extranjera el en el subnivel Inicial y Preparatoria se planificarán actividades lúdicas que impulsarán la adquisición de vocabulario y expresión oral en los niños. 
A partir del subnivel  de EGB Elemental se planificarán asignaturas como:  
Natural Science,  
English as a Foreign Language y  
Phonics. 
En el  subnivel de EGB Media se planificará las siguientes asignaturas:  
Natural Science,  
Reading y 
English as a Foreign Language. 
En el subnivel EGB Superior la planificación  contemplará: 
Social Studies, 
Reading. 
Speaking y  
English as a Foreign Language. 
Finalmente  en BGU se planificará de la siguiente manera: 
En primero y segundo cursos 
Writing. 
Speaking y  
 English as a Foreign Language. 
Y En tercer curso 
Writing, 
Communication and Cultural Awareness. 
Speaking y  
English as a Foreign Language. 
Es importante recalcar que para la conclusión de proyecto cada asignatura se planificará por separado constituyéndose un complemento a las de Ciencias Sociales y Ciencias Naturales.  
(Ver planif
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ENGLISH AS A FOREIGN LANGUAGE (EFL)

	[image: ]
	UNIDAD EDUCATIVA PARTICULAR  LA SALLE-CONOCOTO                                                                                                            
“A call, many voices”
	AÑO LECTIVO
2016 - 2017

	ANNUAL CURRICULUM PLAN	   

	1.              INFORMATION DATA:	   

	Area:	   
	EFL
	Subject:	   
	ENGLISH	       

	Teachers:	   
		Lic. Mariela Aguilar / Lic. Neiva Araujo  

	Grade /  course	   
		   	   SECOND
	Education level
		SUBNIVEL 

	2.	   TIME	   

	Weekly course load
	No. of  working weeks
	Learning evaluation and unexpected issues
	Total class weeks
	Total periods

		   4 hours
		   36
		   6
		   30
		120 hours   

	3.	   GENERAL OBJECTIVES	   

	Objectives of the  Area
	Objectives  of the grade/course	   

	OG.EFL 1  Encounter socio-cultural aspects of their own and other countries in a thoughtful and inquisitive manner, maturely, and openly experiencing other cultures and languages from the secure standpoint of their own national and cultural identity.
OG.EFL 2 Draw on this established propensity for curiosity and tolerance towards different cultures to comprehend the role of diversity in building an intercultural and multinational society.
OG.EFL 3 Access greater ﬂexibility of mind, creativity, enhanced linguistic intelligence, and critical thinking skills through an appreciation of linguistic differences. Enjoy an enriched perspective of their own L1 and of language use for communication and learning.
OG.EFL 4 Deploy a range of learning strategies, thereby increasing disposition and ability to independently access further (language) learning and practice opportunities. Respect themselves and others within the communication process, cultivating habits of honesty and integrity into responsible academic behavior.
OG.EFL 5 Directly access the main points and important details of up-todate English language texts, such as those published on the web, for professional or general investigation, through the efficient use of ICT and reference tools where required.
OG.EFL 6   Through selected media, participate in reasonably extended spoken or written dialogue with peers from different L1 backgrounds on work, study, or general topics of common interest, expressing ideas and opinions effectively and appropriately.
OG.EFL 7 Interact quite clearly, conﬁdently, and appropriately in a range of formal and informal social situations with a limited but effective command of the spoken language (CEFR B1 level).
	·  Identify some main ideas and details of graphic texts, in order to develop an approach of critical inquiry to oral texts. Ref. O.EFL 2.1
· Appreciate English as an international language to contribute to communicative competence. Ref. O.EFL 2.2
· Supportly  read level-appropriate texts in English for pure enjoyment/entertainment and to access information. Ref. O.EFL 2.3
· Develop creative and critical thinking skills to foster problem-solving and support learning using both spoken   English. Ref. O.EFL 2.4
· O.EFL 2.5 Use in-class library resources and explore the use of ICT to enrich competencies in the four skills.
· Recognize short descriptive and informative texts and use them as a means of communication expression of thought. Ref. O.EFL 2.6
· O.EFL 2.7 Appreciate the use of English language through spoken and written literary texts such as poems, rhymes, chants, riddles and songs, in order to foster imagination, curiosity and memory, while developing a taste for literature.
· Demonstrate a living relationship with the English language through interaction with  spoken texts, in order to explore creative personal expression. Ref. O.EFL 2.8
· Be able to interact in English in a simple way using basic expressions and short phrases in familiar contexts to satisfy needs of a concrete type. Ref. O.EFL 2.9

	4.	   TRANSVERSAL AXES :  
		   Justice, Innovation, Solidarity, Fraternity, Respect, Faith, Service



	5.             DEVELOPMENT  OF  PLANNING UNITS*	   

	N.º
	Name of  the Unit
	Specific	objectives of the   Planning Unit.
	Skills and
performance   criteria
	Contents
	Methodology orientation
	Evaluation Criteria and	   Indicators
	Time   in   weeks

	1.   
		   Hi! 
	 Develop creative and critical thinking skills to foster problem-solving and support learning using spoken   English. Ref. O.EFL 2.4

O.EFL 2.7 Appreciate the use of English language through spoken and written literary texts such as poems, rhymes, chants, riddles and songs, in order to foster imagination, curiosity and memory, while developing a taste for literature.

Be able to interact in English in a simple way using basic expressions and short phrases in familiar contexts to satisfy needs of a concrete type. Ref. O.EFL 2.9.
	Reproduce basic introductions and limited personal information in class using simple present tense in order to get to know their peers. (Example:What’s your name or how old are you? etc.) (Rf:EFL.2.1.1)

EFL.2.1.6 Understand and use common expressions of politeness in class while working in pairs or groups on projects. (Example: please, sorry, thank you, etc.)	   

EFL 2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)

EFL 2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)

Recognize specific information from a heard message or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.) (Ref: EFL 2.2.5)
EFL 2.2.8   Imitate individual English language sounds, especially those phonemes which do not exist in the student’s own L1, both in isolation and within key vocabulary items. (Example: /ŋ/ /ð/ /ʌ/ /i:/ and in words like singing, these, up, sea, etc.)
EFL 2.2.10   Clap, move, chant or sing along with short authentic English language rhymes or songs, approximating English rhythm and intonation once familiar with the text.   (Example: jump or clap in time to jump-rope rhymes, do the actions to action songs or short rhythmic poems, enunciating some of words in time with the rhythm, etc.
EFL 2.3.5 Show the ability to use a simple learning resource. (Example: a small set of flashcards, a picture-based dictionary (online or print), or a simple word list).
	Vocabulary: Character names, numbers 1-10 and colors
Grammar: Greetings. What's your name? How old are you? I'm seven. What color's the….? It's…
Story and Phonics: Marie and Maskman learn to count. Initial letter sound 's' (six).    
	· Listen to the song and sing.
· Look at the flash cards, repeat the words and identify the new words.
· Watch videos according to the new vocabulary.
· Do different dynamics using the new wors and new grammar.
· Look, point at pictures and repeat.                                                                     
· Listen and do the actions.
· Look at the numbers and chant.
· Look at pictures, listen and point.
· Look at pictures, listen and repeat.
· Look at the picture and sing a song.
· Look at pictures, listen and say the color.
· Ask and answer in pairs.
· Listen and follow a story.
· Listen and say the number
· Play games in/outside the class using the vocabulary.
· Recognize words and match words to pictures.
· Recite chants.
Identify the words and label to the pictures.
	CE.EFL.2.3. Make use of basic personal information and expressions of politeness in order to introduce oneself and participate in a short conversation.

· Learners discover how to use simle personal information and expressions of politeness in short dialogues. (J.2, J.3) (ref. I.EFL.2.3.1)

CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them.

· Learners can discover short and simple spoken texts to begin to be able to pick out key items of information and record them in simple writing or drawings, or physically act upon them. (I.3) (ref. I.EFL.2.7.1)

CE.EFL.2.8. Production - Pronunciation: Produce individual words and short phrases clearly enough that other people can usually understand them easily.

· Learners discover how to pronounce most familiar vocabulary items. They discover how to produce some simple phrases and short sentences and may approximate English rhythm and intonation in simple longer utterances. (I.3) (ref. I.EFL.2.8.1)

CE.EFL.2.14. Demonstrate familiarity with study resources (both print and digital). (Example: a picture dictionary, some flashcards, of known words, or a word list.)

· Learners discover how to use simple online and print learning resources. (Example: flashcards, picture dictionaries, simple word lists, etc.) (I.2) (ref. I.EFL.2.14.1)
		8 weeks    

	2.   
	My school
	 Develop creative and critical thinking skills to foster problem-solving and support learning using both spoken   English. Ref. O.EFL 2.4

O.EFL 2.7Appreciate the use of English language through spoken and written literary texts such as poems, rhymes, chants, riddles and songs, in order to foster imagination, curiosity and memory, while developing a taste for literature.

Be able to interact in English in a simple way using basic expressions and short phrases in familiar contexts to satisfy needs of a concrete type. Ref. O.EFL 2.9.
	  Reproduce basic introductions and limited personal information in class using simple present tense in order to get to know their peers. (Example:What’s your name or how old are you? etc.) (Rf:EFL.2.1.1)

EFL.2.1.6 Understand and use common expressions of politeness in class while working in pairs or groups on projects. (Example: please, sorry, thank you, etc.)

EFL 2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)

EFL 2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)

Recognize specific information from a heard message or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.) (Ref: EFL 2.2.5)

EFL 2.2.11   Produce simple, mainly isolated utterances using very short phrases and sometimes individual words, possibly with slow and/or hesitant delivery. (Example: words, phrases, and short sentences about people, animals, things, etc.)

Respond to simple questions in quite a short time when there are opportunities to speak (Ref: EFL 2.2.12)

EFL 2.3.1 Demonstrate basic reading comprehension skills by identifying the meaning of individual words, phrases, and sentences, including simple written instructions
		   Vocabulary: School objects and character names
Grammar: Who's that? He's.... She's... Who's he/she? How old is he/she? He/She's... How are you? I'm fine, thank you.
Story and Phonics: Marie, Monty and Maskman in the classroom. Initial letter sounds: 'p' and 'b' (pink, blue).                                                                                       
	· Look, point at pictures and repeat.
· Look at pictures and chant.

· Look at pictures, listen and correct.

· Look at pictures, listen and point.

· Look at pictures, listen and repeat.

· Make puppets and sing a song.

· Ask and answer in pairs.

· Listen and follow a story.
· Listen and say the number.

· CLIL: Math: look at items, count and say the number.

· Listen, point and say.
Values: look at the pictures and listen to the story.
Consolidate with a mime.

· Ecua CLIL: look at pictures and make a puppet.

· Ask and answer in pairs.

· Say the chant.         
	 CE.EFL.2.3. Make use of basic information and expressions of politeness in order to introduce oneself and participate in short conversation.


· Learners discover how to use simle personal information and expressions of politeness in short dialogues. (J.2, J.3) (ref. I.EFL.2.3.1)

CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them.

· Learners can discover short and simple spoken texts to begin to be able to pick out key items of information and record them in simple writing or drawings, or physically act upon them. (I.3) (ref. I.EFL.2.7.1)

CE.EFL.2.9. Production - Fluency: Utterances are sometimes produced slowely but use appropriate words and phrases to express basic ideas, initiate conversation and respond to questions, including some chunks of language and short sentences.

· Learners discover how to express basic ideas and respond to simple questions using appropriate words, phrases, and short simple sentences. Responses may be slow though pauses do not make the interaction   uncomfortable for participants. (I.3) (ref. I.EFL.2.9.1)

CE.EFL.2.11. Identify and understand every-day words, phrases, and sentences, including instructions.
· Learners can discover simple words, phrases, and short simple sentences and begin to complete the simple accompanying task. (I.4) (ref. I.EFL.2.11.1
		6weeks    

	3.  
	Favorite toys
	Develop creative and critical thinking skills to foster problem-solving and support learning using both spoken   English. Ref. O.EFL 2.4

O.EFL 2.7 Appreciate the use of English language through spoken and written literary texts such as poems, rhymes, chants, riddles and songs, in order to foster imagination, curiosity and memory, while developing a taste for literature.

Be able to interact in English in a simple way using basic expressions and short phrases in familiar contexts to satisfy needs of a concrete type. Ref. O.EFL 2.9
	Reproduce basic introductions and limited personal information in class using simple present tense in order to get to know their peers. (Example:What’s your name or how old are you? etc.) (Rf:EFL.2.1.1)

EFL.2.1.6 Understand and use common expressions of politeness in class while working in pairs or groups on projects. (Example: please, sorry, thank you, etc.)

EFL.2.1.9 Communicate to peers and teacher when something is not understood in class through the use of simple basic questions.

Recognize classroom instructions and simple commands. (Example:Sit down, please or May I coming ,please?)   (Ref: EFL.2.1.10)

EFL 2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)

EFL 2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)

Recognize specific information from a heard message or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.) (Ref: EFL 2.2.5)

EFL 2.2.13   Understand and use basic greetings, leave-taking expressions, and other simple everyday phrases to facilitate interpersonal interaction, to introduce others, and to name things. (Example: Thank-you, Can I help you? This is [name].  It’s a [item], etc.)

EFL 2.2.13   Understand and use basic greetings, leave-taking expressions, and other simple everyday phrases to facilitate interpersonal interaction, to introduce others, and to name things. (Example: Thank-you, Can I help you? This is [name].  It’s a [item], etc.)
	Vocabulary: 
Toys and colors
Grammar:
What's your favorite toy? My favorite toy is a.... Where's your.... Is your.... under... Prepositions: in, next to, on, under.
Story and Phonics: Marie, Monty and Maskman talk about toys. Initial letter sounds: 't' and 'd' (ten, doll).    
	· Look, point at pictures and repeat.
· Look at pictures , listen and say the number.
· Look at pictures and chant.
· Look at pictures, listen and do the actions.
· Look at pictures, listen and repeat.
· Look at the picture and sing a song.
· Ask and answer in pairs.
· Hide an item and ask and answer in pairs.
· Listen and follow a story.
· Listen and say yes/no.   
	CE.EFL.2.3. Make use of basic information and expressions of politeness in order to introduce oneself and participate in short conversation. 

· Learners discover how to use simle personal information and expressions of politeness in short dialogues. (J.2, J.3) (ref. I.EFL.2.3.1)

CE.EFL.2.5. Model turn-taking and ways to express to others when something is not understood to improve comprehension and/or intelligibility in conversations. 

· Learners discover how to apply turn-taking and simple ways to express to others when something is not understood. (J.3, S.1, S.4) (ref. I.EFL.2.5.1)

CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them. 

· Learners can discover short and simple spoken texts to begin to be able to pick out key items of information and record them in simple writing or drawings, or physically act upon them. (I.3) (ref. I.EFL.2.7.1)

CE.EFL.2.10. Interaction - Interpersonal: Participate effectively in basic interpersonal interactions in everyday contexts, provided the interlocutor speaks slowly and clearly. (Example: requesting, introducing, responding, etc.)

· Learners discover how to interact effectively using simple functional exponents for interpersonal conversations in everyday contexts, providing speech is slow and clear.

 Learners discover how to request repetition or clarification. (I.3) (ref. I.EFL.2.10.1)

CE.EFL.2.11. Identify and understand every-day words, phrases, and sentences, including instructions.

· Learners can discover simple words, phrases, and short simple sentences and begin to complete the simple accompanying task. (I.4) (ref. I.EFL.2.11.1)	   
	6 WEEKS	   

	4.   
	My family
	Develop creative and critical thinking skills to foster problem-solving and support learning using both spoken   English. Ref. O.EFL 2.4

O.EFL 2.7 Appreciate the use of English language through spoken and written literary texts such as poems, rhymes, chants, riddles and songs, in order to foster imagination, curiosity and memory, while developing a taste for literature.

Be able to interact in English in a simple way using basic expressions and short phrases in familiar contexts to satisfy needs of a concrete type. Ref. O.EFL 2.9
	 Reproduce basic introductions and limited personal information in class using simple present tense in order to get to know their peers. (Example:What’s your name or how old are you? etc.) (Rf:EFL.2.1.1)

EFL.2.1.6 Understand and use common expressions of politeness in class while working in pairs or groups on projects. (Example: please, sorry, thank you, etc.)

EFL.2.1.7 Collaborate in a friendly manner by sharing classroom materials and personal objects while participating in games and activities in class and on the playground.

EFL.2.1.8 Exchange basic personal preferences with peers in order to express likes and dislikes

EFL 2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)

EFL 2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)

Recognize specific information from a heard message or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.) (Ref: EFL 2.2.5)

EFL 2.3.5 Show the ability to use a simple learning resource. (Example: a small set of flashcards, a picture-based dictionary (online or print), or a simple word list).
		 Vocabulary: Family
Grammar: 
We're young. Who's that? Adjectives: beautiful, ugly happy, sad, old, young.
Story and Phonics:
 Marie, Monty and Maskman talk about their families. Short vowel sound: 'a' and 'b' (sad). 

  
	· Look, point at pictures and repeat.
· Look at pictures, listen and say the number.
· Look, listen and say the words.
· Look at the picture, listen and point.
· Look at pictures, listen and do the actions.
· Look at the picture and sing a song.
· Listen and correct sentences.
· Listen and follow a story.
· Listen and say the number.
· CLIL: Art: look at items and say the number.
· Look at the pictures, guess outcome and practise.
· Values: look at the pictures and listen to the story.
· Consolidate with a mime.
· Ecua CLIL: look at the picture and guess the colors.
· Ask and answer in pairs.
· Draw a flag.                    
	CE.EFL.2.3. Make use of basic information and expressions of politeness in order to introduce oneself and participate in short conversation. 

· Learners discover how to use simple personal information and expressions of politeness in short dialogues. (J.2, J.3) (ref. I.EFL.2.3.1)

CE.EFL.2.4. Develop skills of collaboration by working together on projects and sharing materials while expressing personal preferences with peers. 

· Learners can discover how to select pictures and simple words that relate to collaborating and sharing and express simple personal preferences. (J.2, J.3, S.4) (ref. I.EFL.2.4.1)

CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them.
· Learners can discover short and simple spoken texts to begin to be able to pick out key items of information and record them in simple writing or drawings, or physically act upon them. (I.3) (ref. I.EFL.2.7.1)

CE.EFL.2.14. Demonstrate familiarity with study resources (both print and digital). (Example: a picture dictionary, some flashcards, of known words, or a word list.)

· Learners discover how to use simple online and print learning resources. (Example: flashcards, picture dictionaries, simple word lists, etc.) (I.2) (ref. I.EFL.2.14.1  
		6WEEKS   

	5.   
	Our pets
	Develop creative and critical thinking skills to foster problem-solving and support learning using both spoken   English. Ref. O.EFL 2.4

O.EFL 2.7 Appreciate the use of English language through spoken and written literary texts such as poems, rhymes, chants, riddles and songs, in order to foster imagination, curiosity and memory, while developing a taste for literature.

Be able to interact in English in a simple way using basic expressions and short phrases in familiar contexts to satisfy needs of a concrete type. Ref. O.EFL 2.9
	 EFL 2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)

EFL 2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)

Recognize specific information from a heard message or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.) (Ref: EFL 2.2.5)

EFL 2.2.13   Understand and use basic greetings, leave-taking expressions, and other simple everyday phrases to facilitate interpersonal interaction, to introduce others, and to name things. (Example: Thank-you, Can I help you? This is [name].  It’s a [item], etc.)

Ask and answer basic personal information questions. ( Example: What’s your name? Or How old are you?) (Ref: EFL 2.2.14   )

EFL 2.2.16   Say when they do not understand and ask for slower or clearer repetition where required. (Example:  Sorry?  Could you say that again, please?  etc.)

EFL 2.3.1 Demonstrate basic reading comprehension skills by identifying the meaning of individual words, phrases, and sentences, including simple written instructions

EFL 2.4.1 Know how to spell simple English words correctly, demons- trating awareness of sound-letter relationships. (Example: sea, mean, bee, etc.) 
EFL 2. 4. 2 Make a simple learning resource, in order to record and practice new words. etc.). 
(Example: a picture dictionary, a word list, set of flashcards, etc)
Observe and copy simple words, phrases and sentences with correct use of standard writing mechanics. (Example: spelling, punctuation, capitalization, and writing by hand and/or on the computer. (Ref:EFL 2.4.3)
  
		  Vocabulary:
 Pets
Grammar: 
They're (small), plurals. Adjectives: big small, clean, dirty, long, short.
Story and Phonics: Marie, Monty and Maskman talk about pets. Short vowel sound: 'e'  (ten).  
	· Look, point at pictures and repeat.
· Look at the picture and say the chant.
· Look at pictures, listen and say the number.
· Look at pictures, point and repeat.
· Look at pictures, listen and do the actions.
· Sing a song.
· Look at pictures, say and guess.  and sing a song.
· Listen and follow a story.             
	CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them. 

· Learners can discover short and simple spoken texts to begin to be able to pick out key items of information and record them in simple writing or drawings, or physically act upon them. (I.3) (ref. I.EFL.2.7.1)

CE.EFL.2.10. Interaction - Interpersonal: Participate effectively in basic interpersonal interactions in everyday contexts, provided the interlocutor speaks slowly and clearly. (Example: requesting, introducing, responding, etc.)

· Learners discover how to interact effectively using simple functional exponents for interpersonal conversations in everyday contexts, providing speech is slow and clear.
· Learners discover how to request repetition or clarification. (I.3) (ref. I.EFL.2.10.1)

CE.EFL.2.11. Identify and understand every-day words, phrases, and sentences, including instructions. 
· Learners can discover simple words, phrases, and short simple sentences and begin to complete the simple accompanying task. (I.4) (ref. I.EFL.2.11.1)

CE.EFL.2.17. Write simple words, phrases, and sentences to demonstrate knowledge of spelling, punctuation, capitalization and handwriting / typography, and identifying meanings.

· Learners discover how to write words, phrases, and short simple sentences using the correct conventions (spelling, punctuation, capitalization), for making simple learning resources. (I.3) (ref. I.EFL.2.17.1)       
		   

	6.  
	My face
	Supportly read level-appropriate texts in English for pure enjoyment/entertainment and to access information. Ref. O.EFL 2.3

Develop creative and critical thinking skills to foster problem-solving and support learning using both spoken   English. Ref. O.EFL 2.4

O.EFL 2.7 Appreciate the use of English language through spoken and written literary texts such as poems, rhymes, chants, riddles and songs, in order to foster imagination, curiosity and memory, while developing a taste for literature.

Be able to interact in English in a simple way using basic expressions and short phrases in familiar contexts to satisfy needs of a concrete type. Ref. O.EFL 2.9
	EFL.2.1.9 Communicate to peers and teacher when something is not understood in class through the use of simple basic questions. 

Recognize classroom instructions and simple commands. (Example:Sit down, please or May I coming ,please?)   (Ref: EFL.2.1.10)

EFL 2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)

EFL 2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)


Recognize specific information from a heard message or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.) (Ref: EFL 2.2.5)

EFL 2.3.2 Read a short simple text (online or print) and demonstrate understanding of the gist and some basic details of the content.

EFL 2.3.3 Understand most of the details of the content of a short simple text (online or print).

Observe and copy simple words, phrases and sentences with correct use of standard writing mechanics. (Example: spelling, punctuation, capitalization, and writing by hand and/or on the computer. (Ref:EFL 2.4.3)

Observe and copy simple words, phrases and sentences. (Example: sad, sleep or table.) ( Ref:EFL 2.4.4)  

		 Vocabulary:
 The face and body parts
Grammar: 
Do you have (small mouth)? Yes, I do. No, I don't. I have (purple hair). We have (six dirty ears).
Story and Phonics: Marie, Monty and Maskman meet Trevor the troll.  Initial consonant blends: 'gr', 'br', and 'fr'  (green, brown, frog).     
	· Look, point at pictures and repeat.
· Look at pictures and chant.
· Look, listen and correct.
· Look at the picture, listen and repeat.
· Look at the picture and sing a song.
· Say, listen and draw in pairs.
· Look at the pictures and ask and guess in pairs.
· Listen and follow a story.
· Listen and say yes/no.
· CLIL: Science: look at items, listen and point.
· Point, say and guess
· Values: look at the pictures and say the number.
· Consolidate with a mime.
· Ecua CLIL: look at pictures, listen point and say the number.
· Ask and answer in pairs.
· Chant and make a mask.       
	CE.EFL.2.5. Model turn-taking and ways to express to others when something is not understood to improve comprehension and/or intelligibility in conversations. 

· Learners discover how to apply turn-taking and simple ways to express to others when something is not understood. (J.3, S.1, S.4) (ref. I.EFL.2.5.1)

CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them. 

· Learners can discover short and simple spoken texts to begin to be able to pick out key items of information and record them in simple writing or drawings, or physically act upon them. (I.3) (ref. I.EFL.2.7.1)

CE.EFL.2.12. Understand the gist and details in short simple written texts (online or print).

· Learners discover how to understand a short simple text on an everyday topic and begin to complete a short simple task and begin to show that they have understood most or some of it. (I.4) (ref. I.EFL.2.12.1)

CE.EFL.2.18. Writing in order to perform controlled practice of vocabulary and grammar items.

· Learners discover how to write short simple phrases and sentences to show that they have some understanding of simple grammar or vocabulary items. (I.3, I.4) (ref. I.EFL.2.18.1)
		6WEEKS   
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	UNIDAD EDUCATIVA PARTICULAR  LA SALLE-CONOCOTO                                                                                                            
“A call, many voices”
	AÑO LECTIVO
2016 - 2017

	ANNUAL CURRICULUM PLAN	   

	1.              INFORMATION DATA:	   

	Area:	
	   Foreign Language
	Subject:	   
		English       

	Teachers:	   
		Neiva Araujo and Mónica Sánchez  

	Grade /  course	   
	Third 	   	   
	Education level
		Sublevel 2

	2.	   TIME	   

	Weekly course load
	No. of  working weeks
	Learning evaluation and unexpected issues
	Total class weeks
	Total periods

	4 hours
		   36
		   6
	30
	120 hours

	3.	   GENERAL OBJECTIVES	   

	Objectives of the  Area:
	Objectives  of the grade/course	   

	OG.EFL 1  Encounter socio-cultural aspects of their own and other countries in a thoughtful and inquisitive manner, maturely, and openly experiencing other cultures and languages from the secure standpoint of their own national and cultural identity.
OG.EFL 2 Draw on this established propensity for curiosity and tolerance towards different cultures to comprehend the role of diversity in building an intercultural and multinational society.
OG.EFL 3 Access greater ﬂexibility of mind, creativity, enhanced linguistic intelligence, and critical thinking skills through an appreciation of linguistic differences. Enjoy an enriched perspective of their own L1 and of language use for communication and learning.
OG.EFL 4 Deploy a range of learning strategies, thereby increasing disposition and ability to independently access further (language) learning and practice opportunities. Respect themselves and others within the communication process, cultivating habits of honesty and integrity into responsible academic behavior.
OG.EFL 5 Directly access the main points and important details of up-todate English language texts, such as those published on the web, for professional or general investigation, through the efficient use of ICT and reference tools where required.
OG.EFL 6   Through selected media, participate in reasonably extended spoken or written dialogue with peers from different L1 backgrounds on work, study, or general topics of common interest, expressing ideas and opinions effectively and appropriately.
OG.EFL 7 Interact quite clearly, conﬁdently, and appropriately in a range of formal and informal social situations with a limited but effective command of the spoken language (CEFR B1 level).
	Supportly read level-appropriate texts in English for pure enjoyment/entertainment and to access information. Ref. O.EFL 2.3

Develop creative and critical thinking skills to foster problem-solving and support learning using both spoken and written English. Ref. O.EFL 2.4   

O.EFL 2.5 Use in-class library resources and explore the use of ICT to enrich competencies in the four skills.

O.EFL 2.6 Write short descriptive and informative texts and use them as a means of communication and written expression of thought.

O.EFL 2.7 Appreciate the use of English language through spoken and written literary texts such as poems, rhymes, chants, riddles and songs, in order to foster imagination, curiosity and memory, while developing a taste for literature.

Be able to interact in English in a simple way using basic expressions and short phrases in familiar contexts to satisfy needs of a concrete type. Ref. O.EFL 2.9

	4.	   TRANSVERSAL AXES :  
	JUSTICE, INNOVATION, SOLIDARITY, FRATERNITY, RESPECT, FAITH, SERVICE.   

	5.             DEVELOPMENT  OF  PLANNING UNITS*	   

	N.º
	Name of  the Unit
	Specific	objectives of the   Planning Unit.
	Skills and
performance   criteria
	Contents
	Methodology orientation
	Evaluation Criteria and	   Indicators
	Time   in   weeks

	1.
	Wild animals
	Develop creative and critical thinking skills to foster problem-solving and support learning using both spoken and written English. Ref. O.EFL 2.4

O.EFL 2.5 Use in-class library resources and explore the use of ICT to enrich competencies in the four skills.

O.EFL 2.6 Write short descriptive and informative texts and use them as a means of communication and written expression of thought.

O.EFL 2.7 Appreciate the use of English language through spoken and written literary texts such as poems, rhymes, chants, riddles and songs, in order to foster imagination, curiosity and memory, while developing a taste for literature.

Be able to interact in English in a simple way using basic expressions and short phrases in familiar contexts to satisfy needs of a concrete type. Ref. O.EFL 2.9




	
Mandatory skills

EFL 2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)

EFL 2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)

Desirable skills

EFL 2.2.5 Record key items of specific information from a heard message or description, either in written form or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.)

Mandatory skills

EFL 2.2.11   Produce simple, mainly isolated utterances using very short phrases and sometimes individual words, possibly with slow and/or hesitant delivery. (Example: words, phrases, and short sentences about people, animals, things, etc.)

Desirable skills

Respond to simple questions in quite a short time when there are opportunities to speak. Speech is produced a little less slowly and hesitantly. (Ref: EFL 2.2.12)

Mandatory skills

EFL 2.3.1 Demonstrate basic reading comprehension skills by identifying the meaning of individual words, phrases, and sentences, including simple written instructions

EFL 2.3.2 Read a short simple text (online or print) and demonstrate understanding of the gist and some basic details of the content.

Desirable skills

EFL 2.3.3 Understand most of the details of the content of a short simple text (online or print). 
	Vocabulary: Animals and body parts
Grammar: They have (big mouths). They don't have (tails). Do they have (long legs)? How many (teeth) do they have?
Story Phonics: Trevor. Marie, Monty and Maskman encounter wild animals. Short vowel sound: 'i'  (six).	   










	*Identify wild animals.
* Look at the flash cards and recognize wild animals. 
*Asking for questions about wild animals.
* Describing wild animals.
* Write about wild animals.
*Look, point at pictures and repeat.                                                                        *Look at the picture and say the chant.                                                               *Look at pictures, listen and answer.                                                                  *Look at pictures, point and repeat.                                                                     *Look at pictures and sing a song.
*Act out and say.
*Play the game and ask and answer in pairs.
*Listen and follow a story.   












  
	Evaluation Criteria
CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them.     Indicators
I.EFL.2.7.1. Learners can understand short and simple spoken texts well enough to be able to pick out key items of information and record them in writing or drawings, or physically act upon them. (I.3)


Evaluation Criteria
CE.EFL.2.9. Production - Fluency: Utterances are sometimes produced slowly but use appropriate words and phrases to express basic ideas, intiate conversations and respond to questions, including some chunks of language and short sentences.
Indicators
I.EFL.2.9.1. Learners can express basic ideas, initiate conversations, and respond to simple questions using appropriate words, phrases, and short sentences.  Responses may be slow though pauses do not make the interaction tedious or uncomfortable for participants. (I.3)


Evaluation Criteria

CE.EFL.2.11. Identify and understand individual every-day words, phrases and sentences, including instructions.   
Indicator
Learners can understand familiar words, phrases, and short simple sentences and can supportly complete the simple accompanying task. (I.4). Ref.: I.EFL.2.11.1.


Evaluation Criteria
CE.EFL.2.12. Understand the gist and details in short simple written texts (online or print).
Indicator
Learners can understand a short simple text on an everyday topic and supportly complete a simple task to show that they have understood most or some of it. (I.4). Ref.: I.EFL.2.12.1.


	8 WEEKS

	2.   
	My clothes
	Develop creative and critical thinking skills to foster problem-solving and support learning using both spoken and written English. Ref. O.EFL 2.4

O.EFL 2.5 Use in-class library resources and explore the use of ICT to enrich competencies in the four skills.

O.EFL 2.7 Appreciate the use of English language through spoken and written literary texts such as poems, rhymes, chants, riddles and songs, in order to foster imagination, curiosity and memory, while developing a taste for literature.

Be able to interact in English in a simple way using basic expressions and short phrases in familiar contexts to satisfy needs of a concrete type. Ref. O.EFL 2.9

   
	Mandatory skills

EFL.2.1.9 Communicate to peers and teacher when something is not understood in class through the use of simple basic questions.

EFL.2.1.10 Recognize when to speak and when to listen while working in pairs or small groups in class by following classroom instructions and simple commands.   

EFL 2.2.1 Understand meanings expressed in short dialogues on familiar topics, as well as basic spoken instructions and simple questions about self, people, animals or things, especially when spoken slowly and clearly. (Example: greetings, short phrases, basic range of classroom instructions, common personal information questions: What’s your name? How old are you? Where do you live? etc.)

Desirable skills

EFL 2.2.2 Name who is speaking and what the situation is when listening to short simple texts, especially when accompanied by pictures or other visual aids, or sound effects. (Example: shopkeeper speaking to a customer who is buying some fruit.)

Mandatory skills

EFL 2.2.6 Enjoy extensive listening in English. (Example: listen to stories, watch short movies, experience song lyrics or poetry, etc.)

Desirable skills

EFL.2.2.7 Be introduced to taking meaning from spoken texts containing words or sections which may not understood. Be introduced to the idea  that understanding spoken texts does not require decoding every word. (2EGB)




Mandatory skills

EFL 2.3.2 Read a short simple text (online or print) and demonstrate understanding of the gist and some basic details of the content.

Desirable skills

EFL 2.3.3 Understand most of the details of the content of a short simple text (online or print). 
Mandatory skills

Observe and copy simple words, phrases and sentences with correct use of standard writing mechanics. (Example: spelling, punctuation, capitalization, and writing by hand and/or on the computer. (Ref:EFL 2.4.3)

Observe and write simple words, phrases and sentences. (Example: cat, dog. She is sad. Ref:EFL 2.4.4)  

	Vocabulary: Clothes
Grammar: He/She has (red pants). He/She doesn't have (a jacket).
Story and Phonics: Trevor, Marie, Monty and Maskman talk about their clothes.  Short vowel sound: 'o' (doll).     





	* Identify clothes.
*Look at the flash cards and recognize clothes. 
*Asking for questions about clothes.
* Describe clothes.
* Write names of clothes.
*Look, point at pictures and repeat.
*Look at pictures and chant.
*Look, listen and say the number.
*Look at the picture, listen and repeat.
*Look at the picture, listen, correct and sing a song.
*Ask and answer in pairs.
*Listen and follow a story.
*Listen and say the number.
*CLIL: Geogpraphy: look at items, listen and point.
*Look and say in pairs.
*Values: look at the pictures and listen to the story.
*Listen and say 'happy' or 'sad'.
*Ecua CLIL: look at pictures and say.
*Ask and guess in pairs.
*Look at the map and say.
*Draw an animal.                       
	Evaluation Criteria
CE.EFL.2.5. Model turn-taking and ways to express to others when something is not understood to improve comprehension and/or intelligibility in conversations.
 Indicator
Learners can help each other to express when something is not understood in short conversations. (J.3, S.1, S.4).    Ref.: I.EFL.2.5.1.    


Evaluation Criteria
CE.EFL.2.6. Listening for Meaning: Understand the main ideas in short simple spoken texts that include familiar vocabulary and are set in everyday contexts.
Indicator
Learners can discover  the main ideas in short simple spoken texts without decoding every word. (I.3) (ref. I.EFL.2.6.1)


Evaluation Criteria
CE.EFL.2.12. Understand the gist and details in short simple written texts (online or print). 
Indicator
Learners can understand a short simple text on an everyday topic and supportly complete a simple task to show that they have understood most or some of it. (I.4). Ref.: I.EFL.2.12.1.


Evaluation Criteria
CE.EFL.2.18. Writing in order to perform controlled practice of vocabulary and grammar items.
Indicator
Learners can reproduce short simple phrases and sentences to show that they know vocabulary items. (I.3, I.4)Ref.: I.EFL.2.18.1.



	6 weeks

	3.  
	Fun time!
	Develop creative and critical thinking skills to foster problem-solving and support learning using both spoken and written English. Ref. O.EFL 2.4

O.EFL 2.6 Write short descriptive and informative texts and use them as a means of communication and written expression of thought.

O.EFL 2.7 Appreciate the use of English language through spoken and written literary texts such as poems, rhymes, chants, riddles and songs, in order to foster imagination, curiosity and memory, while developing a taste for literature.

Be able to interact in English in a simple way using basic expressions and short phrases in familiar contexts to satisfy needs of a concrete type. Ref. O.EFL 2.9
   
	Mandatory skills

EFL 2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)

FL 2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)

Desirable skills

EFL 2.2.5 Record key items of specific information from a heard message or description, either in written form or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.)
Mandatory skills

EFL 2.2.8   Imitate individual English language sounds, especially those phonemes which do not exist in the student’s own L1, both in isolation and within key vocabulary items. (Example: /ŋ/ /ð/ /ʌ/ /i:/ and in words like singing, these, up, sea, etc.)
Desirable skills

EFL 2.2.9   Spell out key vocabulary items using the English alphabet. (Example:  names, colors, animals, possessions, etc.)
Mandatory skills

EFL 2.2.10   Clap, move, chant or sing along with short authentic English language rhymes or songs, approximating English rhythm and intonation once familiar with the text.   
EFL 2.3.5 Show the ability to use a simple learning resource. (Example: a small set of flashcards, a picture-based dictionary (online or print), or a simple word list).
Observe and copy simple words, phrases and sentences with correct use of standard writing mechanics. (Example: spelling, punctuation, capitalization, and writing by hand and/or on the computer. (Ref:EFL 2.4.3)
Observe and write simple words, phrases and sentences. (Example: cat, dog. She is sad. (Ref:EFL 2.4.4)  
	Vocabulary: Activities
Grammar: I/You/She/ He can (sing). I/You/She/ He can't (drive a car). What can you do? Can you (fish)?
Story and Phonics: Trevor, Marie, Monty and Maskman talk about activities that Maskman can do. 
Consonant sound: 'l' (Lily, blue).	   
	* Identify sports and activities.
*Look at the flash cards and recognize sports and activities. 
*Asking for questions about sports and activities.
* Write names of sports and activities.
*Look, point at pictures and repeat.
*Look at pictures, listen and answer.
*Look at the picture and sing a song.
*Look at the picture, listen, point and repeat.
*Look at the picture and chant. 
*Listen and answer.
*Ask and answer in pairs.
*Listen and follow a story.
*Act out the story.       

   
	
Evaluation Criteria

CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them.    
Indicator
I.EFL.2.7.1. Learners can understand short and simple spoken texts well enough to be able to pick out key items of information and record them in writing or drawings, or physically act upon them. (I.3)

Evaluation Criteria
CE.EFL.2.8. Production - Pronunciation: Produce words and short phrases clearly enough that other people can usually understand them.


Indicator
Learners can pronounce most familiar vocabulary items accurately, and can therefore usually be easily understood. They can also produce some phrases and short sentences clearly. (I.3). Ref.: I.EFL.2.8.1.


Evaluation Criteria
CE.EFL.2.14. Demonstrate familiarity with the study resources (both print and digital). (Example: a picture dictionary, some flashcards of known words, or a word list.)
Indicator
Learners can supportly use simple online and print learning resources. (Example: flashcards, picture dictionaries, word lists, etc.) (I.2). Ref.: I.EFL.2.14.1.




Evaluation Criteria
CE.EFL.2.18. Writing in order to perform controlled practice of vocabulary and grammar items.
Indicator
Learners can reproduce short simple phrases and sentences to show that they know  vocabulary items. (I.3, I.4)Ref.: I.EFL.2.18.1.
	6 wee
ks

	4.   
	At the amusement park
	
Develop creative and critical thinking skills to foster problem-solving and support learning using both spoken and written English. Ref. O.EFL 2.4

O.EFL 2.5 Use in-class library resources and explore the use of ICT to enrich competencies in the four skills.

O.EFL 2.7 Appreciate the use of English language through spoken and written literary texts such as poems, rhymes, chants, riddles and songs, in order to foster imagination, curiosity and memory, while developing a taste for literature.

Be able to interact in English in a simple way using basic expressions and short phrases in familiar contexts to satisfy needs of a concrete type. Ref. O.EFL 2.9













	Mandatory skills

EFL.2.1.7 Collaborate in a friendly manner by sharing classroom materials and personal objects while participating in games and activities in class and on the playground.

Desirable skills

EFL.2.1.8 Exchange basic personal preferences with peers in order to express likes and dislikes

Mandatory skills

EFL 2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)

EFL 2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)

Desirable skills

EFL 2.2.5 Record key items of specific information from a heard message or description, either in written form or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.)

Mandatory skills

EFL 2.3.1 Demonstrate basic reading comprehension skills by identifying the meaning of individual words, phrases, and sentences, including simple written instructions.

Observe and copy simple words, phrases and sentences with correct use of standard writing mechanics. (Example: spelling, punctuation, capitalization, and writing by hand and/or on the computer. (Ref:EFL 2.4.3)

Observe and write simple words, phrases and sentences. (Example: cat, dog. She is sad. (Ref:EFL 2.4.4)  

	Vocabulary: Vehicles
Grammar: What are you doing? I'm (flying).
Story and Phonics: Trevor, Marie, and Monty see Maskman rescue people.  Short vowel sound: 'u' (duck).      
	* Identify vehicles.
*Look at the flash cards and recognize vehicles. 
*Asking for questions about vehicles.
* Write names of vehicles.
*Look, point at pictures and repeat.
*Look at pictures, say the chant and do the actions.
*Look, listen and answer.
*Look at the picture, listen and repeat.
*Look at the picture, listen, point and repeat.
*Look at the picture and sing a song.
*Do the actions and play the game.
*Listen and correct sentences.
*Listen and follow a story.
*Listen and say the number.
*CLIL: Geogpraphy: look at items, listen and say.
*Say and answer  in pairs.
*Values: look at the pictures and listen to the story.
*Listen and say the number and act it out.
*Ecua CLIL: look at pictures, listen and point.
*Ask and answer in pairs.
*Use a spinner and play the game.           
	Evaluation Criteria
CE.EFL.2.4. Develop skills by working together on projects and sharing materials while expressing preferences with peers.
Indicator
I.EFL.2.4.1.Learners can select pictures and/or short phrases that relate to collaborating and sharing and express personal preferences.  (J.2, J.3, S.4)


Evaluation Criteria
CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them.
Indicator
I.EFL.2.7.1. Learners can understand short and simple spoken texts well enough to be able to pick out key items of information and record them in writing or drawings, or physically act upon them. (I.3)


Evaluation Criteria
CE.EFL.2.11. Identify and understand individual every-day words, phrases, and sentences, including instructions.

Indicator
Learners can understand familiar words, phrases, and short simple sentences and can supportly complete the simple accompanying task. (I.4). Ref.: I.EFL.2.11.1.

Evaluation Criteria
CE.EFL.2.18. Writing in order to perform controlled practice of vocabulary and grammar items.
Indicator
Learners can reproduce short simple phrases and sentences to show that they know  vocabulary items. (I.3, I.4) Ref.: I.EFL.2.18.1.
	6 weeks

	5.   
	Our house
	Develop creative and critical thinking skills to foster problem-solving and support learning using both spoken and written English. Ref. O.EFL 2.4

O.EFL 2.6 Write short descriptive and informative texts and use them as a means of communication and written expression of thought.

O.EFL 2.7 Appreciate the use of English language through spoken and written literary texts such as poems, rhymes, chants, riddles and songs, in order to foster imagination, curiosity and memory, while developing a taste for literature.

Be able to interact in English in a simple way using basic expressions and short phrases in familiar contexts to satisfy needs of a concrete type. Ref. O.EFL 2.9
   
	
Mandatory skills

Recognize the differences between where people live in order to appreciate their own environment. (Example: house/apartment, country/city, etc.) (Rf: EFL.2.1.2)

Desirable skills

EFL.2.1.3 Ask simple basic questions in class about the world beyond their own immediate environment in order to increase their understanding of different cultures.
Mandatory skills

Express curiosity about the world by asking simple WH- questions in class after reading and/or participating in presentations. ( Example Where do elephants live? Or Where do monkeys live? (Ref: EFL.2.1.4)

EFL 2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)

EFL 2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)
Desirable skills

EFL 2.2.5 Record key items of specific information from a heard message or description, either in written form or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.)

Mandatory skills

EFL 2.2.13   Understand and use basic greetings, leave-taking expressions, and other simple everyday phrases to facilitate interpersonal interaction, to introduce others, and to name things. (Example: Thank-you, Can I help you? This is [name].  It’s a [item], etc.)

EFL 2.2.14   Ask and answer basic personal information questions, as well as simple questions about other people, animals, and possessions, provided the interaction is slow and clear. (Example: Where do you live?  Do you have a bicycle? What color is it? etc.)

EFL 2.2.16   Say when they do not understand and ask for slower or clearer repetition where required. (Example:  Sorry?  Could you say that again, please?  etc.)

EFL 2.4.1 Know how to spell simple English words correctly, demons- trating awareness of sound-letter relationships. (Example: sea, mean, bee, etc.) 
Desirable skills
EFL 2. 4. 2 Make a simple learning resource, in order to record and practice new words. etc.)(Example: a picture dictionary, a word list, set of flashcards, etc
Mandatory skills

Observe and copy simple words, phrases and sentences with correct use of standard writing mechanics. (Example: spelling, punctuation, capitalization, and writing by hand and/or on the computer. (Ref:EFL 2.4.3)
		   Vocabulary: Rooms and activities
Grammar: What's he/she doing? He's/She's (listening to music). What are they doing? They're (sitting on the couch). Is he/she (reading)? Yes, he/she is No, he/she isn't. Verb + ing spellings: coloring, playing.
Story and Phonics: Trevor and Marie and the mystery of the missing pencils. Initial consonant sound: 'h' (horse).
	* Identify rooms of the house.
*Look at the flash cards and recognize rooms of the house. 
*Asking for questions about rooms of the house.
* Describe rooms of the house.
* Write names of rooms of the house.
*Look, point at pictures and repeat.
*Look at pictures, listen and correct.
*Look at the picture, listen and answer.
*Look at the picture, listen, point and repeat. 
*Look at pictures and sing a song.
*Ask and answer in pairs.
*Say and guess in pairs.
*Listen and follow a story.
*Listen and say 'yes' or 'no'.                           
	Evaluation Criteria
CE.EFL.2.1. Differentiate between different living situations in a variety of surroundings and express curiosity about the world through simple questions.
Indicator
I.EFL.2.1.1 Learners can recognize differences between where people live and write or talk about their own surroundings, as well as ask questions about how other people live. (I.2, S.2)


Evaluation Criteria
CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them.
Indicator
I.EFL.2.7.1. Learners can understand short and simple spoken texts well enough to be able to pick out key items of information and record them in writing or drawings, or physically act upon them. (I.3)


Evaluation Criteria
CE.EFL.2.10. Interaction - Interpersonal: Participate effectively in basic interpersonal interactions in everyday contexts, provided the interlocutor speaks slowly and clearly. (Example: requesting, introducing, responding, etc.)
Indicator
Learners can interact in small groups  using a range of basic functional exponents for short dialogues  in everyday contexts, providing speech is slow and clear. Learners can request repetition or clarification, and can react appropriately to responses received. (I.3). Ref.: I.EFL.2.10.1.


Evaluation Criteria
CE.EFL.2.17. Write simple words, phrases, and sentences to demonstrate knowledge of spelling, punctuation, capitalization and handwriting / typogprahy, and identify their meanings.
Indicator
Learners can reproduce  words, phrases, and short simple sentences from a model using some  correct conventions with the teacher's support (spelling, punctuation, capitalization, and handwriting or typography, etc.), for making simple learning resources. (I.3) Ref.: I.EFL.2.17.1.
	6 weeks	   

	6  
	



Party time!
	Develop creative and critical thinking skills to foster problem-solving and support learning using both spoken and written English. Ref. O.EFL 2.4


O.EFL 2.7 Appreciate the use of English language through spoken and written literary texts such as poems, rhymes, chants, riddles and songs, in order to foster imagination, curiosity and memory, while developing a taste for literature.

Be able to interact in English in a simple way using basic expressions and short phrases in familiar contexts to satisfy needs of a concrete type. Ref. O.EFL 2.9
      
		 
EFL.2.1.7 Collaborate in a friendly manner by sharing classroom materials and personal objects while participating in games and activities in class and on the playground.
Desirable skills

EFL.2.1.8 Exchange basic personal preferences with peers in order to express likes and dislikes

Mandatory skills

EFL 2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.) 

EFL 2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.) 
Desirable skills

EFL 2.2.5 Record key items of specific information from a heard message or description, either in written form or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.) 
Mandatory skills

EFL 2.3.2 Read a short simple text (online or print) and demonstrate understanding of the gist and some basic details of the content.   

Desirable skills

EFL 2.3.3 Understand most of the details of the content of a short simple text (online or print).
Mandatory skills

Observe and copy simple words, phrases and sentences with correct use of standard writing mechanics. (Example: spelling, punctuation, capitalization, and writing by hand and/or on the computer. (Ref:EFL 2.4.3)

Observe and write simple words, phrases and sentences. (Example: cat, dog. She is sad. (Ref:EFL 2.4.4)  

EFL 2.5.9 Use creative thinking skills to learn how to share and respect all ideas through brainstorming activities and pair work in class.

	
Vocabulary: Food and activities
Grammar: I like (cake). I don't like (chocolate). Do you like (snakes)? Yes, I do. No, I don't.
Story and Phonics: Trevor, Marie, Monty and Maskman chant about their favorite food. Long vowel sound: 'i_e', 'y'(bike, fly).   
	 
* Identify food.
*Look at the flash cards and recognize food. 
*Asking for questions about food.
* Describe food.
* Write names of food.

*Look, listen, point at pictures and repeat.
*Look at pictures and chant.
*Look, listen and say 'yes/no'.
*Look at the picture, listen, point and repeat.
*Look at the picture and sing a song.
*Ask and answer in pairs.
*Read sentences, listen and say the name.
*Listen and follow a story.
*Act out the story.
*CLIL: Art: look at items, point and say the food.
*Listen and say the number.
*Values: look at the pictures,  listen and point.
*Consolidate with a chant and mime.
*Ecua CLIL: look at the picture listen, point and correct.
*Spot the differences in pairs.
*Draw a magic picture.      
	
Evaluation Criteria
CE.EFL.2.4. Develop skills of collaboration by working together on projects and sharing materials while expressing personal preferences with peers.

Indicator

I.EFL.2.4.1.Learners can select pictures and/or short phrases that relate to collaborating and sharing and express personal preferences.  (J.2, J.3, S.4)

Evaluation Criteria
CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them.        
Indicator
I.EFL.2.7.1. Learners can understand short and simple spoken texts well enough to be able to pick out key items of information and record them in writing or drawings, or physically act upon them. (I.3)


Evaluation Criteria
CE.EFL.2.12. Understand the gist and details in short simple written texts (online or print).
Indicator
ILearners can understand a short simple text on an everyday topic and supportly complete a simple task to show that they have understood most or some of it. (I.4). Ref.: I.EFL.2.12.1.


Evaluation Criteria
CE.EFL.2.18. Writing in order to perform controlled practice of vocabulary and grammar items.
Indicator
Learners can reproduce short simple phrases and sentences to show that they know  vocabulary items. (I.3, I.4)Ref.: I.EFL.2.18.1.


Evaluation Criteria
CE.EFL.2.25. Implement a range of creative thinking skills to show a respect for sharing and accepting different ideas in brainstorms and pair work.
Indicator
Learners can utilize a limited of creative thinking skills to show a respect for sharing and accepting different ideas while working in pairs and through brainstorms. (J.3, S.4) Ref: I.EFL.2.25.1.

	


6 WEEKS
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	UNIDAD EDUCATIVA PARTICULAR  LA SALLE-CONOCOTO                                                                                                            
“A call, many voices”
	AÑO LECTIVO
2016 - 2017

	ANNUAL CURRICULUM PLAN	   

	1.              INFORMATION DATA:	   

	Area:   
	Language Department
	Subject:	   
	English	       

	Teachers:	   
	Msc. Mónica Sánchez and Lcda. Neiva Araujo	  

	Grade /  course	   
	Fourth   	   
	Education level
	Básica Elemental	 

	2.	   TIME	   

	Weekly course load
	No. of  working weeks
	Learning evaluation and unexpected issues
	Total class weeks
	Total periods

	4 hours
	36
	6 weeks
	30 weeks
	120 hours

	3.	   GENERAL OBJECTIVES	   

	Objectives of the  Area
	Objectives  of the grade/course

	 OG.EFL 1  Encounter socio-cultural aspects of their own and other countries in a thoughtful and inquisitive manner, maturely, and openly experiencing other cultures and languages from the secure standpoint of their own national and cultural identity.
OG.EFL 2 Draw on this established propensity for curiosity and tolerance towards different cultures to comprehend the role of diversity in building an intercultural and multinational society.
OG.EFL 3 Access greater ﬂexibility of mind, creativity, enhanced linguistic intelligence, and critical thinking skills through an appreciation of linguistic differences. Enjoy an enriched perspective of their own L1 and of language use for communication and learning.                                                                           
OG.EFL 4 Deploy a range of learning strategies, thereby increasing disposition and ability to independently access further (language) learning and practice opportunities. Respect themselves and others within the communication process, cultivating habits of honesty and integrity into responsible academic behavior.                                                                                                                                                                 
OG.EFL 5 Directly access the main points and important details of up-todate English language texts, such as those published on the web, for professional or general investigation, through the efficient use of ICT and reference tools where required.
OG.EFL 6   Through selected media, participate in reasonably extended spoken or written dialogue with peers from different L1 backgrounds on work, study, or general topics of common interest, expressing ideas and opinions effectively and appropriately.
OG.EFL 7 Interact quite clearly, conﬁdently, and appropriately in a range of formal and informal social situations with a limited but effective command of the spoken language (CEFR B1 level).
	O.EFL 2.1  Identify some main ideas and details of written texts, in order to develop an approach of critical inquiry to written and oral texts.                                                                                                                          O.EFL 2.2  Identify some main ideas and details of written texts, in order to develop an approach of critical inquiry to written and oral texts.                                                                                                                           O.EFL 2.3  Independently read level-appropriate texts in English for puer enjoyment/entertainment and to access information.                                                                                                                                                               O.EFL 2.4  Develop creative and critical thinking skills to foster problem-solving and independent learning using both spoken and written English.                                                                                                              O.EFL 2.5  Use in-class library resources and explore the use of ICT to enrich competencies in the four skills.                                                                                                                                                                                               O.EFL 2.6  Write short descriptive and informative texts and use them as a means of communication and expression of thought.                                                                                                                                                            O.EFL 2.7  Appreciate the use of the English language through spoken and written literary texts such as poems, rhymes, chants, riddles and songs, in order to foster imagination, curiousity and memory, while developing a taste for literature.                                                                                                                                               O. EFL 2.8  Demonstrate a living relationship with the English language through interaction with written and spoke texts, in order to explore creative writing as an outlet to personal expresssion.                     
O.EFL 2.9  Be able to interact in English in a simple way using basic expressions and short phrases in familiar contexts to satisfy needs of a concrete type, provided others talk slowly and clearly and are prepared to help.   

	4.	   TRANSVERSAL AXES :
	Unit 1: CLIL- Art: portraits. Ecua CLIL: Arts and Crafts: Guayasamín portraits.
Unit 2: CLIL- Geopgraphy: homes. Ecua CLIL: Safety: tremors and earthquakes.
Unit 3: CLIL- Science: the heart. Ecua CLIL: Physical education: soccer in Ecuador.
Unit 4: CLIL- Math: Counting money. Ecua CLIL: Social studies: city jobs.
Unit 5: CLIL- Science: a healthy body. Ecua CLIL: Natural science: food in Ecuador.
Unit 6: CLIL- Science: plants. Ecua CLIL: Natural science: Mangroves in Ecuador.
Unit 7: CLIL- Geography: animal habitats. Ecua CLIL: Natural science: Condors.
Unit 8: CLIL- Music: instruments. Ecua CLIL: Natural Science: El Niño.      	   

	5.             DEVELOPMENT  OF  PLANNING  UNITS*	   

	N.º
	Name of  the Unit
	Specific	objectives of the   Planning Unit.
	Skills and
performance   criteria
	Contents
	Methodology orientation
	Evaluation Criteria and	   Indicators
	Time   in   weeks

	1.
	Hello! And Family matters
	O.EFL 2.2  Identify some main ideas and details of written texts, in order to develop an approach of critical inquiry to written and oral texts.
O.EFL 2.3  Independently read level-appropriate texts in English for pure enjoyment/entertainment and to access information.
O. EFL 2.6  Write short descriptive and informative texts and use them as a means of communication and written expression of thought.
O.EFL 2.9  Be able to interact in English in a simple way using basic expressions and short phrases in familiar contexts to satisfy needs of a concrete type, provided others talk slowly and clearly and are prepared to help.
	EFL.2.1.1. Exchange basic introductions and limited personal information in class using simple present tense in order to get to know their peers. (Example: where one lives or goes to school, etc.)
EFL.2.1.6. Understand and use common expressions of politeness in class while working in pairs or groups on projects. (Example: Please, sorry, thank you, etc.)
EFL2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)
EFL.2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)   
EFL.2.2.5 Record key items of specific information from a heard message or description, either in written form or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.)
EFL.2.3.2. Read a short simple text (online or print) and demonstrate understanding of the gist and some basic details of the content.
EFL.2.3.3. Understand most of the details of the content of a short simple text (online or print).
EFL.2.4.1  Know how to spell simple English words correctly, demonstrating awareness of sound-letter relationships. (Example: sea, mean, bee, etc.)
EFL.2.4.2. Make a simple learning resource, in order to record and practice new words. (Example: a picture dictionary, a word list, set of flashcards, etc.)
EFL.2.4.3.  Write simple words, phrases and sentences with correct use of standard writing mechanics. (Example: spelling, punctuation, capitalization, and writing by hand and/or on the computer.
	Vocabulary: Character names, numbers 1-20 and toys
Grammar: Greetings: Hello, What's your name? My name's... How old are you? I'm (eight). I like (reading). What's her/his name? His name's... It's called... Have. Present progressive for present actions. Prepositions: next to, on, in front of, under, between, behind. Can for ability. 
Story and Phonics: Lock and Key. Detectives get a call to find a cat.   Rhyming words.

Vocabulary: Family and describing people
Grammar: Possessives. Present progressive for present actions. Short answers: Yes, I do. No, I don't.
Story and Phonics: Lock and Key. Detectives go on a cat hunt. Long vowel sound 'ay' (baby) and sound 'ar' (artist).                                                                        	   
	*Listen and check.                                                                                                                 *Ask and answer in pairs.
*Listen, say the number and the color.
*Play the game.
*Read and answer.
*Read and match the names.                                                                                    *Listen and say who is it.
*Listen, say the name and sing a song.                                                                       
*Read and say 'yes/no'.
*Ask and answer in pairs with word prompts.
*Listen, read and follow a story.       
*Listen, think and answer for presenting the topic.
*Listening and identifying information from a picture.
*Reading a short paragraph and answering yes/no comprehension questions.
*Completing a gap-fill exercise and then listening to the song to check answers.
*Using prompt words for speaking practice pairwork using target language.
*Listening and following a story and answering comprehension questions.
*CLIL- Art: Describe portraits and then listen and match.
*Read short descirptions and match the portraits.
*Creativity: Paint a portrait of a friend.
*Ecua CLIL: Arts and Crafts: listen and point.
*Talk about the pictures.
*Ask and answer in pairs.
*Paint a picture of a friend.
*Say the chant.         	   
	CE.EFL.2.3. Make use of basic personal information and expressions of politeness in order to introduce oneself and participate in a short conversation.
CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them.
CE.EFL.2.12. Understand the gist and details in short simple written texts (online or print).
CE.EFL.2.17. Write simple words, phrases, and sentences to demonstrate knowledge of spelling, punctuation, capitalization and handwriting / typography, and identify meanings.


*I.EFL.2.3.1. Learners can use basic personal information and expressions of politeness in short dialogues or conver- sations. (J.2, J.3)
*I.EFL.2.7.1. Learners can understand short and simple spoken texts well enough to be able to pick out key items of information and record them in writing or drawings, or physically act upon them. (I.3)
*I.EFL.2.12.1. Learners can understand a short simple text on an everyday topic and successfully complete a simple task to show that they have understood most or some of it. (I.4)
*I.EFL.2.17.1. Learners can write words, phrases, and short simple sentences using the correct conventions (spelling, punctuation, capitalization, and handwriting or typography, etc.), for making simple learning resources. (I.3)	   
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	2.
	Home sweet home and A day in the life
	O.EFL 2.1  Identify some main ideas and details of written texts, in order to develop an approach of critical inquiry to written and oral texts.
O.EFL 2.4  Develop creative and critical thinking skills to foster problem-solving and independent learning using both spoken and written English.
O. EFL 2.6  Write short descriptive and informative texts and use them as a means of communication and written expression of thought.
O. EFL 2.8  Demonstrate a living relationship with the English language through interaction with written and spoke texts, in order to explore creative writing as an outlet to personal expresssion.
O. EFL 2.9  Be able to interact in English in a simple way using basic expressions and short phrases in familiar contexts to satisfy needs of a concrete type, provided others talk slowly and clearly and are prepared to help.
	EFL.2.1.1. Exchange basic introductions and limited personal information in class using simple present tense in order to get to know their peers. (Example: where one lives or goes to school, etc.)
EFL.2.1.2 Recognize the differences between where people live among the regions of the country in order to appreciate their own environment. (Example: house/apartment, country/city, etc.)   
EFL.2.1.3. Ask simple basic questions in class about the world beyond one’s own immediate environment in order to increase their understanding of different cultures.
EFL 2.1.4. Express curiosity about the world and other culturesby asking simple WH- questions in class after reading and/or participating in presentations or other group work.
EFL.2.1.6. Understand and use common expressions of politeness in class while working in pairs or groups on projects. (Example: Please, sorry, thank you, etc.)
EEFL2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)
EFL.2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)
EFL.2.2.5 Record key items of specific information from a heard message or description, either in written form or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.)
EFL.2.2.11.  Produce simple, mainly isolated utterances using very short phrases and sometimes individual words, possibly with slow and/or hesitant delivery. (Example: words, phrases and short sentences about people, animals, things, etc.)
EFL.2.2.12. Respond to simple questions in quite a short time and initiate basic interaction spontaneously when there are opportunities to speak. Speech is produced a little less slowly and hesitantly.
EFL.2.3.1. Demonstrate basic reading comprehension skills by identifying the meaning of individual words, phrases, and sentences, including simple written instructions.
EFL.2.4.8. Complete a basic survey or a questionnaire by providing personal details.
EFL.2.4.9. Write a variety of short simple text  types, commonly used in print and online, with appropriate language and layout. (Example: write a greeting on a birthday card, name and address on an envelope, a URL for a website, an email address, etc.)
	Vocabulary: Houses and places
Grammar: What's your address? Present progressive for present actions. Prepositions: above, below, need. Have.
Story and Phonics: Lock and Key. Detectives check out the basement mystery. Long vowel sound 'oa' (goat) and vowel sound 'ou' (clown).
Vocabulary: Daily routines and days of the week
Grammar: Simple present for routines: statements and questions. 'How often....?' Frequency adverbs: always, sometimes, never, every day.
Story and Phonics: Lock and Key. The detectives are interviewed on a TV show. Long vowel sound 'or' (horse).    	   
	*Listen, think and answer for presenting the topic.
*Listening and matching pictures.
*Listen, read and order paragraphs.
*Speaking practice by asking and answering questions.
*Look, read and match pictures to a story and answering yes/no comprehension questions.
*Listen and repeat.
*Using a simple chart to ask and answer questions.
*Listening to and reading a story.
*CLIL- Geography: Read, listen and match paragprahs to pictures.
*Look at a picture for information and complete a gap-fill exercise. 
*Creativity: Draw and label a dream house.
*Ecua CLIL - Safety: match and order pictures.
*Sing using TPR.
*Ask and answer questions.	   
*Listen, say the letter and match the sentences to the pictures.
*Listen to the song and answer comprehension questions.
*Chants to review vocabulary.
*Listen and write complete sentences.
*Look, read and complete gap-fill sentences.
*Use prompt words and pictures to make complete sentences.
*Use a simple survey to ask question and then write about them.
*Listening to and reading a story.
*CLIL- Science: TPR activity to introduce topic.
*Read a paragraph and answer yes/no comprehension questions.
*Creativity: Make a heart pulse chart.
*Ecua CLIL - Physical Education: using numeracy skills and identifying colours.
*Read and match paragraphs.
*Express likes/dislikes and use TPR.               
	CE.EFL.2.1. Differentiate between different living situations in a variety of surroundings and express curiosity about the world through simple questions.   
CE.EFL.2.3. Make use of basic information and expressions of politeness in order to introduce oneself and participate in short conversation.
CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them.
CE.EFL.2.9. Production - Fluency: Utterances are sometimes produced slowly but use appropriate words and phrases to express basic ideas, initiate conversations and respond to questions, including some chunks of language and short sentences.
CE.EFL.2.11. Identify and understand individual every-day words, phrases, and sentences, including instructions.
CE.EFL.2.20. Complete a simple survey form or questionnaire by providing personal details. Write a variety of simple written texts, used in print or online, with appropriate layout and language. (Examples: message on a greeting card, name and address on an envelope, an email address, etc.)
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	3.
	In the city and Stay healthy
	O.EFL 2.1  Identify some main ideas and details of written texts, in order to develop an approach of critical inquiry to written and oral texts.
O.EFL 2.4  Develop creative and critical thinking skills to foster problem-solving and independent learning using both spoken and written English. 
O. EFL 2.9  Be able to interact in English in a simple way using basic expressions and short phrases in familiar contexts to satisfy needs of a concrete type, provided others talk slowly and clearly and are prepared to help.   
	EFL.2.1.7. Collaborate in a friendly manner by sharing classroom materials and personal objects while participating in games and activities in class and on the playground.   
EFL.2.1.8.  Exchange basic personal preferences with peers in order to express likes and dislikes.
EFL.2.2.1. Understand meanings expressed in short dialogues on familiar topics, as well as basic spoken instructions and simple questions about self, people, animals, or
things, especially when spoken slowly and clearly. (Example: greetings, short phrases, basic range of classroom instructions, common personal information questions: What’s your name? etc.)
EFL.2.2.2. Infer who is speaking and what the situation is when listening to short simple texts, especially when accompanied by pictures or other visual aids, or sound effects. (Example: shopkeeper speaking to a customer who is buying some fruit.)
EEFL2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)
EFL.2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)
EFL.2.2.5 Record key items of specific information from a heard message or description, either in written form or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.)
EFL.2.2.6. Enjoy extensive listening in English. (Example: listen to stories, watch short movies, experience song lyrics or poetry, etc.)
EFL.2.3.5. Show the ability to use a simple learning resource. (Example: a small set of flashcards, a picture-based dictionary (online or print), or a simple word list.)
EFL.2.2.11.  Produce simple, mainly isolated utterances using very short phrases and sometimes individual words, possibly with slow and/or hesitant delivery. (Example: words, phrases and short sentences about people, animals, things, etc.)
EFL.2.2.12. Respond to simple questions in quite a short time and initiate basic interaction spontaneously when there are opportunities to speak. Speech is produced a little less slowly and hesitantly.
EFL.2.3.2. Read a short simple text (online or print) and demonstrate understanding of the gist and some basic details of the content.
EFL.2.3.3. Understand most of the details of the content of a short simple text (online or print).
EFL.2.3.7. Read and understand the main ideas in a short simple text on a cross-curricular topic. (Example: art, music, history, etc.)
EFL.2.3.8. Show understanding of some basic details in short simple cross-curricular texts by matching, labeling, and answering simple questions.
EFL.2.3.9. Identify the meaning of specific content-based words and phrases, with the aid of visual support.
EFL.2.3.10. Read a variety of simple text types and graphic organizers used to present cross-curricular information (Example: instructions, graphs, diagrams, charts, plans or maps, etc.)
EFL.2.5.5. Apply ICT and/or other resources to communicate simple thoughts in small groups.
EFL.2.5.8. Produce short, creative texts using ICT and/or other resources at home or at school in order to recreate familiar scenes and themes.
	Vocabulary: Places around town
Grammar: Prepositions: across from, close to. Where's the...? Infinitives with purpose: You go there to buy food. Must for obligation. Impersonal you. Can for permission.
Story and Phonics: Lock and Key. The detectives and the bank robbery. Consonant sound 's' (city, ice).  
Vocabulary: Illness
Grammar: What's the matter? I'veThey have, He/She has... My...hurts. I'm not very well.  Postive and negative obligations: must / must not. Permission and ability: can/can't.
Story and Phonics: Lock and Key. The detectives and the painting robbery. Rhyming words	   
	*Listen and find the information.
*Listen to the song and answer comprehension questions.
*Look at picture and then consolidate with ask/answer speaking task.
*Look at pictures, think about the questions and answer them.
*Read and match questions and answers.
*Listen to and read a story.
*CLIL- Math: Read, answer and say.
*Practice numeracy skills.
*Look at pictures and ask/answer questions.
*Creativity: Make a store on a large piece of paper with items for sale.
*Ecua CLIL - City jobs: read, look and answer questions.
*Unscramble words to make questions. 
*Use imagination to invent a story for speaking practice.
	CE.EFL.2.4. Develop skills of collaboration by working together on projects and sharing materials while expressing personal preferences with peers.
CE.EFL.2.6. Listening for Meaning: Understand the main ideas in short simple spoken texts that include familiar vocabulary and are set in everyday contexts.
CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them.
CE.EFL.2.9. Production - Fluency: Utterances are sometimes produced slowly but use appropriate words and phrases to express basic ideas, initiate conversations and respond to questions, including some chunks of language and short sentences.
CE.EFL.2.12. Understand the gist and details in short simple written texts (online or print).
CE.EFL.2.14. Demonstrate familiarity with study resources (both print and online). (Example: a picture dictionary, some flashcards of known words, or a word list.)
CE.EFL.2.24. Communicate ideas and experiences and create short original texts through a range of resources and other media, including ICT.
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	4.
	A day in the country and World of animals
	O.EFL 2.1  Identify some main ideas and details of written texts, in order to develop an approach of critical inquiry to written and oral texts.
O.EFL 2.3  Independently read level-appropriate texts in English for pure enjoyment/entertainment and to access information.
O.EFL 2.4  Develop creative and critical thinking skills to foster problem-solving and independent learning using both spoken and written English.
O.EFL 2.9  Be able to interact in English in a simple way using basic expressions and short phrases in familiar contexts to satisfy needs of a concrete type, provided others talk slowly and clearly and are prepared to help.   
	EFL.2.1.9. Communicate to peers and teacher when something is not understood in class through the use of simple basic questions.
EFL.2.1.10. Recognize when to speak and when to listen while working in pairs or small groups in class by following classroom instructions and simple commands.
EFL.2.3.2. Read a short simple text (online or print) and demonstrate understanding of the gist and some basic details of the content.
EFL.2.3.3. Understand most of the details of the content of a short simple text (online or print).
EFL.2.4.1 Know how to spell simple English words correctly, demonstrating awareness of sound-letter relationships. (Example: sea, mean, bee, etc.)
EFL.2.4.2. Make a simple learning resource, in order to record and practice new words. (Example: a picture dictionary, a word list, set of flashcards, etc.)
EFL.2.4.3. Write simple words, phrases and sentences with correct use of standard writing mechanics. (Example: spelling, punctuation, capitalization, and writing by hand and/or on the computer.
EFL.2.5.1. Identify key information such as events, characters, and objects in stories and other age-appropriate literary texts if there is visual support.   
EEFL2.2.3 Recognize familiar names, words, and short phrases about simple everyday topics whether heard in isolation or within short, simple spoken texts describing people and objects. (Example: vocabulary about self, family, friends and immediate surroundings at school and home, adjectives for color and size, etc.)
EFL.2.2.4 Identify items of specific information within simple messages or from short and simple descriptions about familiar contexts, especially if visual support is provided. (Example: letters of the alphabet, numbers, prices and times, days, dates and months, etc.)
EFL.2.2.5 Record key items of specific information from a heard message or description, either in written form or by drawing picture. (Example: letters of the alphabet, numbers, quantities, prices and times, days, dates and months, etc.)
EFL.2.2.11.  Produce simple, mainly isolated utterances using very short phrases and sometimes individual words, possibly with slow and/or hesitant delivery. (Example: words, phrases and short sentences about people, animals, things, etc.)
EFL.2.2.12. Respond to simple questions in quite a short time and initiate basic interaction spontaneously when there are opportunities to speak. Speech is produced a little less slowly and hesitantly.
EFL.2.3.7. Read and understand the main ideas in a short simple text on a cross-curricular topic. (Example: art, music, history, etc.)
EFL.2.3.8. Show understanding of some basic details in short simple cross-curricular texts by matching, labeling, and answering simple questions.
EFL.2.3.9. Identify the meaning of specific content-based words and phrases, with the aid of visual support.
EFL.2.3.10. Read a variety of simple text types and graphic organizers used to present cross-curricular information (Example: instructions, graphs, diagrams, charts, plans or maps, etc.)
EFL.2.5.1. Identify key information such as events, characters, and objects in stories and other age-appropriate literary texts if there is visual support.
	Vocabulary: Places in the country
Grammar: Suggestions and offers: Should I…?
Story Phonics: Lock and Key. The detectives go on a picnic. Short vowel 'e' (head) and long vowel 'ee' (eat).
Vocabulary: Animals
Grammar: Comparative of common irregular and one- and two- syllable regular adjectives: bad/worse. good/bad, -y, -ier, -er.  Double of consonants: thin /thinner.
Story and Phonics: Lock and Key. The detectives and the car thief. Consonant sound 'f' (dolphin).
	*Look at the pictures, think about the questions and answer.
*Listen and match the letters to the pictures.
*Read a passage and complete the sentences.
*Complete the gap-fill story.
*Read a passage and use prompt words to complete sentences.
*Listen to a word spelling, match the pictures and write the word.
*Speaking practice task using prompt words and pictures.
*Listen to and read a story.
*CLIL- Science: Identify and match words to pictures.
*Listen, repeat and match words to pictures.
*Speaking practice to ask and answer questions using prompt words.
*Read a passage and answer comprehension questions.
*Creativity: grow a plant project.
*Ecua CLIL - Mangroves in Ecuador.
*Read passages and match to pictures.
*Look at pictures and use critial thinking skills.
*Sing a song.
*Make a collage.   
Look at the pictures, think about the questions and answer.
*Focus on sequencing.
*Read and match the pictures.
*Complete gap-fill sentences.
*Listen and then answer yes/no comprehension questions.
*Listen to a song and complete gap-fill.
*Make sentences using prompt words.
*Compare information and complete the sentences.
*Listen to and read a story.
*CLIL: Geography: Read a passage and choose the best title.
*Read sentences and match the words.
*Look at pictures and answer questions
*Creativity: Make a information poster.
*Ecua CLIL: Natural Science: Read, ask and answer questons.
*Do a numbers quiz.
*Study facts and answer comprehension questions.
*Chant and mime.                
	CE.EFL.2.5. Model turn-taking and ways to express to when something is not understood to improve comprehension and/or intelligibility in conversations. 
CE.EFL.2.7. Listening for Information: Follow short and simple spoken texts that include familiar vocabulary and are set in everyday contexts. Identify key items of information within the text, and record or act upon them.
CE.EFL.2.9. Production - Fluency: Utterances are sometimes produced slowly but use appropriate words and phrases to express basic ideas, initiate conversations and respond to questions, including some chunks of language and short sentences. 
CE.EFL.2.12. Understand the gist and details in short simple written texts (online or pr
CE.EFL.2.16. Understand the main ideas in short simple written texts on cross-curricular subjects, both print and digital. (Example: art, science, music, math, history, etc.)
CE.EFL.2.17. Write simple words, phrases, and sentences to demonstrate knowledge of spelling, punctuation, capitalization and handwriting / typography, and identify meanings.int).  
CE.EFL.2.21. Distinguish key information in stories and other age-appropriate literary texts, both oral and written.
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	5.
	Weather report
	O.EFL 2.1  Identify some main ideas and details of written texts, in order to develop an approach of critical inquiry to written and oral texts.
O.EFL 2.2  Assess and appreciate English as an international language, as well as the five aspects of English that contribute to communicative competence.
O.EFL 2.4  Develop creative and critical thinking skills to foster problem-solving and independent learning using both spoken and written English.
O. EFL 2.9  Be able to interact in English in a simple way using basic expressions and short phrases in familiar contexts to satisfy needs of a concrete type, provided others talk slowly and clearly and are prepared to help.
	EFL.2.1.7. Collaborate in a friendly manner by sharing classroom materials and personal objects while participating in games and activities in class and on the playground.
EFL.2.1.8.  Exchange basic personal preferences with peers in order to express likes and dislikes.   
EFL.2.2.11. Produce simple, mainly isolated utterances using very short phrases and sometimes individual words, possibly with slow and/or hesitant delivery. (Example: words, phrases and short sentences about people, animals, things, etc.)
EFL.2.2.12. Respond to simple questions in quite a short time and initiate basic interaction spontaneously when there are opportunities to speak. Speech is produced a little less slowly and hesitantly.
EFL.2.2.12. Respond to simple questions in quite a short time and initiate basic interaction spontaneously when there are opportunities to speak. Speech is produced a little less slowly and hesitantly.
EFL.2.5.9. Use creative thinking skills to learn how to share and respect all ideas through brainstorming activities and pair work in class.
	Vocabulary: Weather
Grammar: What's the weather like……? It's….. Simple past: was / wasn't, were / werern't.
Story and Phonics: Lock and Key. The detectives are at the police station. Consonant sound 'w' (why, were).   
	Look at the pictures, think about the questions and answer.
*Look at the pictures, listen and say yes/no.
*Look at the pictures, listen and match. 
*Use prompt words and pictures for ask/answer speaking task.
*Look at the pictures, think about the questions, answer and check with listening comprehension.
*Complete a passage using picture and word prompts.
*Make sentences using prompt words and picutres.
*Make a quiz and ask/answer questions.
*Listen to and read a story.
*CLIL- Music: Look at pictures, read a passage and answer comprehension questions.
*Practice pronunciation.
*Listen and match pictures.
*Creativity: make a percussion instrument.
*Ecua CLIL -  El Niño.
*Read a passage and answer yes/no comprehension questions.
*Read information and share with partner.
*Match the pictures with written content.                                       	   
	CE.EFL.2.4. Develop skills of collaboration by working together on projects and sharing materials while expressing personal preferences.    
CE.EFL.2.9. Production - Fluency: Utterances are sometimes produced slowly but use appropriate words and phrases to express basic ideas, initiate conversations and respond to questions, including some chunks of language and short sentences.
CE.EFL.2.21. Distinguish key information in stories and other age-appropriate literary texts, both oral and written.
CE.EFL.2.25. Implement a range of creative thinking skills to show respect for sharing and accepting different ideas in brainstorms and pair work.
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	UNIDAD EDUCATIVA PARTICULAR  LA SALLE-CONOCOTO                                                                                                            
“A call, many voices”
	AÑO LECTIVO
2016 - 2017

	ANNUAL CURRICULUM PLAN	   

	1.              INFORMATION DATA:	   

	Area:	   
	English As A Foreign Language
	Subject:	   
		       EFL

	Teachers:	   
	Lic. Elizabeth Andrade	  

	Grade /  course	   
	5th  “A-B-C”	 
	Education level
		 BASICA MEDIA

	2.	   TIME	   

	Weekly course load
	No. of  working weeks
	Learning evaluation and unexpected issues
	Total class weeks
	Total periods

		   4 hours
		   36
		   6
		   30
		   

	3.	   GENERAL OBJECTIVES	   

	Objectives of the  Area
	Objectives  of the grade/course	   

	
O.EFL 5.1	Encounter socio-cultural aspects of their own and other countries in a thoughtful and inquisitive manner, maturely, and openly experiencing other cultures and languages from the secure standpoint of their own national and cultural identity.
O.EFL 5.2	Draw on this established propensity for curiosity and tolerance towards different cultures to comprehend the role of diversity in building an intercultural and multinational society.
O.EFL 5.3	Access greater flexibility of mind, creativity, enhanced linguistic intelligence, and critical thinking skills through an appreciation of linguistic differences.  Enjoy an enriched perspective of their own L1 and of language use for communication and learning.
O.EFL 5.4	Deploy a range of learning strategies, thereby increasing disposition and ability to independently access further (language) learning and practice opportunities.  Respect themselves and others within the communication process, cultivating habits of honesty and integrity into responsible academic behavior.
O.EFL 5.5	Directly access the main points and important details of up-to-date English language texts, such as those published on the web, for professional or general investigation, through the efficient use of ICT and reference tools where required.
O.EFL 5.6	Through selected media, participate in reasonably extended spoken or written dialogue with peers from different L1 backgrounds on work, study, or general topics of common interest, expressing ideas and opinions effectively and appropriately.
O.EFL 5.7	Interact quite clearly, confidently, and appropriately in a range of formal and informal social situations with a limited but effective command of the spoken language (CEFR B1 level).
	
O.EFL 3.1 Identify the main ideas and some details of written and oral texts.
O.EFL 3.2 Appreciate English as an international language, that contribute to communicative and pragmatic competence.
O.EFL 3.3 Independently read level-appropriate texts in English for pure enjoyment/entertainment and to access information.
O.EFL 3.4 Develop creative skills to foster problem-solving using both spoken and written English.
O.EFL 3.5 Use print and digital tools and resources to investigate real-world issues, answer questions or solve problems.
O.EFL 3.6 Read and write short descriptive and informative texts related to personal information or familiar topics.  
O.EFL 3.7 Appreciate the use of English language through spoken and written literary texts such as poems, rhymes, chants, songs, games and graphic short stories in order to foster imagination, curiosity and memory, while developing a taste for oral and written literary texts.
O.EFL 3.8 Demonstrate an ability to interact with written and spoken texts, in order to explore creative writing.  
O.EFL 3.9 Be able to interact in English using basic, frequently used expressions and short phrases in familiar and personalized contexts, demonstrating a limited but effective command of the spoken language in simple and routine tasks which require a direct exchange of information.
O.EFL 3.10  Use English as a means to interact socially and work cooperatively in pairs and groups.

	4.	   TRANSVERSAL AXES :  
	   Justice, Innovation, Solidarity, Fraternity, Respect, Faith, Service
				

	5.             DEVELOPMENT  OF  PLANNING UNITS*	   

	N.º
	Name of  the Unit
	Specific	objectives of the   Planning Unit.
	Skills and
performance   criteria
	Contents
	Methodology orientation
	Evaluation Criteria and	   Indicators
	Time   in   weeks

	1.   
	
Back to School			
	O.EFL 3.1  Identify the main ideas and some details of written and oral texts, in order  to interact with and to develop an approach of critical inquiry to a variety of texts
O.EFL 3.6 Read and write short descriptive and informative texts related to personal information or familiar topics and use them as a means of communication and written expression of thought.
O.EFL 3.7 Appreciate the use of English language through spoken and written literary texts such as poems, rhymes, chants, songs, games and graphic short stories in order to foster imagination, curiosity and memory, while developing a taste for oral and written literary texts.
O.EFL 3.9 Be able to interact in English using basic, frequently used expressions and short phrases in familiar and personalized contexts, demonstrating a limited but effective command of the spoken language in simple and routine tasks which require a direct exchange of information.
	EFL 3.1.3. Exchange basic personal preferences with peers in order to express likes and dislikes. (EGB5)								
EFL 3.3.1. Attempt to infer who is speaking and what the situation is when listening to short simple texts, especially when accompanied by pictures or other visual aids, or sound effects.  (EGB5)								
EFL 3.3.1. Understand most of the details of the content of a short simple text (online or print). (EGB5)								
EFL 3.4.2. Write a short simple paragraph to describe yourself or other people, animals, places and things, with some support. (EGB5)							


	
	"Vocabulary: Inside, outside. Activities: Climb, dance, fish, ride, run , sail, sing, skate, skip rope, swim. Adverbs of manner: Badly, carefully, easily, happily, quickly, quietly, slowly, well. 
Grammar: Relative clauses with where learn to do (something), Adverbs of manner. 
Phonics: Silent consonants (island). "					













			
	"*Look at the pictures, think about the questions, answer questions about the characters and check with listening.                                                                  
*Match pictures with statements.                                             
* Read a text and correct misspelled words.   
*Write about a teacher
*Read and match names to their descriptions.
*Write true-false sentences 
*Look at the pictures, think about the questions, answer questions about the characters and check with listening..
*Make statements to test peer's memory and swap roles
*Read about the character's activities and match statements to the pictures 
*Read a text about teachers and match the speaker to the picture
*Sing the teachers' song
*Practice pronunciation
*Make questions about school subjects, ask and answer them.
*Listen to and read a story about Lock and Key.
*Answer comprehension questions
CLIL- Measuring: Focus on the picture and on the arrows for length and height. Read a text about measuring, answer comprehension questions. Listen and say the letter that matches the numbers. Read and choose the correct answer for how high, how long and how tall. Measure things in the classroom. Project : Do a survey about measurements and draw a chart
*Ecua CLIL:  Math: The equator.   Read and answer questions about Mitad del Mundo. Look, read and write. Look and identify the shapes. Design an equator monument.   "						
	CE.EFL.3.3. Interact with others using a variety of both verbal and nonverbal communication features and express likes and dislikes while giving recommendations in basic yet effective terms.	
"Learners attempt to employ a range of verbal and nonverbal communication features to express likes and dislikes and can give recommendations in basic yet effective terms. (I.3, S.4) (ref.I.EFL.3.3.1.)

CE.EFL.3.6. Listening for Meaning: Demonstrate an understanding of the main idea, speaker and situation in spoken texts set in familiar everyday contexts without having to decode every word. Learners can grasp the main idea of spoken texts set in familiar everyday contexts and attempt to infer changes in the topic of discussion as well as who is speaking and what the situation is, without having to decode every word. (I.3, I.4) (ref.I.EFL.3.6.1.)


			
CE.EFL.3.11. Demonstrate comprehension of most of the details of a short simple online or print text and follow short instructions in simple experiments and projects if illustrated through step-by-step visuals.	
	
Learners can understand most details in a short simple online or print text and can follow short instructions in simple experiments and projects if step-by-step visuals are provided. (I.3, I.4) (ref.I.EFL.3.11.1.)

		
CE.EFL.3.17. Produce a short simple paragraph to describe people, places, things and feelings in order to influence an audience and use linking words to write other narratives on familiar subjects.			
Learners can write short simple paragraphs to describe people, places, animals, things and feelings, with some support, while attempting to demonstrate an ability to effectively influence an audience and to express everyday activities. (I.3, S.1) (ref.I.EFL.3.17.1.)"			   
	8 weeks	   

	2.   
	
Good Sports							   
	"O.EFL 3.1  Identify the main ideas and some details of written and oral texts, in order  to interact with and to develop an approach of critical inquiry to a variety of texts
O.EFL 3.6 Read and write short descriptive and informative texts related to personal information or familiar topics and use them as a means of communication and written expression of thought.
O.EFL 3.7 Appreciate the use of English language through spoken and written literary texts such as poems, rhymes, chants, songs, games and graphic short stories in order to foster imagination, curiosity and memory, while developing a taste for oral and written literary texts.
O.EFL 3.8 Demonstrate an ability to interact with written and spoken texts, in order to explore creative writing as an outlet to personal expression and intercultural competence.
O.EFL 3.9 Be able to interact in English using basic, frequently used expressions and short phrases in familiar and personalized contexts, demonstrating a limited but effective command of the spoken language in simple and routine tasks which require a direct exchange of information. "									   
	EFL 3.1.4. Use a variety of oral, print and electronic forms for social communication and for writing to oneself. (EGB5)			
EFL 3.2.9. Attempt to react appropriately to what others say using verbal/non-verbal back-channeling, or by asking further simple questions to extend the interaction.  (EGB5)				
EFL 3.4.6. Write a simple narrative with linking words on familiar subjects in order to express everyday activities. (EGB5)					
EFL 3.5.1. Use audio, video and pictures to respond to a variety of literary texts through online or in-class ICT activities. (EGB5)						






		   
	"Vocabulary: Inside, outside. Activities: Climb, dance, fish, ride, run , sail, sing, skate, skip rope, swim. Adverbs of manner: Badly, carefully, easily, happily, quickly, quietly, slowly, well. 
Grammar: Relative clauses with where learn to do (something), Adverbs of manner. 
Phonics: Silent consonants (island). "						






		









   
	"*Look at the pictures, think about the questions and answer questions about characters and sports, check with listening.                                                                  
*Match the sports pictures with the statements.
*Make sentences about a teacher and friends using the words in the boxes.
*Match the place to the description  
* Guess the place or person by asking questions.                                           
*Look at the pictures, think about the questions and answer questions about the characters. Check with listening.
*Read and choose the correct adverb.
*Listen to statements about sports and adverbs and say yes or no
*Match sports pictures to descriptions
*Sing the song of the Activity center.
*Write another verse for the song and sing it.
*Practice pronunciation
*Ask questions to find the partner who has the same card of activities they want to do.
*Listen to and read a story about Lock and Key.
*Answer comprehension questions.
CLIL-Ball games: Read about baseball and basketball match the letters of the pictures with the numbered words in the text. Listen to statements and decide if they refer to baseball or basketball. Answer questions about baseball and basketball.
*Project: Make a ball.
*Review language from units 1 and 2 and play a game.
*Read a text and choose the best answer
*Answer quiz questions.
Value: Value others pg 82 (units 1 and 2). Answer yes-no questions about valuing others. Listen and check. Read and match the sentence halves
*Ecua CLIL:  Physical education: Ecuavoley. Look and answer questions about the picture. Read about ecuavoley and asnwer yes or no. Read and put the words in the correct category. Invent a new game. 
*Ecua CLIL: Safety: Volcanoes. Read, write and match the statements with the pictures. Read and correct the sentences. Sing the song of Cotopaxi. Draw a safety kit. "					   
	CE.EFL.3.5. Demonstrate an ability to use a variety of sources for oral and written communication in order to interact with others in social situations.	

"Learners can employ various print and digital sources in order to communicate with others in oral and written form in social situations. (J.3, S.1, S.4) (ref.I.EFL.3.5.1.)

		
CE.EFL.3.10. Interaction – Interpersonal:  Participate effectively in familiar and predictable conversational exchanges by sharing information and reacting appropriately in basic interpersonal interactions.	
Learners attempt to use back-channeling to react appropriately to what others say about familiar topics in predictable, everyday situations and when carrying out pair work for a specific task in class. Learners attempt to ask questions to extend an interpersonal interaction. (I.3, J.3) (ref.I.EFL.3.10.1.)		
CE.EFL.3.18. Write a variety of short simple familiar text-types – online or in print – using appropriate language, layout and linking words.	
Learners can write short simple text-types and narratives, online and in print, attempting to use appropriate language, layout and linking words. (I.3, J.2) (ref.I.EFL.3.18.1.)

		
CE.EFL.3.21. Elaborate personal responses to both oral and written literary texts through pictures, audio/video or ICT in order to evaluate literary texts using pre-established criteria, individually or in groups.		
Learners can employ audio, video, pictures and ICT to respond to oral and written texts and attempt to use pre-established criteria to evaluate literary texts individually or in groups. (I.2, I.3, I.4) (ref.I.EFL.3.21.1.)"								



		   
	6 weeks	   

	3.  
	Health Matters						   
		   "O.EFL 3.6 Read and write short descriptive and informative texts related to personal information or familiar topics and use them as a means of communication and written expression of thought.
O.EFL 3.7 Appreciate the use of English language through spoken and written literary texts such as poems, rhymes, chants, songs, games and graphic short stories in order to foster imagination, curiosity and memory, while developing a taste for oral and written literary texts.
O.EFL 3.8 Demonstrate an ability to interact with written and spoken texts, in order to explore creative writing as an outlet to personal expression and intercultural competence.
O.EFL 3.9 Be able to interact in English using basic, frequently used expressions and short phrases in familiar and personalized contexts, demonstrating a limited but effective command of the spoken language in simple and routine tasks which require a direct exchange of information. "								
	EFL 3.1.7. Demonstrate appropriate classroom behaviors by participating in small group or whole class discussions.  (EGB5)				
EFL 3.2.3. Record key items of specific information from a heard message or description, either in written form or by drawing a picture. (EGB5)					
EFL 3.2.7. Identify the main idea of short, clear, simple messages and announcements and attempt to understand sentences and frequently used expressions related to areas of immediate relevance. (EGB5) 			
EFL 3.3.2. Show understanding of some basic details in short simple cross-curricular texts by matching, labeling and answering simple questions. (EGB5)				
EFL 3.4.6. Write a simple narrative with linking words on familiar subjects in order to express everyday activities. (EGB5)									   
	"Vocabulary: Health: dentist, have a dream, have an eye test, hospital, nurse, see the doctor, sick, take some medicine.
Grammar: Simple past irregualr verbs: affirmative, negative, interrogative, and short answerts. Clauses with because.
Phonics: Consonant sounds ""b""   ""f""and ""v""(ball, phone and village)
"									   
		   
	   CE.EFL.3.2. Recognize and exhibit responsible behaviors at home, at school and towards the environment.	
Learners can say ways to take care of the environment and one’s surroundings. Learners can identify and exhibit socially responsible behaviors at home, at school and towards the environment. (J.3, S.1) (ref.I.EFL.3.2.1.)
	
CE.EFL.3.7. Listening for Information: Follow and identify key information in short straightforward audio texts related to areas of immediate need or interest, provided vocabulary is familiar and visual support is present, and use these spoken contributions as models for their own.		
Learners can record and attempt to identify key information from a spoken message of immediate need or interest when the message contains frequently used expressions and visual support. (Example: rules for a game, classroom instructions, a dialogue in a scene from a cartoon or movie, etc.) Learners attempt to use other classmate’s contributions in class as models for their own. (I.2, I.3) (ref.I.EFL.3.7.1.)
		
CE.EFL.3.12. Display an understanding of some basic details in short simple cross-curricular texts from various sources by matching, labeling and answering simple questions, and use the information gathered in order to organize and discuss relationships between different academic content areas.	

Learners can match, label and answer simple questions about basic details in a short simple cross-curricular text. Learners attempt to organize and discuss information from different sources of academic content. (I.2, S.1) (ref.I.EFL.3.12.1.)
		
CE.EFL.3.18. Write a variety of short simple familiar text-types – online or in print – using appropriate language, layout and linking words.			
Learners can write short simple text-types and narratives, online and in print, attempting to use appropriate language, layout and linking words. (I.3, J.2) (ref.I.EFL.3.18.1.)"								
	 6 weeks  

	4.   
	After-School Club						   
		"O.EFL 3.1  Identify the main ideas and some details of written and oral texts, in order  to interact with and to develop an approach of critical inquiry to a variety of texts
O.EFL 3.6 Read and write short descriptive and informative texts related to personal information or familiar topics and use them as a means of communication and written expression of thought.
O.EFL 3.7 Appreciate the use of English language through spoken and written literary texts such as poems, rhymes, chants, songs, games and graphic short stories in order to foster imagination, curiosity and memory, while developing a taste for oral and written literary texts.
O.EFL 3.8 Demonstrate an ability to interact with written and spoken texts, in order to explore creative writing as an outlet to personal expression and intercultural competence.
O.EFL 3.9 Be able to interact in English using basic, frequently used expressions and short phrases in familiar and personalized contexts, demonstrating a limited but effective command of the spoken language in simple and routine tasks which require a direct exchange of information. "								   
	 EFL 3.1.5. Describe, read about, participate in or recommend a favorite activity, book, song or other interest to various audiences.  (EGB5)					
EFL 3.3.1. Attempt to infer who is speaking and what the situation is when listening to short simple texts, especially when accompanied by pictures or other visual aids, or sound effects.  (EGB5)					
EFL 3.2.2. Begin to be comfortable taking meaning from spoken texts containing words or sections which are not understood. Be aware that understanding spoken texts does not require decoding every single word. (EGB5) 					
EFL 3.3.9. Identify and attempt to use reading strategies to make text more comprehensible and meaningful. (EGB5)					
EFL 3.4.2. Write a short simple paragraph to describe yourself or other people, animals, places and things, with some support. (EGB5)								
	   "Vocabulary: Activities: do a musical, play chess/Ping-Pong. Ordinal numbers: first-twentieth
Grammar: Simple past regular verbs: affirmative, negative, interrogative, and short answers. Spelling of -ed endings.
Phonics: -ed endings ""d""id"", and ""t"" (called, wanted and kicked)
"								



		"*Look, think and answer questions about the characters. Check with listening.
*Listen to questions about the characters and answer yes or no.
*Read texts about Pat, Tod and David and match them to the pictures.
*Figure out which text the sentences heard refer to. 
*Ask and answer questions about Pat, Tod and David. 
*Look, think and answer questions about the characters and the setting. Listen to check answers
*Answer questions about the letters of the alphabet.
*Write questions to ask a friend about letters of the alphabet.
*Listen and complete a song with ordinal numbers.
*Sing the song of ordinal numbers.
*Ask and answer questions about soccer league teams.
*Practice pronunciation
*Make simple past questions with the vocabulary words and answer them.
*Discuss answers.
*Read and listen to a story of Lock and Key.
*Answer comprehension questions.
CLL:English Literature:Read about novel, plays and poems. Match each text to a picture. Answer comprehension questions about the texts.
*Read an extract of The Lion, the Witch and the Wardrobe and put the paragraphs in order.
*Project: Make a ""My favorite book"" poster.
*Play a board game. Read statements with vocabulary of units 3 and 4 and decide if they are good or bad.
*Look at the pictures. Listen and match the day to the activity.
*Answer the quiz questions.
Value: Be kind pg 83 (units 3 and 4).Look at the pictures; answer questions about them saying yes or no.Listen and check. Read and match the sentence halves of things we can do to help others.
*Ecua CLIL: Literature: A legend. Read the story and discuss if it is true. Read and match the sentence halves. Read and choose a favorite ending. Act out the story."						   
		CE.EFL.3.3. Interact with others using a variety of both verbal and nonverbal communication features and express likes and dislikes while giving recommendations in basic yet effective terms.	

		
CE.EFL.3.6. Listening for Meaning: Demonstrate an understanding of the main idea, speaker and situation in spoken texts set in familiar everyday contexts without having to decode every word.			
			
CE.EFL.3.14. Select and use reading strategies to understand and give meaning to written text while employing a range of everyday reference materials in order to determine information appropriate to the purpose of inquiry and to relate ideas between written sources. 			
CE.EFL.3.17. Produce a short simple paragraph to describe people, places, things and feelings in order to influence an audience and use linking words to write other narratives on familiar subjects.			
"Learners attempt to employ a range of verbal and nonverbal communication features to express likes and dislikes and can give recommendations in basic yet effective terms. (I.3, S.4) (ref.I.EFL.3.3.1.)


Learners can grasp the main idea of spoken texts set in familiar everyday contexts and attempt to infer changes in the topic of discussion as well as who is speaking and what the situation is, without having to decode every word. (I.3, I.4) (ref.I.EFL.3.6.1.)

Learners can identify and attempt to use reading strategies to make written text more comprehensible and meaningful. Learners attempt to use everyday reference materials to select information appropriate to the purpose of an inquiry and to relate ideas from one written source to another. (I.2, S.1) (ref.I.EFL.3.14.1.)

Learners can write short simple paragraphs to describe people, places, animals, things and feelings, with some support, while attempting to demonstrate an ability to effectively influence an audience and to express everyday activities. (I.3, S.1) (ref.I.EFL.3.17.1.)"						
	6 weeks   

	5.   
	Exploring our World						   
		"O.EFL 3.1  Identify the main ideas and some details of written and oral texts, in order  to interact with and to develop an approach of critical inquiry to a variety of texts
O.EFL 3.6 Read and write short descriptive and informative texts related to personal information or familiar topics and use them as a means of communication and written expression of thought.
O.EFL 3.7 Appreciate the use of English language through spoken and written literary texts such as poems, rhymes, chants, songs, games and graphic short stories in order to foster imagination, curiosity and memory, while developing a taste for oral and written literary texts.
O.EFL 3.9 Be able to interact in English using basic, frequently used expressions and short phrases in familiar and personalized contexts, demonstrating a limited but effective command of the spoken language in simple and routine tasks which require a direct exchange of information.                                                                                                                                                                                              
"								   
		 EFL 3.1.1. Ask simple basic questions in class about the world beyond their own immediate environment in order to increase their understanding of different cultures. (EGB5)								
EFL 3.3.8. Make and attempt to support inferences from evidence in a text with reference to features of written English. (EGB5)								
EFL 3.4.2. Write a short simple paragraph to describe yourself or other people, animals, places and things, with some support. (EGB5)								
EFL 3.4.4. Write to describe feelings/opinions in order to attempt to influence an audience. (EGB5)								
EFL 3.5.3. Produce short, creative texts using ICT and/or other resources at home or at school in order to recreate familiar scenes and themes. (EGB5)								  
	"Vocabulary: Exploring: Antarctica, continents, exhibit, expedition, explorer, field, trip, ice, make a camp, museum, ship.
Grammar: Simple past irregular verbs could/ couldn’t: ability and short answers. Clauses with so. Comparative of two-and three syllable adjectives. Comparative adverbs. Possesive pronouns
Phonics: Short vowel sound ""er"" (nurse)
 "						






	   
	"*Look, think and provide answers regarding Scott's homework. Read and check answers.
*Find the past of the given verbs in the text.
*Match the statements about David's field trip and match them to the correct picture.
*Listen to and answer questions about David's field trip
*Make sentences with the conjunction so.
*Look, think and answer questions about Cousteau. Listen and check.
*Complete a text with more and than.
*Order given words.
*Make sentences with the given nouns and adjectives.
*Write sentences about their opinions.
*Practice pronunciation.
*Complete a rap with the given words. Listen and check.
*Sing the rap.
*Read and listen to a story about Lock and Key.
*Answer comprehension questions.
Cll: Science: Endangered animals. Look at pictures of animals, decide which are endangered. Read texts about Lily and polar bears and correct sentences. 
*Listen to Lily talking about society and their work. Read and answer yes-no questions.
Project: Choose endangered animals; write an article using vocabulary words. And make a poster. 
*Play a board game. Review units 5 and 6. Say what each person did the day before.
*Read a story about a shopping trip. Complete sentences with elements of the story. Answer quiz questions."							   
	CE.EFL.3.1. Cultivate an awareness of different cultures and identify similarities and differences between them through oral and written literary texts.	
"Learners can show an awareness of different cultures and attempt to identify similarities and differences between them through oral and written literary texts. (I.2, S.2, J.1) (ref.I.EFL.3.1.1.)

Learners can create and produce short texts using ICT and/or other resources at home or at school in order to recreate familiar scenes and themes. (I.1, I.3) (ref.I.EFL.3.23.1.)"
		
CE.EFL.3.15. Make and support inferences from evidence in a text with reference to features of written English and apply other learning strategies to examine and interpret a variety of written materials. 

Learners attempt to make and support inferences using evidence from texts and features of written English (e.g., vocabulary, format, sequence, etc.) and attempt to apply other learning strategies in order to examine and interpret a variety of written materials. (I.2, J.3) (ref.I.EFL.3.15.1.)			
CE.EFL.3.17. Produce a short simple paragraph to describe people, places, things and feelings in order to influence an audience and use linking words to write other narratives on familiar subjects. 

Learners can write short simple paragraphs to describe people, places, animals, things and feelings, with some support, while attempting to demonstrate an ability to effectively influence an audience and to express everyday activities. (I.3, S.1) (ref.I.EFL.3.17.1.)	
			
CE.EFL.3.23. Create short, original texts using a range of resources and other media, including ICT, in order to recreate familiar scenes and themes.	
	
Learners can create and produce short texts using ICT and/or other resources at home or at school in order to recreate familiar scenes and themes. (I.1, I.3) (ref.I.EFL.3.23.1.)"				   
	6 weeks	   

	6.

	Technology						   
		"O.EFL 3.1  Identify the main ideas and some details of written and oral texts, in order  to interact with and to develop an approach of critical inquiry to a variety of texts
O.EFL 3.6 Read and write short descriptive and informative texts related to personal information or familiar topics and use them as a means of communication and written expression of thought.
O.EFL 3.7 Appreciate the use of English language through spoken and written literary texts such as poems, rhymes, chants, songs, games and graphic short stories in order to foster imagination, curiosity and memory, while developing a taste for oral and written literary texts.
O.EFL 3.8 Demonstrate an ability to interact with written and spoken texts, in order to explore creative writing as an outlet to personal expression and intercultural competence.
O.EFL 3.9 Be able to interact in English using basic, frequently used expressions and short phrases in familiar and personalized contexts, demonstrating a limited but effective command of the spoken language in simple and routine tasks which require a direct exchange of information. "								   
		   EFL 3.1.3. Exchange basic personal preferences with peers in order to express likes and dislikes. (EGB5)								
EFL 3.2.7. Identify the main idea of short, clear, simple messages and announcements and attempt to understand sentences and frequently used expressions related to areas of immediate relevance. (EGB5) 								
EFL 3.3.8. Make and attempt to support inferences from evidence in a text with reference to features of written English. (EGB5)								
EFL 3.4.3. Attempt to write a variety of short simple text-types, commonly used in print and online, with appropriate language and layout. (EGB5)								
EFL 3.4.6. Write a simple narrative with linking words on familiar subjects in order to express everyday activities. (EGB5)								
	   "Vocabulary: Technology: button, computer, cell phone, DVD, email, the Internet, mouse, MP3 player, screen, text message, turn on, video.
Grammar: Simple past irregular verbs. 
Phonics: long vowel sound ""or"" (short) and short vowel ""aw""(water, daughter, and ball. 
"								
		"*Look, think and answer questions about the characters and technology. Listen and check.
*Listen and repeat vocabulary words related to technology. Match the numbers with the correct picture.
*Listen and match the technology pictures with the correct statements. 
*Sing the song about technology
*Ask and answer questions using the vocabulary of technology.
*Look, think and answer questions about grandma and grandpa. Listen and check.
*Complete a text with the verbs in the past tense.
*Listen, look at pictures about the characters activities and give the correct version. 
*Look at the characters activities and ask and answer questions.
*Write sentences about the previous day and tell a friend.
*Practice pronunciation.
*Make questions about the previous day, find partners with the same activity.
*Read and listen to a story about Lock and key.
*Answer comprehension questions
CLL: Technology: Robots. Read texts about robots and machines and match them to the correct pictures. 
*Listen to statements about the texts and answer yes or no.
*Read statements about robots and match them to the correct pictures. Answer comprehension questions.
*Project: Design a Robot. Draw a picture and make notes. Write about robot and display work.
Value: Be safe pg 84 (units 5 and 6) .Look at the pictures, answer questions about how to keep safe saying yes or no. Listen and check. Read and match the sentence halves of things we can do to keep safe.
*Ecua CLIL: Natural Science: Electricity. Look and read about the Agoyan dam. Correct the sentences.  Look, point and say. Find the places in the picture. Talk about the pictures.  Act out how to make electricity."						   
	CE.EFL.3.3. Interact with others using a variety of both verbal and nonverbal communication features and express likes and dislikes while giving recommendations in basic yet effective terms.	
   "Learners attempt to employ a range of verbal and nonverbal communication features to express likes and dislikes and can give recommendations in basic yet effective terms. (I.3, S.4) (ref.I.EFL.3.3.1.)

	
CE.EFL.3.7. Listening for Information: Follow and identify key information in short straightforward audio texts related to areas of immediate need or interest, provided vocabulary is familiar and visual support is present, and use these spoken contributions as models for their own.
		
Learners can record and attempt to identify key information from a spoken message of immediate need or interest when the message contains frequently used expressions and visual support. (Example: rules for a game, classroom instructions, a dialogue in a scene from a cartoon or movie, etc.) Learners attempt to use other classmate’s contributions in class as models for their own. (I.2, I.3) (ref.I.EFL.3.7.1.)



CE.EFL.3.15. Make and support inferences from evidence in a text with reference to features of written English and apply other learning strategies to examine and interpret a variety of written materials.
Learners attempt to make and support inferences using evidence from texts and features of written English (e.g., vocabulary, format, sequence, etc.) and attempt to apply other learning strategies in order to examine and interpret a variety of written materials. (I.2, J.3) (ref.I.EFL.3.15.1.)

CE.EFL.3.18. Write a variety of short simple familiar text-types – online or in print – using appropriate language, layout and linking words
Learners can write short simple text-types and narratives, online and in print, attempting to use appropriate language, layout and linking words. (I.3, J.2) (ref.I.EFL.3.18.1.)"								
				
	6 weeks	   

	
	

	
	
	
	
	
	

	6.	   BIBLIOGRAPHY / WEBGRAPHY	   (Use APA VI edition norms.)
	7.	   OBSERVATIONS:

	*Melanie Williams and Lucy Frino with Caroline Nixon and Michael Tomlinson (2015).  Teacher's Book Second Edition. Cambridge University Press.
*Caroline Nixon and Michael Tomlison (2015). Student's Book Second Edition. Cambridge University Press.    *Caroline Nixon and Michael Tomlison (2015). Workbook Second Edition. Cambridge University Press.			
	

	Done by
	Revised by
	Approved by

	Teacher :    Lic. Elizabeth Andrade
	Lic. Rocío Prado.
	Dra. Rocío Orellana.

	Signature:  English
	Signature:       [image: C:\Users\Gonzalo\Downloads\Prof.Prado.jpg]
	Signature

	Date:            28-09-2016
	Date:             28-09-2016    
	Date:   28-09-2016           

















   
	[image: ]
	UNIDAD EDUCATIVA PARTICULAR  LA SALLE-CONOCOTO                                                                                                            
“A call, many voices”
	ACADEMIC YEAR
2016 - 2017

	ANNUAL CURRICULUM PLAN	   

	1.              INFORMATION DATA:	   

	Area:	   
	ENGLISH AS A FOREING LANGUAGE
	Subject:	   
	ENGLISH

	Teacher:	   
	KARINA CANGO

	Grade /  course	   
	SEVENTH  
	Education level
	EEDUCACIÓN GENERAL BÁSICA	 

	2.	   TIME	   

	Weekly course load
	No. of  working weeks
	Learning evaluation and unexpected issues
	Total class weeks
	Total periods

	4 HOURS
	40
	8
	32
	64

	3.	   GENERAL OBJECTIVES	   

	Objectives of the  Area
	Objectives  of the grade/course	   

	O.EFL 5.1 Encounter socio-cultural aspects of their own and other countries in a thoughtful and inquisitive manner, maturely, and openly experiencing other cultures and languages from the secure standpoint of their own national and cultural identity.

O.EFL 5.2 Draw on this established propensity for curiosity and tolerance towards different cultures to comprehend the role of diversity in building an intercultural and multinational society.

O.EFL 5.3 Access greater flexibility of mind, creativity, enhanced linguistic intelligence, and critical thinking skills through an appreciation of linguistic differences.  Enjoy an enriched perspective of their own L1 and of language use for communication and learning.

O.EFL 5.4 Deploy a range of learning strategies, thereby increasing disposition and ability to independently access further (language) learning and practice opportunities.  Respect themselves and others within the communication process, cultivating habits of honesty and integrity into responsible academic behavior.

O.EFL 5.5 Directly access the main points and important details of up-to-date English language texts, such as those published on the web, for professional or general investigation, through the efficient use of ICT and reference tools where required.

O.EFL 5.6 Through selected media, participate in reasonably extended spoken or written dialogue with peers from different L1 backgrounds on work, study, or general topics of common interest, expressing ideas and opinions effectively and appropriately. 
O.EFL 5.7 Interact quite clearly, confidently, and appropriately in a range of formal and informal social situations with a limited but effective command of the spoken language (CEFR B1 level).

	O.EFL 3.2 Assess and appreciate English as an international language, as well as the skills and sub skills that contribute to communicative and pragmatic competence.

O.EFL3.3 Independently read level-appropriate texts in English for pure enjoyment/entertainment and to access information.

O.EFL 3.5 Use print and digital tools and resources to investigate real-world issues, answer questions or solve problems.

O.EFL 3.6   Read and write short descriptive and informative texts related to personal information or familiar topics and use them as a means of communication and written expression of thought.

O.EFL 3.8 Demonstrate an ability to interact with written and spoken texts, in order to explore creative writing as an outlet to personal expression and intercultural competence	 

	4.	   TRANSVERSAL AXES :  
	Justice,  Innovation, Solidarity, Service, Faith,  	   

	5.             DEVELOPMENT  OF  PLANNING UNITS*	   

	N.º
	Name of  the Unit
	Specific	objectives of the   Planning Unit.
	Skills and
performance   criteria
	Contents
	Methodology orientation
	Evaluation Criteria and	   Indicators
	Time   in   weeks

	1.
		  


Beastly tales

	

	O.EFL 3.2 Assess and appreciate English as an international language, as well as the skills and subskills that contribute to communicative and pragmatic competence.
O.EFL 3.3 Independently read level-appropriate texts in English for pure enjoyment/entertainment and to access information.
O.EFL 3.5 Use print and digital tools and resources to investigate real-world issues, answer questions or solve problems.
O.EFL 3.6 Read and write short descriptive and informative texts related to personal information or familiar topics and use them as a means of communication and written expression of thought.





















	EFL 3.2.10. Sustain a conversational exchange on a familiar, everyday subject when carrying out a collaborative/paired learning activity in which there are specific instructions for a task.
EFL 3.2.12Ask and answer questions and exchange information on familiar topics in predictable everyday situations. (Example: ask for directions, give directions, express a personal opinion, etc.)
EFL 3.3.9. Identify and use reading strategies to make text more comprehensible and meaningful. (Example: skimming, scanning, previewing, predicting, reading for main ideas and details, etc.)
EFL 3.4.5. Write a questionnaire or survey for friends, family or classmates using WH- questions in order to identify things in common and preferences.
.
	Vocabulary: Theater: act, actor, audition, part (in a play), play (n). Myths and legends: beast, breathe, claws, eagle, feathers, fur, hero, horn, legend, myth, nest, scales. Mythicals beasts: centaur, dragon, griffin, harpy (harpies), mermaid, minataur, phoenix, siren, unicorn.
Grammar: Plans, intentions, and predictions: going to. Describing creatures: it has the body of a lizard, They have feathers, They live in nests. Joining clauses with who, where, that: Icarus, the boy who flew too near the Sun. The nests where griffins live are made of gold. A dragon is a beast that has scales and big claws. 
Phonics: Consonant sounds: voiced and unvoiced "th" (weather, theater)

	These performance criteria could be evaluated by:  
*Listen and put a check next to the vocabulary words related to technology. Listen again and write down which character said the given statements. Read and choose the right words.
*Read about an annual internet magazine competition and answer the questions.
*Listen and check the box that corresponds to what is heard.
*Read a paragraph about texting. Look at cell phone messages and answer the questions. Write three messages for friends to answer.
*Read Kid's Box Ezine about technology. Listen to words related to technology and repeat them, match them with the correct pictures. Read again and correct the sentences. 
*Read the lyrics of a song about technology and complete it with the correct vocabulary words from the box. Listen and check. Sing the song. Invent another verse. 
*Read a text about a techno box. Complete the spaces with the vocabulary from the box. Imagine another invention and write about it.  
*Practice pronunciation.
*Speaking. Make questions, ask and answer them. Write a report based on the result.  mentioned, then leading a discussion in small groups.
- Sharing a cross-cultural experience (such as traveling, trying a new food, meeting someone from another country) in pairs or as a class.
- Reading a story about another culture and responding to the main ideas with a short opinion.
- Watching a video or reading a text about different cultural practices and talking about similarities and differences in small groups.

	CE.EFL.3.3. Interact with others using a variety of both verbal and nonverbal communication features and express likes and dislikes while giving recommendations in basic yet effective terms.
*I.EFL.3.3.1. Learners can employ a range of verbal and nonverbal communication features to express likes, dislikes, and can give recommendations in basic yet effective terms. (I.3, S.4)
CE.EFL.3.6. Listening for Meaning: Demonstrate an understanding of the main idea, speaker and situation in spoken texts set in familiar everyday contexts without having to decode every word.
*I.EFL.3.6.1. Learners can grasp the main idea of spoken texts set in familiar everyday contexts and infer changes in the topic of discussion as well as who is speaking and what the situation is, without having to decode every word. (I.3, I.4)
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	2.
	Tomorrow's world 
	O.EFL 3.2 Assess and appreciate English as an international language, as well as the skills and subskills that contribute to communicative and pragmatic competence.
O.EFL 3.5 Use print and digital tools and resources to investigate real-world issues, answer questions or solve problems.
O.EFL 3.6 Read and write short descriptive and informative texts related to personal information or familiar topics and use them as a means of communication and written expression of thought.
O.EFL 3.8 Demonstrate an ability to interact with written and spoken texts, in order to explore creative writing as an outlet to personal expression and intercultural competence

	   
	EFL 3.1.3. Exchange basic personal preferences with peers in order to express likes and dislikes.
EFL 3.2.1. Infer who is speaking and what the situation is when listening to short simple texts, especially when accompanied by pictures or other visual aids, or sound effects. (Example: 
shopkeeper speaking to a customer who is buying some fruit.)
EFL 3.2.2. Be comfortable taking meaning from spoken texts containing words or sections which are not understood. Be aware that understanding spoken texts does not require decoding every single word.  
EFL 3.3.1. Understand most of the details of the content of a short simple text (online or print).
EFL 3.3.10. Follow short instructions illus-trated through step-by-step visuals in sim-ple experiments and projects. (Example: simple science experiments, instructions for an art project, etc.)
EFL 3.4.2. Write a short simple paragraph to describe yourself or other people, animals, places and things, with limited support. (Example: by answering questions or using key words)

	Vocabulary: Transport: carry (passengers), catch, get lost, pick up, transport (n), travel by (airbus, etc.) Space travel: air, astronaut, businessman, Earth, engineer, flight, float, Moon, rocket, space, tourist, weigh.
Grammar: Predictions: will. Connectors: after that, because, before, then, when. 
Phonics: Contractions: 'll, 'm,'re,'s,n't.
	   
	These performance criteria could be evaluated by:   
*Listen and check transport words. Listen again and correct the sentences. Read and order the words to form sentences.
*Read and say the transport word represented in each picture. Listen and check. Sing the song.
*Read a text about the future and answer questions.
*Read each question about predictions of 2050 and say yes or no. Work in pairs, talk about what life will be like in 2050. Imagine it is 2050. Write about bedroom.
*Read Kid's box Enzine about space travel and discuss which would be a good destination. Listen to vocabulary related to the text and repeat it. Match the words with the correct pictures. Read again and answer the comprehension questions.
*Listen and write down the dictation words. Look at pictures. Complete sentences using the words from the dictation. 
*Listen and answer what does the man's store sell? Listen again and write down the information that is required.
*Look at the cues and write down questions with will. Ask and answer questions.
*Practice pronunciation
*Listen to sentences about facts or predictions and say now or the future. 
*Speaking. Use the cues to form questions about the year 2050. Ask and answer.
*Write about the future.
*Read and listen to a story of Diggory Bones. Answer comprehension questions.
CLIL: Science-The solar system. Read about the solar system and match the titles with the paragraphs. Answer questions. 
*Listen to information about planets and complete a chart. Ask and answer. Check answers. Write quiz questions for a class planet quiz
Project: Make a solar system mobile by following instructions. 
Review units 1 and 2. Read a text about the Moon, choose the right words and write them on the lines. Listen, color, draw, and write.  *Play the game. Go around a board, follow instructions.
Value: Living with technology pg 82 (Units 1 and 2). Read the questions in the flow chart. Choose yes or no. Talk to a friend about results. Answer questions about technology.
*Ecua CLIL: Literature: Myths and legends. Read , match the legends to the pictures and answer questions.  Choose the moral of each story. Choose one story. Copy and complete the story map. Invent a title. Answer the questions to invent a myth for each picture. Choose one of the pictures and write a myth.
	   
	CE.EFL.3.3. Interact with others using a variety of both verbal and nonverbal communication features and express likes and dislikes while giving recommendations in basic yet effective terms.
I.EFL.3.3.1. Learners can employ a range of verbal and nonverbal communication features to express likes, dislikes, and can give recommendations in basic yet effective terms. (I.3, S.4)
CE.EFL.3.6. Listening for Meaning: Demonstrate an understanding of the main idea, speaker and situation in spoken texts set in familiar everyday contexts without having to decode every word.
I.EFL.3.6.1. Learners can grasp the main idea of spoken texts set in familiar everyday contexts and infer changes in the topic of discussion as well as who is speaking and what the situation is, without having to decode every word. (I.3, I.4)
CE.EFL.3.11. Demonstrate comprehension of most of the details of a short simple online or print text and follow short instructions in simple experiments and projects if illustrated through step-by-step visuals.
*I.EFL.3.11.1. Learners can understand most details in a short simple online or print text and can follow short instructions in simple experiments and projects if step-by-step visuals are provided. (I.3, I.4)
CE.EFL.3.17. Produce a short simple paragraph to describe people, places, things and feelings in order to influence an audience and use linking words to write other narratives on familiar subjects.
*I.EFL.3.17.1. Learners can write short simple paragraphs to describe people, places, animals, things and feelings, with limited support, while demonstrating an ability to effectively influence an audience and to express everyday activities. (I.3, S.1)

	6

	3.  
	The great outdoors.
	O.EFL 3.2 Assess and appreciate English as an international language, as well as the skills and subskills that contribute to communicative and pragmatic competence.
O.EFL 3.5 Use print and digital tools and resources to investigate real-world issues, answer questions or solve problems.
O.EFL 3.6 Read and write short descriptive and informative texts related to personal information or familiar topics and use them as a means of communication and written expression of thought.
O.EFL 3.8 Demonstrate an ability to interact with written and spoken texts, in order to explore creative writing as an outlet to personal expression and intercultural competence

	EFL 3.2.6. Use other students’ contributions in class as models for their own. 
EFL 3.2.7. Identify the main idea of short, clear, simple messages and announcements  and understand sentences and frequently used expressions related to areas of immediate relevance.  (Example: follow verbal instructions for a game, ask for prices at a store, follow simple classroom instructions, describe places nearby, etc.)
EFL 3.3.3. Identify the meaning of specific content-based words and phrases, with the aid of visual support.
EFL 3.4.3. Write a variety of short simple text-types, commonly used in print and online, with appropriate language and layout. (Example: write a greeting on a birthday card, name and address on an envelope, a URL for a website, an email address, etc.)
EFL 3.5.3. Produce short, creative texts using ICT and/or other resources at home or at school in order to recreate familiar scenes and themes.


	Vocabulary: The country: adventure, break (an arm/ a leg), cave, fall over, hole, rock, waterfall, woods (place). Compass points: north, south, east, west. Exploration: backpack, camp (v), come back, expedition, explorer, journey, land (n), leave (v), sled, sleeping bag, tent, flashlight.
Grammar: Past progressive and simple past: I was climbing when I fell. Describing location: Old bridge is east of the mountains.
Phonics: Consonant sounds: "k" (coat, kick) and "g" (goat, big)

	These performance criteria could be evaluated by:   
*Listen and check country words. Listen again say yes or no. Read and choose the right words.
*Read a text and complete the spaces with phrases from the box. Listen and check. Sing the song. Say what happened next. Discuss. 
*Play a game. Write answers to teacher's questions. Fold the paper and pass it to another student. Unfold the paper and read the story. Write the story from the game. 
*Read Kid's box Enzine about  explorers and discuss which journey is the most exciting.
Listen to statements and identify which explorer it refers to. Listen and correct the sentences. 
*Read and match the statements to the pictures. 
*Look at a map. Read directions and say yes or no.
*Play a game. Describe where a place is for others to guess.
*Listen and answer questions about camping things and locations. 
*Write an adventure. Use the map and words from the box.
*Practice pronunciation
*Speaking. Write questions based on the chart. Ask and answer. Write a report based on the results. 
*Read and listen to a story of Diggory Bones. Answer comprehension questions.
CLIL: Art-Landscape painting. Talk in pairs about a picture. Read a text about landscape painting and fill in the blanks with words from the box. Read again and answer comprehension questions.
Look at landscape paintings and choose a favorite one. Listen and identify the picture described. Play the game. Ask yes or no questions to guess what picture was chosen.
Project: Draw a landscape picture by following instructions and write about it.
*Ecua CLIL: Natural science: Yasuní National Park. Read and match the pictures to the statements. Read and label the picture of the rain forest. Read and complete the paragraph with the words in the box. Read and say yes or no. Choose a layer and describe it. Write a poem about the Yasuni
 
	CE.EFL.3.7. Listening for Information: Follow and identify key information in short straightforward audio texts related to areas of immediate need or interest, provided vocabulary is familiar and visual support is present, and use these spoken contributions as models for their own.
*I.EFL.3.7.1. Learners can record and identify key information from a spoken message of immediate need or interest when the message contains frequently used expressions and visual support. (Example: rules for a game, classroom instructions, a dialogue in a scene from a cartoon or movie, etc.) Learners can use other classmate’s contributions in class as models for their own. (I.2, I.3)
CE.EFL.3.13. Show an ability to identify the meaning of specific content-based words and phrases, with the aid of visual support, and use charts/mind maps to distinguish between fact/opinion and relevant/irrelevant information in informational texts. 
*I.EFL.3.13.1. Learners can determine the meaning of specific content-based words and phrases when accompanied by visual support and distinguish between fact and opinion and relevant and irrelevant information in informational texts through the use of mind maps and charts. (I.2, I.3)
CE.EFL.3.18. Write a variety of short simple familiar text-types – online or in print – using appropriate language, layout and linking words.
*I.EFL.3.18.1. Learners can write short simple text-types and narratives, online and in print, using appropriate language, layout and linking words. (I.3, J.2)
CE.EFL.3.23.  Create short, original texts using a range of resources and other media, including ICT, in order to recreate familiar scenes and themes.
*I.EFL.3.23.1. Learners can create and produce short texts using ICT and/or other resources at home or at school in order to recreate familiar scenes and themes. (I.1, I.3)

	6

	4.   
		
 Food, glorious food!
		   
O.EFL 3.2 Assess and appreciate English as an international language, as well as the skills and subskills that contribute to communicative and pragmatic competence.
O.EFL 3.5 Use print and digital tools and resources to investigate real-world issues, answer questions or solve problems.
O.EFL 3.6 Read and write short descriptive and informative texts related to personal information or familiar topics and use them as a means of communication and written expression of thought.
O.EFL 3.8 Demonstrate an ability to interact with written and spoken texts, in order to explore creative writing as an outlet to personal expression and intercultural competence

	EFL 3.1.2. Recognize ways to relate responsibly to one’s surroundings at home and at school by exhibiting responsible behaviors towards the environment. 
(Example: chores at home, recycling, etc.)
EFL 3.1.7. Demonstrate appropriate classroom behaviors by participating in small group or whole class discussions. (Example: being courteous, respecting the person and property of others, etc.)
EFL 3.2.13. Respond to simple questions in quite a short time and initiate basic interaction spontaneously when there are opportunities to speak. Speech is produced a little less slowly and hesitantly.
EFL 3.3.2. Show understanding of some basic details in short simple cross-curricular texts by matching, labeling and answering simple questions.
EFL 3.5.3. Produce short, creative texts using ICT and/or other resources at home or at school in order to recreate familiar scenes and themes.

	Vocabulary: Food: Butter, candy, chopsticks, coffee, cookie, dish (part of a meal) fruit, hot dog, jelly, pan, peanuts, peas, popcorn, recipe, sauce, snack, sushi, vegetables.
Grammar: Count and non-count nouns: We don't have enough eggs. We have too many apples. We have too much sugar. 
Phonics: Pronouncing the letters "gh": nights, laugh, cough.

	These performance criteria could be evaluated by:   
*Listen and check the food words. Listen again and identify who said the given statements. Read and order the words to form sentences. 
*Listen and check the boxes of the pictures that relate to the listening.
*look at the pictures and correct the sentences. 
*Ask a friend ten questions. Use the words in the box to form the questions. Write answers.
*Talk with a friend about eating habits. Tell the rest of the class. 
*Read Kid's box Enzine about food and discuss which food doesn't have sugar. Listen and repeat words from the text, match them to the correct pictures. Read statements about the text and say yes or no. 
*Read the lyrics of a song about food. Order the pictures. Listen and sing the song.
*Write four sentences using phrases form the boxes. Play food bingo.
*Read a text about Katy, choose the correct word from the list. Invent a story about food. Give words for a friend to choose. 
*Practice pronunciation
*Speaking. Ask questions about food preferences. Copy a chart and write answers.
*Read and listen to a story of Diggory Bones. Answer comprehension questions.
CLIL:Science-Micro-organisms. Read and match words with pictures. Choose the best title for the text. Read again and choose the right answer.Read a text about milk, yogurt and cheese and complete the spaces with the correct words from the box. Read again and answer.
Project: Make soft cheese by following instructions. 
Review units 3 and 4. Listen and draw lines to match the characters to the pictures. Ask and answer questions.
*Play the game. Go around a board. Make sentences with the words.
Value: Be safe at home 83 ( units 3 and 4) . Look at a picture and identify what is wrong. Talk with a friend. Listen and check ideas. Ask and answer questions about home safety.  
*Ecua CLIL: SafetyStreet:  food in Ecuador. Look at the pictures of food and answer the questions. Read and check. Look at the pictures of the vendors and say “yes” or “no. Read and complete the paragraph with words from the box. Act out a role play.

	CE.EFL.3.3. Interact with others using a variety of both verbal and nonverbal communication features and express likes and dislikes while giving recommendations in basic yet effective terms.
*I.EFL.3.3.1. Learners can employ a range of verbal and nonverbal communication features to express likes and dislikes and can give recommendations in basic yet effective terms. (I.3, S.4)
CE.EFL.3.11. Demonstrate comprehension of most of the details of a short simple online or print text and follow short instructions in simple experiments and projects if illustrated through step-by-step visuals.
*I.EFL.3.11.1. Learners can understand most details in a short simple online or print text and can follow short instructions in simple experiments and projects if step-by-step visuals are provided. (I.3, I.4)
CE.EFL.3.15. Make and support inferences from evidence in a text with reference to features of written English and apply other learning strategies to examine and interpret a variety of written materials. 
*I.EFL.3.15.1. Learners can make and support inferences using evidence from texts and features of written English (e.g., vocabulary, format, sequence, etc.) and apply other learning strategies in order to examine and interpret a variety of written materials. (I.2, J.3)
CE.EFL.3.16. Create a simple learning resource in order to record and practice new words and demonstrate knowledge of their meanings. 
*I.EFL.3.16.1. Learners can make a simple learning resource in order to record and practice new words. (Example: a picture dictionary, a word list, a set of flashcards, etc.) (I.1, J.4)
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	5.   
	
Under the ocean	   
		   
O.EFL 3.2 Assess and appreciate English as an international language, as well as the skills and subskills that contribute to communicative and pragmatic competence.
O.EFL 3.3 Independently read level-appropriate texts in English for pure enjoyment/entertainment and to access information.
O.EFL 3.5 Use print and digital tools and resources to investigate real-world issues, answer questions or solve problems.
O.EFL 3.6 Read and write short descriptive and informative texts related to personal information or familiar topics and use them as a means of communication and written expression of thought.
O.EFL 3.8 Demonstrate an ability to interact with written and spoken texts, in order to explore creative writing as an outlet to personal expression and intercultural competence

	EFL 3.1.3. Exchange basic personal preferences with peers in order to express likes and dislikes.
EFL 3.3.1. Understand most of the details of the content of a short simple text (online or print).
EFL 3.3.10. Follow short instructions illus-trated through step-by-step visuals in sim-ple experiments and projects. (Example: simple science experiments, instructions for an art project, etc.)
EFL 3.3.8. Make and support inferences from evidence in a text with reference to features of written English. (Example: vocabulary, facts, format, sequence, relevance of ideas, etc.)
EFL 3.4.1. Make a simple learning resource in order to record and practice new words. 
(Example: a picture dictionary, a word list, set of flashcards, etc.)


		
Vocabulary: Seas and oceans: claw, coral, crab, jellyfish, lobster, mammal, octapus, reef, rescue, seal, shell, squid, turtle. 
 Grammar: Present perfect with for, since and still: The whale has been here for three hous. I've lived here since 2008. We still have not chosen a project. 
 Phonics: Stressed syllables: bottle, today. 
   
	These performance criteria could be evaluated by:   
*Listen and check ocean words. Listen again and .  Read and  answer the questions. Read and match the two halves of the sentences.
*Read the song about the beach. Look at the pictures and and check the things the boy has done. Listen and sing the song. Ask and answer questions about the songs. 
*Look at Michael's lifeline. Make ten sentences about his life, five with since and five with for.
*Draw and write about lifeline Talk about it with a friend.
*Read Kid's box Enzine about sea animals and discuss which is the smallest animal in the pictures. Listen to the words, repeat them and match them to the correct pictures.
*Correct sentences with the present perfect, for and since.
*Listen and match each person to their favorite thing at the aquarium.
*Read the text about the coral reefs and write the missing words.
*Play the game. Whisper sentences for the last person to write it on a piece of paper. 
*Speaking. Ask and answer questions from a questionnaire. Write eight more questions for a friend to answer.
*Read and listen to a story of Diggory Bones. Answer comprehension questions.
CLIL: Science-Food chains. Read a text about food chains and answer the questions. 
Find vocabulary words that match with the given meanings. Listen and complete an ocean food web. Make food chains from web.
Project: Make a food web poster by following instructions. Write a fact sheet.
*Ecua CLIL: Natural science: Humpback whales. Read and identify which picture shows a humpback whale. Guess the answers to questions about whales. Read, check and answer the questions. Listen to a whale song and discuss. 

	CE.EFL.3.3. Interact with others using a variety of both verbal and nonverbal communication features and express likes and dislikes while giving recommendations in basic yet effective terms.
*I.EFL.3.3.1. Learners can employ a range of verbal and nonverbal communication features to express likes and dislikes and can give recommendations in basic yet effective terms. (I.3, S.4)
CE.EFL.3.11. Demonstrate comprehension of most of the details of a short simple online or print text and follow short instructions in simple experiments and projects if illustrated through step-by-step visuals.
*I.EFL.3.11.1. Learners can understand most details in a short simple online or print text and can follow short instructions in simple experiments and projects if step-by-step visuals are provided. (I.3, I.4)
CE.EFL.3.15. Make and support inferences from evidence in a text with reference to features of written English and apply other learning strategies to examine and interpret a variety of written materials. 
*I.EFL.3.15.1. Learners can make and support inferences using evidence from texts and features of written English (e.g., vocabulary, format, sequence, etc.) and apply other learning strategies in order to examine and interpret a variety of written materials. (I.2, J.3)
CE.EFL.3.16. Create a simple learning resource in order to record and practice new words and demonstrate knowledge of their meanings. 
*I.EFL.3.16.1. Learners can make a simple learning resource in order to record and practice new words. (Example: a picture dictionary, a word list, a set of flashcards, etc.) (I.1, J.4)
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	6.
	Free time
	O.EFL 3.2 Assess and appreciate English as an international language, as well as the skills and subskills that contribute to communicative and pragmatic competence.
O.EFL 3.3 Independently read level-appropriate texts in English for pure enjoyment/entertainment and to access information.
O.EFL 3.6 Read and write short descriptive and informative texts related to personal information or familiar topics and use them as a means of communication and written expression of thought.
O.EFL 3.8 Demonstrate an ability to interact with written and spoken texts, in order to explore creative writing as an outlet to personal expression and intercultural competence

	EFL 3.1.2. Recognize ways to relate responsibly to one’s surroundings at home and at school by exhibiting responsible behaviors towards the environment. 
(Example: chores at home, recycling, etc.)
EFL 3.3.1. Infer who is speaking and what the situation is when listening to short simple texts, especially when accompanied by pictures or other visual aids, or sound effects. (Example: shopkeeper speaking to a customer who is buying some fruit.)
EFL 3.2.2. Be comfortable taking meaning from spoken texts containing words or sections which are not understood. Be aware that understanding spoken texts does not require decoding every single word.  
EFL 3.3.5. Understand most changes in the topic of discussion if people speak slowly.
EFL 3.3.3. Identify the meaning of specific content-based words and phrases, with the aid of visual support.
EFL 3.4.6. Write a simple narrative with linking words on familiar subjects in order to express everyday activities. (Example: free time, descriptions, what happened last weekend, etc.)

	Vocabulary: Free time and hobbies: beatbox, bike trail, board game, chess, fahion design, do tricks, drum, free running, mountain bike, play an instrument, sew, skateboard.
 Grammar: Quantifiers: some, any, no, every, someone, anyone, no one, everyone, something, anything, nothing, everything, somewhere, anywhere, nowhere, everywhere.
Phonics: Short vowel sound: "u" (fun, cousing, London)

	These performance criteria could be evaluated by:   
*Listen and check words related to free time. Listen again and correct the sentences. Read and choose the right words.
*Read an email for Robert and complete it with the words from the box.
*Listen and write the answers.
*Play the game. Guess the place, person or thing by asking yes no questions.
*Ask and answer questions from the chart.
*Read Kid's box Enzine about hobbies and discuss which can be indoor hobbies. Listen to the vocabulary words from the text and repeat them. Match them to the correct pictures. Read the phrases and find the things in the text.
*Read the lyrics about free time and complete the spaces with the words from the box. Listen and check. Sing the song. 
*Invent another verse. Use the words in the box and other ideas.
*Read definitions and match them to hobbies. Write definitions for friends to guess.
*Practice pronunciation
*Ask and answer questions from the questionnaire. Write about hobbies.
*Read and listen to a story of Diggory Bones. Answer comprehension questions.
CLIL: Music-Popular music. Read about music. Listen and mention which is the best piece. Listen to statements about the text and say yes or no. Listen and number the kids of music. Read about singers and complete the spaces with words from the box. Listen to beat box rhythms, clap and tap.
Project: Make a musical bottle by following instructions.
Review units 5 and 6. Read a letter and write the missing words. Look at the pictures and tell a story. 
 *Play the game. Go around a board; make correct sentences using the present perfect.
Value: Harmony at home pg 84 (Units 5 and 6). Read David's reports and answer the questions. Listen and match the statements to the characters.
*Ecua CLIL: Music: Pasillos in Ecuador. Listen and answer questions. Read about pasillos and answer questions.  Read about ecuadorian singers and match the events to the dates. Write a pasillo.
	CE.EFL.3.2. Recognize and exhibit responsible behaviors at home, at school and towards the environment.
*I.EFL.3.2.1. Learners can say ways to take care of the environment and one’s surroundings. Learners can identify and exhibit socially responsible behaviors at home, at school and towards the environment. (J.3, S.1)
CE.EFL.3.6. Listening for Meaning: Demonstrate an understanding of the main idea, speaker and situation in spoken texts set in familiar everyday contexts without having to decode every word.
*I.EFL.3.6.1. Learners can grasp the main idea of spoken texts set in familiar everyday contexts and infer changes in the topic of discussion as well as who is speaking and what the situation is, without having to decode every word. (I.3, I.4)
CE.EFL.3.13. Show an ability to identify the meaning of specific content-based words and phrases, with the aid of visual support, and use charts/mind maps to distinguish between fact/opinion and relevant/irrelevant information in informational texts. 
*I.EFL.3.13.1. Learners can determine the meaning of specific content-based words and phrases when accompanied by visual support and distinguish between fact and opinion and relevant and irrelevant information in informational texts through the use of mind maps and charts. (I.2, I.3)
CE.EFL.3.18. Write a variety of short simple familiar text-types – online or in print – using appropriate language, layout and linking words.
*I.EFL.3.18.1. Learners can write short simple text-types and narratives, online and in print, using appropriate language, layout and linking words. (I.3, J.2)
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*Kid's Box 6. Lucy Frino and Melanie Williams with Caroline Nixon and Michael Tomlinson (2015). Teacher's Book. Cambridge University Press.
*Kid's Box 6. Lucy Frino and Melanie Williams with Caroline Nixon and Michael Tomlinson (2015). Workbook. Cambridge University Press.
*Kid's Box for Ecuador 6. Caroline Nixon and Michael Tomlison (2016). Student's Book for Ecuador. Cambridge University Press. Ecuadorian CLIL content by Katy Cory-Wright and Jill Hadfield.
RESOURCES: Kid's Box for Ecuador Student's Book 6, Interactive DVD-ROM, Workbook, Teacher`s book, flashcards, Teacher`s resource book with online audio.
MATERIALS: Flashcards, reinforcement worksheets, photocopiable activities, extension worksheets, sentence cards, thin cardboard, poster putty, scissors, colored pencils, glue, CD with different types of music, tape recorder, materials for making instruments, and three rolled up newspapers. 
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	UNIDAD EDUCATIVA PARTICULAR  LA SALLE-CONOCOTO                                                                                                            
“A call, many voices”
	AÑO LECTIVO
2016 - 2017

	ANNUAL CURRICULUM PLAN	   

	1.              INFORMATION DATA:	   

	Area:	   
	English 
	Subject:	   
	English as a Foreign Language 	       

	Teachers:	   
		Lic. María del Pilar Silva D.   

	Grade /  course	   
	8th of Basic 	   	   
	Education level
	Superior Basic 	 

	2.	   TIME	   

	Weekly course load
	No. of  working weeks
	Learning evaluation and unexpected issues
	Total class weeks
	Total periods

		   15
		  40
		   8
	32	  
		 480  

	3.	   GENERAL OBJECTIVES	   

	Objectives of the  Area
	Objectives  of the grade/course	   

	OG.EFL 1 Encounter socio-cultural aspects of their own and other countries in a thoughtful and inquisitive manner, maturely, and openly experiencing other cultures and languages from the secure standpoint of their own national and cultural identity.
OG.EFL 2 Draw on this established propensity for curiosity and tolerance towards different cultures to comprehend the role of diversity in building an intercultural and multinational society.
OG.EFL 3 Access greater ﬂexibility of mind, creativity, enhanced linguistic intelligence, and critical thinking skills through an appreciation of linguistic differences. Enjoy an enriched perspective of their own L1 and of language use for communication and learning.
OG.EFL 4 Deploy a range of learning strategies, thereby increasing disposition and ability to independently access further (language) learning and practice opportunities. Respect themselves and others within the communication process, cultivating habits of honesty and integrity into responsible academic behavior.                                      
OG.EFL 5 Directly access the main points and important details of up-todate English language texts, such as those published on the web, for professional or general investigation, through the efficient use of ICT and reference tools where required.
OG.EFL 6   Through selected media, participate in reasonably extended spoken or written dialogue with peers from different L1 backgrounds on work, study, or general topics of common interest, expressing ideas and opinions effectively and appropriately.
OG.EFL 7   Interact quite clearly, conﬁdently, and appropriately in a range of formal and informal social situations with a limited but effective command of the spoken language (CEFR B1 level).
	O.EFL 4.1 Identify the main ideas, some details and inferences of written texts, in order to produce level-appropriate critical analysis of familiar subjects and contexts.
O.EFL 4.2 Appreciate and value English as an international language and a medium to interact globally.
O.EFL 4.3 Independently read A2.1 level text in English as a source of entertainment and interpersonal and intrapersonal interaction.
O.EFL 4.6 Write short descriptive and informative texts related to personal information or familiar topics and use them as a means of communication and written expression of thought.
O.EFL 4.9 Create a sense of awareness in terms of accuracy when learners interact in English using high-frequency and level-appropriate expressions in order to reach an effective command of spoken language.

	4.	   TRANSVERSAL AXES :  
	Unit 6: CLIL Mountains of Rice (Geography)
Unit 7: CLIL Reptiles (Science)
Unit 10: CLIL Say it with Art (Language through the arts)

	5.             DEVELOPMENT  OF  PLANNING UNITS*	   

	N.º
	Name of  the Unit
	Specific	objectives of the   Planning Unit.
	Skills and
performance   criteria
	Contents
	Methodology orientation
	Evaluation Criteria and	   Indicators
	Time   in   weeks

	6.
	Time to eat
	EFL 4.1 Identify the main ideas, some details and inferences of written texts, in order to produce level-appropriate critical analysis of familiar subjects and contexts.
O.EFL 4.3 Independently read A2.1 level text in English as a source of entertainment and interpersonal and intrapersonal interaction.
O.EFL 4.7 Use spoken and written literary text in English such as poems, short stories, comic strips, short magazine articles and oral interviews on familiar subjects in order to inspire oral and written production at an A2.1 level.
O.EFL 4.9 Create a sense of awareness in terms of accuracy when learners interact in English using high-frequency and level-appropriate expressions in order to reach an effective command of spoken language.   
	Sustain a conversational exchange on a familiar subject, when carrying out a collaborative/paired learning activity in which there are specific instructions for a task. REF. EFL 4.2.10
EFL 4.2.14. Ask and answer straightforward follow-up questions within familiar contexts, such as school and family life, provided there are opportunities to ask for clarification, reformulation or repetition of key points. (EGB9)
Initiate, maintain and end a conversation to satisfy basic needs. REF. EFL 4.2.16
EFL 4.3.1. Understand main point’s in short simple texts on familiar subjects. (Example: news about sports or famous people, descriptions, etc.) (EGB9)
Find specific predictable information in short, simple texts in a range of age- and level-appropriate topics. (Example: news articles, memoirs and personal accounts, and emails, etc.) REF. EFL 4.3.3
EFL 4.4.7. Use the process of prewriting, drafting, revising, peer editing and proofreading (i.e., “the writing process”) to produce well-constructed informational texts. (EGB9)
EFL 4.4.8. Convey and organize information using facts and details in order to illustrate diverse patterns and structures in writing. (Example: cause and effect, problem and solution, general-to-specific presentation, etc.) (EGB9)
Locate and identify selected literary elements in texts and relate those elements to learners’ own experiences. (Example: setting, character, theme, point of view, imagery, foreshadowing, etc.) REF: EFL 4.5.7	
Present personal responses to an interpretation of published literary works and the works of peers, referring to features of the text. (Example: text structure, ideas, vocabulary, etc.) REF. EFL 4.5.2.
	Vocabulary: Food; more food and meals.
Grammar: a/an; some and any with countable and uncountable nouns; there is /are with much, many and lot of.
Listening: A conversation about after-school snacks. 
Reading: Art You Can Eat; Let's Celebrate!; Chino Meets Latino.
Conversation: Ordering Food.
Writing: Eva's special dinner.   
	• Write the words next to the correct food picture
• Listen, check and repeat the previous vocabulary
• Put the food from exercise 1 in the correct category between food from animals/food from plants 
• Work with a partner. Ask if your partner likes the food inn Exercise 1. Answer with more information.
• Join another pair. Tell them about the food your partner likes and doesn’t like. 
• Look at the lunch boxes photos. What do you see?
• Read and listen to the article “What’s for lunch. Art you can eat”.  What photo shows Kazuyo’s bento box?
• Read the article, “What’s for lunch? Art you can eat”, one more time and answer the question.
• Work with a partner. Are your lunches like the one that Kazuyo’s explained in the article? How are they the same or different?
• Complete the chart adding a/an, some/any with countable and uncountable nouns.
• Circle the correct answers using countable and uncountable nouns.
• Complete the paragraphs with a, an, some, or any. Match the paragraphs with the grocery baskets.
• You are at a supermarket. Choose five food items for your shopping basket and draw them.
• Do you eat food after school? What do you eat?
• Listen to Lucia and Ethan. What do they talk about?  Who joins the conversation at the end?
• Listen again. Do they eat or drink these things? Fill in the chart with Yes or No.
• Match the words with the food pictures. Then listen and check your answers.
• Match the meals with their definition.
• Work with a partner. What do you usually eat fir each meal? Use the words from exercise 4 and your own ideas. 
• Complete the chart with there is, are with much, many, and a lot of. 
• Complete the questions and an answer with the correct form of these is/are. 
• Complete the questions with how much or how many. Then look at the tray food picture and write answers with a lot of, much or many. 
• Work with a partner and talk about meals you like, Ask and answer questions about ingredients in it. 
• Join another pair. Tell the pair about your partner’s meal. 
Conversation
• Watch or listen to the teenagers. Circle the food they talk about from the list below.
• Work with a partner and talk about What do you usually have for lunch?
• Listen to Kevin ordering food or at a cafe and complete the conversation. Check the useful language chart for help.
• Practice a conversation with a partner.
• Repeat the conversation in Exercise 3, but change the words in purple using the information on the menu.
• Look at the photo of Eva, what is the celebration? Read the text to check.
• Read about Eva’s special dinner one more time and find examples for the categories in the Focus on Content box. 
• Find examples of each use of time connectors in Eva’s article. 
• Circle the correct time connectors.

Culture: Fusion food trucks
• Look at the photos, what is the truck for?
• Read and listen to “Chino meets Latino” article. What kind of food is there at Don Chow Tacos?
• Read the article again and answer the following questions.
• Work with a partner. Create a fusion food and tell your partner about it.
• Label de pictures with food and drink words.
• Complete the paragraph with the correct meals
• Complete the sentences with a, an, some or any
• Circle the correct answers.
• Complete the conversation using the following phrases.
	CE.EFL.4.10. Interaction – Interpersonal:  Participate effectively in familiar and predictable conversational exchanges by asking and answering follow-up questions provided there are opportunities to use repair strategies (e.g. asking for clarification) and sustain conversational exchanges in pairs to complete a task, satisfy a need or handle a simple transaction.  
CE.EFL.4.17. Show an ability to convey and organize information through the use of facts and details and by employing various stages of the writing process, while using a range of digital tools to promote and support collaboration, learning and productivity.
CE.EFL.4.19. Find and identify literary elements and techniques and relate those elements to the learner’s own experiences and to other works, including one’s peers, in order to present personal responses and interpretations.
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	7. 
	Animal World	   
	EFL 4.1 Identify the main ideas, some details and inferences of written texts, in order to produce level-appropriate critical analysis of familiar subjects and contexts.
O.EFL 4.2 Appreciate and value English as an international language and a medium to interact globally.
O.EFL 4.6 Write short descriptive and informative texts related to personal information or familiar topics and use them as a means of communication and written expression of thought.
	 Use sentences to describe aspects of personal background, immediate environment and matters of immediate need in simple terms using grammatical structures learnt in class (although there may be frequent errors with tenses, personal pronouns, prepositions, etc.). REF. EFL 4.2.2
Use new words which occur in conversations in the personal and educational domains, and make use of such terms and expressions wherever appropriate and necessary. REF. EFL 4.2.9
EFL 4.2.15. Deal with practical, everyday communication demands within familiar contexts, effectively and without undue effort. (Example: meeting people, extending and accepting invitations, exchanging information, giving reasons, asking and answering questions about routines and preferences, etc.) (EGB9)
EFL 4.3.1. Understand main point’s in short simple texts on familiar subjects. (Example: news about sports or famous people, descriptions, etc.) (EGB9)
Find specific predictable information in short, simple texts in a range of age- and level-appropriate topics. (Example: news articles, memoirs and personal accounts, and emails, etc.)REF. EFL 4.3.3
EFL 4.4.2. Make and use a simple print or digital learning resource to compare and contrast information in order to demonstrate understanding and command of a topic. (EGB9))
EFL 4.4.3. Critically evaluate information from references, including those found on the web, and recommend print and digital sources to other learners. (EGB9)
Engage in collaborative activities through a variety of student groupings to create and respond to literature texts. (Example: small groups, cooperative learning groups, literature circles, etc.). REF: EFL 4.5.9
Participate in creative thinking through brainstorming, working in groups, by showing the ability to accept a variety of ideas and capitalize on other people’s strengths. REF: EFL 4.5.11
	Vocabulary: Animals; action verbs.
Grammar: Present continuous; simple present vs. present continuous.
Listening: Conversations at a zoo. 
Reading: Animal Actions Quiz; All about Hippos; Huskies: The Inuit's Best Friend.
Conversation: Asking and giving directions. 
Writing: A description of an animal.   
	Look at the pictures of the mixed-up animals. Label each picture with two animals.
• Listen, check and repeat.
• Work with a partner. Fill the chart. Put the animals in Exercise 1 in the correct categories. Some animals can go in more than one category. 
• Create an animal like the one exercise 1. Draw a picture of it, and describe It to a partner.
• Describe your animal to the class.
• Look at the photos in the quiz. What animals do you see?
• Read and listen to the quiz. Do you know the answers? Circle your guesses. Use the clues to help you. 
• Listen and check your answers to the quiz.
• Work with a partner. What else do you know about the animals in the quiz? What do you know about other animal’ actions?
• Complete the chart using present continuous to talk about activities that are happening now.
• Complete the text with the present continuous forms of the verbs
• Write questions (Q) and answer (A) with the present continuous form of the verbs.
• Work with a partner. Act out an animal. Our partner guesses what you’re doing and then guesses the animal. Take turns.
• Do you go to the zoos? What are your favorite zoo animals? 
• Listen to people talking at the zoo. What animals are they looking at? Number the animals from 1 to 4. (There are two extra animals)
• Listen again. Are these sentences true (T) or false (F)?
• Look at the pictures. Which animals are doing these actions? Complete the sentence with the correct verbs. Then listen and check your answers.
• Work with a partner. What other animals do actions in exercise 4? 
• Complete the chart using the simple present and present continuous 
• Circle the correct answer
• Complete the ad with the simple present or present continuous form of the verbs
• Work with a partner. What are you doing right now? What do you usually do on Saturdays?
• Work with a partner. Talk about your favorite zoo animal. Your partner guesses the animal.
• Now pretend you are the zoo looking at your favorite animals. Describe their actions to your partner. Your partner draws them.
• Real talk: Listen to the teenagers. How many people like each kind of museum?
• Listen to Shelby asking for directions at a museum. Complete the conversation by using the useful language for asking directions. 
• Your turn: Repeat the previous conversation replacing the words in purple, use the following illustrations to build up your conversation.  
• Read the article “All about Hippos”. Identify the sentences that describe Sam. Now answer this question: What information should an animal description should include? 
• Look back at the “All about hippos” article and find examples of each use of adjectives in Sam’s description. 
• Unscramble the following words to make complete sentences. 
• Writing: Write a description of an animal. Do not forget to follow the writing process steps.
• Look at the article “Huskies” Where do the dogs live?  
• Read and listen to the article, answer the listed questions about the text. 
• Work with a partner: What other working animals do you know? How do they help people?
• Students will be evaluated on the content of this unit by completing a series of exercises.
• Complete CLIL Project: Chameleons
	CE.EFL.4.8. Production – Accuracy and Intelligibility:  Communicate needs and information clearly and in simple terms, using grammatical structures learned in class (although there may be frequent errors), effectively and without undue effort. Demonstrate an ability to make appropriate use of new words and expressions in social interactions.
CE.EFL.4.11. Demonstrate comprehension of main ideas and some details in short simple texts on familiar subjects, making use of contextual clues to identify relevant information in a text.
CE.EFL.4.16. Make use of simple learning resources, including those created by one’s self, in order to compare and contrast information, and choose appropriate resources according to the value, purpose and audience of each.
CE.EFL.4.22. Show the ability to work collaboratively and to participate effectively in a variety of student groupings by employing a wide range of creative thinking skills through the completion of activities such as playing games, brainstorming and problem solving.
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	8. 
	City Life
	O.EFL 4.1 Identify the main ideas, some details and inferences of written texts, in order to produce level-appropriate critical analysis of familiar subjects and contexts.
O.EFL 4.3 Independently read A2.1 level text in English as a source of entertainment and interpersonal and intrapersonal interaction.
O.EFL 4.7 Use spoken and written literary text in English such as poems, short stories, comic strips, short magazine articles and oral interviews on familiar subjects in order to inspire oral and written production at an A2.1 level.
O.EFL 4.9 Create a sense of awareness in terms of accuracy when learners interact in English using high-frequency and level-appropriate expressions in order to reach an effective command of spoken language.	   
	Compare and contrast oral traditions, myths, folktales and literature from Ecuador. REF. EFL 4.1.1
Display an understanding of the relationship between the practices and perspectives of different cultures. REF. EFL 4.1.3  
Follow main ideas in topics covered in other curricular subjects with the help of visual support. REF. EFL 4.2.1
Deduce the meanings of words from a context containing familiar elements. (Example: colloquial greetings, exclamations, etc.) REF. EFL 4.2.4 
EFL 4.2.5. Understand most changes in the topic of discussion if people speak slowly. (EGB9)
Follow main ideas in topics covered in other curricular subjects with the help of visual support, using vocabulary that have been studied in advance. REF. EFL 4.2.8
Apply learning strategies to examine and interpret written materials using prior knowledge, graphic organizers, context clues, and finding words in a dictionary. REF. EFL 4.3.6
Compare quality of written texts and visual presentations using different criteria and ICT tools related to the organization, subject area and purpose of a text. (Examples of text types: editorials, illustrations, charts, advertisements, etc.) REF. EFL 4.3.8
Engage in collaborative activities through a variety of student groupings to create and respond to literature texts. (Example: small groups, cooperative learning groups, literature circles, etc.). REF: EFL 4.5.9
Participate in creative thinking through brainstorming, working in groups, by showing the ability to accept a variety of ideas and capitalize on other people’s strengths. REF: EFL 4.5.11
		   Vocabulary: Places in town; transportation places and prepositions of place. 
Grammar: Simple past of be and there was/were; simple past statement with regular and irregular verbs; ago.
Listening: A report on a school trip.
Reading: Pompeii: The lost city; My trip to Puebla Getting Around in Hong Kong. 
Conversation: Sharing exciting news. 
Writing: An email about a place. 
	 • Match the pictures of places in town to the words listed.
• Listen, check and repeat the previous vocabulary.
• Listen at sounds at different places in town. Write the places from the previous exercise. 
• Work with a partner: Ask and answer questions about three places in town from the previous exercise. Take notes on your partner’s answers.
• Now join another pair and tell them about your partner answers.
• Read the article about the ancient town. Look at the pictures and answer the listed questions.
• Read the article again. Identify if these ideas are from Pompeii today or the past.
• Work with a partner and answer the listed questions.
• Complete the grammar chart (simple past of be and there was/were to describe things in the past)
• Correct the sentences. Rewrite them with the affirmative and negative forms of the verbs. 
• Write questions with the simple past of be. Then answer the questions with your own information.
• Speaking: Your lost city. Imagine that you and your partner are explorers, and you find a lost city like Pompeii. Be creative and prepare to tell the world about it!
• Going places. Where was your most interesting vacation? What was the city or town like?
• Listen to Leo talk to his class. What is he talking about?
• Listen again. Number the events in order.
• Vocabulary. Transportation places and prepositions of place. Match the words with the pictures. Then listed and check your answers.
• Match the sentences with the pictures. Then listen and check your answers.
• Work with a partner. Talk about transportation places in your city or town. Where are they?
• Complete the grammar chart (simple past statements to talk about past events and activities).
• Complete the sentences with the simple past forms of the verbs. Identify the ones that are regular from the irregular ones. Remember to use the correct conjugation. 
• Write sentences in the simple past with go.
• Work with a partner. Talk about an interesting trip you took in your town or in another town. Make sure to include the listed details. 
• Listen to the teenager and check the places they have visited from the list below.
• Listen to David telling Charlie about his weekend. Complete the conversation by using the phrases on the box.
• Look at the picture on Isabel email. What’s Puebla like? Read the email to check.
• Read the email one more time. Which paragraphs have detail information about Puebla.
• Now go back to the text and find examples of also and too in Isabel’s email. 
• Write sentences with the additional information. 
• Write and email about a place you have visited. Use the chart below to collect information for your text. 
• Compose an email of at least 80 words. Use your notes to create it. Make sure you check your draft by making sure your email answers the listed questions. 
• Focus on the graphics of the article. Think and guess what the article is about. 
• Now read the article. Check the ways David got to school yesterday.
• Read the article again. Are the sentences true or false?
• Work with a partner. And talk about how did you get to school yesterday?
• Students will be evaluated on the content of this unit by completing a series of exercises.
	CE.EFL.4.1. Compare and contrast oral traditions and literature from Ecuador and beyond in order to manifest an understanding of the relationship between cultural perspectives and practices and by sharing cross cultural experiences.
CE.EFL.4.6. Listening for Meaning: Understand and follow the main idea in spoken texts set in familiar everyday contexts, provided speech is clear and articulate, and deduce the meanings of unfamiliar words and phrases using context clues and/or prior knowledge.
CE.EFL.4.13. Apply learning strategies such as using prior knowledge and graphic organizers to interpret new information in a text, and assess this information according to the organization, subject area and purpose of the text, using different criteria, including ICT tools.
CE.EFL.4.22. Show the ability to work collaboratively and to participate effectively in a variety of student groupings by employing a wide range of creative thinking skills through the completion of activities such as playing games, brainstorming and problem solving.
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	9.  
	Fun & Games   
	O.EFL 4.1 Identify the main ideas, some details and inferences of written texts, in order to produce level-appropriate critical analysis of familiar subjects and contexts.
O.EFL 4.2 Appreciate and value English as an international language and a medium to interact globally.
O.EFL 4.6 Write short descriptive and informative texts related to personal information or familiar topics and use them as a means of communication and written expression of thought.	   
	Compare and contrast oral traditions, myths, folktales and literature from Ecuador. REF. EFL 4.1.1
Give short, basic descriptions of everyday activities and events within familiar contexts (Example: family, school, living conditions, personal belongings, etc.)REF. EFL 4.2.11
EFL 4.2.12. Describe habits, routines, past activities and experiences within the personal and educational domains. (EGB9)
Interact with reasonable ease in short conversations within familiar contexts, provided that speech is given clearly, slowly and directly. (Example: an interview, an information gap activity, etc.)REF. EFL 4.2.13
EFL 4.3.1. Understand main points in short simple texts on familiar subjects. (Example: news about sports or famous people, descriptions, etc.) (EGB9)
EFL 4.4.2. Make and use a simple print or digital learning resource to compare and contrast information in order to demonstrate understanding and command of a topic. (EGB9)

	Vocabulary: Sports and activities; clothes.
Grammar: Simple past yes-no questions and short answers; simple past Wh-questions.
Listening: A conversation about a skateboard competition. 
Reading: Sumo Giants; A teen Athlete; Ye Olde English Faire.
Conversation: Expressing interest.
Writing: A biography of an athlete. 
	 • Match the pictures of sports and activities to the words listed.
• Listen, check and repeat the previous vocabulary.
• Look again at the sports and activities in the previous exercise, and answer the questions listed below. 
• Work with a partner: Ask and answer questions about sports and activities from the previous exercise. Take notes on your partner’s answers.
• Now join another pair and tell them about your partner answers.
• Read the article again. Identify if these ideas are (T) true, or (F) false.
• Work with a partner and answer the listed questions.
• Complete the grammar chart (simple past yes/no questions to find out if events or activities happened in the past or not).
• Complete the conversation with the simple past form of the verbs. 
• Write questions with the simple past of be. Write yes/no questions.
• Speaking: Find two people in your class who can answer “yes” to each question. Complete the chart. 
• Going places. Do you like going to sports events? Which ones do you like going to?
• Listen to Leo talk to Vicky telling Joe about skateboarding competition. Was Vicky in the competition? Did she enjoy it?
• Listen again. Check the things that Vicky did.
• Vocabulary. Clothes. Match the words with the pictures. Then listed and check your answers.
• Work with a partner. What clothes do people wear for these sports and activities?
• Complete the grammar chart (simple past Wh-questions to ask about past events and activities).
• Correct the mistakes on the following sentences. 
• Complete the questions. Use the answers to help you. Then practice with a partner. 
• Work with a partner. Talk about Talk about interesting sports event or activity from the past. Ask and answer the questions. 
• Listen to the teenager and check the sports they talk about from the list below. 
• Listen to Rachel telling Max about a windsurfing trip. Complete the conversation by using the phrases on the box.
• Look at the picture on “A teen athlete” article. What sport does Mohammed Aman do? Read the biography to check.
• Read the biography one more time. What happened at these points in Mohammed’s life?
• Now go back to the text and find examples of each use of prepositions in Mohammed’s biography. 
• Complete the sentences with the correct preposition. 
• Write a Biography of an athlete. Make a time like to help you place details in order to collect information for your text. 
• Use your timeline to mention at least 5 events on your biography. 
• Focus on the graphics of the article. Think and guess what the article is about. 
• Now read the article. Number the ideas listed bellowed in the order they were happening based on the article.
• Read the article again. Answer the questions?
• Work with a partner. And talk about a traditional sport in your country. What do you know its history?
• Students will be evaluated on the content of this unit by completing a series of exercises.
	CE.EFL.4.1. Compare and contrast oral traditions and literature from Ecuador and beyond in order to manifest an understanding of the relationship between cultural perspectives and practices and by sharing cross cultural experiences.
CE.EFL.4.9. Production – Fluency:  Use simple language to describe, compare and make statements about familiar everyday topics such as objects, possessions and routines in structured situations and short conversations. Interaction is with reasonable ease, provided speech is given clearly, slowly and directly.
CE.EFL.4.11. Demonstrate comprehension of main ideas and some details in short simple texts on familiar subjects, making use of contextual clues to identify relevant information in a text.
CE.EFL.4.16. Make use of simple learning resources, including those created by one’s self, in order to compare and contrast information, and choose appropriate resources according to the value, purpose and audience of each.
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	10.   
		 Vacation here and there.  
	O.EFL 4.1 Identify the main ideas, some details and inferences of written texts, in order to produce level-appropriate critical analysis of familiar subjects and contexts.
O.EFL 4.3 Independently read A2.1 level text in English as a source of entertainment and interpersonal and intrapersonal interaction.
O.EFL 4.7 Use spoken and written literary text in English such as poems, short stories, comic strips, short magazine articles and oral interviews on familiar subjects in order to inspire oral and written production at an A2.1 level.
O.EFL 4.9 Create a sense of awareness in terms of accuracy when learners interact in English using high-frequency and level-appropriate expressions in order to reach an effective command of spoken language.
	Compare and contrast oral traditions, myths, folktales and literature from Ecuador. REF. EFL 4.1.1   
Display an understanding of the relationship between the practices and perspectives of different cultures. REF. EFL 4.1.3  
Follow and understand short, straightforward audio messages (or other age-appropriate audio-visual presentations) if delivered slowly and visuals provide contextual support. (Example: an intercom announcement at school, supported by facial expressions/gestures and appropriate intonation, etc.)REF. EFL 4.2.3  
EFL 4.2.6. Use other students’ contributions in class as models for their own. (EGB9)
EFL 4.3.1. Understand main point’s in short simple texts on familiar subjects. (Example: news about sports or famous people, descriptions, etc.) (EGB9)
Find specific predictable information in short, simple texts in a range of age- and level-appropriate topics. (Example: news articles, memoirs and personal accounts, and emails, etc.)REF. EFL 4.3.3
EFL 4.4.2. Make and use a simple print or digital learning resource to compare and contrast information in order to demonstrate understanding and command of a topic. (EGB9)
EFL 4.4.3. Critically evaluate information from references, including those found on the web, and recommend print and digital sources to other learners. (EGB9)
	Vocabulary: Weather, months, and seasons; landforms.
Grammar: be going to; superlative adjectives. 
Listening: A conversation about a trip to Ecuador.
Reading: Wish you were Here; My Trip to Brazil; Canada: Land of Surprises.
Conversation: Making suggestions. 
Writing: An email about a vacation.   
	• Match the pictures of the weather. Write sentences.
• Listen, check and repeat the previous vocabulary.
• Listen to Jessica talk about the seasons where she lives and complete the chart.  
• Work with a partner: What is the weather like on your city or town? Discuss your favorite month, season, and kin
• Look at the pictures. Where do you think these places are? 
• Read and listen to the postcards. Match the postcards to the pictures that represent them best. 
• Complete the grammar chart (Use be going to talk about future plans), then write questions and answers with be going to
• Correct the sentences. Rewrite them with the affirmative and negative forms of the verbs. 
• Write questions with the simple past of be. Then answer the questions with your own information.
• Speaking: Plan a vacation with your partner and then dare it with the classroom.
• Going places. Where was your most interesting vacation? What was the weather like?
• Listen to Veronica tells Liam about her vacation to Ecuador. Match the places to the weather. Later mark the sentences true or false. 
• Vocabulary. Landforms. Match the words with the pictures. Then listed and check your answers.
• Work with a partner. Talk about Landforms. Where are they? Which landforms can't you find in your country?
• Complete the grammar chart (use superlative adjectives to compare three or more things).
• Complete the paragraph with the superlative forms of the adjectives.  
• Write sentences about the mountains with the superlative forms of the adjectives.
• Work with a partner. A friend is coming to visit your country, what are the best landmarks to see? Discuss and make a list. 
• Listen to the teenager and check the places and activities they talk about. 
• Listen to Mia and Dan picking a vacation spot. Complete the conversation by using the phrases on the box.
• Look at the picture on Simon's email. Which things will he see in Brazil? Read the email to check.
• Read the email one more time. Which information did Simon include for each category in the Focus on content box?
• Write and email about a vacation. Make notes by using the list of questions below to organize your ideas. Check your writing. 
• Focus on the graphics of the article. Think and guess what the article is about. 
• Now read and listen to the article. Write the correct places or thing for each statement. 
• Work with a partner. What are some interesting facts about country?
• Students will be evaluated on the content of this unit by completing a series of exercises.
	 CE.EFL.4.1. Compare and contrast oral traditions and literature from Ecuador and beyond in order to manifest an understanding of the relationship between cultural perspectives and practices and by sharing cross cultural experiences.
CE.EFL.4.7. Listening for Information: Follow and identify some main ideas and details in short and straightforward spoken or audio texts set in familiar contexts, when delivered slowly and with visuals to provide contextual support. Use spoken contributions in class as models for one’s own speech.
CE.EFL.4.11. Demonstrate comprehension of main ideas and some details in short simple texts on familiar subjects, making use of contextual clues to identify relevant information in a text.
CE.EFL.4.16. Make use of simple learning resources, including those created by one’s self, in order to compare and contrast information, and choose appropriate resources according to the value, purpose and audience of each.
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	6.	   BIBLIOGRAPHY / WEBGRAPHY	   (Use APA VI edition norms.)
	7.	   OBSERVATIONS:

	RESOURCES: 
*Student book 1 with online workbook and online practice 1. 
*Teacher's edition practice 1. 
*Class audio CDs practice 1. 
*Video DVD practice 1. 
*Presentation Plus DVD-ROM starter.
BIBLIOGRAPHY:
*Goldstein, B., Jones, C., with O'Dell, K P. (2015). Uncover practice 1 Combo A Workbook With Online Resources. Cambridge: Cambridge Univ Press 
*Goldstein, B., Jones, C., with O'Dell, K P. (2015). Uncover Teacher's Edition practice 1. Cambridge: Cambridge Univ Press. 
MATERIALS: 
Computer, writing materials, CD player, DVD player.
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	UNIDAD EDUCATIVA PARTICULAR  LA SALLE-CONOCOTO                                                                                                            
“A call, many voices”
	AÑO LECTIVO
2016 - 2017

	ANNUAL CURRICULUM PLAN	   

	1.              INFORMATION DATA:	   

	Area:	   
	ENGLISH AS A FOREING LANGUAGE
	Subject:	   
	ENGLISH AS A FOREING LANGUAGE      EFL

	Teachers:	   
	LIC. ROCÍO PRADO

	Grade /  course	   
	NINETH
	Education level
	EDUCACIÓN GENERAL BASICA SUPERIOR	 

	2.	   TIME	   

	Weekly course load
	No. of  working weeks
	Learning evaluation and unexpected issues
	Total class weeks
	Total periods

	3 HOURS
	40
	8
	32
	96

	3.	   GENERAL OBJECTIVES	   

	Objectives of the  Area
	Objectives  of the grade/course	   

	OG.EFL 1  Encounter socio-cultural aspects of their own and other countries in a thoughtful and inquisitive manner, maturely, and openly experiencing other cultures and languages from the secure standpoint of their own national and cultural identity.
OG.EFL 2 Draw on this established propensity for curiosity and tolerance towards different cultures to comprehend the role of diversity in building an intercultural and multinational society.
OG.EFL 3 Access greater ﬂexibility of mind, creativity, enhanced linguistic intelligence, and critical thinking skills through an appreciation of linguistic differences. Enjoy an enriched perspective of their own L1 and of language use for communication and learning.
OG.EFL 4 Deploy a range of learning strategies, thereby increasing disposition and ability to independently access further (language) learning and practice opportunities. Respect themselves and others within the communication process, cultivating habits of honesty and integrity into responsible academic behavior.                                      
OG.EFL 5 Directly access the main points and important details of up-todate English language texts, such as those published on the web, for professional or general investigation, through the efficient use of ICT and reference tools where required.
OG.EFL 6   Through selected media, participate in reasonably extended spoken or written dialogue with peers from different L1 backgrounds on work, study, or general topics of common interest, expressing ideas and opinions effectively and appropriately.
OG.EFL 7   Interact quite clearly, conﬁdently, and appropriately in a range of formal and informal social situations with a limited but effective command of the spoken language (CEFR B1 level).
		 O.EFL 4.1 Identify the main ideas, some details and inferences of written texts, in order to produce level-appropriate critical analysis of familiar subjects and contexts.
O.EFL 4.2 Appreciate and value English as an international language and a medium to interact globally.
O.EFL 4.7  Use spoken and written literary text in English such as poems, short stories, comic strips, short magazine articles and oral interviews on familiar subjects in order to inspire oral and written production at an A2.1 level.
O.EFL 4.6 Write short descriptive and informative texts related to personal information or familiar topics and use them as a means of communication and written expression of thought.
O.EFL 4.9 Create a sense of awareness in terms of accuracy when learners interact in English using high-frequency and level-appropriate expressions in order to reach an effective command of spoken language.
O.EFL 5.3  Access greater flexibility of mind, creativity, enhanced linguistic intelligence, and critical thinking skills through an appreciation of linguistic differences.  Enjoy an enriched perspective of their own L1 and of language use for communication and learning.
O.EFL 5.5 Directly access the main points and important details of up-to-date English language texts, such as those published on the web, for professional or general investigation, through the efficient use of ICT and reference tools where required.
O.EFL 5.6 Through selected media, participate in reasonably extended spoken or written dialogue with peers from different L1 backgrounds on work, study, or general topics of common interest, expressing ideas and opinions effectively and appropriately.

	4.	   TRANSVERSAL AXES :  
	Justice, Innovation, Solidarity, faith, fraternity, commitment, service, tolerance.	   

	5.             DEVELOPMENT  OF  PLANNING UNITS*	   

	N.º
	Name of  the Unit
	Specific	objectives of the   Planning Unit.
	Skills and
performance   criteria
	Contents
	Methodology orientation
	Evaluation Criteria and	   Indicators
	Time   in   weeks

	1.
	TRADITIONS  
	At the end of the unit the student will be able  to:
O.EFL 4.1 Identify the main ideas, some details and inferences of written texts, in order to produce level-appropriate critical analysis of familiar subjects and contexts.
O.EFL 4.2 Appreciate and value English as an international language and a medium to interact globally.
O.EFL 4.6 Write short descriptive and informative texts related to personal information or familiar topics and use them as a means of communication and written expression of thought.				
	EFL 4.1.1. Compare and contrast oral traditions, myths, folktales and literature from Ecuador and international regions and cultures and identify similarities and differences and universal cultural themes.

EFL 4.1.3. Display an understanding of the relationship between the practices and perspectives of different cultures by recognizing and sharing cross-cultural experiences and ideas.

EFL 4.2.3. Follow and understand short, straightforward audio messages and/or the main idea/dialogue of a movie or cartoon (or other age-appropriate audio-visual presentations) if delivered slowly and visuals provide contextual support. (Example: an announcement of a bus delay, an intercom announcement at school, a dialogue supported by facial expressions/gestures and appropriate intonation, etc.)

EFL 4.2.6. Use other students’ contributions in class as models for their own.

EFL 4.2.7. Identify the main idea and some details of recorded news reports, documentaries and interviews reporting on seasonal festivities, environmental issues, food and international customs, climate, weather, etc., where the visuals support the commentary.

EFL 4.4.1. Convey information and ideas through simple transactional or expository texts on familiar subjects using ICT tools and conventions and features of English appropriate to audience and purpose.
	Vocabulary: Categories. Clothes and objects.
Grammar: Simple present review with "be" and "have". "whose" and possessives. Grammar reference p.106.
Listening: Whose shoes are they?
Conversation (Useful language): Keeping a conversation going.
Writing: A description of a family tradition.
Reading: "At Home in Two Worlds" ; Reading to write: "Our Summer Tradition" ;  Culture: "Colorful Hands and Heads"
Video: "Carpets of Dagestan" ; "What´s your favorite place in town?" ; "A Very Indian Wedding".
Accuracy and fluency: "whose" vs. "who's". Pronouncing the possessive of names ending in -s.
Speaking outcomes: I can...
- identify and talk about modern and traditional things;
- talk about modern and traditional things in my life;
- ask and answer questions about possessions;
- keep a conversation going, and
- talk about sports, weddings, and other traditions.
	• Read the phrases related to school life. Then circle the correct answers. 
• Listen check and repeat the previous vocabulary.
• Work with a partner. Ask and answer the questions and write the results.   
• Look at the title, what kind of school is it? Why do they describe it as “free”?
• Read and listen to the article. Mark the sentences true (T) or false (F). 
• Work with a partner. Answer a few questions about Schools.   
• Complete the chart (Second conditional) . Then complete the conversation using the same grammar.  
• Work with a partner and practice. Circle the answers that are true for your from the previous exercise, share the information with your partner. 
• Look at the pictures of teenagers on vacations, in Rocky mountain national park. Do they look fun to you? 
• Listen to the short conversation between 2 teenagers on the pictures. Circle the answers that match the correct information. 
• Now complete the email with make or do. Then listen and check your answers. 
• Complete the sentences with the correct phrasal verbs.
• Work with a partner. Ask and answer the following questions, about traveling. 
• Complete the chart (present perfect with for and since). Then complete the sentences , and the conversation using the correct words.  
• Watch or listen to teenagers. Check the things you hear. 
• Listen to Abigail talking to Dave about a rafting trip. Complete the conversation with the vocabulary on the box.
• Work with a partner and take turns asking about the activities below.  
• Look at the picture and discuss as a class. Do you know what the money is left for a server is called? Read the emails to find out.
• Write a comparison and contrast email. Use the writing process to organize and check your ideas when producing 120- words blog post.
• Look at the pictures and answer the following questions.  
• Read the article again. Number the steps in the correct order. 
• Work with a partner discuss about New Zealand as a vacation destination. Use some of the listed questions. 
• Students will be evaluated on the content of this unit by completing a series of exercises.
	CE.EFL.5.7. Production – Accuracy and Intelligibility:  Use appropriate vocabulary and language in a variety of oral interactions for a range of audiences and level-appropriate purposes. 
*I.EFL.5.7.1. Learners can communicate clearly and effectively by using appropriate vocabulary and language in a variety of oral interactions for a range of audiences and level-appropriate purposes. (I.2, I. 3, J.2)

CE.EFL.5.11. Identify and apply a range of reading strategies in order to make texts meaningful and to select information within a text that might be of practical use for one’s own academic needs. 
*I.EFL.5.11.1.  Learners can Identify and apply a range of reading strategies in order to make texts meaningful and to select information within a text that might be of practical use for one’s own academic needs. (I.1, I.2, I.4, S.3)

CE.EFL.5.13. Produce emails, blog posts and other written texts using an effective voice and a variety of appropriate writing styles and conventions
*I.EFL.5.13.1. Learners can produce emails, blog posts and other written texts using an effective voice and a variety of appropriate writing styles and conventions. (I.3, S.3, J.2)

CE.EFL.5.16. Respond to and interpret literary texts, including original stories written by peers, referring to details and literary elements of the text.	
*I.EFL.5.16.1. Learners can respond to and interpret literary texts, including original stories written by peers, referring to details and literary elements of the text. (S.1, S.4, J.2).											
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	2.
	Smart planet.	   
	At the end of the unit the student will be able  to:

· Identify materials used to make things.

· Talk about how people recycle and reuse materials.

· Talk about eco construction.

· Apologize 

· Discuss solar energy and sun safety.

	EFL 4.2.3. Follow and understand short, straightforward audio messages and/or the main idea/dialogue of a movie or cartoon (or other age-appropriate audio-visual presentations) if delivered slowly and visuals provide contextual support. (Example: an announcement of a bus delay, an intercom announcement at school, a dialogue supported by facial expressions/gestures and appropriate intonation, etc.)
EFL 4.2.6. Use other students’ contributions in class as models for their own.
	Vocabulary: Types of movies. Types of TV shows.
Grammar: Simple present review. Adverbs of frequency. Verb + infinitive or "-ing" form (gerund). Grammar reference p.107.
Listening: Deciding what to watch.
Conversation (Useful language): Asking for and giving opinions.
Writing: A movie review.
Reading: "Cinema´s Best Villains" ; Reading to write: "My All-Time Favorite Movie" ; Culture: "Hooray for Bollywood"
Video: "A Life on Broadway"; "What type of TV shows do you like watching?" ; "Mumbai: From Computers to Film" ; "Who´s Real?" (CLIL Project p. 116).
Accuracy and fluency: Infinitive or "-ing" form (gerund) vs. base form after some verbs. Irregular spellings of third person simple present form. The /ʃ/ sound.
Speaking outcomes: I can...
- identify different types of movies;
- talk about my movie-watching habits;
- talk about different types of TV shows, preferences, and TV habits;
- ask for and give opinions, and
- compare Hollywood movies with other movies.
	• Look at the activities pictures and label them.
• Listen check and repeat the previous vocabulary.
• Work with a partner. Discuss about the vocabulary words on exercise 1 by asking and answering the listed questions.  
• Look at the title, look at the titles of the three movies. What types of movies do you think they are from?
• Read and listen to the blog post again and answer the questions. 
• Complete the chart (simple present review) and complete the sentences with the correct form of simple present. 
• Complete the following sentences using the corresponding grammar
• Work with a partner and practice. Ask and answer questions using. How often you watch movies?
• Listen to Joanna and Alex decide what to watch on TV. What shows do they watch? 
• Match the words with the correct pictures. Then listen and check your answers. 
• Complete the chart (Verb+ infinitive or -ing form (gerund)
• Now match the questions with the answers.
• Complete the next exercises to practice the new grammar. 
• Watch or listen to teenagers. Check the shows they mention.
• Listen to Jay and Tina talking about a school project. Complete the conversation with the vocabulary on the box.
• Read Sofia’s movie review and answer the questions.
• Complete the sentences with so, and because.   
• Write your movie review. Use the writing process to organize and check your ideas when producing a 60 words movie review.
• Look at the pictures and answer the following questions.  
• Read the article again. Circle the best description of Bolywood movies.  
• Work with a partner discuss your movie preferences. Use the listed questions and answers for your conversation.  
• Students will be evaluated on the content of this unit by completing a series of exercises.
	CE.EFL.4.7. Listening for Information: Follow and identify some main ideas and details in short and straightforward spoken or audio texts set in familiar contexts, when delivered slowly and with visuals to provide contextual support. Use spoken contributions in class as models for one’s own speech.
*I.EFL.4.7.1. Learners can identify the main idea and some details in short straightforward spoken audio texts set in familiar contexts when the message is delivered slowly and there is other contextual support. (Example: rules for a game, classroom instructions, a dialogue in a scene from a cartoon or movie, etc.) Learners can use other classmate’s contributions in class as models for their own. (I.2, I.3, S.4)
	6

	
	
	
	EFL 4.3.9. Demonstrate an ability to interact and engage with a wide range of ICT and classroom resources in order to strengthen literacy skills and strategies.

EFL 4.3.10. Select from and evaluate a range of both physical and digital texts and materials in order to promote acquisition and develop an appreciation of the language.              
	
	· 
	CE.EFL.4.14. Display an ability to interact and engage with a wide range of ICT and classroom resources and texts by selecting and evaluating them in order to strengthen literacy skills and promote acquisition.

*I.EFL.4.14.1. Learners can interact and engage with a wide range of ICT and classroom resources and texts by selecting and evaluating them in order to strengthen literacy skills and promote acquisition. (I.2, I.4, S.3, J.2, J.3)
	

	
	
	
	EFL 4.4.7. Use the process of prewriting, drafting, revising, peer editing and proofreading (i.e., “the writing process”) to produce well-constructed informational texts.
EFL 4.4.8. Convey and organize information using facts and details in order to illustrate diverse patterns and structures in writing. (Example: cause and effect, problem and solution, general-to-specific presentation, etc.)
	
	· 
	CE.EFL.4.17. Show an ability to convey and organize information through the use of facts and details and by employing various stages of the writing process, while using a range of digital tools to promote and support collaboration, learning and productivity.

*I.EFL.4.17.1. Learners can convey and organize information through the use of facts and details and by employing various stages of the writing process, while using a range of digital tools to promote and support collaboration, learning and productivity. (I.1, I.3, S.4, J.2, J.4)
	

	
	
	
	EFL 4.5.1. Make use of main points in literary texts (authentic and semi-authentic, oral and written) to understand short simple everyday stories, especially if there is visual support.
	
	· 
	CE.EFL.4.18. Use main ideas in order to understand, predict, infer and deduce literal and implied meanings in short, simple, everyday literary texts (online, oral or in print).
*I.EFL.4.18.1. Learners can understand, predict, infer and deduce literal and implied meanings in short, simple, everyday literary texts (online, oral or in print), especially when visual support is provided. (I.2, I.3, I.4)
	

	3.
	Spending Habits	   
	At the end of the unit the student will be able  to:

O.EFL 4.1 Identify the main ideas, some details and inferences of written texts, in order to produce level-appropriate critical analysis of familiar subjects and contexts.
O.EFL 4.2 Appreciate and value English as an international language and a medium to interact globally.
O.EFL 4.6 Write short descriptive and informative texts related to personal information or familiar topics and use them as a means of communication and written expression of thought.

	EFL 4.2.11. Give short, basic descriptions of everyday activities and events within familiar contexts and use simple descriptive language to compare and make brief statements about objects and possessions. (Example: family, school, living conditions, personal belongings, etc.)
EFL 4.2.12. Describe habits, routines, past activities and experiences within the personal and educational domains.

	Vocabulary: Places to shop. Money verbs.
Grammar: Present continuous review. Simple present vs. present continuous. Quantifiers. Grammar reference p.108.
Listening: Shopping habits.
Conversation (Useful language): Making requests when shopping.
Writing: A product review.
Reading: "A Day at the Mall in Dubai" ; Reading to write: "Product Reviews" ; Culture: "Adopt an Animal".
Video: "Unusual Fun" ; "How do you spend your money?" ; "Zero: Past and Present".
Accuracy and fluency: "enough" and "not enough". Irregular spellings of the "_ing" form. Syllable stress in compound nouns.
Speaking outcomes: I can...
- identify places to shop;
- talk about things I do every day and the things I´m doing now;
- ask and answer questions about spending and saving money;
- make requests when shopping, and
- talk about using money to help people or animals.								
	• Match the places to shop, places and things with the correct pictures. 
• Listen, check, and repeat the previous vocabulary. 
• Put the words from Exercise 1 into categories. Then share with a partner. 
• Work with a partner. Ask and answer the questions. 
• Read and Listen to the article. Match the photos with the places, then complete the sentences with the correct vocabulary. 
• Complete the chart (present continuous review; simple present vs present continuous) Then complete the sentences with the correct form of the verb. 
• Complete the text with the simple present or present continuous form of the verbs.  
• Work with a partner Pretend you are on different stores. What questions can you ask each other on the phone? Use the simple present and present continuous. 
• Listen to a reporter talk to teens about shopping and money. What do Josh and Megan have in their shopping bags. Answer the questions. Check your answers. 
• Match the words and phrases with the words associated with them. Then listen and check your answers.  
• Complete the chart (quantifiers), and complete the corresponding grammar exercises. 
• Work with a partner. Read the questions and use the words to write answers that are true for you. Practice with a partner, answering and making questions. 
• Watch or listen the teenagers. Check the things they spend money on.  
• Listen to Lisa talking to a store clerk. Complete the conversation with the words in the box. 
• Read Wayne’s and Victoria’s reviews again. Find examples for the listed categories in the Focus content box.   
• Write a product review.  Write information from the Focus content box to make notes and produce a 60-word review.  
• Look at the article and pictures. What is the article about? 
• Read and listen to the article. Circle the correct answers. 
• Work with a partner. Discuss how could you earn money to adopt an animal? What other plan do you come up with to support this cause?
• Students will be evaluated on the content of this unit by completing a series of exercises.		
	CE.EFL.4.9. Production – Fluency:  Use simple language to describe, compare and make statements about familiar everyday topics such as objects, possessions and routines in structured situations and short conversations. Interaction is with reasonable ease, provided speech is given clearly, slowly and directly.	
*I.EFL.4.9.1. Learners can use simple language to describe, compare and state facts about familiar everyday topics such as possessions, classroom objects and routines in short, structured situations, interacting with relative ease. (I.3, I.4, S.4)		
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	EFL 4.3.5. Use everyday reference material in order to select information appropriate to the purpose of an inquiry and relate ideas from one written source to another.
EFL 4.3.4. Find the most important information in print or online sources in order to support an idea or argument. (Example: Internet search engines, online advertising, online or print timetables, web pages, posters, adverts, catalogues, etc.)
EFL 4.3.7. Read, gather, view and listen to information from various sources in order to organize and discuss relationships between academic content areas. (Example: nonfiction books for young adults, the Internet, audio and media presentations, oral interviews, maps, diagrams, reference books, magazines, etc.)	
	
	
	CE.EFL.4.12. Use a range of reference materials and sources, both online and in print, in order to support ideas, answer inquiries, find relationships and relate ideas between different subject areas.	
*I.EFL.4.12.1. Learners can employ a range of reference materials and sources, both online and in print, in order to support ideas, answer inquiries, find relationships and relate ideas between different subject areas. (I.1, I.2, J.2)		
			
			
	

	
	
	
	EFL 4.4.2. Make and use a simple print or digital learning resource to compare and contrast information in order to demonstrate understanding and command of a topic.
	
	
	CE.EFL.4.16. Make use of simple learning resources, including those created by one’s self, in order to compare and contrast information, and choose appropriate resources according to the value, purpose and audience of each.
*I.EFL.4.16.1. Learners can use and make simple learning resources, both online and in print, in order to compare and contrast information. Learners can choose appropriate resources and critically evaluate the information in these resources, according to the value, purpose and audience of each. (I.1, I.3, I.4, J.2, J.4)

			
	

	
	
	
	EFL 4.5.4. Create personal stories by adding imaginative details to real-life stories and situations, using appropriate vocabulary and elements of the literature learners have read or heard.
EFL 4.5.5. Gain an understanding of literary concepts such as genre, plot, setting, character, point of  view, theme and other literary elements in order to apply them to one’s own creative texts.
EFL 4.5.6. Create an effective voice using a variety of ICT tools, writing styles and typical features of a genre to create stories, poems, sketches, songs and plays, including those that reflect traditional and popular Ecuadorian cultures.
	
	
	CE.EFL.4.20.  Create short, original literary texts in different genres, including those that reflect Ecuadorian cultures, using a range of digital tools, writing styles, appropriate vocabulary and other literary concepts.
*I.EFL.4.20.1.  Learners can create short, original literary texts in different genres, including those that reflect Ecuadorian cultures, using a range of digital tools, writing styles, appropriate vocabulary and other literary concepts. (I.1, I.3)e
	

	4.
	 Our Heroes
	At the end of the unit the student will be able  to:

O.EFL 4.1 Identify the main ideas, some details and inferences of written texts, in order to produce level-appropriate critical analysis of familiar subjects and contexts.
O.EFL 4.3 Independently read A2.1 level text in English as a source of entertainment and interpersonal and intrapersonal interaction.
O.EFL 4.7 Use spoken and written literary text in English such as poems, short stories, comic strips, short magazine articles and oral interviews on familiar subjects in order to inspire oral and written production at an A2.1 level.
O.EFL 4.9 Create a sense of awareness in terms of accuracy when learners interact in English using high-frequency and level-appropriate expressions in order to reach an effective command of spoken language.

	EFL 4.2.11. Give short, basic descriptions of everyday activities and events within familiar contexts and use simple descriptive language to compare and make brief statements about objects and possessions. (Example: family, school, living conditions, personal belongings, etc.)
EFL 4.2.12. Describe habits, routines, past activities and experiences within the personal and educational domains.
EFL 4.2.13. Interact with reasonable ease in structured situations and short conversations within familiar contexts, provided that speech is given clearly, slowly and directly. (Example: an interview, an information gap activity, etc.)	
	Vocabulary: Cool jobs. Adjectives of personality.
Grammar: Simple past statements review and "ago". Simple past questions review and "ago". Grammar reference p.109.
Listening: Interview with a teenage hero.
Conversation (Useful language): Asking for and giving clarification.
Writing: A description of a person you admire.
Reading: "Young and Talented!" ; Reading to write: "My Hero" ; Culture: "The Island of Champions"
Video: "Wildlife Hero" ; "Who is your role model and why?" ; "The Chilean Mine Rescue" ; "Amelia Earhart: Famous Flyer" (CLIL Project p. 117).
Accuracy and fluency: Irregular verbs in the simple past. Spelling rules for the simple past. Short and long "i" sounds.
Speaking outcomes: I can...
- identify some cool jobs;
- share facts about someone´s life;
- ask and answer questions about being brave;
- ask for and give clarification, and
- talk about famous athletes from my country.
	• Look at the activities pictures and label them.
• Listen check and repeat the previous vocabulary.
• Work with a partner. Ask and answer the questions and write the results.   
• Look at the article photos. Do you know any of these people? Read and listen to the article. Then complete the comprehension tasks. 
• Complete the chart (simple past statements review and ago) and complete the sentences with the corresponding grammar. 
• Listen to the interview with a teenage hero. Complete the comprehension tasks. 
• Complete the chart (simple past questions review and ago). Then complete the grammar exercises to reinforce it. 
• Watch and listen to teenagers. Match the role models with the reasons. Then complete and practice the conversation using the vocabulary in the box. 
• Read Gloria’s description about her hero. Circle the correct word or phrase to complete the sentences. 
• Write a description about your hero. Use the writing process to organize and check your ideas when producing 60- words blog post.
• Look at the pictures and answer the following questions.  
• Read the article again. Number the steps in the correct order. 
• Work with a partner discuss about the Athletes from Jamaica . Use some of the listed questions. 
• Students will be evaluated on the content of this unit by completing a series of exercises.
	CE.EFL.4.9. Production – Fluency:  Use simple language to describe, compare and make statements about familiar everyday topics such as objects, possessions and routines in structured situations and short conversations. Interaction is with reasonable ease, provided speech is given clearly, slowly and directly.
*I.EFL.4.9.1. Learners can use simple language to describe, compare and state facts about familiar everyday topics such as possessions, classroom objects and routines in short, structured situations, interacting with relative ease. (I.3, I.4, S.4)						
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	EFL 4.3.1. Understand main points in short simple texts on familiar subjects. (Example: news about sports or famous people, descriptions, etc.)
EFL  4.3.2. Make use of clues such as titles, illustrations, organization, text outline and layout, etc. to identify and understand relevant information in written level-appropriate text types.
EFL 4.3.3. Find specific predictable information in short, simple texts in a range of age- and level-appropriate topics. (Example: biographies, news articles, narratives, memoirs and personal accounts, formal letters and emails, etc.)
	
	
	CE.EFL.4.11. Demonstrate comprehension of main ideas and some details in short simple texts on familiar subjects, making use of contextual clues to identify relevant information in a text.
*I.EFL.4.9.1. Learners can use simple language to describe, compare and state facts about familiar everyday topics such as possessions, classroom objects and routines in short, structured situations, interacting with relative ease. (I.3, I.4, S.4)
	

	
	
	
	EFL 4.4.7. Use the process of prewriting, drafting, revising, peer editing and proofreading (i.e., “the writing process”) to produce well-constructed informational texts.
EFL 4.4.8. Convey and organize information using facts and details in order to illustrate diverse patterns and structures in writing. (Example: cause and effect, problem and solution, general-to-specific presentation, etc.)

EFL 4.4.9. Select and make effective use of a range of digital tools to write, edit, revise and publish written work in a way that supports collaboration, learning and productivity. (Example: image editing, GoogleDrive, infographic makers, audio and video editing, presentation apps, etc.)
	
	
	CE.EFL.4.17. Show an ability to convey and organize information through the use of facts and details and by employing various stages of the writing process, while using a range of digital tools to promote and support collaboration, learning and productivity
*I.EFL.4.17.1. Learners can convey and organize information through the use of facts and details and by employing various stages of the writing process, while using a range of digital tools to promote and support collaboration, learning and productivity. (I.1, I.3, S.4, J.2, J.4)
	

	
	
	
	EFL 4.5.7. Locate and identify selected literary elements and techniques in texts and relate those elements to those in other works and to learners’ own experiences. (Example: setting, character, plot, theme, point of view, imagery, foreshadowing, climax, etc.)
	
	
	CE.EFL.4.19.  Find and identify literary elements and techniques and relate those elements to the learner’s own experiences and to other works, including one’s peers, in order to present personal responses and interpretations.
*I.EFL.4.19.1. Learners can locate and identify literary elements and techniques in other works, including one’s own. Learners can give personal responses to and interpret a variety of literary texts, including those of a peer, referring to details and features of the text. (Example: text structure, plot, ideas, events, vocabulary, etc.) (I.3, S.3, J.4)
	

	5.
	It’s a Mystery   
	At the end of the unit the student will be able  to:

O.EFL 4.1 Identify the main ideas, some details and inferences of written texts, in order to produce level-appropriate critical analysis of familiar subjects and contexts.
O.EFL 4.2 Appreciate and value English as an international language and a medium to interact globally.
O.EFL 4.6 Write short descriptive and informative texts related to personal information or familiar topics and use them as a means of communication and written expression of thought.
	EFL 4.2.2. Use a series of phrases and sentences to describe aspects of personal background, immediate environment and matters of immediate need in simple terms using grammatical structures learnt in class (although there may be frequent errors with tenses, personal pronouns, prepositions, etc.). 
EFL 4.2.15. Deal with practical, everyday communication demands within familiar contexts, effectively and without undue effort. (Example: meeting people, extending and accepting invitations, exchanging information, giving reasons, asking and answering questions about routines and preferences, etc.)
	Vocabulary: Action verbs. Adverbs of manner.
Grammar: Past continuous. Adverbs of time. Simple past vs. past continuous. "when" and "while". Grammar reference p.110.
Listening: I saw something strange last night.
Conversation (Useful language): Telling and reacting to a story.
Writing: A narrative about an interesting or unusual event.
Reading: "Whodunit?" ; Reading to write: "An Urban Legend" ; Culture: "The World´s Number One Detective"
Video: "Mysteries in the Mountains" ; "What´s an unusual or interesting thing that happened to you recently?" ; "The Case of the Missing Woman" ; "An Underwater Mystery" (CLIL Project p. 118).
Accuracy and fluency: The simple past for an event that interrupts an event in progress. Spelling rules for forming adverbs. Pronouncing "was".
Speaking outcomes: I can...
- tell a story with action verbs;
- talk about what I was doing in the past;
- talk about past events and describe how I do things;
- tell an interesting or unusual story, and
- understand information and talk about fictional characters.
	• Match the fear vocabulary with the correct pictures. 
• Listen, check, and repeat the previous vocabulary. 
• Match the comments about fears to the previous vocabulary. 
• Talk to 3 people in your class. Ask and answer as many questions as you can, based on the listed vocabulary.  
• Look at the pictures. What was the crime? Who do you think stole the painting? 
• Read and Listen to the article. Complete the comprehension questions. 
• Complete the chart (past continuous) Then complete the sentences with the correct form of the verb. 
• Complete the text with the past continuous form of the verbs.  
• Work with a partner. Discuss what were you doing at the listed times. Practice the past continuous structure in your conversations.  
• Listen Kati tell Todd about an unexplained event. What did she see? Listen again and answer the comprehension questions. 
• Complete the chart (Simple past vs past continuous; when and while), then choose the correct answer to make complete sentences. 
• Work with a partner. Share some strange stories based on the ideas on the chart below. 
• Watch or listen the teenagers. Can you remember some of the unusual things they mentioned? Then answer the questions about yourself. Tell your partners about an unusual thing that has happened to you.
• Read Stacy’s story, what is she talking about? Complete the story with the correct words.
• Write a usual story, it can be related to real facts or you can create the story. Use the writing process steps to organize your ids and produce an 80-word paper.
• Look at the article and pictures. What is the article about? 
• Read and listen to the article. Circle the correct answers. 
• Work with a partner. Discuss about any fictional characters in your country. 
• Students will be evaluated on the content of this unit by completing a series of exercises.					
	CE.EFL.4.8. Production – Accuracy and Intelligibility:  Communicate needs and information clearly and in simple terms, using grammatical structures learned in class (although there may be frequent errors), effectively and without undue effort. Demonstrate an ability to make appropriate use of new words and expressions in social interactions.
*I.EFL.4.5.1.  Learners can appreciate and show respect for individual and group differences by establishing and maintaining healthy and rewarding online and face-to-face interactions. Learners can communicate and cooperate in a respectful, empathetic manner.  (J.3, S.1, S.4)
	6

	
	
	
	EFL 4.3.1. Understand main points in short simple texts on familiar subjects. (Example: news about sports or famous people, descriptions, etc.)
EFL 4.3.3. Find specific predictable information in short, simple texts in a range of age- and level-appropriate topics. (Example: biographies, news articles, narratives, memoirs and personal accounts, formal letters and emails, etc.)
	
	
	CE.EFL.4.11. Demonstrate comprehension of main ideas and some details in short simple texts on familiar subjects, making use of contextual clues to identify relevant information in a text.
*I.EFL.4.11.1.  Learners can understand main ideas and some details in short simple online or print texts on familiar subjects, using contextual clues to help identify the most relevant information. (Example: title, illustrations, organization, etc.) (I.2, I.4)
	

	
	
	
	EFL 4.4.7. Use the process of prewriting, drafting, revising, peer editing and proofreading (i.e., “the writing process”) to produce well-constructed informational texts.
EFL 4.4.8. Convey and organize information using facts and details in order to illustrate diverse patterns and structures in writing. (Example: cause and effect, problem and solution, general-to-specific presentation, etc.)
	
	
	CE.EFL.4.17. Show an ability to convey and organize information through the use of facts and details and by employing various stages of the writing process, while using a range of digital tools to promote and support collaboration, learning and productivity.
*I.EFL.4.17.1. Learners can convey and organize information through the use of facts and details and by employing various stages of the writing process, while using a range of digital tools to promote and support collaboration, learning and productivity. (I.1, I.3, S.4, J.2, J.4)
	

	
	
	
	EFL 4.5.7. Locate and identify selected literary elements and techniques in texts and relate those elements to those in other works and to learners’ own experiences. (Example: setting, character, plot, theme, point of view, imagery, foreshadowing, climax, etc.)
EFL 4.5.2. Compare and present personal and formal responses to and interpretation of published literary works and the works of peers, referring to details and features of the text. (Example: text structure, plot, ideas, events, vocabulary, etc.)
	
	
	CE.EFL.4.19.  Find and identify literary elements and techniques and relate those elements to the learner’s own experiences and to other works, including one’s peers, in order to present personal responses and interpretations.
*I.EFL.4.19.1. Learners can locate and identify literary elements and techniques in other works, including one’s own. Learners can give personal responses to and interpret a variety of literary texts, including those of a peer, referring to details and features of the text. (Example: text structure, plot, ideas, events, vocabulary, etc.) (I.3, S.3, J.4)
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	UNIDAD EDUCATIVA PARTICULAR  LA SALLE-CONOCOTO                                                                                                            
“A call, many voices”
	AÑO LECTIVO
2016 - 2017

	ANNUAL CURRICULUM PLAN	   

	1.              INFORMATION DATA:	   

	Area:	   
	ENGLISH AS A FORING LANGUAGE
	Subject:	   
		ENGLISH AS A FOREING LANGUAGE       

	Teachers:	   
	BEATRIZ CHAVEZ	  

	Grade /  course	   
	FIRST	   	   
	Education level
		 BGU

	2.	   TIME	   

	Weekly course load
	No. of  working weeks
	Learning evaluation and unexpected issues
	Total class weeks
	Total periods

		   4
		   40
		   8
		   32
		   128

	3.	   GENERAL OBJECTIVES	   

	Objectives of the  Area
	Objectives  of the grade/course	   

	OG.EFL 1  Encounter socio-cultural aspects of their own and other countries in a thoughtful and inquisitive manner, maturely, and openly experiencing other cultures and languages from the secure standpoint of their own national and cultural identity.
OG.EFL 2 Draw on this established propensity for curiosity and tolerance towards different cultures to comprehend the role of diversity in building an intercultural and multinational society.
OG.EFL 3 Access greater ﬂexibility of mind, creativity, enhanced linguistic intelligence, and critical thinking skills through an appreciation of linguistic differences. Enjoy an enriched perspective of their own L1 and of language use for communication and learning.
OG.EFL 4 Deploy a range of learning strategies, thereby increasing disposition and ability to independently access further (language) learning and practice opportunities. Respect themselves and others within the communication process, cultivating habits of honesty and integrity into responsible academic behavior.                                      
OG.EFL 5 Directly access the main points and important details of up-to date English language texts, such as those published on the web, for professional or general investigation, through the efficient use of ICT and reference tools where required.
OG.EFL 6   Through selected media, participate in reasonably extended spoken or written dialogue with peers from different L1 backgrounds on work, study, or general topics of common interest, expressing ideas and opinions effectively and appropriately.
OG.EFL 7   Interact quite clearly, conﬁdently, and appropriately in a range of formal and informal social situations with a limited but effective command of the spoken language (CEFR B1 level).
	O.EFL 5.1 Encounter socio-cultural aspects of their own and other countries in a thoughtful and inquisitive manner, maturely, and openly experiencing other cultures and languages from the secure standpoint of their own national and cultural identity.
O.EFL 5.2 Draw on this established propensity for curiosity and tolerance towards different cultures to comprehend the role of diversity in building an intercultural and multinational society.
O.EFL 5.3 Access greater flexibility of mind, creativity, enhanced linguistic intelligence, and critical thinking skills through an appreciation of linguistic differences.  Enjoy an enriched perspective of their own L1 and of language use for communication and learning.
O.EFL 5.4 Deploy a range of learning strategies, thereby increasing disposition and ability to independently access further (language) learning and practice opportunities.  Respect themselves and others within the communication process, cultivating habits of honesty and integrity into responsible academic behavior.
O.EFL 5.5 Directly access the main points and important details of up-to-date English language texts, such as those published on the web, for professional or general investigation, through the efficient use of ICT and reference tools where required.	   

	4.	   TRANSVERSAL AXES :  
		  Justice, Innovation, Solidarity

	5.             DEVELOPMENT  OF  PLANNING UNITS*	   

	N.º
	Name of  the Unit
	Specific	objectives of the   Planning Unit.
	Skills and
performance   criteria
	Contents
	Methodology orientation
	Evaluation Criteria and	   Indicators
	Time   in   weeks

	1.   
	Life on the Edge   
	O.EFL 5.1 Encounter socio-cultural aspects of their own and other countries in a thoughtful and inquisitive manner, maturely, and openly experiencing other cultures and languages from the secure standpoint of their own national and cultural identity.
O.EFL 5.3  Access greater flexibility of mind, creativity, enhanced linguistic intelligence, and critical thinking skills through an appreciation of linguistic differences.  Enjoy an enriched perspective of their own L1 and of language use for communication and learning.
O.EFL 5.5 Directly access the main points and important details of up-to-date English language texts, such as those published on the web, for professional or general investigation, through the efficient use of ICT and reference tools where required.	   
	FL 5.1.3. Find parallels between Ecuadorian cultural and political referents and those of other countries by talking about holidays, symbols, customs and schooling. 
EFL 5.1.5. Identify, discuss and analyze cultural products from Ecuador and beyond and use them to explore the perspectives of the culture. 
EFL 5.1.6. Demonstrate an ability to make informed choices about and take action on issues of prejudice and discrimination. 
EFL 5.2.7. Present information clearly and effectively in a variety of oral forms for a range of audiences and purposes. (Example: summarizing, paraphrasing, personal narratives, research reports, essays, articles, posters, charts and other graphics, etc.)
EFL 5.2.10. Begin to develop a simple argument well enough to be followed by a peer audience without much difficulty in prepared presentations.
EFL 5.3.2. Identify and use reading strategies to make informative and narrative texts comprehensible and meaningful. (Example: skimming, scanning, previewing, reading for main ideas and details, using structural and context clues, cognates, format, sequence, etc.) 

EFL 5.3.9. Discover how to skim and scan simple reference materials, in print or online, in order to identify information that might be of practical use for one’s own research and academic needs. (BGU1)
EFL 5.4.6. Produce emails and blog posts describing personal experiences and feelings.
EFL 5.4.9. Use a variety of oral, print and electronic forms for writing to others or for writing for self, applying the conventions of social writing. (Example: notes, invitations, emails, blog entries and comments, notes to self, etc.)
	Vocabulary: Extreme weather. Basic needs.
Grammar: Simple present and present continuous review. Simple past and past continuous review. "used to". Grammar reference p.106.
Listening:  Biking the Pan-American Highway.
Conversation: Agreeing and disagreeing.
Writing: A persuasive email.
Reading: "Freezing in Siberia"; Reading to write: "A fun vacation"; Culture: "Tristan da Cunha"
Video: "The Long Winter"; "Which do you prefer, towns and cities or the country?"; "An Island Food";"The Khomani San of the Kalahari" (CLIL Project p.116)
Accuracy and fluency: Not using "a" to talk about the weather. Pronunciation of "used to".
Speaking outcomes: I can...
- talk about extreme weather;
- discuss how my environment affects my life;
- talk about past incidents and habits;
- ask for agreement, and
- discuss a faraway place.	


   
	• Match the weather vocabulary with the correct pictures.
• Listen, check, and repeat the previous vocabulary. 
• Which words from the vocabulary do you associate with the following statements.
• Think about where you live. When do you experience extreme weather?  
• Work with a partner. Ask and answer the questions. 
• Look at the title of the blog. What is special about the town Yakutsk? Answer the questions. 
• Work with a partner. Ask and answer the questions. 
• Complete the chart (simple present and present continuous) Then circle the correct answers. 
• Complete the text with the simple present or present continuous form of the verbs.  
• Work with a partner. Make notes about how hot weather and cold weather affect you. Then ask and answer the questions with a partner.  
• Look at the map of the Pan-American Highway. Answer the listed questions. 
• Listen to a radio program about a family experience on the Pan-American Highway. Circle the correct answers on the following sentences. 
• Match the words and phrases with the words associated with them Then listen and check your answers.  
• Complete the chart (Simple past and past continuous review)
• Circle the correct answers on the following sentences. Then complete the sentences with the correct form of used to and the verbs in the parenthesis.
• Work with a partner. Use the words on the boxes to make 5 questions using simple past and past continues. Then ask and answer the questions with a partner.
• Watch or listen the teenagers. Check the things that teenagers like about living in the city. . 
• Listen to Kate talking to Marc about Greenville. Complete the conversation with the words in the box. 
• Repeat the conversation but change the words in purple. Use your own name, the items below, and the words for them in your first language. 
• Look at the title and pictures on the email. What does Laura want to do ? Read the email to check. 
•  Find examples of each of the points on the Focus content in Addison’s email. 
• Write a persuasive email. Make notes before you start writing. Write a 150 words email. 
• Look at the article and pictures. What is the article about. 
• Read and listen to the article. Circle the correct answers. 
• Work with a partner. Discuss if you will be interested on traveling to the places listed on the article. 
• Students will be evaluated on the content of this unit by completing a series of exercises.	   
	*Learners can exhibit an ability to discuss culture by analyzing cultural products and referents from Ecuador and other countries while making informed choices about and taking action on issues of prejudice and discrimination. (I.1, I.2, S.2, J.1, J.3) (ref.I.EFL.5.2.1.)
*Learners can present information clearly and influence an audience effectively through well-developed arguments in prepared presentations and other forms of oral communication. (I.2, I.3, J.2) (ref.I.EFL.5.9.1.)
*Learners can identify and apply a range of reading strategies in order to make texts meaningful and to select information within a text that might be of practical use for one’s own academic needs. (I.1, I.2, I.4, S.3) (ref.IEFL.5.11.1.)
*Learners can produce emails, blog posts and other written texts using an effective voice and a variety of appropriate writing styles and conventions. (I.3, S.3, J.2) (ref.I.EFL.5.13.1.)   
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	2.   
	First Things First   
	O.EFL 5.2 Draw on this established propensity for curiosity and tolerance towards different cultures to comprehend the role of diversity in building an intercultural and multinational society.
O.EFL 5.4 Deploy a range of learning strategies, thereby increasing disposition and ability to independently access further (language) learning and practice opportunities.  Respect themselves and others within the communication process, cultivating habits of honesty and integrity into responsible academic behavior.
O.EFL 5.5 Directly access the main points and important details of up-to-date English language texts, such as those published on the web, for professional or general investigation, through the efficient use of ICT and reference tools where required.   
	EFL 5.2.9. Build on others’ ideas when engaged in pair, group or whole-class discussions on personal, social, community and academic topics.
EFL 5.2.11. Express opinions on abstract topics, such as film and music, and concrete topics, such as personal experiences, while describing one’s reactions to them and others’ opinions.
EFL 5.2.14. Request and provide information and assistance orally for personal, social and academic purposes in order to clarify and extend meaning in spoken interactions
EFL 5.3.1. Find specific predictable information in short, simple texts in a range of age- and level-appropriate topics. (Example: biographies, news articles, narratives, memoirs and personal accounts, formal letters and emails, etc.) 
EFL 5.3.3. Determine the main conclusion in texts which clearly argue a point of view in order to make informed decisions about one’s own opinion and reaction to the text.
EFL 5.3.8. Identify and understand the main points in straightforward texts on subjects of personal interest or familiar academic topics.

	   








	Vocabulary: Priorities. Emotions.
Grammar: "have to/don't have to". "must". Modals of obligation - "should", "ought to", "had better". "It's" + adjective + infinitive. Grammar reference p.107.
Listening: Take it easy!
Conversation (Useful language): Helping someone to do something.
Writing: A blog post about solving a problem.
Reading: "Getting Some Shut-Eye"; Reading to write: "Stories of Stress"; Culture: "Ten Things I Bet You Didn't Know About... Cheerleading"
Video: "Get Up and Go!";  "What makes a good friend?"; "Irish Dancing".
Accuracy and fluency: Using "to" after "ought", "should", and "had better". Forming past participles. The sound of "have" in "Wh-" questions. Using accident and injury words as both nouns and verbs.
Speaking outcomes: I can...
- talk about accidents and injuries;
- talk about things I have and haven´t done;
- ask, answer, and give details about things I´ve done;
- react to good and bad news, and
- talk about dangerous animals.	   
	 Look at the activities pictures and label them.
• Listen check and repeat the previous vocabulary.
• Work with a partner. Discuss about the vocabulary words on exercise 1 by asking and answering the listed questions.  
• Look at the title, How many hours of sleep do you think teenagers need?
• Read and listen to the article. What is the main aim of it? Answer the following questions.  
• Complete the chart (have to/don’t have to) and complete the sentences with the correct form of have to. 
• Use the words to write sentences. Use must or must not. 
• Work with a partner and practice. Ask and answer questions using. Do you have to.. and the phrases. 
• Look at the girl in the picture above. How does she feel? What are some reasons she might feel that way?
• Listen to the radio interview with a psychologist. What are the tips the Dr. Gives? Now circle the things she suggests from the following list. 
• Match the words with the correct pictures. Then listen and check your answers. 
• Complete the chart (Modals of obligation-should, ought to, had better)
• Now match the questions with the answers.
• Complete the next exercises to practice the new grammar. 
• Work with a partner. Give advice one another about difference situations.  
• Watch or listen to teenagers. Check the things they say  
• Listen to Olivia ask Laura about a school project. Complete the conversation with the vocabulary on the box.
• Work with a partner and take turns asking for and giving help 
• Read Mike’s blog post. Answer the questions.
• Complete the sentences with a few, a little, too many, and too much.  
• Write a blog post. Use the writing process to organize and check your ideas when producing a 80-100 words blog post.
• Look at the pictures and answer the following questions.  
• Read the article again. Number the steps in the correct order. 
• Work with a partner discuss about been a cheerleader. Use some of the listed questions . 
• Students will be evaluated on the content of this unit by completing a series of exercises.	   
	*Learners can respond to and build on other people’s ideas in extended conversations on familiar social and academic topics by expressing opinions and feelings and clarifying meaning. (I.3, I.4, S.1, J.3, J.4) (ref.I.EFL.5.8.1.)
*Learners can find specific information and identify the main points in simple, straightforward texts on subjects of personal interest or familiar academic topics while making informed decisions about one’s own reaction to the text. (I.1, I.2, S.2) (ref.I.EFL.5.10.1.)   
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	3.  
	  Art All Around Us 
	   O.EFL 5.1 Encounter socio-cultural aspects of their own and other countries in a thoughtful and inquisitive manner, maturely, and openly experiencing other cultures and languages from the secure standpoint of their own national and cultural identity.
O.EFL 5.3  Access greater flexibility of mind, creativity, enhanced linguistic intelligence, and critical thinking skills through an appreciation of linguistic differences.  Enjoy an enriched perspective of their own L1 and of language use for communication and learning.
O.EFL 5.5 Directly access the main points and important details of up-to-date English language texts, such as those published on the web, for professional or general investigation, through the efficient use of ICT and reference tools where required.
	EFL 5.2.6. Use new words and expressions which occur in conversations in the personal and educational domains, and make use of such terms and expressions wherever appropriate and necessary.
EFL 5.2.12. Use appropriate vocabulary, expressions, language, routines and interaction styles in formal and informal social or academic situations by asking permission, thanking someone, apologizing to friends, giving advice, making a suggestion, etc.
EFL 5.4.9. Use a variety of oral, print and electronic forms for writing to others or for writing for self, applying the conventions of social writing. (Example: notes, invitations, emails, blog entries and comments, notes to self, etc.) 
EFL 5.3.9. Skim and scan reference materials, in print or online, in order to identify information that might be of practical use for one’s own research and academic needs.
EFL 5.4.9. Use a variety of oral, print and electronic forms for writing to others or for writing for self, applying the conventions of social writing. (Example: notes, invitations, emails, blog entries and comments, notes to self, etc.)






	Vocabulary: Visual arts, Musical instruments.
Grammar: Verb + “-ing” form (gerund) review. “-ing” forms (gerunds) as subjects. Verbs + prepositions + “-ing” forms (gerunds). Grammar reference p.108
Listening: Leo the one-man band.
Conversation (Useful language): Inviting a friend and arranging to meet.
Writing: A blog post about a concert.
Reading: “Everyone´s an Artist”; Reading to write: “Fantastic Free Concert”; Culture: “A Temporary Desert City”.
Video: “Original Art”; “Have you ever been to a concert?”; “A World of Music”; “Art in Perspective” (CLIL Project p.117)
Accuracy and fluency: Using the “-ing” form after “enjoy”. Word stress with “love” and “hate”. Spelling the “-ing” forms.
Speaking outcomes: I can...
- talk about visual arts; 
- express my likes and dislikes;
- discuss music;
- make invitations and arrangements, and
- discuss a cultural event.   
	 • Match the people, places and things with the correct pictures. 
• Listen, check, and repeat the previous vocabulary. 
• Put the words from Exercise 1 into categories. Then share with a partner. 
• Work with a partner. Ask and answer the questions. 
• Read and Listen to the debate. How so Josh and Kayla define “art”? Now mark the following statements true (T), false (F). 
• Complete the chart (Verb + -ing form (gerund) review) Then complete the sentences with the correct form of the verb. 
• Complete the text with the simple present or present continuous form of the verbs.  
• Work with a partner. Discuss with him/her about the things you like and don’t like doing.   
• What do you imagine a one/man hand is?  
• Listen Marcia, a journalist, interviewing Leo. Answer the questions. Check your answers. 
• Match the words and phrases with the words associated with them .Then listen and check your answers.  
• Complete the chart (+ing forms (gerunds) as subjects)
• Now rewrite the sentences without changing the meaning of them.
• Work with a partner. Discuss if you agree or not with the 4 listed statements below. 
• Watch or listen the teenagers. Check the answers you hear. 
• Listen to Kate talking to Mia and Austin talking about a concert. Complete the conversation with the words in the box. 
• Work with a partner. Take turns inviting your friend and arranging to meet. Use the ideas below or your own ideas. 
• Look at the picture of Alba’s song about a concert. Did she enjoy it?  
• Write a blog post about a concert. Write information from the Focus content box to make notes and produce a 120-word blog.  
• Look at the article and pictures. What is the article about? 
• Read and listen to the article. Circle the correct answers. 
• Work with a partner. Discuss if you will be interested on traveling to participate on a celebration like the one described. Share the answers with your partner. 
• Students will be evaluated on the content of this unit by completing a series of exercises.
	CE.EFL.5.7. Production – Accuracy and Intelligibility: Use appropriate vocabulary and language in a variety of oral interactions for a range of audiences and level-appropriate purposes.
CE.EFL.5.13. Produce emails, blog posts and other written texts using an effective voice and a variety of appropriate writing styles and conventions.
CE.EFL.5.11. Identify and apply a range of reading strategies in order to make texts meaningful and to select information within a text that might be of practical use for one’s own academic needs.
*Learners can communicate clearly and effectively by using appropriate vocabulary and language in a variety of oral interactions for a range of audiences and level-appropriate purposes. (I.2, I.3, J.2) (ref.I.EFL.5.7.1.)
*Learners can identify and apply a range of reading strategies in order to make texts meaningful and to select information within a text that might be of practical use for one’s own academic needs. (I.1, I.2, I.4, S.3) (ref.IEFL.5.11.1.)
*Learners can produce emails, blog posts and other written texts using an effective voice and a variety of appropriate writing styles and conventions.
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	4.   
	   Sign Me Up!
	 O.EFL 5.2 Draw on this established propensity for curiosity and tolerance towards different cultures to comprehend the role of diversity in building an intercultural and multinational society.
O.EFL 5.4 Deploy a range of learning strategies, thereby increasing disposition and ability to independently access further (language) learning and practice opportunities.  Respect themselves and others within the communication process, cultivating habits of honesty and integrity into responsible academic behavior.
O.EFL 5.5 Directly access the main points and important details of up-to-date English language texts, such as those published on the web, for professional or general investigation, through the efficient use of ICT and reference tools where required.
	 EFL 5.1.1. Display an understanding  between different cultures by recognizing and sharing cross-cultural experiences and ideas.
EFL 5.1.2. Demonstrate mindfulness, empathy, tolerance and an overall respect for the integrity of cultures in daily classroom activities.
EFL 5.1.10. Take initiative in a discussion in a positive way by being sensitive to the nuances of peers’ comments, reactions and responses (both verbal and nonverbal).
EFL 5.2.9. Build on others’ ideas when engaged in pair, group or whole-class discussions on personal, social, community and academic topics.
EFL 5.2.11. Express opinions on abstract topics, such as film and music, and concrete topics, such as personal experiences, while describing one’s reactions to them and others’ opinions. 
EFL 5.2.14. Request and provide information and assistance orally for personal, social and academic purposes in order to clarify and extend meaning in spoken interactions. 
EFL 5.3.4. Find the most important information in print or online sources in order to support an idea or argument. (Example: Internet search engines, online advertising, online or print timetables, web pages, posters, adverts, catalogues, etc.) 
EFL 5.3.5. Begin to assess, compare and evaluate written texts and visual presentations using different criteria and ICT tools related to the organization, subject area and purpose of a text. (Examples of text types: editorials, letters to the editor, illustrations, charts, advertisements, etc.) (
EFL 5.3.6. Display an appreciation of the language by interacting and engaging with a variety of digital and print texts and resources and by selecting and evaluating these materials as a means to promote and strengthen literacy skills and language acquisition. 
EFL 5.4.6. Produce emails and blog posts describing personal experiences and feelings. 
EFL 5.4.8. Create an effective voice, using a variety of writing styles appropriate to different audiences, purposes and settings, and adjust these styles as necessary. 
EFL 5.4.9. Use a variety of oral, print and electronic forms for writing to others or for writing for self, applying the conventions of social writing. (Example: notes, invitations, emails, blog entries and comments, notes to self, etc.)
	Vocabulary: Adventure travel, Phrasal verbs related to travel.
Grammar: Present perfect with “already”, “yet”, and “just”. Present perfect questions. Present perfect with “for” and “since”. “How long…?” and the present perfect. Grammar reference p.109
Listening: Adventure travel experiences.
Conversation (Useful language): Signing up for an adventure activity.
Writing: An email comparing different customs.
Reading: “Anchors Aweigh!”; Reading to write: “Tipping help!”; Culture: “Five Good Reasons to Visit New Zealand”
Video: “The Age of Discovery”; “What’s the most exciting thing you’ve ever done?”; “Fun in Australia”
Accuracy and fluency: Using “go” before activities that end in “-ing”. Word stress with time words.
Speaking outcomes: I can…
- talk about adventure travel;
- ask and answer questions about personal experiences;
- ask and answer questions about the duration of activities;
- talk about signing up for an adventure activity, and
- discuss reasons to visit a place.   
		• Look at the activities pictures and label them.
• Listen check and repeat the previous vocabulary.
• Work with a partner. Ask and answer the questions and write the results.   
• Look at the title, What kind of trip is it? Are the teenagers working, having fun, or both?
• Read and listen to the article. What does each numbers refer to?
• Work with a partner. Discuss the following questions with him/her?  
• Complete the chart (Present perfect with already, yet and just) and complete the sentences with already, yet and just. Then complete the conversation using the same grammar.  
• Work with a partner and practice. Look at the activities on the box and interview each other.  
• Look at the pictures of teenagers on vacations, in Rocky mountain national park. Do they look fun to you? 
• Listen to the short conversation between some teenagers on the pictures. Select which sentences best summarizes how they feel about their trip? Then answer the listed questions.  
• Match the words with the correct pictures. Then listen and check your answers. 
• Complete the sentences with the correct phrasal verbs.
• Work with a partner. Ask and answer the following questions, about traveling. 
• Complete the chart (present perfect with for and since). Then complete the sentences , and the conversation using the correct words.  
• Watch or listen to teenagers. Check the things you hear. 
• Listen to Abigail talking to Dave about a rafting trip. Complete the conversation with the vocabulary on the box.
• Work with a partner and take turns asking about the activities below.  
• Look at the picture and discuss as a class. Do you know what the money is left for a server is called? Read the emails to find out.
• Write a comparison and contrast email. Use the writing process to organize and check your ideas when producing 120- words blog post.
• Look at the pictures and answer the following questions.  
• Read the article again. Number the steps in the correct order. 
• Work with a partner discuss about New Zealand as a vacation destination. Use some of the listed questions. 
• Students will be evaluated on the content of this unit by completing a series of exercises.   
	CE.EFL.5.1. Display an understanding of the integrity of different cultures by sharing experiences and by participating in class activities and discussions in a way that shows empathy and respect for others.
CE.EFL.5.8. Interaction – Interpersonal:  Respond to and build on other people’s ideas in extended conversations on familiar social and academic topics by expressing opinions and feelings and clarifying meaning.
CE.EFL.5.12. Engage with a variety of digital and print texts and resources by evaluating and detecting complexities and discrepancies 
CE.EFL.5.13. Produce emails, blog posts and other written texts using an effective voice and a variety of appropriate writing styles and conventions.
*Learners can demonstrate an understanding of the integrity of different cultures by sharing experiences and by participating in class activities and discussions in a way that shows empathy and respect for others. (I.3, S.1, S.2, J.1, J.3) (ref.I.EFL.5.1.1) 
*Learners can respond to and build on other people’s ideas in extended conversations on familiar social and academic topics by expressing opinions and feelings and clarifying meaning. (I.3, I.4, S.1, J.3, J.4) (ref.I.EFL.5.8.1.)
*Learners can engage with a variety of digital and print texts and resources by evaluating and detecting complexities and discrepancies in the information in order to find the most appropriate sources to support an idea or argument. (I.2, I.4, J.3) (ref.I.EFL.5.12.1.)
*Learners can produce emails, blog posts and other written texts using an effective voice and a variety of appropriate writing styles and conventions. (I.3, S.3, J.2) (ref.I.EFL.5.13.1.)
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	5.   
	   Yikes!
	O.EFL 5.1 Encounter socio-cultural aspects of their own and other countries in a thoughtful and inquisitive manner, maturely, and openly experiencing other cultures and languages from the secure standpoint of their own national and cultural identity.
O.EFL 5.3  Access greater flexibility of mind, creativity, enhanced linguistic intelligence, and critical thinking skills through an appreciation of linguistic differences.  Enjoy an enriched perspective of their own L1 and of language use for communication and learning.
O.EFL 5.5 Directly access the main points and important details of up-to-date English language texts, such as those published on the web, for professional or general investigation, through the efficient use of ICT and reference tools where required.
	 EFL 5.2.3. Follow main ideas in topics covered in other curricular subjects with the help of visual support, using concepts and vocabulary that have been studied in advance. 
EFL 5.2.4. Follow oral directions in classroom activities and projects and provide directions to peers in selected interactions.
EFL 5.2.13. Deal with practical, everyday communication demands within familiar contexts, effectively and without undue effort. (Example: meeting people, extending and accepting invitations, exchanging information, giving reasons, asking and answering questions about routines and preferences, etc.) (
EFL 5.3.4. Find the most important information in print or online sources in order to support an idea or argument. (Example: Internet search engines, online advertising, online or print timetables, web pages, posters, adverts, catalogues, etc.) 
EFL 5.3.5. Begin to assess, compare and evaluate written texts and visual presentations using different criteria and ICT tools related to the organization, subject area and purpose of a text. (Examples of text types: editorials, letters to the editor, illustrations, charts, advertisements, etc.) 
EFL 5.3.6. Display an appreciation of the language by interacting and engaging with a variety of digital and print texts and resources and by selecting and evaluating these materials as a means to promote and strengthen literacy skills and language acquisition.
EFL 5.4.6. Produce emails and blog posts describing personal experiences and feelings.
EFL 5.4.8. Create an effective voice, using a variety of writing styles appropriate to different audiences, purposes and settings, and adjust these styles as necessary.
EFL 5.4.9. Use a variety of oral, print and electronic forms for writing to others or for writing for self, applying the conventions of social writing. (Example: notes, invitations, emails, blog entries and comments, notes to self, etc.)
EFL 5.5.7. Collaboratively reproduce criteria for evaluating literary texts and the effectiveness of group work. 
EFL 5.5.9. Engage in collaborative activities through a variety of student groupings to share, reflect on, express and interpret opinions and evaluations of a range of literary texts. (Example: small groups, cooperative learning groups, literature circles, process writing groups, etc.)
	Vocabulary: Fears. “-ed” and “-ing” adjective endings.
Grammar:Future review “-will, be going to,” present continuous. First conditional. Modals of probability “-must”, “can´t”, “may”, “might”, “could”. Grammar reference p.110
Listening: Conversations at an amusement park.
Conversation (Useful language):Expressing disbelief.
Writing: An email to a friend about plans and problems.
Reading: “Ask Maria”; Reading to write: “Afraid to fly!”; Culture: “Superstitions? Who needs them?!”
Video: “Creepy Creatures”; “What are you afraid of?”; “Calendars of the Ancient Maya”; “City vs. Country” (CLIL Project p.118)
Accuracy and fluency: Pronunciation of “I´ll” as /al/. Not using “must” for future probability.
Speaking outcomes: I can...
- identify and discuss common fears;
- talk about future events;
- talk about things that are possible and not possible;
- express disbelief, and
- discuss superstitions.   
	• Match the fear vocabulary with the correct pictures. 
• Listen, check, and repeat the previous vocabulary. 
• Match the comments about fears to the previous vocabulary. 
• Talk to 3 people in your class. Ask and answer the questions. 
• Look at the famous people in the pictures. What do you think they are afraid of? 
• Read and Listen to the advice column answer the questions.  
• Complete the chart (Future review- will, be going to, present continuous) Then complete the sentences with the correct form of the verb. 
• Complete the text with the simple present or present continuous form of the verbs.  
• Work with a partner. Discuss with him/her about your future plans use the questions below. 
• Listen to two conversations about a group of friends at an amusement park. How do Alyssa and Bruno feel at the beginning and end of the day? Then choose the correct answer to each question. 
• Complete the chart (Modals of probability –must, can’t, may, might, could) , then choose the correct answer to make complete sentences. 
• Complete the sentences with must, can’t, or could. 
• Work with a partner. Discuss , read the list of situations below and share your thoughts. Why do you think they’re happening? Use must, can’t, may, might, could.
• Watch or listen the teenagers. Can you remember three of the fears they mentioned? Then answer the questions about yourself. Tell your partners your biggest fear.  
• Listen to Rosa and Jack talking about their friend Mike. Complete the conversation. 
• Work with a partner. Take turns starting the conversation and expressing disbelief.  
• Read Stefan’s email. What is he worried about? What information does he include for each category from the focus on content box?  
• Write an email to a friend about plans and problems . Write information from the Focus content box to make notes and produce a 120-word blog.  
• Look at the article and pictures. What is the article about? 
• Read and listen to the article. Circle the correct answers. 
• Work with a partner. Discuss about culture and superstitions in your country. 
• Students will be evaluated on the content of this unit by completing a series of exercises.
	CE.EFL.5.6. Listening for Information: Deal with practical, everyday communication demands in familiar social and academic contexts, including following directions in class activities and identifying main ideas in other curricular subjects when given sufficient support.
CE.EFL.5.12. Engage with a variety of digital and print texts and resources by evaluating and detecting complexities and discrepancies in the information in order to find the most appropriate sources to support an idea or argument.
CE.EFL.5.13. Produce emails, blog posts and other written texts using an effective voice and a variety of appropriate writing styles and conventions.
CE.EFL.5.19.  Engage in collaborative activities through a variety of student groupings in order to solve problems and reflect on literary texts, and produce criteria for evaluating the effectiveness of the group
*Learners can deal with practical, everyday communication demands in familiar social and academic contexts, such as following directions in class activities and identifying main ideas in other curricular subjects when given sufficient support. (I.1, I.3, S.1) (ref.I.EFL.5.6.1.)
*Learners can engage with a variety of digital and print texts and resources by evaluating and detecting complexities and discrepancies in the information in order to find the most appropriate sources to support an idea or argument. (I.2, I.4, J.3) (ref.I.EFL.5.12.1.)
*Learners can produce emails, blog posts and other written texts using an effective voice and a variety of appropriate writing styles and conventions. (I.3, S.3, J.2) (ref.I.EFL.5.13.1.)
*Learners can engage in collaborative activities through a variety of student groupings in order to solve problems and reflect on literary texts, and produce criteria for evaluating the effectiveness of the group. (I.1, I.2, S.2, S.3, S.4, J.3, J.4) (ref.I.EFL.5.19.1.)
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	UNIDAD EDUCATIVA PARTICULAR  LA SALLE-CONOCOTO                                                                                                            
“A call, many voices”
	AÑO LECTIVO
2016 - 2017

	ANNUAL CURRICULUM PLAN	   

	1.              INFORMATION DATA:	   

	Area:	   
	ENGLISH AS A FOREING LANGUAGE
	Subject:	   
	ENGLISH AS A FOREING LANGUAGE      EFL

	Teachers:	   
	LIC. BETTY CHAVEZ AND LIC. EDWIN PILCA C.

	Grade /  course	   
	SECOND  
	Education level
	BACHILLERATO GENERAL UNIFICADO	 

	2.	   TIME	   

	Weekly course load
	No. of  working weeks
	Learning evaluation and unexpected issues
	Total class weeks
	Total periods

	3 HOURS
	40
	8
	32
	96

	3.	   GENERAL OBJECTIVES	   

	Objectives of the  Area
	Objectives  of the grade/course	   

	O.EFL 5.1 Encounter socio-cultural aspects of their own and other countries in a thoughtful and inquisitive manner, maturely, and openly experiencing other cultures and languages from the secure standpoint of their own national and cultural identity.
O.EFL 5.2 Draw on this established propensity for curiosity and tolerance towards different cultures to comprehend the role of diversity in building an intercultural and multinational society.
O.EFL 5.3 Access greater flexibility of mind, creativity, enhanced linguistic intelligence, and critical thinking skills through an appreciation of linguistic differences.  Enjoy an enriched perspective of their own L1 and of language use for communication and learning.
O.EFL 5.4 Deploy a range of learning strategies, thereby increasing disposition and ability to independently access further (language) learning and practice opportunities.  Respect themselves and others within the communication process, cultivating habits of honesty and integrity into responsible academic behavior.
O.EFL 5.5 Directly access the main points and important details of up-to-date English language texts, such as those published on the web, for professional or general investigation, through the efficient use of ICT and reference tools where required.
O.EFL 5.6 Through selected media, participate in reasonably extended spoken or written dialogue with peers from different L1 backgrounds on work, study, or general topics of common interest, expressing ideas and opinions effectively and appropriately.
O.EFL 5.7 Interact quite clearly, confidently, and appropriately in a range of formal and informal social situations with a limited but effective command of the spoken language (CEFR B1 level).
	Encounter socio-cultural aspects of their own and other countries in a thoughtful and inquisitive manner, with other cultures and languages from the secure standpoint of their own national and cultural identity. REF:O.EFL 5.1

Draw on this established propensity for curiosity and tolerance towards different cultures to comprehend the role in the society. REF:O.EFL 5.2

Access critical thinking skills through an appreciation of linguistic differences.  Enjoy an enriched perspective of their own L1 and of language use for communication and learning. REF: O.EFL 5.3

O.EFL 5.4 Deploy a range of learning strategies, thereby increasing disposition and ability to independently access further (language) learning and practice opportunities.  Respect themselves and others within the communication process, cultivating habits of honesty and integrity into responsible academic behavior.

Directly access the main points and important details of up-to-date English language texts, such as those published on the web, through the efficient use of ICT and reference tools where required. REF: O.EFL 5.5

O.EFL 5.6 Through selected media, participate in reasonably extended spoken or written dialogue with peers from different L1 backgrounds on work, study, or general topics of common interest, expressing ideas and opinions effectively and appropriately.

Interact appropriately in a range of informal social situations with a limited but effective command of the spoken language (CEFR B1 level). REF: O.EFL 5.7	 

	4.	   TRANSVERSAL AXES :  
	Justice, Innovation, Solidarity, faith, fraternity, commitment, service, tolerance.	   

	5.             DEVELOPMENT  OF  PLANNING UNITS*	   

	N.º
	Name of  the Unit
	Specific	objectives of the   Planning Unit.
	Skills and
performance   criteria
	Contents
	Methodology orientation
	Evaluation Criteria and	   Indicators
	Time   in   weeks

	1.
	Difficult decisions   
	At the end of the unit the student will be able  to:

· To talk about life.

· Discuss different educational approaches.


· Talk about good and bad behavior at school and home.

· Discuss difficult situations.

· To ask for and give advice.

· Discuss different systems for dealing with crime.
				
	EFL 5.2.6 Use new words and expressions which occur in conversations in the personal and educational domains, and make use of such terms and expressions wherever appropriate and necessary.	
EFL 5.3.2. Identify and use reading strategies to make informative and narrative texts comprehensible and meaningful. (Example: skimming, scanning, previewing, reading for main ideas and details, using structural and context clues, cognates, format, sequence, etc.)
EFL 5.3.9. Skim and scan reference materials, in print or online, in order to identify information that might be of practical use for one’s own research and academic need

EFL 5.4.6. Produce emails and blog posts describing personal experiences and feelings.	
EFL 5.4.9. Use a variety of oral, print and electronic forms for writing to others or for writing for self, applying the conventions of social writing. (Example: notes, invitations, emails, blog entries and comments, notes to self, etc.).
	
EFL 5.5.1. Compare and present personal and formal responses to and interpretations of published literary texts and the works of peers, referring to details and features of the text. (Example: text structure, plot, ideas, events, vocabulary, etc.
EFL 5.5.5. Create original, imaginative stories using appropriate vocabulary and elements of the literature that learners have read or heard. 				
	"Vocabulary: School life. Expressions with “make” and “do”.
Grammar: Second conditional. Second conditional “Wh-“ questions. Listening: Would you tell the teacher?
Conversation (Useful language): 
Writing: An article about online safety.
Reading: “A School with a Difference” ; Reading to write: “How to Be Safe Online!” ; Culture: “Punishment or Rehabilitation?”.
Oral:
- ask for and give advice, and
- discuss different systems for dealing with crime.
	• Read the phrases related to school life. Then circle the correct answers. 
• Listen check and repeat the previous vocabulary.
• Work with a partner. Ask and answer the questions and write the results.   
• Look at the title, what kind of school is it? Why do they describe it as “free”?
• Read and listen to the article. Mark the sentences true (T) or false (F). 
• Work with a partner. Answer a few questions about Schools.   
• Complete the chart (Second conditional) . Then complete the conversation using the same grammar.  
• Work with a partner and practice. Circle the answers that are true for your from the previous exercise, share the information with your partner. 
• Look at the pictures of teenagers on vacations, in Rocky mountain national park. Do they look fun to you? 
• Listen to the short conversation between 2 teenagers on the pictures. Circle the answers that match the correct information. 
• Now complete the email with make or do. Then listen and check your answers. 
• Complete the sentences with the correct phrasal verbs.
• Work with a partner. Ask and answer the following questions, about traveling. 
• Complete the chart (present perfect with for and since). Then complete the sentences , and the conversation using the correct words.  
• Watch or listen to teenagers. Check the things you hear. 
• Listen to Abigail talking to Dave about a rafting trip. Complete the conversation with the vocabulary on the box.
• Work with a partner and take turns asking about the activities below.  
• Look at the picture and discuss as a class. Do you know what the money is left for a server is called? Read the emails to find out.
• Write a comparison and contrast email. Use the writing process to organize and check your ideas when producing 120- words blog post.
• Look at the pictures and answer the following questions.  
• Read the article again. Number the steps in the correct order. 
• Work with a partner discuss about New Zealand as a vacation destination. Use some of the listed questions. 
• Students will be evaluated on the content of this unit by completing a series of exercises.
	CE.EFL.5.7. Production – Accuracy and Intelligibility:  Use appropriate vocabulary and language in a variety of oral interactions for a range of audiences and level-appropriate purposes. 
*I.EFL.5.7.1. Learners can communicate clearly and effectively by using appropriate vocabulary and language in a variety of oral interactions for a range of audiences and level-appropriate purposes. (I.2, I. 3, J.2)
CE.EFL.5.11. Identify and apply a range of reading strategies in order to make texts meaningful and to select information within a text that might be of practical use for one’s own academic needs. 
*I.EFL.5.11.1.  Learners can Identify and apply a range of reading strategies in order to make texts meaningful and to select information within a text that might be of practical use for one’s own academic needs. (I.1, I.2, I.4, S.3)
CE.EFL.5.13. Produce emails, blog posts and other written texts using an effective voice and a variety of appropriate writing styles and conventions
*I.EFL.5.13.1. Learners can produce emails, blog posts and other written texts using an effective voice and a variety of appropriate writing styles and conventions. (I.3, S.3, J.2)

CE.EFL.5.16. Respond to and interpret literary texts, including original stories written by peers, referring to details and literary elements of the text.	
*I.EFL.5.16.1. Learners can respond to and interpret literary texts, including original stories written by peers, referring to details and literary elements of the text. (S.1, S.4, J.2).											
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	2.
	Smart planet.	   
	At the end of the unit the student will be able  to:

· Identify materials used to make things.

· Talk about how people recycle and reuse materials.

· Talk about eco construction.

· Apologize 

· Discuss solar energy and sun safety.

	. EFL 5.2.6. Use new words and expressions which occur in conversations in the personal and educational domains, and make use of such terms and expressions wherever appropriate and necessary.
	"Vocabulary: Materials. Eco-construction verbs.
Grammar: Simple present passive. Infinitives of purpose. Simple past passive. Grammar reference p.112
Listening: Tour of a museum Eco-House.
Conversation (Useful language): Apologizing.
Writing: A newspaper article about an event.
Reading: “House Made of Garbage” ; Reading to write: “Volunteers Clean Valley Nature Reserve” ; Culture: “Under the Australian Sun”.
Video: “Where Does it All Go?” ; “What kind of volunteer work can you do in your school or town? ; “Build It Better” ; “Driving into the Future” (CLIL Project p.119).
Accuracy and fluency: Including “is” or “are” in passive sentences.
Speaking outcomes: I can...
- identify materials;
- talk about how people recycle and reuse materials;
- talk about eco-construction;
- apologize, and 
- discuss solar energy and sun safety.
	• Match the words with the correct pictures. 
• Listen, check, and repeat the previous vocabulary. 
• Think about your house or apartment. Write as many objects as you can think of for each material below. Complete the chart. 
• Talk to 3 people in your class. Ask and answer the questions. 
• Look at the picture in the article. What do you think this article is about? 
• Read and Listen to the article answer the questions.  
• Complete the chart (simple present passive) Then complete the sentences with the correct form of the verb. 
• Complete the text with the simple present passive
• Work with a partner. Plan a new building that is made from recycle materials. Discuss what can you do with the materials listed below.  
• Listen to the guide explaining the living room. It’s part of an exhibit. Answer the questions, then match the vocabulary with the definitions.  
• Complete the chart (Simple past passive), then choose the correct answer to make complete sentences. 
• Complete the sentences with simple past passive.  
• Work with a partner. Ask and answer questions using simple past passive. 
• Watch or listen the teenagers. Which ideas for volunteering would work for them? Choose your favorite one from the list, then discuss with a partner.   
• Listen to James talking to Natalie about volunteer work. Complete the conversation. 
• Work with a partner. Take turns apologizing and explaining what the problem was.   
• Read the article What kind of trash did the volunteers find? Read the article and check. 
• Write a newspaper article about an event. Write information from the Focus content box to make notes and produce a 120- newspaper article.   
• Look at the article and pictures. What is the article about? 
• Read and listen to the article. Circle the correct answers. 
• Work with a partner. Discuss if you would or wouldn’t like to visit Australia. 
	CE.EFL.5.7. Production – Accuracy and Intelligibility:  Use appropriate vocabulary and language in a variety of oral interactions for a range of audiences and level-appropriate purposes
*I.EFL.5.7.1. Learners can communicate clearly and effectively by using appropriate vocabulary and language in a variety of oral interactions for a range of audiences and level-appropriate purposes. (I.2, I.3, J.2)
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	. EFL 5.3.1. Find specific predictable information in short, simple texts in a range of age- and level-appropriate topics. (Example: biographies, news articles, narratives, memoirs and personal accounts, formal letters and emails, etc.)	
EFL 5.3.3. Determine the main conclusion in texts which clearly argue a point of view in order to make informed decisions about one’s own opinion and reaction to the text.
EFL 5.3.8. Identify and understand the main points in straightforward texts on subjects of personal interest or familiar academic topics.
	
	· 
	CE.EFL.5.10. Find specific information and identify the main points in simple, straightforward texts on subjects of personal interest or familiar academic topics while making informed decisions about one’s own reaction to the text
*I.EFL.5.10.1. Learners can find specific information and identify the main points in simple, straightforward texts on subjects of personal interest or familiar academic topics while making informed decisions about one’s own reaction to the text. (I.1, I.2, S.2)

	

	
	
	
	.EFL 5.4.1. Critically evaluate information from references, including those found on the web, and recommend print and digital sources to other learners.	
EFL 5.4.2. Identify a variety of types and formats of potential resources and the value, purpose and audience of each one for use in the educational domain. (Example: audio/video, multimedia, website, database, book, thesaurus, scholarly/popular, current/historical, etc.) 

EFL 5.4.4. Select and make effective use of a range of digital tools to write, edit, revise and publish written work in a way that supports collaboration, learning and productivity. (Example: image editing, Google Drive, infographic makers, audio and video editing, presentation apps, etc.)
	
	· 
	CE.EFL.5.14. Identify, critically evaluate and recommend a variety of potential resources and references, including digital tools, that support collaboration and productivity, for educational and academic use
*I.EFL.5.14.1. Learners can identify, critically evaluate and recommend a variety of potential resources and references, including digital tools that support collaboration and productivity, for educational and academic use. (I.1, I.2, S.3, S.4)
	

	
	
	
	EFL 5.5.7. Collaboratively produce criteria for evaluating literary texts and the effectiveness of group work.
EFL 5.5.8. Contribute to team projects to produce original works and solve problems while effectively negotiating and managing interactions to accomplish social and classroom tasks.
EFL 5.5.9. Engage in collaborative activities through a variety of student groupings to share, reflect on, express and interpret opinions and evaluations of a range of literary texts. (Example: small groups, cooperative learning groups, literature circles, process writing groups, etc.)
	
	· 
	CE.EFL.5.19. Engage in collaborative activities through 
a variety of student groupings in order to solve problems and reflect on literary texts, and produce criteria for evaluating the effectiveness of the group.
*I.EFL.5.19.1. Learners can engage in collaborative activities through a variety of student groupings in order to solve problems and reflect on literary texts, and produce criteria for evaluating the effectiveness of the group. (I.1, I.2, S.2, S.3, S.4, J.3, J.4)
	

	3.
	Run for cover!	   
	At the end of the unit the student will be able  to:

· Discuss natural disasters
.
· Ask and answer questions about past experiences.

· Discuss past events.

· Ask about and discuss personal problems.

· Discuss tornadoes and people who chase tornadoes.

	EFL 5.2.7. Present information clearly and effectively in a variety of oral forms for a range of audiences and purposes. (Example: summarizing, paraphrasing, personal narratives, research reports, essays, articles, posters, charts and other graphics, etc.)
Influence an audience effectively through argument or negotiation using conventions and features of English. (Example: precise vocabulary, pronunciation, intonation, presentation strategies, etc.) REF: EFL 5.2.8
EFL 5.2.10. Develop an argument well enough to be followed by a peer audience without much difficulty in prepared presentations.
	Vocabulary: Natural disasters. Survival essentials.
Grammar: Past perfect. Past perfect  “yes/no” questions. Past perfect and simple past. Grammar reference p.113
Listening: Survival story.
Conversation (Useful language): Explaining a personal problem.
Writing: A story about a personal experience.
Reading: “Krakatoa” ; Reading to write: “Story Source” ; Culture: “It isn´t just a hobby”.
Video: “Land of Volcanoes” ; “Do you often lose things?” ; “Storm Chasers”.
Accuracy and fluency: Pronunciation of /æ/ and /ɒ/. Using the past perfect for events completed before another past moment.
Speaking outcomes: I can...
- discuss natural disasters;
- ask and answer questions about past experiences;
- discuss past events;
- ask about and discuss personal problems, and
- discuss tornadoes and people who chase tornadoes.
								
	"Vocabulary: Natural disasters. Survival essentials.
Grammar: Past perfect. Past perfect  “yes/no” questions. Past perfect and simple past. Grammar reference p.113
Listening: Survival story.
Conversation (Useful language): Explaining a personal problem.
Writing: A story about a personal experience.
Reading: “Krakatoa” ; Reading to write: “Story Source” ; Culture: “It isn´t just a hobby”.
Video: “Land of Volcanoes” ; “Do you often lose things?” ; “Storm Chasers”.
Accuracy and fluency: Pronunciation of /æ/ and /ɒ/. Using the past perfect for events completed before another past moment.
Speaking outcomes: I can...
- discuss natural disasters;
- ask and answer questions about past experiences;
- discuss past events;
- ask about and discuss personal problems, and
- discuss tornadoes and people who chase tornadoes."							
	CE.EFL.5.9. Production – Fluency:  Present information clearly and influence an audience effectively through well-developed arguments in prepared presentations and other forms of oral communication.	
*I.EFL.5.9.1. Learners can present information clearly and influence an audience effectively through well-developed arguments in prepared presentations and other forms of oral communication. (I.2, I.3, J.2)
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	EFL 5.3.4. Find the most important information in print or online sources in order to support an idea or argument. (Example: Internet search engines, online advertising, online or print timetables, web pages, posters, adverts, catalogues, etc.)
EFL 5.3.5. Assess, compare and evaluate the quality of written texts and visual presentations using different criteria and ICT tools related to the organization, subject area and purpose of a text. (Examples of text types: editorials, letters to the editor, political speeches, illustrations, charts, advertisements, etc.)
EFL 5.3.6. Display an appreciation of the language by interacting and engaging with a variety of digital and print texts and resources and by selecting and evaluating these materials as a means to promote and strengthen literacy skills and language acquisition.		
	
	
	CE.EFL.5.12. Engage with a variety of digital and print texts and resources by evaluating and detecting complexities and discrepancies in the information in order to find the most appropriate sources to support an idea or argument.
*I.EFL.5.12.1. Learners can engage with a variety of digital and print texts and resources by evaluating and detecting complexities and discrepancies in the information in order to find the most appropriate sources to support an idea or argument. (I.2, I.4, J.3)
	
			
			
			
	

	
	
	
	EFL 5.4.7. Use the process of prewriting, drafting, revising, peer editing and proofreading (i.e., “the writing process”) to produce well-constructed informational texts.
EFL 5.4.3. Apply new and prior knowledge in order to plan and create texts and determine if the new knowledge adds value to or contradicts prior information.
	
	
	CE.EFL.5.15. Plan and produce well-constructed informational texts by applying the writing process and while demonstrating an ability to justify one’s position on an argument through carefully selected information and appropriate language, tone and evidence.	
*I.EFL.5.15.1. Learners can plan and produce well-constructed informational texts by applying the writing process and while demonstrating an ability to justify one’s position on an argument through carefully selected information and appropriate language, tone and evidence. (I.2, I.3, I.4, S.3, J.1			
	

	
	
	
	EFL 5.5.2. Make predictions, inferences and deductions to demonstrate different levels of meaning of literary texts presented orally or in digital form, including literal and implied meanings. (Example: summarizing, explaining and identifying, word choice, symbols, points of view, etc.)
EFL 5.5.3. Identify and explain the distinguishing features of diverse literary genres, periods and traditions, and use those features to aid comprehension, interpretation and discussion of literary texts.
EFL 5.5.4. Read aloud with confidence, accuracy, fluency and expression to demonstrate understanding and to convey an interpretation of meaning.
	
	
	CE.EFL.5.17. Demonstrate and convey different levels of meaning in literary texts by identifying distinguishing features, interpreting implicit and explicit messages and responding in a variety of ways.			
			
*I.EFL.5.17.1. Learners can demonstrate and convey different levels of meaning in literary texts by identifying distinguishing features, interpreting implicit and explicit messages and responding in a variety of ways. (I.3, I.4, J.3)			
	

	4.
	He said, she said.   
	At the end of the unit the student will be able  to:

· Talk about different ways of speaking.

· .Discuss social networking sites.

· Ask and answer questions about different communication methods

· Compare different accounts of a story.

· Discuss language use throughout the world.

	EFL 5.2.9. Build on others’ ideas when engaged in pair, group or whole-class discussions on personal, social, community and academic topics.	
EFL 5.2.11. Express opinions on abstract topics, such as film and music, and concrete topics, such as personal experiences, while describing one’s reactions to them and others’ opinions.  	
EFL 5.2.14. Request and provide information and assistance orally for personal, social and academic purposes in order to clarify and extend meaning in spoken interactions.	
	Vocabulary: Reporting verbs. Communication methods.
Grammar: Quoted speech vs. reported speech. Reported questions. Grammar reference p.114
Listening: Short conversations.
Conversation (Useful language): Comparing different accounts of a story.
Writing: An essay about social networking sites.
Reading: “Communication Changes” ; Reading to write: “Are Cell Phones Good for Teenagers?” ; Culture: “The World Speaks One Language”
Video: “Social Networks” ; “What do you think about celebrity gossip?” ; “The Language of the Future?” ; “Pictures with Meaning” (CLIL Project p.120).
Accuracy and fluency: Pronunciation of final consonants /d/, /l/, /m/, and /n/. Not using “do” in reported questions.
Speaking outcomes: I can...
- talk about different ways of speaking;
- discuss social networking;
-talk about different communication methods;
- compare stories, and
- discuss language use throughout the world.
	• Match the words with the correct definitions
• Listen, check, and repeat the previous vocabulary.  
• Talk to 3 people in your class. Ask and answer the questions. 
• Read the possible paragraph headings for an article? What do you think the article is about? 
• Read and Listen to the article answer the questions.  
• Complete the chart (quoted speech vs reported speech) Then identify in the chart which structure is been used. 
• Write sentences in reported speech form. 
• Work with a partner. Plan a new building that is made from recycle materials. Discuss what can you do with the materials listed below.  
• Listen to the guide explaining the living room. It’s part of an exhibit. Answer the questions, then match the vocabulary with the definitions.  
• Complete the chart (Simple past passive), then choose the correct answer to make complete sentences. 
• Complete the sentences with simple past passive.  
• Work with a partner. Ask and answer questions using reported speech.  
• Listen to small conversations. After that ask and answer the questions.   
• Listen to a new set of conversations. Answer the questions. Then complete the conversation with the correct vocabulary. Use the words in the box.  
• Work with a partner. Discuss what forms of communication do you like the best? Why?
• Complete the chart (reported questions) , then circle the correct answers. Write the sentences as reported questions.    
• Read the article are cell phones good for teenagers?  Read the article and check. 
• Write an essay about social networking sites. Write information from the Focus content box to make notes and produce a 150-essay.
• Look at the article and pictures. What is the article about? 
• Read and listen to the article. Circle the correct answers. 
• Work with a partner. How much English do you see where you live? 
• Students will be evaluated on the content of this unit by completing a series of exercises.

	CE.EFL.5.8. Interaction – Interpersonal:  Respond to and build on other people’s ideas in extended conversations on familiar social and academic topics by expressing opinions and feelings and clarifying meaning.
*I.EFL.5.8.1. Learners can respond to and build on other people’s ideas in extended conversations on familiar social and academic topics by expressing opinions and feelings and clarifying meaning. (I.3, I.4, S.1, J.3, J.4)							
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	EFL 5.3.2. Identify and use reading strategies to make informative and narrative texts comprehensible and meaningful. (Example: skimming, scanning, previewing, reading for main ideas and details, using structural and context clues, cognates, format, sequence, etc.)
EFL 5.3.9. Skim and scan reference materials, in print or online, in order to identify information that might be of practical use for one’s own research and academic needs."	
	
	
	CE.EFL.5.11. Identify and apply a range of reading strategies in order to make texts meaningful and to select information within a text that might be of practical use for one’s own academic needs.
 *I.EFL.5.11.1.  Learners can Identify and apply a range of reading strategies in order to make texts meaningful and to select information within a text that might be of practical use for one’s own academic needs. (I.1, I.2, I.4, S.3)

	

	
	
	
	EFL 5.4.6 Produce emails and blog posts describing personal experiences and feelings 
Construct a voice, using a variety of writing styles appropriate to different audiences, purposes and settings, and adjust these styles as necessary. REF: EFL 5.4.8
EFL 5.4.9. Use a variety of oral, print and electronic forms for writing to others or for writing for self, applying the conventions of social writing. (Example: notes, invitations, emails, blog entries and comments, notes to self, etc.)	
	
	
	CE.EFL.5.13. Produce emails, blog posts and other written texts using an effective voice and a variety of appropriate writing styles and conventions. *I.EFL.5.13.1. Learners can produce emails, blog posts and other written texts using an effective voice and a variety of appropriate writing styles and conventions. (I.3, S.3, J.2)
	

	
	
	
	EFL 5.5.7. Collaboratively produce criteria for evaluating literary texts and the effectiveness of group work.		
EFL 5.5.9. Engage in collaborative activities through a variety of student groupings to share, reflect on, express and interpret opinions and evaluations of a range of literary texts. (Example: small groups, cooperative learning groups, literature circles, process writing groups, etc.)
	
	
	CE.EFL.5.19.  Engage in collaborative activities through a variety of student groupings in order to solve problems and reflect on literary texts, and produce criteria for evaluating the effectiveness of the group. *I.EFL.5.19.1. Learners can engage in collaborative activities through a variety of student groupings in order to solve problems and reflect on literary texts, and produce criteria for evaluating the effectiveness of the group. (I.1, I.2, S.2, S.3, S.4, J.3, J.4)
	

	5.
	Don’t give up!   
	At the end of the unit the student will be able  to:

· Talk about goals and accomplishments.

· Discuss emotions related to accomplishments.

· Discuss steps toward achievement goals

· Reassure someone.

· Talk about what we learn from working toward our goals.

	EFL 5.2.6. Use new words and expressions which occur in conversations in the personal and educational domains, and make use of such terms and expressions wherever appropriate and necessary
	Vocabulary: Goals and achievements. Emotions related to accomplishments.
Grammar: Reflexive pronouns. Reflexive pronouns with “by”. Causative “have/get” Grammar reference p.115
Listening: Challenging situations.
Conversation (Useful language): Reassuring someone.
Writing: A personal action plan.
Reading: “Make Your Dreams Come True” ; Reading to write: “Achieving My Goal” ; Culture: “Olympics for the Brain”.
Video: “Lifeguard and Athlete” ; “Have you ever given a class presentation?” ; “Circus Star”.
Accuracy and fluency: The sound /iː/ in words with the letter “ie” and “ei”. Consonant clusters. Getting/having something done.
Speaking outcomes: I can...
- talk about goals and accomplishments;
- discuss emotions related to accomplishments;
- discuss steps toward achieving goals;
- reassure someone, and
- discuss an academic competition.
	• Match the words with the corresponding definitions.  
• Listen check and repeat the previous vocabulary, then circle the correct answers. 
• Work with a partner. Ask and answer the questions and write the results.   
• Look at the title, what do you think is the article about?
• Read and listen to the article. Mark the sentences true (T) or false (F). 
• Work with a partner. Choose a goal from the list and discuss with a partner.    
• Complete the chart (reflexive pronouns) . Then complete the conversation using the same grammar.  
• Work with a partner and practice. Talk about been prepared for a natural disaster who is better prepared? 
• Work with a partner. Choose a new goal from the list, ant discuss what are the 5 steps there ar to take to achieve that goal.   
• Listen to the short conversation match the conversations with the listed topics.  
• Complete the sentences with the correct words.   
• Choose five words from the previous exercise. Choose an emotion to each word you chose.   
• Complete the chart (Causative have/get). Then complete the sentences, and the conversation using the correct words.  
• Watch or listen to teenagers. Check the things you hear. Write numbers next to the information in the order you hear it. 
• Listen to Julia talking to her sister about a rafting trip. Complete the conversation with the vocabulary on the box.
• Work with a partner and take turns asking about the activities below.  
• Look at the picture and discuss as a class. What are your goals? Ask a partner about his/hers? 
• Write a personal plan. Use the writing process to organize and check your ideas when producing your plan 
• Look at the pictures and answer the following questions.  
• Read the article again and answer the questions.  
• Work with a partner ask and answer the following questions.  
• Students will be evaluated on the content of this unit by completing a series of exercises.						
	CE.EFL.5.7. Production – Accuracy and Intelligibility:  Use appropriate vocabulary and language in a variety of oral interactions for a range of audiences and level-appropriate purposes.
*I.EFL.5.7.1. Learners can communicate clearly and effectively by using appropriate vocabulary and language in a variety of oral interactions for a range of audiences and level-appropriate purposes. (I.2, I.3, J.2)
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	EFL 5.3.1. Find specific predictable information in short, simple texts in a range of age- and level-appropriate topics. (Example: biographies, news articles, narratives, memoirs and personal accounts, formal letters and emails, etc.)	
EFL 5.3.3. Determine the main conclusion in texts which clearly argue a point of view in order to make informed decisions about one’s own opinion and reaction to the text.
EFL 5.3.8. Identify and understand the main points in straightforward texts on subjects of personal interest or familiar academic topics.
	
	
	CE.EFL.5.10. Find specific information and identify the main points in simple, straightforward texts on subjects of personal interest or familiar academic topics while making informed decisions about one’s own reaction to the text.			
*I.EFL.5.10.1. Learners can find specific information and identify the main points in simple, straightforward texts on subjects of personal interest or familiar academic topics while making informed decisions about one’s own reaction to the text. (I.1, I.2, S.2)

	

	
	
	
	EFL 5.4.7. Use the process of prewriting, drafting, revising, peer editing and proofreading (i.e., “the writing process”) to produce well-constructed informational texts.
Apply new and prior knowledge in order to plan and create texts and determine if the new knowledge adds value to information. REF: EFL 5.4.3
Justify and explain the rationale for a position on an argument, using persuasive language, tone, evidence and well-developed arguments through essays, movie and book reviews, and brochures. REF: EFL 5.4.5
	
	
	CE.EFL.5.15. Plan and produce well-constructed informational texts by applying the writing process and while demonstrating an ability to justify one’s position on an argument through carefully selected information and appropriate language, tone and evidence.		
*I.EFL.5.15.1. Learners can plan and produce well-constructed informational texts by applying the writing process and while demonstrating an ability to justify one’s position on an argument through carefully selected information and appropriate language, tone and evidence. (I.2, I.3, I.4, S.3, J.1)

	

	
	
	
	EFL 5.5.1. Compare and present personal and formal responses to and interpretations of published literary texts and the works of peers, referring to details and features of the text. (Example: text structure, plot, ideas, events, vocabulary, etc.)
EFL 5.5.5. Create original, imaginative stories using appropriate vocabulary and elements of the literature that learners have read or heard.
	
	
	CE.EFL.5.16. Respond to and interpret literary texts, including original stories written by peers, referring to details and literary elements of the text. *I.EFL.5.16.1. Learners can respond to and interpret literary texts, including original stories written by peers, referring to details and literary elements of the text. (S.1, S.4, J.2)
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	7.	   OBSERVATIONS:
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	UNIDAD EDUCATIVA PARTICULAR  LA SALLE-CONOCOTO                                                                                                            
“A call, many voices”
	AÑO LECTIVO
2016 - 2017

	ANNUAL CURRICULUM PLAN	   

	1.              INFORMATION DATA:	   

	Area:	   
	ENGLISH AS A FOREING LANGUAGE
	Subject:	   
	ENGLISH AS A FOREING LANGUAGE      EFL

	Teachers:	   
	EDWIN PILCA C

	Grade /  course	   
	THIRD	   
	Education level
	BACHILLERATO GENERAL UNIFICADO	 

	2.	   TIME	   

	Weekly course load
	No. of  working weeks
	Learning evaluation and unexpected issues
	Total class weeks
	Total periods

	3 HOURS
	40
	8
	32
	96

	3.	   GENERAL OBJECTIVES	   

	Objectives of the  Area
	Objectives  of the grade/course	   

	O.EFL 5.1 Encounter socio-cultural aspects of their own and other countries in a thoughtful and inquisitive manner, maturely, and openly experiencing other cultures and languages from the secure standpoint of their own national and cultural identity.
O.EFL 5.2 Draw on this established propensity for curiosity and tolerance towards different cultures to comprehend the role of diversity in building an intercultural and multinational society.
O.EFL 5.3 Access greater flexibility of mind, creativity, enhanced linguistic intelligence, and critical thinking skills through an appreciation of linguistic differences.  Enjoy an enriched perspective of their own L1 and of language use for communication and learning.
O.EFL 5.4 Deploy a range of learning strategies, thereby increasing disposition and ability to independently access further (language) learning and practice opportunities.  Respect themselves and others within the communication process, cultivating habits of honesty and integrity into responsible academic behavior.
O.EFL 5.5 Directly access the main points and important details of up-to-date English language texts, such as those published on the web, for professional or general investigation, through the efficient use of ICT and reference tools where required.
O.EFL 5.6 Through selected media, participate in reasonably extended spoken or written dialogue with peers from different L1 backgrounds on work, study, or general topics of common interest, expressing ideas and opinions effectively and appropriately.
O.EFL 5.7 Interact quite clearly, confidently, and appropriately in a range of formal and informal social situations with a limited but effective command of the spoken language (CEFR B1 level).
	O.EFL 5.1 Encounter socio-cultural aspects of their own and other countries in a thoughtful and inquisitive manner, maturely, and openly experiencing other cultures and languages from the secure standpoint of their own national and cultural identity.
O.EFL 5.2 Draw on this established propensity for curiosity and tolerance towards different cultures to comprehend the role of diversity in building an intercultural and multinational society.
O.EFL 5.3 Access greater flexibility of mind, creativity, enhanced linguistic intelligence, and critical thinking skills through an appreciation of linguistic differences.  Enjoy an enriched perspective of their own L1 and of language use for communication and learning.
O.EFL 5.4 Deploy a range of learning strategies, thereby increasing disposition and ability to independently access further (language) learning and practice opportunities.  Respect themselves and others within the communication process, cultivating habits of honesty and integrity into responsible academic behavior.
O.EFL 5.5 Directly access the main points and important details of up-to-date English language texts, such as those published on the web, for professional or general investigation, through the efficient use of ICT and reference tools where required.
O.EFL 5.6 Through selected media, participate in reasonably extended spoken or written dialogue with peers from different L1 backgrounds on work, study, or general topics of common interest, expressing ideas and opinions effectively and appropriately.	
O.EFL 5.7 Interact quite clearly, confidently, and appropriately in a range of formal and informal social situations with a limited but effective command of the spoken language (CEFR B1 level). 

	4.	   TRANSVERSAL AXES :  
	Justice, Innovation, Solidarity, faith, fraternity, commitment, service, tolerance.	   

	5.             DEVELOPMENT  OF  PLANNING UNITS*	   

	N.º
	Name of  the Unit
	Specific	objectives of the   Planning Unit.
	Skills and performance   criteria
	Contents
	Methodology orientation
	Evaluation Criteria and	   Indicators
	Time   in   weeks

	1.
	Improving text Creations	   
	At the end of the unit Students will be able to:

· Create timelines from series of events
· Complete outlinings from previous texts
· Create blogs
· Make comments about 
blogs
· Make graphic organizers.
· Stablish comments
· Edit texts.
· Write different kinds of mails
· Write summaries about different kinds of texts
· Establish campaigns
· Get to places following directions.
· Create effective paragraphs.





	EFL 5.3.1. Find specific predictable information in short, simple texts in a range of age- and level-appropriate topics. (Example: biographies, news articles, narratives, memoirs and personal accounts, formal letters and emails, etc.)

EFL 5.3.3. Determine the main conclusion in texts which clearly argue a point of view in order to make informed decisions about one’s own opinion and reaction to the text.

EFL 5.3.8. Identify and understand the main points in straightforward texts on subjects of personal interest or familiar academic topics.
	· Outlining.
· To make a timeline.
· To write comments about blog
· Graphic organizers
· Writing arguments and hypothesis.
· Text Editing
· Project making. 

	These performance criteria could be evaluated by:  
 -  Reading a short news article and completing an outline.
- Reading an adapted news article about a current event and formulating a personal response to it. (Example: a school bus accident on the highway, a new law that protects the rights of tray animals, etc.)
- Reading a biography and putting events on a timeline.
- Reading a blog post and writing a comment.
- Reading a short text and showing comprehension by completing the accompanying graphic organizer. (Example: learners read about archeological ruins and complete a Venn diagram, etc.)
- Reading a text on a familiar content area subject and answering information questions. (Example: learners read about foodborne illnesses and then write three ways to prevent them, etc.)  
- Reading two short simple cross curricular texts and using them to support one’s own argument or hypothesis.
- Agreeing or disagreeing with a strong opinion stated in a text and giving reasons for one’s own response.
- Reading a text and answering information questions.
- Choosing from a list of words to complete gaps from a reading.
- Reading a paragraph about a familiar content area subject and then correcting incorrect sentences. (Example: In northern India, the monsoon season lasts for six months every year - three, etc.)
- Following the steps in a video of a DIY project. (Example: making a craft stamp, creating a piñata from recycled items, etc.)
	CE.EFL.5.10. Find specific information and identify the main points in simple, straightforward texts on subjects of personal interest or familiar academic topics while making informed decisions about one’s own reaction to the text.

I.EFL. 5.10.1. Learners can find specific information and identify the main points in simple, straightforward texts on subjects of personal interest or familiar academic topics while making informed decisions about one’s own reaction to the text. (I.1, I.2, S.2)
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	EFL 5.4.6. Produce emails and blog posts describing personal experiences and feelings.

EFL 5.4.8. Create an effective voice, using a variety of writing styles appropriate to different audiences, purposes and settings, and adjust these styles as necessary.

EFL 5.4.9. Use a variety of oral, print and electronic forms for writing to others or for writing for self, applying the conventions of social writing. (Example: notes, invitations, emails, blog entries and comments, notes to self, etc.)

	· Blog making
· Mail writing
· Summaries
· Making campaigns.
· Following directions
· Paragraph writing
· Letter writing.

	These performance criteria could be evaluated by:    
- Posting a comment to a classmate’s writing on a class blog.
- Doing extended or free writing on a class blog.
- Writing an email to a friend recommending a movie you’ve seen.
- Watching a short video and writing a description of what you saw or how it made you feel, then comparing ideas in pairs. 
- Writing a blog post about your future plans.
- Creating an online invitation to a class event.
- Watching a video about a natural disaster and writing a blog entry asking for people to help with donations.
- Making a poster for a school campaign to increase awareness about earthquake safety.
- Looking at a map or GPS and writing the directions to get from one place to another.
- Making a video blog to record comparisons and ideas from class lessons.
- Researching and writing a short paragraph about a new topic and using appropriate references to support your ideas.
- Writing a letter to your future self. (Example: to give advice about how to treat kids your age, to explain your favorite things at this time in your life, etc.)
- Making posters in small groups of new phrases and expressions in order to display in the classroom.  
	CE.EFL.5.13. Produce emails, blog posts and other written texts using an effective voice and a variety of appropriate writing styles and conventions.

I.EFL.5.13.1. Learners can produce emails, blog posts and other written texts using an effective voice and a variety of appropriate writing styles and conventions. (I.3, S.3, J.2)


	

	
	
	
	EFL 5.5.1. Compare and present personal and formal responses to and interpretations of published literary texts and the works of peers, referring to details and features of the text. (Example: text structure, plot, ideas, events, vocabulary, etc.)

EFL 5.5.5. Create original, imaginative stories using appropriate vocabulary and elements of the literature learners have read or heard.

	· Text writing.
· Poems.
· Reviews
· Comments
· Invitations
· Research reports.
· Predicting
· Poem interpretation
	These performance criteria could be evaluated by:   
- Writing a paragraph to describe the author’s intention behind a work of art, story or song.
- Responding to a peer’s writing by a video representation.
- Writing a short, fictional story about a teen’s unusual vacation.
- Taking pictures to tell a story using a digital storyboard.
- Producing short, creative texts using digital storytelling.
- Converting a corner of the room into a writer’s workshop, where learners can access writing prompts and authentic texts which may help inspire their own creative writing.
- Using a checklist to mark off literary elements present in a text. (Example: setting, main character, title, etc.)
- Explaining through pictures, physical expression or charts (ICT) how a text makes the learner feel. 
- Using ICT to research about a topic of learners’ choice and writing a short, creative story with the findings.
- Writing a poem or the verses of a song in small groups and performing it for the class.
- Searching for pictures on the Internet or in magazines in order to respond to a peer’s writing.
- Listening to a song and inferring if it is happy, sad, etc. Giving reasons for the inference.
- Using a web site such as storybird.com in order to produce and share creative writing ventures. 
- Writing questions the learners would like to ask a character in the story and using the imagined answers to write the next scene.
- Reading a poem and sharing one’s own interpretation.
- Rewriting a fairy tale from a modern point of view, using simple ideas and phrases or illustrations. 
- Producing a video response in groups to a song sung in class.
	CE.EFL.5.16. Respond to and interpret literary texts, including original stories written by peers, referring to details and literary elements of the text.

I.EFL.5.16.1. Learners can respond to and interpret literary texts, including original stories written by peers, referring to details and literary elements of the text. (S.1, S.4, J.2)

	

	2.
	Analyzing texts	   
	At the end of the unit the students will be able to:

·  Apply different kinds of reading while analyzing a text
· Establish text differences and similarities.
· Edit texts.
· Make recommendations.
· Analyze texts
· Select5 reliable researching resourses.
· Identify  literary  elements
· Summarize texts
· Make predictions to continue with the text construction.
· Read a text using different kinds of intonation.
.

	EFL 5.3.1. Find specific predictable information in short, simple texts in a range of age- and level-appropriate topics. (Example: biographies, news articles, narratives, memoirs and personal accounts, formal letters and emails, etc.)

EFL 5.3.3. Determine the main conclusion in texts which clearly argue a point of view in order to make informed decisions about one’s own opinion and reaction to the text.

EFL 5.3.8. Identify and understand the main points in straightforward texts on subjects of personal interest or familiar academic topics.
	Types of reading:
· Skimming.
· Scanning.
· Reading for gist
· Editing 
· Text comprehension

	These performance criteria could be evaluated by:   
· Reading a short news article and completing an outline.
· Reading an adapted news article about a current event and formulating a personal response to it. (Example: a school bus accident on the highway, a new law that protects the rights of stray animals, etc.)
· Reading a biography and putting events on a timeline.
· Reading a blog post and writing a comment.
· Reading a short text and showing comprehension by completing the accompanying graphic organizer. (Example: learners read about archeological ruins and complete a Venn diagram, etc.)
· Reading a text on a familiar content area subject and answering information questions. (Example: learners read about foodborne illnesses and then write three ways to prevent them, etc.)  
· Reading two short simple cross curricular texts and using them to support one’s own argument or hypothesis.
· Agreeing or disagreeing with a strong opinion stated in a text and giving reasons for one’s own response.
· Reading a text and answering information questions.
· Choosing from a list of words to complete gaps from a reading.
· Reading a paragraph about a familiar content area subject and then correcting incorrect sentences. (Example: In northern India, the monsoon season lasts for six months every year - three, etc.)
· Following the steps in a video of a DIY project. (Example: making a craft stamp, creating a piñata from recycled items, etc.)
	CE.EFL.5.10. Find specific information and identify the main points in simple, straightforward texts on subjects of personal interest or familiar academic topics while making informed decisions about one’s own reaction to the text.

I.EFL.5.11.1.  Learners can Identify and apply a range of reading strategies in order to make texts meaningful and to select information within a text that might be of practical use for one’s own academic needs. (I.1, I.2, I.4, S.3)
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EFL 5.4.1. Critically evaluate information from references, including those found on the web, and recommend print and digital sources to other learners.

EFL 5.4.2. Identify a variety of types and formats of potential resources and the value, purpose and audience of each for use in the educational domain. (Example: audio/video, multimedia, website, database, book, thesaurus, scholarly/popular, current/historical, etc.)

EFL 5.4.4. Select and make effective use of a range of digital tools to write, edit, revise and publish written work in a way that supports collaboration, learning and productivity. (Example: image editing, GoogleDrive, infographic makers, audio and video editing, presentation apps, etc.)
	· Making suggestions
·  Text analysis
· Selecting researching sources.
	These performance criteria could be evaluated by:   
· Recommending a web site to another learner.
· Finding a variety of online references to practice a grammar structure, then recommending the best one to the class.
· Using new words or information from a class lesson and creating an online game to practice them, then sharing and playing the game with the rest of the class.
· Reading an online restaurant review and identifying common linguistic features, such as use of adjectives and opinions. Learners use the same features to write their own review of a movie they’ve seen. 
· Collaborating on a brainstorm through the use of an online bulletin board such as padlet.com. 
· Using Google Apps to revise and edit student work both as a class and in pairs.
· Adding pictures to a group presentation.
· Creating a group presentation using biteslide.com.
· Finding a reliable source to back up a statement.
· Identifying statements that use exaggeration or hyperbole (rather than true facts) to sway the reader’s opinion. (Example: Every animal on Earth will become extinct if we don’t do something about the environment soon, etc.)
· Identifying the best resources for a writing project in pairs.
· Using a list of criteria in order to evaluate a web site.
· Analyzing three different types of dictionaries (e.g., online, English-English, English-Spanish) and giving reasons for using each.
· Choosing the best type of dictionary to use for a writing project and giving your reasons for the choice. 
· Recommending a reference article to a friend, giving specific reasons for the recommendation.
	CE.EFL.5.14. Identify, critically evaluate and recommend a variety of potential resources and references, including digital tools that support collaboration and productivity, for educational and academic use.

I.EFL.5.14.1. Learners can identify, critically evaluate and recommend a variety of potential resources and references, including digital tools,that support collaboration and productivity, for educational and academic use. (I.1, I.2, S.3, S.4)
	

	
	
	
	EFL 5.5.2. Make predictions, inferences and deductions to demonstrate different levels of meaning of literary texts presented orally or in digital form, including literal and implied meanings. (Example: summarizing, explaining and identifying, word choice, symbols, points of view, etc.)

EFL 5.5.3. Identify and explain the distinguishing features of diverse literary genres, periods and traditions, and use those features to aid comprehension, interpretation and discussion of literary texts.

EFL 5.5.4. Read aloud with confidence, accuracy, fluency and expression to demonstrate understanding and to convey an interpretation of meaning.
	· Literary elements.
· Literary tradition
· Text predicting
· text Summarizing
· text reading intonation 
	· T hese performance criteria could be evaluated by:   
· Completing a chart with literary elements from a text. (Example: main character, setting, theme, etc.)
· Reciting a poem, using intonation and gestures to convey the meaning of the poem.
· Identifying a literary tradition from another culture or time period and finding an example of it to share with the class. (Example: haiku, blank verse, a couplet, etc.)
· Predicting the content of a story using the title and pictures.
· Summarizing the main idea of a song.
· Underlining the words in a text that influence the reader.
· Participating in a performance, such as a lip-synching contest or play, and using nonverbal and body language to emphasize comprehension of the subject.
· Miming the actions in a song and then singing along.
· Using feelings and gestures to read a dialogue.
· Reading a class dialogue in three different ways. (Example: reading it as if you were angry, then as if you were sad, and then as if you were extremely bored, etc.)
- Appropriately exhibiting surprise, joy, sadness, etc., in a conversation.
· Brainstorming features and conventions of a genre and then reading an example in order to locate each one. (Example: a fantastical creature in a science fiction story, rhyme in a song, a prince and princess in a fairy tale, etc.) 
· Underlining and discussing examples of implied meanings in a short poem.
	CE.EFL.5.17. Demonstrate and convey different levels of meaning in literary texts by identifying distinguishing features, interpreting implicit and explicit messages and responding in a variety of ways.

I.EFL.5.17.1. Learners can demonstrate and convey different levels of meaning in literary texts by identifying distinguishing features, interpreting implicit and explicit messages and responding in a variety of ways. (I.3, I.4, J.3)

	

	3.
	Evaluating work.    
	At the end of the unit the students will be able to:

·  Identify different kinds of researching resources.
·  Make comparisons.
·  Contrast information.
· Create different purpose rubrics.
· Write dialogues following a model.
· Making check lists
· To write paragraphs
· To write letters.
· Evaluate texts using rubrics and checklists
· Give positive feedback.
· Create criteria to evaluate poems and songs.

	EFL 5.3.4. Find the most important information in print or online sources in order to support an idea or argument. (Example: Internet search engines, online advertising, online or print timetables, web pages, posters, adverts, catalogues, etc.)

EFL 5.3.5. Assess, compare and evaluate the quality of written texts and visual presentations using different criteria and ICT tools related to the organization, subject area and purpose of a text. (Examples of text types: editorials, letters to the editor, political speeches, illustrations, charts, advertisements, etc.)
EFL 5.3.6. Display an appreciation of the language by interacting and engaging with a variety of digital and print texts and resources and by selecting and evaluating these materials as a means to promote and strengthen literacy skills and language acquisition.

EFL 5.3.7. Detect complexities and discrepancies in information presented in both print and online references and resources.
	· Reliable researching
·  source list.
· Unreliable researching source list
· Comparison and contrast
· Rubric making

	These performance criteria could be evaluated by:     
-	Thinking of questions about a topic and then using the Internet and other sources to find the answers.
-	Recommending an informational web site to another learner.
-	Creating a class list of reliable sources of information and publishing it online or displaying it on a poster in class.
-	Reading two articles on the same topic and recording discrepancies in the information.
-	Comparing and contrasting the opinions of two experts on a topic of personal interest.
-	Identifying unreliable resources on the Internet.
-	Using a rubric to evaluate a print or online resource.
-	Using a rubric to assess the validity of a web site, according to one’s academic needs
-	Reading about a topic and then identifying reference materials and sources that could be used to find out more information.
-	Using a list to choose the best sources for finding information on a topic.
-	Reading a range of texts from subject areas and finding and defining common themes across content areas. (Example: for a text about social media and one about art, learners notice that artists are using social media to help them promote their work and reach larger audiences, etc.)
-	Printing out the results of a search and having learners discuss which results seem the most appropriate and why.
	CE.EFL.5.12. Engage with a variety of digital and print texts and resources by evaluating and detecting complexities and discrepancies in the information in order to find the most appropriate sources to support an idea or argument.

I.EFL.5.12.1. Learners can engage with a variety of digital and print texts and resources by evaluating and detecting complexities and discrepancies in the information in order to find the most appropriate sources to support an idea or argument. (I.2, I.4, J.3)

	6

	
	
	
	EFL 5.4.7. Use the process of prewriting, drafting, revising, peer editing and proofreading (i.e., “the writing process”) to produce well-constructed informational texts.

EFL 5.4.3. Apply new and prior knowledge in order to plan and create texts and determine if the new knowledge adds value to or contradicts prior information.

EFL 5.4.5. Justify and explain the rationale for a position on an argument, using persuasive language, tone, evidence and well-developed arguments through essays, editorials, movie and book reviews, position papers and brochures.  

	· Writing dialogues based on a model.
· Making checklists
· Agreeing and disagree paragraphs
· Supporting ideas with pieces of evidences.
· Letters to the editor.

	These performance criteria could be evaluated by:   
-	Reading a dialogue which serves as a model text, then writing a similar dialogue on a different topic while implementing new words/expressions from the unit. 
-	Completing an online graphic organizer in order to help plan a piece of writing.
-	Using an app such as Popplet to complete an outline for a writing topic.
-	Reading a text and using a checklist to talk about how it is organized. (Example: Is there a title? Does it have an opening sentence?, etc.)
-	Recording synonyms and antonyms of words in the margins of reading texts.
-	Writing new words and phrases in a vocabulary notebook and then writing a text using three words from your vocabulary notebook.
-	Writing a brochure about your opinion on a topic and underlining examples of persuasive language.
-	Watching a video about a controversial topic and writing a short essay agreeing or disagreeing with the content presented.
-	Exchanging writing in pairs in order to make suggestions about things that could be improved. 
-	Reading an article and underlining examples of evidence the author gives to support his/her position, then writing a similar position piece while implementing your own examples and evidence.
-	Reading a letter to the editor and evaluating the purpose and the effectiveness of the message, using a rubric. Then writing your own letter to the editor while using the rubric as a guide.
	CE.EFL.5.15. Plan and produce well-constructed informational texts by applying the writing process and while demonstrating an ability to justify one’s position on an argument through carefully selected information and appropriate language, tone and evidence.

I.EFL.5.15.1. Learners can plan and produce well-constructed informational texts by applying the writing process and while demonstrating an ability to justify one’s position on an argument through carefully selected information and appropriate language, tone and evidence. (I.2, I.3, I.4, S.3, J.1)

	

	
	
	
	EFL 5.5.10. Evaluate and recommend a literary text (written, oral, online, in video or in print) or a favorite activity to a peer.

EFL 5.5.6. Evaluate one’s own and others’ work, individually and collaboratively, on the basis of a variety of criteria, and recognize how chosen criteria affect evaluation. (Examples of criteria: clarity of ideas, use of English grammar and vocabulary, register, originality, visual presentation, etc.)

	· Evaluating texts using rubrics and checklists
· Evaluating texts
· Giving positive feedback.
· Create criteria to evaluate poems and songs.

	These performance criteria could be evaluated by:   
-	Using a checklist to evaluate the work of a performing artist, then recommending his/her work to a peer.
-	Using a rubric as a model to write one’s own rubric.
-	Analyzing three different rubrics and discussing how each one might influence the way it is evaluated.
-	Discussing how visual presentation can change your response to a literary text. (Example: listening to a song and then watching the video and discussing how/if your response changed, etc.)
-	Sharing learners’ stories in pairs or small groups and choosing to represent some through a role play.
-	Watching different videos in pairs and writing notes on what is interesting, then working with another pair to determine which video was better and why.
-	Reading a classmate’s writing and offering a positive observation.
-	Underlining literary elements in a peer’s text and then comparing them to those in one’s own writing.
-	Selecting the best criteria from a list in order to evaluate a song or poem.
-	Brainstorming your favorite free time activities, then selecting and recommending one for a peer in a video blog.
	CE.EFL.5.18. Use a range of criteria to evaluate and recommend literary texts to others, and recognize how chosen criteria affects evaluation.

I.EFL.5.18.1. Learners can use a variety of criteria for evaluating and recommending literary texts to others, and recognize how chosen criteria affects evaluation. (S.1, S.4, J.2, J.4)

	

	4.
	Literary circle	   
	At the end of the unit the students will be able to:

· Evaluate texts
· Create a literature circle
· To write a poem
	EFL 5.5.7. Collaboratively produce criteria for evaluating literary texts and the effectiveness of group work.

EFL 5.5.8. Contribute to team projects to produce original works and solve problems while effectively negotiating and managing interactions to accomplish social and classroom tasks.

EFL 5.5.9. Engage in collaborative activities through a variety of student groupings to share, reflect on, express and interpret opinions and evaluations of a range of literary texts. (Example: small groups, cooperative learning groups, literature circles, process writing groups, etc.)
	· Text evaluating
· Creating literature circles
· Problem solving
· Poem writing


	These performance criteria could be evaluated by:  
- Using a rubric to evaluate a class project.
- Evaluating and assessing the effectiveness of group work by answering a set of questions. (Example: Who always participates? Who gets the things the group needs? Who asks good questions?,etc.)
- Selecting desirable behaviors for group work from a list and reaching a consensus as a group for the three most important.
- Writing a checklist in pairs to use to evaluate another group’s project.
- Searching the Internet for illustrations and examples of effective group collaborations and then sharing why they are effective. (Example: In this picture, they are sitting in a circle. One person is talking and everyone else is listening, etc.)
- Discussing rules and norms for a group project before the project begins. (Example: Don’t interrupt others, Do your work on time, Don’t make negative remarks, etc.)
- Participating in teambuilding activities. (Example: board relay races, finding things in common, reaching a consensus, etc.)
- Comparing answers in pairs in order to help each other understand errors or concepts.
- Teaching a story, grammar point, vocabulary word or topic to a group of peers.
- Writing the instructions for a DIY project and making the project as a class.
- Assigning roles for a group project. (Example: deciding who is secretary, who is the organizer, who makes the artwork, etc.)
- Creating literature circles where learners have the freedom to say anything they want about a text from class or outside of class.
- Creating a poem-of-the-week or story-of-the-month club where learners choose the text and take turns leading the discussion.
- Reflecting on the effectiveness of the group’s work after a project and deciding what changes need to be made in order to improve on the next project.
- Participating in classroom games in which problem-solving as a team is important.
	CE.EFL.5.19. Engage in collaborative activities through a variety of student groupings in order to solve problems and reflect on literary texts, and produce criteria for evaluating the effectiveness of the group.

I.EFL.5.19.1. Learners can engage in collaborative activities through a variety of student groupings in order to solve problems and reflect on literary texts, and produce criteria for evaluating the effectiveness of the group. (I.1, I.2, S.2, S.3, S.4, J.3, J.4)
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	UNIDAD EDUCATIVA PARTICULAR  LA SALLE-CONOCOTO                                                                                                            
“A call, many voices”
	AÑO LECTIVO
2016 - 2017

	ANNUAL CURRICULUM PLAN	   

	1.              INFORMATION DATA:	   

	Area:	   
	FOREIGN LANGUAGE
	Subject:	   
	SPEAKING	       

	Teachers:	   
		  

	Grade /  course	   
	NINETH	   	   
	Education level
	BASIC SUPERIOR	 

	2.	   TIME	   

	Weekly course load
	No. of  working weeks
	Learning evaluation and unexpected issues
	Total class weeks
	Total periods

	2 hours per week on each parallel.
	30 weeks
	6 weeks
	36 week
	Six

	3.	   GENERAL OBJECTIVES	   

	Objectives of the  Area
	Objectives  of the grade/course	   

	OG.EFL3. Access greater flexibility of mind, creativity, enhanced linguistic intelligence and critical thinking skills through an appreciation of linguistic differences. Enjoy an enriched perspective of their own L1 and of language use for communication and learning.
OG.EFL4. Deploy a range of learning strategies, thereby increasing disposition and ability to independently access further (language) learning and practice opportunities. Respect themselves and others within the communication process, cultivating habits of honesty and integrity into responsible academic behavior.  
OG.EFL5. Directly access the main points and important details of up-to-date English language texts, such as those published on the web, for professional or general investigation, through the efficient use of ICT and reference tools where required.
OG.EFL6. Through selected media, participate in reasonably extended spoken or written dialogue with peers from different L1 backgrounds on work, study or general topics of common interest, expressing ideas and opinions effectively and appropriately.
OG.EFL7. Interact quite clearly, confidently and appropriately in a range of formal and informal social situations with a limited but effective command of the spoken language (CEFR B1 level).
	O.EFL 4.2
Appreciate and value English as an international language and a medium to interact globally.
O.EFL 2.4
Develop creative and critical thinking skills when encountering challenges in order to promote autonomous learning and decision making.
O.EFL 4.5
Introduce the need for independent research as a daily activity by using electronic resources (ICT) in class while practicing appropriate competences in the four skills.
O.EFL 4.7
Use spoken and written literary text in English such as poems, short stories, comic strips, short magazine articles and oral interviews on familiar subjects in order to inspire oral and written production at an A2.1 level.
O.EFL 4.8
Integrate written and spoken text in order to identify cultural differences and similarities within a range of local, national and global contexts familiar to the learner.
O.EFL 4.9
Create a sense of awareness in terms of accuracy when learners interact in English using high-frequency and level-appropriate expressions in order to reach an effective command of spoken language.	   

	4.	   TRANSVERSAL AXES :  
	Faith, Fraternity, Service, Justice, Commitment	   

	5.             DEVELOPMENT  OF  PLANNING UNITS*	   

	N.º
	Name of  the Unit
	Specific	objectives of the   Planning Unit.
	Skills and
performance   criteria
	Contents
	Methodology orientation
	Evaluation Criteria and	   Indicators
	Time   in   weeks

	1.   
	SELF
	O.EFL 4.9. Create a sense of awareness in terms of accuracy when learners interact in English using high-frequency and level-appropriate expressions in order to reach an effective command of spoken language.	   
	Follow main ideas in topics covered in other curricular subjects with the help of visual support and using concepts. REF. EFL 4.2.1

Use phrases and sentences to describe aspects of personal background, immediate environment and matters of immediate need in simple terms using grammatical structures learnt in class (although there may be frequent errors with tenses, personal pronouns, prepositions, etc.).REF. EFL 4.2.2

EFL 4.2.5 Understand most changes in the topic of discussion if people speak slowly.
	Forming plurals.

Plural endings.

The verb be

Asking for repetition

Interviewing a classmate.

Listening for the main idea.

Nice to meet you.
	   
	Listening for the main idea.

Discuss questions in a group.

Listening to a set of instructions and matching them to the corresponding picture.

Listening to and following class commands.

Listening to a short conversation between two speakers and deciding who is speaking, where they are and how they feel. 

Listening for specific words in a conversation and trying to guess the meaning from the context. 

Listening to a dialogue and writing the main idea and setting.

Listening to a dialogue and completing a chart with key information. 
	CE.EFL.4.6. Listening for Meaning: Understand and follow the main idea in spoken texts set in familiar everyday contexts, provided speech is clear and articulate, and deduce the meanings of unfamiliar words and phrases using context clues and/or prior knowledge
Learners can grasp the general meaning of spoken texts set in familiar everyday contexts in the topic of discussion, provided speech is given slowly and clearly and there is sufficient visual support. (I.3, S.1, J.4). REF. I.EFL.4.6.1.	   
	6 WEEKS

	2.   
	FAMILY
	O.EFL 4.2
Appreciate and value English as an international language and a medium to interact globally.

O.EFL 2.4
Develop creative and critical thinking skills when encountering challenges in order to promote autonomous learning and decision making.
	   
	EFL 4.2.6 Use other students’ contributions in class as models for their own.

EFL 4.2.4 Deduce the meanings of unfamiliar phrases and words from a context containing familiar elements. (Example: colloquial greetings, exclamations, interjections, etc.)
	Tell me about your family.

All in the family

Listening for details

Possessive adjectives

Syllables

The family tree.	   
	Listening skill: close; listening for details.

Organizing words: diagrams.
Asking follow-up questions.
Syllables.
	 
	CE.EFL.4.7. Listening for Information: Follow and identify some main ideas and details in short and straightforward spoken or audio texts set in familiar contexts, when delivered slowly and with visuals to provide contextual support. Use spoken contributions in class as models for one’s own speech.

Learners can identify the main idea and some details in short straightforward spoken audio texts set in familiar contexts when the message is delivered slowly and there is other contextual support. (Example: rules for a game, classroom instructions, a dialogue in a scene from a cartoon or movie, etc.). (I.2, I.3, S.4). REF. I.EFL.4.7.1.
	   
	6 WEEKS	   

	3.  
	STUFF AND MONEY
	O.EFL 4.2
Appreciate and value English as an international language and a medium to interact globally.

O.EFL 4.8
Integrate written and spoken text in order to identify cultural differences and similarities within a range of local, national and global contexts familiar to the learner.
	   
	Identify the main idea  of recorded news reports, interviews reporting on seasonal festivities, environmental issues, food and international customs, climate, weather, etc., where the visuals support the commentary. REF. EFL 4.2.7

EFL 4.2.8 Follow main ideas in topics covered in other curricular subjects with the help of visual support, using concepts and vocabulary that have been studied in advance.

EFL 4.2.12 Describe habits, routines, past activities and experiences within the personal and educational domains.
	Something special

Get organized

Weekend sales

Possessive pronouns

Demonstrative pronouns: this, that, these, those.

Word stress

Intonation in questions

Talking about everyday items.

Role-playing a shopping situation.
	Listening skills:
· Pre-listening: activating prior knowledge.	
· Close; Listening for numbers.
Identifying parts of speech in a dictionary.

Using synonyms.

Asking what something ins called

Talking about prices.

Intonation in questions.

Word stress.   
	CE.EFL.4.8. Production – Accuracy and Intelligibility:  Communicate needs and information clearly and in simple terms, using grammatical structures learned in class (although there may be frequent errors), effectively and without undue effort. Demonstrate an ability to make appropriate use of new words and expressions in social interactions.

I.EFL.4.8.1. Learners can communicate personal information and basic immediate needs and deal with other practical everyday demands in familiar contexts, effectively and without undue effort and using grammatical structures and vocabulary seen in class (although there may be frequent, basic errors). (I.1, I.2, I.3, S.1).
	6 WEEKS

	




4.   
	











TASTE
	Develop creative and critical thinking skills when encountering challenges in order to promote autonomous learning and decision making.

O.EFL 4.5
Introduce the need for independent research as a daily activity by using electronic resources (ICT) in class while practicing appropriate competences in the four skills.

	Give short, basic descriptions of everyday activities and events within familiar contexts and use simple descriptive language to compare statements about objects and possessions. (Example: family, school, living conditions, personal belongings, etc.)REF. EFL 4.2.11

EFL 4.2.12 Describe habits, routines, past activities and experiences within the personal and educational domains.
	Mealtime habits

Street  food

What a hobby!

Simple present tense

Prepositions of time: in, at, on.

Describing a favorite meal or snack.

Interviewing a classmate about free time.
	Listening for times.

Making inferences.

Changing nouns to adjectives by adding – y

Collocating with go, play , and do.

Asking for clarification

Reacting appropriately.

Sentences stress

Intonation patterns in reactions.
	CE.EFL.4.10. Interaction – Interpersonal:  Participate effectively in familiar and predictable conversational exchanges by asking and answering follow-up questions, provided there are opportunities to use repair strategies (e.g. asking for clarification) and sustain conversational exchanges in pairs to complete a task, satisfy a need or handle a simple transaction.

Learners can effectively participate in familiar and predictable everyday conversational exchanges in order to complete a task, satisfy a need or handle a simple transaction, using a range of repair strategies. (Example: asking for clarification, etc.) (I.3, J.3, J.4). REF. I.EFL. 4.10.1.
	











6 WEEKS

	5.   
	FUN PLACES
	O.EFL 2.4
Develop creative and critical thinking skills when encountering challenges in order to promote autonomous learning and decision making.

O.EFL 4.8
Integrate written and spoken text in order to identify cultural differences and similarities within a range of local, national and global contexts familiar to the learner.

	EFL 4.2.13 Interact with reasonable ease in structured situations and short conversations within familiar contexts, provided that speech is given clearly, slowly and directly. (Example: an interview, an information gap activity, etc.)

EFL 4.2.16 Initiate, maintain and end a conversation to satisfy basic needs and/or handle a simple transaction.

Deal with practical, everyday communication demands within familiar contexts, effectively and without undue effort. (Example: extending and accepting invitations, exchanging information, giving reasons, asking and answering questions about routines and preferences, etc.)REF. EFL 4.2.15
	Is it far?

New to Australia.

I miss that show!	   

The fun theory

My plans.

Use of Can.

So and neither.

Describing and giving directions to a place.

Discussing likes and dislikes.
	Listening for and following directions.

Listening to confirm predictions

Writing definitions.

Recognizing homophones.

Using signal words to order information.

Expressing likes and dislikes.

Linking sounds.

Stress in responses.	   
	CE.EFL.4.9. Production – Fluency:  Use simple language to describe, compare and make statements about familiar everyday topics such as objects, possessions and routines in structured situations and short conversations. Interaction is with reasonable ease, provided speech is given clearly, slowly and directly.

Learners can use simple language to describe, compare facts about familiar everyday topics such as possessions, classroom objects and routines in short, structured situations, interacting with relative ease. (I.3, I.4, S.4). REF. I.EFL.4.9.1.	   
	6 WEEKS

	





6.   
	










CELEBRATION PLANS
	O.EFL 4.9
Create a sense of awareness in terms of accuracy when learners interact in English using high-frequency and level-appropriate expressions in order to reach an effective command of spoken language.

O.EFL 4.2
Appreciate and value English as an international language and a medium to interact globally.
	   
	EFL 4.2.14 Ask and answer straightforward follow-up questions within familiar contexts, such as school and family life, provided there are opportunities to ask for clarification, reformulation or repetition of key points.

EFL 4.2.13 Interact with reasonable ease in structured situations and short conversations within familiar contexts, provided that speech is given clearly, slowly and directly. (Example: an interview, an information gap activity, etc.)

EFL 4.2.12 Describe habits, routines, past activities and experiences within the personal and educational domains.
	My plans.

Are you free?

Thanksgiving

Songkran

Verb + infinitive

Quantifiers

Inviting people to do things with you.

Presenting about a special day.
	Listening for reasons.

Taking notes while listening

Forming compound nouns.

Identifying words families.

Making, accepting, and declining invitations.

Summarizing information

Reduction of have to

Reduction of of other quantifiers.
	CE.EFL.4.8. Production – Accuracy and Intelligibility:  Communicate needs and information clearly and in simple terms, using grammatical structures learned in class (although there may be frequent errors), effectively and without undue effort. Demonstrate an ability to make appropriate use of new words and expressions in social interactions.

I.EFL.4.8.1. Learners can communicate personal information and basic immediate needs and deal with other practical everyday demands in familiar contexts, effectively and without undue effort and using grammatical structures and vocabulary seen in class (although there may be frequent, basic errors). (I.1, I.2, I.3, S.1).
	














6 WEEKS
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	Adams, M.J. (1994). Modeling the connections between word recognition and reading.In R.B. Ruddell, M.R. Ruddell, & H. Singer (Eds.), Theoretical models and processes of reading (4th ed.) (pp. 838-863). Newark, DE: International Reading Association.
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	UNIDAD EDUCATIVA PARTICULAR  LA SALLE-CONOCOTO                                                                                                            
“A call, many voices”
	AÑO LECTIVO
2016 - 2017

	ANNUAL CURRICULUM PLAN	   

	1.              INFORMATION DATA:	   

	Area:	   
	English As A Foreign Language
	Subject:	   
		       Speaking

	Teachers:	   
		  Thania Rojas C.

	Grade /  course	   
		   	   First
	Education level
		 Bachillerato 

	2.	   TIME	   

	Weekly course load
	No. of  working weeks
	Learning evaluation and unexpected issues
	Total class weeks
	Total periods

		   2
		   40
		   4
		   36
		   72

	3.	   GENERAL OBJECTIVES	   

	Objectives of the  Area
	Objectives  of the grade/course	   

	EFL 5.4.1	Critically evaluate information from references, including those found on the web, and recommend print and digital sources to other learners.
EFL 5.4.2	Identify a variety of types and formats of potential resources and the value, purpose and audience of each for use in the educational domain. (Example: audio/video, multimedia, website, database, book, thesaurus, scholarly/popular, current/historical, etc.)
EFL 5.4.3	Apply new and prior knowledge in order to plan and create texts and determine if the new knowledge adds value to or contradicts prior information.
EFL 5.4.4	Select and make effective use of a range of digital tools to write, edit, revise and publish written work in a way that supports collaboration, learning and productivity. (Example: image editing, GoogleDrive, infographic makers, audio and video editing, presentation apps, etc.)
EFL 5.4.5	Justify and explain the rationale for a position on an argument, using persuasive language, tone, evidence and well-developed arguments through essays, editorials, movie and book reviews, position papers and brochures.  
EFL 5.4.6	Produce emails and blog posts describing personal experiences and feelings.
EFL 5.4.7	Use the process of prewriting, drafting, revising, peer editing and proofreading (i.e., “the writing process”) to produce well-constructed informational texts.
EFL 5.4.8	Create an effective voice, using a variety of writing styles appropriate to different audiences, purposes and settings, and adjust these styles as necessary.
EFL 5.4.9	Use a variety of oral, print and electronic forms for writing to others or for writing for self, applying the conventions of social writing. (Example: notes, invitations, emails, blog entries and comments, notes t6o self, etc.)






	 

	4.	   TRANSVERSAL AXES :  
	Justice, Innovation, Solidarity	   

	5.             DEVELOPMENT  OF  PLANNING UNITS*	   

	N.º
	Name of  the Unit
	Specific	objectives of the   Planning Unit.
	Skills and
performance   criteria
	Contents
	Methodology orientation
	Evaluation Criteria and	   Indicators
	Time   in   weeks
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5.


	









Character
































Time






































Home





















Size















Patterns




	









Making introductions
Pronouncing word stress
Interviewing and making an introduction



























Getting attention and asking for permission
Pronouncing word stress and intonation in questions
Conducting a survey




































Making and responding to suggestions
Linking consonants to vowels
Designing a dream home


















Giving reasons for or against something
Pronouncing contractions and word stress 
Talking about trend











Asking for ideas and examples
Pronouncing syllable and stress
Giving advice about cultural customs

	
EFL 5.2.1Deduce the meanings of unfamiliar phrases and words from a context containing familiar elements. (Example: colloquial greetings, exclamations, interjections, etc.)
EFL 5.2.2 Identify the main idea and some details of recorded news reports, documentaries and interviews reporting on seasonal festivities, environmental issues, food and international customs, climate, weather, etc., where the visuals support the commentary.
EFL 5.2.3 Follow main ideas in topics covered in other curricular subjects with the help of visual support, using concepts and vocabulary that have been studied in advance.
EFL 5.2.4 Follow oral directions in classroom activities and projects and provide directions to peers in selected interactions.
EFL 5.2.5 Understand the main idea of radio and audio recordings on subjects of personal interest, provided speech is clear.
EFL 5.2.6Use new words and expressions which occur in conversations in the personal and educational domains, and make use of such terms and expressions wherever appropriate and necessary.
EFL 5.2.7 Present information clearly and effectively in a variety of oral forms for a range of audiences and purposes. (Example: summarizing, paraphrasing, personal narratives, research reports, essays, articles, posters, charts and other graphics, etc.)


Influence an audience effectively through argument or negotiation using conventions and features of English. (Example: precise vocabulary, pronunciation, intonation, presentation strategies, etc.) REF: EFL 5.2.8
Build on others’ ideas when engaged in pair, group or whole-class discussions on personal, social, and community topics. REF: EFL 5.2.9 
EFL 5.2.10 Develop an argument well enough to be followed by a peer audience without much difficulty in prepared presentations.
EFL 5.2.11 Express opinions on abstract topics, such as film and music, and concrete topics, such as personal experiences, while describing one’s reactions to them and others’ opinions.    

Use appropriate vocabulary, expressions, language, routines and interaction styles in formal and informal social situations by asking permission, thanking someone, apologizing to friends, giving advice, making a suggestion, etc. REF: EFL 5.2.12	

EFL 5.2.13	Deal with practical, everyday communication demands within familiar contexts, effectively and without undue effort. (Example: meeting people, extending and accepting invitations, exchanging information, giving reasons, asking and answering questions about routines and preferences, etc.)

Request and provide information and assistance orally for personal, social purposes in order to clarify and extend meaning in spoken interactions. REF: EFL 5.2.14	
EFL 5.2.15	Engage in an extended conversation on most general topics and keep it going by expressing and responding to suggestions, opinions, attitudes, advice, feelings, etc.      
	









Simple present tense
Suffix –al
Word stress


























Verbs with infinitive and gerund






































Quantifiers
House and home differences
suggestions

















Present progressive
Prefixes micro and mini











To give advice
Suffixes –ology and -ologist







	-Recording in-class conversations and dialogues in order to make note of correct and appropriate language usage and intelligibility.
-Having learners make a selfie video to say what they know about a topic before coming to class. Observing that they can say what they want without too many long pauses. 
-Singing songs that practice helpful language.
-Giving learners language prompts to use during pair/group work. (Example: What do you think? I agree/disagree. I think we need to…, It’s your turn, etc.)
-Playing games that practice classroom language, turn-taking, being polite, etc.
-Doing a mingle activity where learners ask and answer survey questions about after school activities. (Example: Do you play chess? What activities do you do after school?, etc.)  Observing to see whether each student’s questions and answers are understandable by other learners and if they use appropriate or new vocabulary.
-Asking the learners to read a dialogue in pairs.  Learners record themselves and then listen to the recording in order to assess clarity of sounds, production of phonemes, rhythm and intonation.
-Using the new unit vocabulary in a short dialogue.
-Asking classmates to repeat an answer or statement if needed to clarify something. (Example: Can you say that again? Do you mean _____?, etc.)

-Comparing answers in pairs or small groups.
-Conducting a role play between two students on a given topic. (Example: talking about future plans, finding common free time activities, playing a guessing game, etc.) 
-Conducting a class survey where learners ask each other about a familiar topic and record each other’s answers. (Example: What’s your favorite sport? Do you have a favorite team? What sports do you play? Have you ever gotten hurt?, etc.) Sharing a few things about their classmates’ answers. (Example: Marco loves soccer. He’s a Barcelona fan.  He plays soccer every day in recess, but last week he sprained his ankle and he can’t play right now, etc.) 
-Playing a conversation game, where learners move their tokens around the board after choosing a card and answering the question. (Example questions: What foods have you tried from another country? How often do you eat them?, etc.)
-Working in pairs to complete an information gap activity.
-Doing a mingle activity where learners ask and answer questions about things they have or haven’t done. Observing to see whether the learners can interact effectively and whether they are able to ask follow up questions in order to extend the exchange.  (Example: Have you ever eaten sushi?  Yes?  Did you like it? Where did you eat it? -  takes notes on the answers.)  
-Showing a movie trailer and asking learners to share their opinions in pairs and say whether they would go see that movie or not. 
-Asking classmates to repeat an answer or statement if needed to clarify something. (Example: Can you say that again? Do you mean _____?, etc.)
-Establishing a clear expectation of English use for classroom functions. (Example: greeting, requesting, thanking, asking for repetition / clarification, giving instructions, offering help, comparing answers, taking leave, etc.)  Informal assessment could involve personal notes from the teacher to learners who use L2 regularly.
-Listening to another learner’s answers in class and responding appropriately. (Example: giving praise, correcting an error, asking a follow-up question, etc.)
- Asking for help in class when necessary. (Example: What’s the answer? How do you say ___? Do you have an eraser? Can you help me with ____?, etc.)
-Asking learners simple questions about themselves, their family or their possessions and noting that their response time is relatively quick and there are minimal basic errors.
-Asking learners to describe a picture of a familiar scene and asking them to give full predictions about what they can see. (Example: a picture of a park where teens are engaged in a variety of sports activities: There is a girl on a bike who is going to run into a child. There is a dog that isn’t on a leash. Maybe he’ll bite someone, etc.)
-Researching a topic and preparing a presentation for the class.
-Recording a video about one’s opinion of a story read in class.
-Sharing opinions in a way that encourages others to perform a specific action. (Example: Convincing the class that you should always wear your helmet when riding a bike, etc.)
-Using intonation to convince a partner to take action. (Example: Be careful - there is danger ahead, Volunteer at an organization that is helping the 2016 earthquake victims, etc.)
-Summarizing a peer’s opinion about a video seen in class.
-Using a digital presentation to raise awareness about a local issue. (Example: a slide or video presentation about the destruction of animal habitats in the rain forest, etc.)
-Listening to a talk on a subject of interest and paraphrasing the main points for a partner.
	
CE.EFL.5.7. Production – Accuracy and Intelligibility:  Use appropriate vocabulary and language in a variety of oral interactions for a range of audiences and level-appropriate purposes.




CE.EFL.5.8. Interaction – Interpersonal:  Respond to and build on other people’s ideas in extended conversations on familiar social and academic topics by expressing opinions and feelings and clarifying meaning

CE.EFL.5.9. Production – Fluency:  Present information clearly and influence an audience effectively through well-developed arguments in prepared presentations and other forms of oral communication.









	









6












6



















6









































6





















6















6














	   

		   BIBLIOGRAPHY / WEBGRAPHY	   (Use APA VI edition norms.)
	7.	   OBSERVATIONS:

	Skillful Reading and Writing MacMillan B1 CEF / www.macmillanenglish.com
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	UNIDAD EDUCATIVA PARTICULAR  LA SALLE-CONOCOTO                                                                                                            
“A call, many voices”
	AÑO LECTIVO
2016 - 2017

	ANNUAL CURRICULUM PLAN	   

	1.              INFORMATION DATA:	   

	Area:	   
	English As A Foreign Language
	Subject:	   
		       Speaking

	Teachers:	   
		  Thania Rojas C.

	Grade /  course	   
		   	   Second
	Education level
		 Bachillerato 

	2.	   TIME	   

	Weekly course load
	No. of  working weeks
	Learning evaluation and unexpected issues
	Total class weeks
	Total periods

		   2
		   40
		   4
		   36
		   72

	3.	   GENERAL OBJECTIVES	   

	Objectives of the  Area
	Objectives  of the grade/course	   

	EFL 5.4.1	Critically evaluate information from references, including those found on the web, and recommend print and digital sources to other learners.
EFL 5.4.2	Identify a variety of types and formats of potential resources and the value, purpose and audience of each for use in the educational domain. (Example: audio/video, multimedia, website, database, book, thesaurus, scholarly/popular, current/historical, etc.)
EFL 5.4.3	Apply new and prior knowledge in order to plan and create texts and determine if the new knowledge adds value to or contradicts prior information.
EFL 5.4.4	Select and make effective use of a range of digital tools to write, edit, revise and publish written work in a way that supports collaboration, learning and productivity. (Example: image editing, GoogleDrive, infographic makers, audio and video editing, presentation apps, etc.)
EFL 5.4.5	Justify and explain the rationale for a position on an argument, using persuasive language, tone, evidence and well-developed arguments through essays, editorials, movie and book reviews, position papers and brochures.  
EFL 5.4.6	Produce emails and blog posts describing personal experiences and feelings.
EFL 5.4.7	Use the process of prewriting, drafting, revising, peer editing and proofreading (i.e., “the writing process”) to produce well-constructed informational texts.
EFL 5.4.8	Create an effective voice, using a variety of writing styles appropriate to different audiences, purposes and settings, and adjust these styles as necessary.
EFL 5.4.9	Use a variety of oral, print and electronic forms for writing to others or for writing for self, applying the conventions of social writing. (Example: notes, invitations, emails, blog entries and comments, notes t6o self, etc.)






	Encounter socio-cultural aspects of their own and other countries in a thoughtful and inquisitive manner,  with other cultures and languages from the secure standpoint of their own national and cultural identity. REF:O.EFL 5.1
Draw on this established propensity for curiosity and tolerance towards different cultures to comprehend the role in the society. REF:O.EFL 5.2
Access critical thinking skills through an appreciation of linguistic differences.  Enjoy an enriched perspective of their own L1 and of language use for communication and learning. REF: O.EFL 5.3
O.EFL 5.4	Deploy a range of learning strategies, thereby increasing disposition and ability to independently access further (language) learning and practice opportunities.  Respect themselves and others within the communication process, cultivating habits of honesty and integrity into responsible academic behavior.
Directly access the main points and important details of up-to-date English language texts, such as those published on the web, through the efficient use of ICT and reference tools where required. REF: O.EFL 5.5
O.EFL 5.6	Through selected media, participate in reasonably extended spoken or written dialogue with peers from different L1 backgrounds on work, study, or general topics of common interest, expressing ideas and opinions effectively and appropriately.
Interact appropriately in a range of informal social situations with a limited but effective command of the spoken language (CEFR B1 level). REF: O.EFL 5.7 

	4.	   TRANSVERSAL AXES :  
	Justice, Innovation, Solidarity	   

	5.             DEVELOPMENT  OF  PLANNING UNITS*	   

	N.º
	Name of  the Unit
	Specific	objectives of the   Planning Unit.
	Skills and
performance   criteria
	Contents
	Methodology orientation
	Evaluation Criteria and	   Indicators
	Time   in   weeks
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Speed
































Vision






































Extremes





















Life















Work



	









Talking about similarities and differences
Pronouncing reduced forms
Comparing vacations




























Asking for repetition and clarification
Pronouncing final consonant (t)
Taking part in a quiz




































Expressing and asking about ability
Taking time before speaking
Pronouncing can and can’t
Interviewing about memory

















Asking for more information
Pronouncing –ed endings
Telling a story













Introducing a talk
Separating thought groups with pauses
Giving a talk
	
EFL 5.2.1Deduce the meanings of unfamiliar phrases and words from a context containing familiar elements. (Example: colloquial greetings, exclamations, interjections, etc.)
EFL 5.2.2 Identify the main idea and some details of recorded news reports, documentaries and interviews reporting on seasonal festivities, environmental issues, food and international customs, climate, weather, etc., where the visuals support the commentary.
EFL 5.2.3 Follow main ideas in topics covered in other curricular subjects with the help of visual support, using concepts and vocabulary that have been studied in advance.
EFL 5.2.4 Follow oral directions in classroom activities and projects and provide directions to peers in selected interactions.
EFL 5.2.5 Understand the main idea of radio and audio recordings on subjects of personal interest, provided speech is clear.
EFL 5.2.6Use new words and expressions which occur in conversations in the personal and educational domains, and make use of such terms and expressions wherever appropriate and necessary.
EFL 5.2.7 Present information clearly and effectively in a variety of oral forms for a range of audiences and purposes. (Example: summarizing, paraphrasing, personal narratives, research reports, essays, articles, posters, charts and other graphics, etc.)


Influence an audience effectively through argument or negotiation using conventions and features of English. (Example: precise vocabulary, pronunciation, intonation, presentation strategies, etc.) REF: EFL 5.2.8
Build on others’ ideas when engaged in pair, group or whole-class discussions on personal, social, and community topics. REF: EFL 5.2.9 
EFL 5.2.10 Develop an argument well enough to be followed by a peer audience without much difficulty in prepared presentations.
EFL 5.2.11 Express opinions on abstract topics, such as film and music, and concrete topics, such as personal experiences, while describing one’s reactions to them and others’ opinions.    

Use appropriate vocabulary, expressions, language, routines and interaction styles in formal and informal social situations by asking permission, thanking someone, apologizing to friends, giving advice, making a suggestion, etc. REF: EFL 5.2.12	

EFL 5.2.13	Deal with practical, everyday communication demands within familiar contexts, effectively and without undue effort. (Example: meeting people, extending and accepting invitations, exchanging information, giving reasons, asking and answering questions about routines and preferences, etc.)

Request and provide information and assistance orally for personal, social purposes in order to clarify and extend meaning in spoken interactions. REF: EFL 5.2.14	
EFL 5.2.15	Engage in an extended conversation on most general topics and keep it going by expressing and responding to suggestions, opinions, attitudes, advice, feelings, etc.      

	









Superlative forms of adjectives and adverbs
prefixes


























Concrete and abstract nouns
Suffixes 





































Ex-words
Use of can and can’t


















Simple past tense
Word families













Future forms
Future time markers






	-Recording in-class conversations and dialogues in order to make note of correct and appropriate language usage and intelligibility.
-Having learners make a selfie video to say what they know about a topic before coming to class. Observing that they can say what they want without too many long pauses. 
-Singing songs that practice helpful language.
-Giving learners language prompts to use during pair/group work. (Example: What do you think? I agree/disagree. I think we need to…, It’s your turn, etc.)
-Playing games that practice classroom language, turn-taking, being polite, etc.
-Doing a mingle activity where learners ask and answer survey questions about after school activities. (Example: Do you play chess? What activities do you do after school?, etc.)  Observing to see whether each student’s questions and answers are understandable by other learners and if they use appropriate or new vocabulary.
-Asking the learners to read a dialogue in pairs.  Learners record themselves and then listen to the recording in order to assess clarity of sounds, production of phonemes, rhythm and intonation.
-Using the new unit vocabulary in a short dialogue.
-Asking classmates to repeat an answer or statement if needed to clarify something. (Example: Can you say that again? Do you mean _____?, etc.)

-Comparing answers in pairs or small groups.
-Conducting a role play between two students on a given topic. (Example: talking about future plans, finding common free time activities, playing a guessing game, etc.) 
-Conducting a class survey where learners ask each other about a familiar topic and record each other’s answers. (Example: What’s your favorite sport? Do you have a favorite team? What sports do you play? Have you ever gotten hurt?, etc.) Sharing a few things about their classmates’ answers. (Example: Marco loves soccer. He’s a Barcelona fan.  He plays soccer every day in recess, but last week he sprained his ankle and he can’t play right now, etc.) 
-Playing a conversation game, where learners move their tokens around the board after choosing a card and answering the question. (Example questions: What foods have you tried from another country? How often do you eat them?, etc.)
-Working in pairs to complete an information gap activity.
-Doing a mingle activity where learners ask and answer questions about things they have or haven’t done. Observing to see whether the learners can interact effectively and whether they are able to ask follow up questions in order to extend the exchange.  (Example: Have you ever eaten sushi?  Yes?  Did you like it? Where did you eat it? -  takes notes on the answers.)  
-Showing a movie trailer and asking learners to share their opinions in pairs and say whether they would go see that movie or not. 
-Asking classmates to repeat an answer or statement if needed to clarify something. (Example: Can you say that again? Do you mean _____?, etc.)
-Establishing a clear expectation of English use for classroom functions. (Example: greeting, requesting, thanking, asking for repetition / clarification, giving instructions, offering help, comparing answers, taking leave, etc.)  Informal assessment could involve personal notes from the teacher to learners who use L2 regularly.
-Listening to another learner’s answers in class and responding appropriately. (Example: giving praise, correcting an error, asking a follow-up question, etc.)
- Asking for help in class when necessary. (Example: What’s the answer? How do you say ___? Do you have an eraser? Can you help me with ____?, etc.)
-Asking learners simple questions about themselves, their family or their possessions and noting that their response time is relatively quick and there are minimal basic errors.
-Asking learners to describe a picture of a familiar scene and asking them to give full predictions about what they can see. (Example: a picture of a park where teens are engaged in a variety of sports activities: There is a girl on a bike who is going to run into a child. There is a dog that isn’t on a leash. Maybe he’ll bite someone, etc.)
-Researching a topic and preparing a presentation for the class.
-Recording a video about one’s opinion of a story read in class.
-Sharing opinions in a way that encourages others to perform a specific action. (Example: Convincing the class that you should always wear your helmet when riding a bike, etc.)
-Using intonation to convince a partner to take action. (Example: Be careful - there is danger ahead, Volunteer at an organization that is helping the 2016 earthquake victims, etc.)
-Summarizing a peer’s opinion about a video seen in class.
-Using a digital presentation to raise awareness about a local issue. (Example: a slide or video presentation about the destruction of animal habitats in the rain forest, etc.)
-Listening to a talk on a subject of interest and paraphrasing the main points for a partner.
	
CE.EFL.5.7. Production – Accuracy and Intelligibility:  Use appropriate vocabulary and language in a variety of oral interactions for a range of audiences and level-appropriate purposes.




CE.EFL.5.8. Interaction – Interpersonal:  Respond to and build on other people’s ideas in extended conversations on familiar social and academic topics by expressing opinions and feelings and clarifying meaning

CE.EFL.5.9. Production – Fluency:  Present information clearly and influence an audience effectively through well-developed arguments in prepared presentations and other forms of oral communication.
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	UNIDAD EDUCATIVA PARTICULAR  LA SALLE-CONOCOTO                                                                                                            
“A call, many voices”
	AÑO LECTIVO
2016 - 2017

	ANNUAL CURRICULUM PLAN	   

	1.              INFORMATION DATA:	   

	Area:	   
	English As A Foreign Language
	Subject:	   
		       Writing

	Teachers:	   
		  Thania Rojas C.

	Grade /  course	   
		   	   First
	Education level
		 Bachillerato 

	2.	   TIME	   

	Weekly course load
	No. of  working weeks
	Learning evaluation and unexpected issues
	Total class weeks
	Total periods

		   2
		   40
		   4
		   36
		   72

	3.	   GENERAL OBJECTIVES	   

	Objectives of the  Area
	Objectives  of the grade/course	   

	EFL 5.4.1	Critically evaluate information from references, including those found on the web, and recommend print and digital sources to other learners.
EFL 5.4.2	Identify a variety of types and formats of potential resources and the value, purpose and audience of each for use in the educational domain. (Example: audio/video, multimedia, website, database, book, thesaurus, scholarly/popular, current/historical, etc.)
EFL 5.4.3	Apply new and prior knowledge in order to plan and create texts and determine if the new knowledge adds value to or contradicts prior information.
EFL 5.4.4	Select and make effective use of a range of digital tools to write, edit, revise and publish written work in a way that supports collaboration, learning and productivity. (Example: image editing, GoogleDrive, infographic makers, audio and video editing, presentation apps, etc.)
EFL 5.4.5	Justify and explain the rationale for a position on an argument, using persuasive language, tone, evidence and well-developed arguments through essays, editorials, movie and book reviews, position papers and brochures.  
EFL 5.4.6	Produce emails and blog posts describing personal experiences and feelings.
EFL 5.4.7	Use the process of prewriting, drafting, revising, peer editing and proofreading (i.e., “the writing process”) to produce well-constructed informational texts.
EFL 5.4.8	Create an effective voice, using a variety of writing styles appropriate to different audiences, purposes and settings, and adjust these styles as necessary.
EFL 5.4.9	Use a variety of oral, print and electronic forms for writing to others or for writing for self, applying the conventions of social writing. (Example: notes, invitations, emails, blog entries and comments, notes t6o self, etc.)






	Encounter socio-cultural aspects of their own  country and other cultures and languages from the secure standpoint of their own national and cultural identity. REF:O.EFL 5.1

Draw on this established propensity for curiosity and tolerance towards different cultures.  REF:O.EFL 5.2
Access an appreciation of linguistic differences.  Enjoy an enriched perspective of their own L1 and of language use for communication and learning. REF: O.EFL 5.3
O.EFL 5.4	Deploy a range of learning strategies, thereby increasing disposition and ability to independently access further (language) learning and practice opportunities.  Respect themselves and others within the communication process, cultivating habits of honesty and integrity into responsible academic behavior.
Directly access the main points and important details of up-to-date English language texts, through the efficient use of ICT and reference tools where required. REF: O.EFL 5.5
Through selected media, participate in reasonably spoken or written dialogue with peers from different L1 backgrounds on work, study, or general topics of common interest, expressing ideas and opinions effectively and appropriately. REF: O.EFL 5.6
Interact in social situations with a limited but effective command of the spoken language (CEFR B1 level). REF: O.EFL 5.7 

	4.	   TRANSVERSAL AXES :  
	Justice, Innovation, Solidarity	   

	5.             DEVELOPMENT  OF  PLANNING UNITS*	   

	N.º
	Name of  the Unit
	Specific	objectives of the   Planning Unit.
	Skills and
performance   criteria
	Contents
	Methodology orientation
	Evaluation Criteria and	   Indicators
	Time   in   weeks
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Time





































 
Home





















Size















Patterns



	









Using examples to find meanings 
Using the simple present
Writing topic sentences
Describing a hero




























Organizing new words, nouns and verbs
Using verbs followed by infinitives and gerunds
Understanding sentence patterns
Describing how to achieve goals
































Using explanations to find meanings
Using quantifiers
Describing homes


















Using definitions to find meanings
Writing compound sentences
Describing how your neighborhood is changing












Adding prefixes for negation
Giving advice and making suggestions
Using end punctuation and capitalization
Giving advice in an email




	
EFL 5.3.1 Find specific predictable information in short, simple texts in a range of age- and level-appropriate topics. (Example: biographies, news articles, narratives, memoirs and personal accounts, formal letters and emails, etc.)








EFL 5.3.2 Identify and use reading strategies to make informative and narrative texts comprehensible and meaningful. (Example: skimming, scanning, previewing, reading for main ideas and details, using structural and context clues, cognates, format, sequence, etc.)




Determine the main conclusion in texts which state a point of view in order to make informed decisions about one’s own opinion and reaction to the text. REF: EFL 5.3.3 





EFL 5.3.4 Find the most important information in print or online sources in order to support an idea or argument. (Example: Internet search engines, online advertising, online or print timetables, web pages, posters, adverts, catalogues, etc.)




EFL 5.3.5 compare  the quality of written texts and visual presentations using different criteria and ICT tools related to the organization, subject area and purpose of a text. (Examples of text types: editorials, letters to the editor, political speeches, illustrations, charts, advertisements, etc.) REF: 
EFL 5.3.6 







Display an appreciation of the language by interacting and engaging with a variety of digital and print texts REF:
EFL 5.3.7 



Recognize relevant information presented in both print and online references and resources.REF: 5.3.7
 



Understand the main points in straightforward texts on subjects of personal interest or familiar  topics. REF: 5.3.8





EFL 5.3.9 Skim and scan reference materials, in print or online, in order to identify information that might be of practical use for one’s own research and academic needs.
	









Pronouns
Present simple
auxiliaries



























Skimming
Vocabulary
Nouns and verbs
Different patterns
Infinitives and gerunds

































Vocabulary about gadgets
Adjectives of special characteristics
There is and there are













Compound sentences
Progressive tense












Vocabulary of bad study habits
Prefixes
suggestions
	Posting a comment to a classmate’s writing on a class blog.
Doing extended or free writing on a class blog.
Writing an email to a friend recommending a movie you’ve seen.
Watching a short video and writing a description of what you saw or how it made you feel, then comparing ideas in pairs. 
Writing a blog post about your future plans.
Creating an online invitation to a class event.
Watching a video about a natural disaster and writing a blog entry asking for people to help with donations.
Making a poster for a school campaign to increase awareness about earthquake safety.
Looking at a map or GPS and writing      the directions to get from one place to another.
Making a video blog to record comparisons and ideas from class lessons.
Researching and writing a short paragraph about a new topic and using appropriate references to support your ideas.
Writing a letter to your future self. (Example: to give advice about how to treat kids your age, to explain your favorite things at this time in your life, etc.)
Making posters in small groups of new phrases and expressions in order to display in the classroom.  

Recommending a web site to another learner.
Finding a variety of online references to practice a grammar structure, then recommending the best one to the class.
Using new words or information from a class lesson and creating an online game to practice them, then sharing and playing the game with the rest of the class.
Reading an online restaurant review and identifying common linguistic features, such as use of adjectives and opinions. Learners use the same features to write their own review of a movie they’ve seen. 
Collaborating on a brainstorm through the use of an online bulletin board such as padlet.com. 
Using GoogleApps to revise and edit student work both as a class and in pairs.
Adding pictures to a group presentation.
Creating a group presentation using biteslide.com.
Finding a reliable source to back up a statement.
Identifying statements that use exaggeration or hyperbole (rather than true facts) to sway the reader’s opinion. (Example: Every animal on Earth will become extinct if we don’t do something about the environment soon, etc.)
Identifying the best resources for a writing project in pairs.
Using a list of criteria in order to evaluate a web site.
Analyzing three different types of dictionaries (e.g., online, English-English, English-Spanish) and giving reasons for using each.
Choosing the best type of dictionary to use for a writing project and giving your reasons for the choice. 
Recommending a reference article to a friend, giving specific reasons for the recommendation.

Reading a dialogue which serves as a model text, then writing a similar dialogue on a different topic while implementing new words/expressions from the unit. 
Completing an online graphic organizer in order to help plan a piece of writing.
Using an app such as Popplet to complete an outline for a writing topic.
Reading a text and using a checklist to talk about how it is organized. (Example: Is there a title? Does it have an opening sentence?, etc.)
Recording synonyms and antonyms of words in the margins of reading texts.
Writing new words and phrases in a vocabulary notebook and then writing a text using three words from your vocabulary notebook.
Writing a brochure about your opinion on a topic and underlining examples of persuasive language.
Watching a video about a controversial topic and writing a short essay agreeing or disagreeing with the content presented.
Exchanging writing in pairs in order to make suggestions about things that could be improved. 
Reading an article and underlining examples of evidence the author gives to support his/her position, then writing a similar position piece while implementing your own examples and evidence.
Reading a letter to the editor and evaluating the purpose and the effectiveness of the message, using a rubric. Then writing your own letter to the editor while using the rubric as a guide.
	









CE.EFL.5.13. Produce emails, blog posts and other written texts using an effective voice and a variety of appropriate writing styles and conventions.
























CE.EFL.5.14. Identify, critically evaluate and recommend a variety of potential resources and references, including digital tools, that support collaboration and productivity, for educational and academic use












































CE.EFL.5.15. Plan and produce well-constructed informational texts by applying the writing process and while demonstrating an ability to justify one’s position on an argument through carefully selected information and appropriate language, tone and evidence.
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	UNIDAD EDUCATIVA PARTICULAR  LA SALLE-CONOCOTO                                                                                                            
“A call, many voices”
	AÑO LECTIVO
2016 - 2017

	ANNUAL CURRICULUM PLAN	   

	1.              INFORMATION DATA:	   

	Area:	   
	English As A Foreign Language
	Subject:	   
		       Writing

	
	
	
	

	Teachers:	   
		  Thania Rojas C.

	Grade /  course	   
		   	   Third
	Education level
		 Bachillerato 

	2.	   TIME	   

	Weekly course load
	No. of  working weeks
	Learning evaluation and unexpected issues
	Total class weeks
	Total periods

		   2
		   40
		   4
		   36
		   72

	3.	   GENERAL OBJECTIVES	   

	Objectives of the  Area
	Objectives  of the grade/course	   

	EFL 5.4.1	Critically evaluate information from references, including those found on the web, and recommend print and digital sources to other learners.
EFL 5.4.2	Identify a variety of types and formats of potential resources and the value, purpose and audience of each for use in the educational domain. (Example: audio/video, multimedia, website, database, book, thesaurus, scholarly/popular, current/historical, etc.)
EFL 5.4.3	Apply new and prior knowledge in order to plan and create texts and determine if the new knowledge adds value to or contradicts prior information.
EFL 5.4.4	Select and make effective use of a range of digital tools to write, edit, revise and publish written work in a way that supports collaboration, learning and productivity. (Example: image editing, GoogleDrive, infographic makers, audio and video editing, presentation apps, etc.)
EFL 5.4.5	Justify and explain the rationale for a position on an argument, using persuasive language, tone, evidence and well-developed arguments through essays, editorials, movie and book reviews, position papers and brochures.  
EFL 5.4.6	Produce emails and blog posts describing personal experiences and feelings.
EFL 5.4.7	Use the process of prewriting, drafting, revising, peer editing and proofreading (i.e., “the writing process”) to produce well-constructed informational texts.
EFL 5.4.8	Create an effective voice, using a variety of writing styles appropriate to different audiences, purposes and settings, and adjust these styles as necessary.
EFL 5.4.9	Use a variety of oral, print and electronic forms for writing to others or for writing for self, applying the conventions of social writing. (Example: notes, invitations, emails, blog entries and comments, notes t6o self, etc.)






	EFL 5.4.1 Critically evaluate information from references, including those found on the web, and recommend print and digital sources to other learners
EFL 5.4.2 Identify a variety of types and formats of potential resources and the value, purpose and audience of each for use in the educational domain. (Example: audio/video, multimedia, website, database, book, thesaurus, scholarly/popular, current/historical, etc.)
EFL 5.4.3 Apply new and prior knowledge in order to plan and create texts and determine if the new knowledge adds value to or contradicts prior information.
EFL 5.4.4 Select and make effective use of a range of digital tools to write, edit, revise and publish written work in a way that supports collaboration, learning and productivity. (Example: image editing, GoogleDrive, infographic makers, audio and video editing, presentation apps, etc.)
EFL 5.4.5 Justify and explain the rationale for a position on an argument, using persuasive language, tone, evidence and well-developed arguments through essays, editorials, movie and book reviews, position papers and brochures.  
EFL 5.4.6 Produce emails and blog posts describing personal experiences and feelings.
EFL 5.4.7 Use the process of prewriting, drafting, revising, peer editing and proofreading (i.e., “the writing process”) to produce well-constructed informational texts.
EFL 5.4.8 Create an effective voice, using a variety of writing styles appropriate to different audiences, purposes and settings, and adjust these styles as necessary.
EFL 5.4.9 Use a variety of oral, print and electronic forms for writing to others or for writing for self, applying the conventions of social writing. (Example: notes, invitations, emails, blog entries and comments, notes to self, etc.) 

	4.	   TRANSVERSAL AXES :  
	Justice, Innovation, Solidarity	   

	5.             DEVELOPMENT  OF  PLANNING UNITS*	   

	N.º
	Name of  the Unit
	Specific	objectives of the   Planning Unit.
	Skills and
performance   criteria
	Contents
	Methodology orientation
	Evaluation Criteria and	   Indicators
	Time   in   weeks

	







1.































2.






































3.
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5.


	









Nourishment
































Community






































Space





















Scale















Success



	









Combining facts and dates
Writing a personal statement
Describing a special dish in your country 





























Describing your community’s rules
Organizing ideas in a chart




































Describing an amateur discovery
Using a variety of sentences types



















Comparing consumer behavior
Using complex sentences














Writing a personal statement
Combining facts and dates
	EFL 5.4.1 Critically evaluate information from references, including those found on the web, and recommend print and digital sources to other learners.






EFL 5.4.2 Identify a variety of types and formats of potential resources and the value, purpose and audience of each for use in the educational domain. (Example: audio/video, multimedia, website, database, book, thesaurus, scholarly/popular, current/historical, etc.)













EFL 5.4.3 Apply new and prior knowledge in order to plan and create texts and determine if the new knowledge adds value to or contradicts prior information.










EFL 5.4.4 Select and make effective use of a range of digital tools to write, edit, revise and publish written work in a way that supports collaboration, learning and productivity. (Example: image editing, GoogleDrive, infographic makers, audio and video editing, presentation apps, etc.)



















EFL 5.4.5 Justify and explain the rationale for a position on an argument, using persuasive language, tone, evidence and well-developed arguments through essays, editorials, movie and book reviews, position papers and brochures.



EFL 5.4.6 Produce emails and blog posts describing personal experiences and feelings.


EFL 5.4.7 Use the process of prewriting, drafting, revising, peer editing and proofreading (i.e., “the writing process”) to produce well-constructed informational texts.


EFL 5.4.8 Create an effective voice, using a variety of writing styles appropriate to different audiences, purposes and settings, and adjust these styles as necessary.


EFL 5.4.9 Use a variety of oral, print and electronic forms for writing to others or for writing for self, applying the conventions of social writing. (Example: notes, invitations, emails, blog entries and comments, notes to self, etc.)
	









Synonyms
Modals
Vocabulary
Conjunctions




























Suffixes
Verbs of compulsion and prohibition
Vocabulary

































Scientific terms with Latin and Greek roots
Passive voice

















Vocabulary
Comparing and contrasting
Comparatives  and superlatives









Vocabulary with synonyms
Past progressive Tense

	Posting a comment to a classmate’s writing on a class blog.
Doing extended or free writing on a class blog.
Writing an email to a friend recommending a movie you’ve seen.
Watching a short video and writing a description of what you saw or how it made you feel, then comparing ideas in pairs. 
Writing a blog post about your future plans.
Creating an online invitation to a class event.
Watching a video about a natural disaster and writing a blog entry asking for people to help with donations.
Making a poster for a school campaign to increase awareness about earthquake safety.
Looking at a map or GPS and writing      the directions to get from one place to another.
Making a video blog to record comparisons and ideas from class lessons.
Researching and writing a short paragraph about a new topic and using appropriate references to support your ideas.
Writing a letter to your future self. (Example: to give advice about how to treat kids your age, to explain your favorite things at this time in your life, etc.)
Making posters in small groups of new phrases and expressions in order to display in the classroom.  

Recommending a web site to another learner.
Finding a variety of online references to practice a grammar structure, then recommending the best one to the class.
Using new words or information from a class lesson and creating an online game to practice them, then sharing and playing the game with the rest of the class.
Reading an online restaurant review and identifying common linguistic features, such as use of adjectives and opinions. Learners use the same features to write their own review of a movie they’ve seen. 
Collaborating on a brainstorm through the use of an online bulletin board such as padlet.com. 
Using GoogleApps to revise and edit student work both as a class and in pairs.
Adding pictures to a group presentation.
Creating a group presentation using biteslide.com.
Finding a reliable source to back up a statement.
Identifying statements that use exaggeration or hyperbole (rather than true facts) to sway the reader’s opinion. (Example: Every animal on Earth will become extinct if we don’t do something about the environment soon, etc.)
Identifying the best resources for a writing project in pairs.
Using a list of criteria in order to evaluate a web site.
Analyzing three different types of dictionaries (e.g., online, English-English, English-Spanish) and giving reasons for using each.
Choosing the best type of dictionary to use for a writing project and giving your reasons for the choice. 
Recommending a reference article to a friend, giving specific reasons for the recommendation.

Reading a dialogue which serves as a model text, then writing a similar dialogue on a different topic while implementing new words/expressions from the unit. 
Completing an online graphic organizer in order to help plan a piece of writing.
Using an app such as Popplet to complete an outline for a writing topic.
Reading a text and using a checklist to talk about how it is organized. (Example: Is there a title? Does it have an opening sentence?, etc.)
Recording synonyms and antonyms of words in the margins of reading texts.
Writing new words and phrases in a vocabulary notebook and then writing a text using three words from your vocabulary notebook.
Writing a brochure about your opinion on a topic and underlining examples of persuasive language.
Watching a video about a controversial topic and writing a short essay agreeing or disagreeing with the content presented.
Exchanging writing in pairs in order to make suggestions about things that could be improved. 
Reading an article and underlining examples of evidence the author gives to support his/her position, then writing a similar position piece while implementing your own examples and evidence.
Reading a letter to the editor and evaluating the purpose and the effectiveness of the message, using a rubric. Then writing your own letter to the editor while using the rubric as a guide.
	









CE.EFL.5.13. Produce emails, blog posts and other written texts using an effective voice and a variety of appropriate writing styles and conventions.
























CE.EFL.5.14. Identify, critically evaluate and recommend a variety of potential resources and references, including digital tools, that support collaboration and productivity, for educational and academic use












































CE.EFL.5.15. Plan and produce well-constructed informational texts by applying the writing process and while demonstrating an ability to justify one’s position on an argument through carefully selected information and appropriate language, tone and evidence.
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	UNIDAD EDUCATIVA PARTICULAR  LA SALLE-CONOCOTO
“A call, many voices”
	AÑO LECTIVO
2016 - 2017

	ANNUAL CURRICULUM PLAN

	1.              INFORMATION DATA:

	Area:
	FOREING LANGUAGE
	Subject:
	READING

	Teachers:
	GIOMARA SANDOVAL

	Grade /  course
	NINETH
	Education level
	SUBLEVEL SUPERIOR

	2.	   TIME

	Weekly course load
	No. of  working weeks
	Learning evaluation and unexpected issues
	Total class weeks
	Total periods

	2 hours per week on each parallel.
	30 weeks
	6 weeks
	36 week
	Six

	3.	   GENERAL OBJECTIVES

	Objectives of the  Area
	Objectives  of the grade/course

	OG.EFL1. Encounter socio-cultural aspects of their own and other countries in a thoughtful and inquisitive manner, maturely and openly experiencing other cultures and languages from the secure standpoint of their own national and cultural identity.

OG.EFL2. Draw on this established propensity for curiosity and tolerance towards different cultures to comprehend the role of diversity in building an intercultural and multinational society.

OG.EFL3. Access greater flexibility of mind, creativity, enhanced linguistic intelligence and critical thinking skills through an appreciation of linguistic differences. Enjoy an enriched perspective of their own L1 and of language use for communication and learning.

OG.EFL4. Deploy a range of learning strategies, thereby increasing disposition and ability to independently access further (language) learning and practice opportunities. Respect themselves and others within the communication process, cultivating habits of honesty and integrity into responsible academic behavior.

OG.EFL5. Directly access the main points and important details of up-to-date English language texts, such as those published on the web, for professional or general investigation, through the efficient use of ICT and reference tools where required.
	O.EFL 4.1. Identify the main ideas, some details and inferences of written texts, in order to produce level-appropriate critical analysis of familiar subjects and contexts.
O.EFL 4.2. Appreciate and value English as an international language and a medium to interact globally.
O.EFL 4.3. Independently read A2.1 level text in English as a source of entertainment and interpersonal and intrapersonal interaction.
O.EFL 4.4. Develop creative and critical thinking skills when encountering challenges in order to promote autonomous learning and decision making.
O.EFL 4.5.  Introduce the need for independent research as a daily activity by using electronic resources (ICT) in class while practicing appropriate competences in the four skills.
O.EFL 4.6. Write short descriptive and informative texts related to personal information or familiar topics and use them as a means of communication and written expression of thought.
O.EFL 4.7. Use spoken and written literary text in English such as poems, short stories, comic strips, short magazine articles and oral interviews on familiar subjects in order to inspire oral and written production at an A2.1 level.
O.EFL 4.8. Integrate written and spoken text in order to identify cultural differences and similarities within a range of local, national and global contexts familiar to the learner.
O.EFL 4.9. Create a sense of awareness in terms of accuracy when learners interact in English using high-frequency and level-appropriate expressions in order to reach an effective command of spoken language.

	4.	   TRANSVERSAL AXES :
	Faith, Fraternity, Service, Justice, Commitment

	5.             DEVELOPMENT  OF  PLANNING UNITS*

	N.º
	Name of  the Unit
	Specific objectives of the   Planning Unit.
	Skills and
performance   criteria
	Contents
	Methodology orientation
	Evaluation Criteria and	   Indicators
	Time   in   weeks

	

1.
	REMEMBERING AND THOUGHTS
	O.EFL 4.6. Write short descriptive and informative texts related to personal information or familiar topics and use them as a means of communication and written expression of thought.

O.EFL 4.7. Use spoken and written literary text in English such as poems, short stories, comic strips, short magazine articles and oral interviews on familiar subjects in order to inspire oral and written production at an A2.1 level.
	EFL 4.3.1 Understand main points in short simple texts on familiar subjects. (Example: news about sports or famous people, descriptions, etc.)

Find specific predictable information in short, simple texts in a range of age- and level-appropriate topics. (Example: biographies, news articles, narratives, memoirs and personal accounts and emails, etc.)REF. EFL 4.3.3
	Remembering.

Test your memory!

Thoughts

Be a fashion designer

A fashion accident
	Reading strategies :
· Previewing and predicting.
· Poetry. Write a small poem and prose.
· Anticipation guide.

Active listening:
Thinking and reasoning: cause and effect.

Choral reading.

Discussing differences.

Listening, drawing, writing, reading and confirming.

Presentation in groups display their design posters for the class.

Debating school uniforms.
	CE.EFL.4.11. Demonstrate comprehension of main ideas and some details in short simple texts on familiar subjects, making use of contextual clues to identify relevant information in a text.
I.EFL.4.11.1. Learners can understand main ideas and some details in short simple online or print texts on familiar subjects, using contextual clues to help identify the most relevant information. (Example: title, illustrations, organization, etc.) (I.2, I.4)
	6 WEEKS


	

2.


	TORNADO AND USEFUL GADGETS.







	O.EFL 4.1 Identify the main ideas, some details and inferences of written texts, in order to produce level-appropriate critical analysis of familiar subjects and contexts.

O.EFL 4.2 Appreciate and value English as an international language and a medium to interact globally.

	EFL 4.3.2 Make use of clues such as titles, illustrations, organization, text outline and layout, etc. to identify and understand relevant information in written level-appropriate text types.
	Natural Disasters.

Signs before a storm.

Stay safe.

Prepare for emergencies in a severe weather.

Damage causes by a natural disaster.

Gadgets to do the life better.

Modern gadgets that perform a job.
	Reading strategies:
· Guide questions.
· Poetry.
· Chronological order.
· Scanning for information
· Previewing and predicting/skimming.

Engaging interest.
· Describe the photo.
· Look for what is happening in the picture.

Active listening.
· Literary techniques: first-person narrator.

Literary techniques.
· Foreshadowing.
· Dialog.
	CE.EFL.4.11. Demonstrate comprehension of main ideas and some details in short simple texts on familiar subjects, making use of contextual clues to identify relevant information in a text.

I.EFL.4.11.1. Learners can understand main ideas and some details in short simple online or print texts on familiar subjects, using contextual clues to help identify the most relevant information. (Example: title, illustrations, organization, etc.) (I.2, I.4).
	6 WEEKS


	

3.

	







THE FACE IN THE FOREST.




	O.EFL 4.8 Integrate written and spoken text in order to identify cultural differences and similarities within a range of local, national and global contexts familiar to the learner.

	EFL 4.3.5 Use everyday reference material in order to select information appropriate to the purpose of an inquiry and relate ideas from one written source to another.
	

Vegetables

Fruits

The harmful or
Helpful insects.

Learn about the cockroach
Creatures in the forest.

The long walk home.



	Reading strategies:
· Previewing and predicting/swimming.
· Chronology.
· Scanning for specific information.
· KWL.

Practicing topic language.

Literaring techniques.
· Imagery.

Dramatic choral reading.

Active listening.

Engaging interest.
· Guide questions.
	CE.EFL.4.12. Use a range of reference materials and sources, both online and in print, in order to support ideas, answer inquiries, find relationships and relate ideas between different subject areas.

Learners can employ a range of reference materials and sources, both online and in print, in order to support ideas, answer inquiries. (I.1, I.2, J.2) REF. I.EFL.4.12.1.
	



6 WEEKS

	


4.

	NEIGHBORHOOD PROJECT.




	O.EFL 4.2.  Appreciate and value English as an international language and a medium to interact globally.

	EFL 4.3.5 Use everyday reference material in order to select information appropriate to the purpose of an inquiry and relate ideas from one written source to another.
	A crime has happened.

A long walk home.

Witnesses.

Clues.

The forgotten King.

The Queen of Sheba.
	Thinking and reasoning.

Modify a challenge.

Engaging interest:
· Setting.

Text structure:
· Legend.

Creating a legend:
· The gossip game.

Active listening.
· Listen and then answer the questions.
· Classifying.

Grammar:
· Irregular verbs.

Reading strategy:
· Previewing and predicting.

Practicing topic language.
	CE.EFL.4.12. Use a range of reference materials and sources, both online and in print, in order to support ideas, answer inquiries, find relationships and relate ideas between different subject areas.


Learners can employ a range of reference materials and sources, both online and in print, in order to support ideas, answer inquiries. (I.1, I.2, J.2) REF. I.EFL.4.12.1.

	6 WEEKS

	5.


	




WHAT THE NEWSPAPER SAID



	O.EFL 4.3
Independently read A2.1 level text in English as a source of entertainment and interpersonal and intrapersonal interaction.

	

Find the most important information in print or online sources in order to support an idea or argument. (Example: online advertising, online or print timetables, web pages, posters, adverts, etc. REF. EFL 4.3.4
	The brain is in change.

Math poem.

The police line up.

News from.

Business.

Firefighters.

Headlines.


	Engaging interest.
Reading strategy:
· Undestanding characters from text evidence.
· Previewing and predicting.
· Plan:  locate, add and note.
· Scanning for specific information.
Active listening:
· Classifying.
· Main idea and details.
Literary techniques:
· Rhyme.
· Recognizing theme.
Listening, writing and reasoning.
Literary techniques:
· Recognizing theme.
	CE.EFL.4.14. Display an ability to interact and engage with a wide range of ICT and classroom resources and texts by selecting and evaluating them in order to strengthen literacy skills and promote acquisition.
I.EFL.4.14.1. Learners can interact and engage with a wide range of ICT and classroom resources and texts by selecting and evaluating them in order to strengthen literacy skills and promote acquisition. (I.2, I.4, S.3, J.2, J.3)
	6 WEEKS








	


6.
	










OUR BEST FRIEND
	










O.EFL 2.4
Develop creative and critical thinking skills when encountering challenges in order to promote autonomous learning and decision making.

	





EFL 4.3.6 Apply learning strategies to examine and interpret a variety of written materials using prior knowledge, graphic organizers, context clues, note taking and finding words in a dictionary.
	The big problema.

My Word is made of numbers poem.

Beautiful buildings.

Dogs.

Wolves.

Guide dog.

Intelligent animals.

The rain.

	Engaging interest.

Reading strategy:
· Previewing and predicting.
· Scanning for specific information.
Comparing and contrasting characters.
Literary techniques:
· Repetition.
Grammar:
· Adjective prepositional phrases.
Thinking and reasoning.
Reading strategy.
· Outlining.
· Previewing and predicting.
Checking comprehension.
Listening and reading strategy:
· Guide questions.
Literary techniques:
· Rhyme.
· Imagery
· Onomatopoeia.
	CE.EFL.4.13. Apply learning strategies such as using prior knowledge and graphic organizers to interpret new information in a text, and assess this information according to the organization, subject area and purpose of the text, using different criteria, including ICT tools.

I.EFL.4.13.1. Learners can apply learning strategies such as using prior knowledge and graphic organizers to interpret new information in a text. Learners can assess this information according to the organization, subject area and purpose of the text, through the use of different criteria, including ICT tools. (I.2, I.4, J.4)
	6 WEEKS


	6.	   BIBLIOGRAPHY / WEBGRAPHY	   (Use APA VI edition norms.)
Adams, M.J. (1994). Modeling the connections between word recognition and reading.
In R.B. Ruddell, M.R. Ruddell, & H. Singer (Eds.), Theoretical models and processes of reading (4th ed.) (pp. 838-863). Newark, DE: International Reading Association.
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	UNIDAD EDUCATIVA PARTICULAR  LA SALLE-CONOCOTO                                                                                                            
“A call, many voices”
	AÑO LECTIVO
2016 - 2017

	ANNUAL CURRICULUM PLAN	   

	1.              INFORMATION DATA:	   

	Area:	   
	ENGLISH AS A FOREING LANGUAGE
	Subject:	   
	COMMUNICATION AND CULTURAL AWARENES

	Teachers:	   
	EDWIN PILCA C

	Grade /  course	   
	THIRD	   
	Education level
	BACHILLERATO GENERAL UNIFICADO	 

	2.	   TIME	   

	Weekly course load
	No. of  working weeks
	Learning evaluation and unexpected issues
	Total class weeks
	Total periods

	2 HOURS
	40
	8
	32
	64

	3.	   GENERAL OBJECTIVES	   

	Objectives of the  Area
	Objectives  of the grade/course	   

	O.EFL 5.1 Encounter socio-cultural aspects of their own and other countries in a thoughtful and inquisitive manner, maturely, and openly experiencing other cultures and languages from the secure standpoint of their own national and cultural identity.
O.EFL 5.2 Draw on this established propensity for curiosity and tolerance towards different cultures to comprehend the role of diversity in building an intercultural and multinational society.
O.EFL 5.3 Access greater flexibility of mind, creativity, enhanced linguistic intelligence, and critical thinking skills through an appreciation of linguistic differences.  Enjoy an enriched perspective of their own L1 and of language use for communication and learning.
O.EFL 5.4 Deploy a range of learning strategies, thereby increasing disposition and ability to independently access further (language) learning and practice opportunities.  Respect themselves and others within the communication process, cultivating habits of honesty and integrity into responsible academic behavior.
O.EFL 5.5 Directly access the main points and important details of up-to-date English language texts, such as those published on the web, for professional or general investigation, through the efficient use of ICT and reference tools where required.
O.EFL 5.6 Through selected media, participate in reasonably extended spoken or written dialogue with peers from different L1 backgrounds on work, study, or general topics of common interest, expressing ideas and opinions effectively and appropriately.
O.EFL 5.7 Interact quite clearly, confidently, and appropriately in a range of formal and informal social situations with a limited but effective command of the spoken language (CEFR B1 level).
	O.EFL 5.1 Encounter socio-cultural aspects of their own and other countries in a thoughtful and inquisitive manner, maturely, and openly experiencing other cultures and languages from the secure standpoint of their own national and cultural identity.
O.EFL 5.2 Draw on this established propensity for curiosity and tolerance towards different cultures to comprehend the role of diversity in building an intercultural and multinational society.
O.EFL 5.3 Access greater flexibility of mind, creativity, enhanced linguistic intelligence, and critical thinking skills through an appreciation of linguistic differences.  Enjoy an enriched perspective of their own L1 and of language use for communication and learning.
O.EFL 5.4 Deploy a range of learning strategies, thereby increasing disposition and ability to independently access further (language) learning and practice opportunities.  Respect themselves and others within the communication process, cultivating habits of honesty and integrity into responsible academic behavior.
O.EFL 5.5 Directly access the main points and important details of up-to-date English language texts, such as those published on the web, for professional or general investigation, through the efficient use of ICT and reference tools where required.
O.EFL 5.6 Through selected media, participate in reasonably extended spoken or written dialogue with peers from different L1 backgrounds on work, study, or general topics of common interest, expressing ideas and opinions effectively and appropriately.
O.EFL 5.7 Interact quite clearly, confidently, and appropriately in a range of formal and informal social situations with a limited but effective command of the spoken language (CEFR B1 level).	 

	4.	   TRANSVERSAL AXES :  
	Justice,  Innovation, Solidarity 	   

	5.             DEVELOPMENT  OF  PLANNING UNITS*	   

	N.º
	Name of  the Unit
	Specific	objectives of the   Planning Unit.
	Skills and
performance   criteria
	Contents
	Methodology orientation
	Evaluation Criteria and	   Indicators
	Time   in   weeks

	1.
	Culture around the world   
	At the end of the unit Students will be able to:
 
1. Stablish differences among different cultures in student’s locality.

2.  Compare how people act according to the place they live in.

3. Discuss that differences in schooling around the world.


4. Share traveling experiences they had while traveling.

	EFL 5.1.1. Display an understanding of the relationship between the practices and perspectives of different cultures by recognizing and sharing cross-cultural experiences and ideas.

EFL 5.1.2. Demonstrate mindfulness, empathy, tolerance and an overall respect for the integrity of cultures in daily classroom activities.

EFL 5.1.10. Take initiative in a discussion in a positive way by being sensitive to the nuances of peers’ comments, reactions and responses (both verbal and nonverbal).
	CEFR: B1.2. Topics: World Around Us, Countries and Nationalities, Descriptions and Appearance, Adjectives, Time, Personal Experiences, Food, Free Time and Hobbies   
	
These performance criteria could be evaluated by:   
- Hearing a song from another country and finding similarities with a song from Ecuador. 
- Writing a weekly journal entry about a cross-cultural experience.
- Finding recipes from other cultures and regions and then sharing them in class. 
- Reading two legends from different regions in Ecuador and completing a chart to show the differences.
- Reading a myth from another region/culture and sharing a similar experience.
- Reflecting on differences between people from other countries and regions. 
- Researching schooling from other cultures and presenting them on a class blog.
- Watching a video about how people live in Ecuador or another country, and taking notes on the cultural practices mentioned, then leading a discussion in small groups.
- Sharing a cross-cultural experience (such as traveling, trying a new food, meeting someone from another country) in pairs or as a class.
- Reading a story about another culture and responding to the main ideas with a short opinion.
- Watching a video or reading a text about different cultural practices and talking about similarities and differences in small groups.

	CE.EFL.5.1. Display an understanding of the integrity of different cultures by sharing experiences and by participating in class activities and discussions in a way that shows empathy and respect for others.   

I.EFL.5.1.1. Learners can demonstrate an understanding of the integrity of different cultures by sharing experiences and by participating in class activities and discussions in a way that shows empathy and respect for others. (I.3, S.1, S.2, J.1, J.3)

	8

	2.
	holidays   
	 At the end of the unit Students will be able to:

1. To stablish differences in celebrations around the world.
2. Make invitations
3. Research specific information in internet
4. Interact with partners to make a  project
5. Simulate cultural behaviors
6. Show empathy and tolerance
7. To make surveys
	EFL 5.1.3. Find parallels between Ecuadorian cultural and political referents and those of other countries by talking about holidays, symbols, customs and schooling.

EFL 5.1.5. Identify, discuss and analyze cultural products from Ecuador and beyond and use them to explore the perspectives of the culture.

EFL 5.1.6. Demonstrate an ability to make informed choices about and take action on issues of prejudice and discrimination   
	CEFR: B1.2.  Topics: Home, World Around Us, Natural World, Family, School, Countries and Nationalities, Descriptions and Appearance, Adjectives, Food, Personal Experiences	   
	These performance criteria could be evaluated by:   
- Researching how teens in other countries/regions of Ecuador live and presenting the information to peers.
- Completing a Venn diagram about how two different countries celebrate a holiday they have in common.
- Recognizing instances of discrimination or prejudice in one’s daily life and analyzing reasons for them in small groups.
- Inviting a guest speaker from another country to class and asking and answering questions about his/her culture/country.
- Researching through the Internet about other cultures and ways of life and presenting them to the class using digital tools.
- Working in small groups to complete a cultural project. (Example: different musical genres in Ecuador, traditional food in Latin America, etc.)
- Reading a list of actions people take and evaluating and discussing the consequences on others (including on the environment).
- Simulating desirable social and cultural behaviors through role play activities.
- Choosing pictures that demonstrate tolerance and empathy towards groups that are sometimes discriminated against, and finding ways to make sure these groups feel included in Ecuadorian society.
- Writing survey questions about socially and culturally responsible behaviors and surveying classmates. Publishing the results in an online chart.
Brainstorming ways to counter discrimination in one’s daily life.
· - Researching a cultural or social symbol of Ecuadorian culture and discussing the findings in small groups.	   
	CE.EFL.5.2. Demonstrate an ability to discuss culture by analyzing cultural products and referents from Ecuador and other countries while making informed choices about and taking action on issues of prejudice and discrimination.
 
I.EFL.5.2.1. Learners can exhibit an ability to discuss culture by analyzing cultural products and referents from Ecuador and other countries while making informed choices about and taking action on issues of prejudice and discrimination. (I.1, I.2, S.2, J.1, J.3)


	6

	3.  
	What’s up?	   
	At the end of the unit Students will be able to:

1. Take part in role plays
2. Identify the mood expressed in texts.
3. To interact in cooperative work
4. To write a short conversation using appropriate idioms.
5. Identify idioms in oral texts.
6. Create selfie videos.
	EFL 5.1.7. Interpret and demonstrate knowledge of nonverbal and oral communication features by applying them in appropriate contexts. (Example: use of stress, intonation, pace, etc.)


EFL 5.1.4. Identify and interpret how cultural and language patterns in English are used when exchanging ideas on familiar topics according to a B1.2 level. (Example: slang, idioms, humor, levels of formality, etc.)
	CEFR: B1.2.  Topics: Home, World Around Us, Natural World, Family, School, Countries and Nationalities, Descriptions and Appearance, Adjectives, Food, Personal Experiences
modals  
idioms 
	These performance criteria could be evaluated by:   
- Participating in short role plays using a range of verbal and nonverbal communication.
- Listening to a dialogue and identifying examples of humor.
- Talking in pairs about a video learners have watched using only English.
- Demonstrating appropriate language use during class, group and pair discussions. (Example: correct intonation, natural pace, using modals to show politeness, etc.)
- Practicing the use of expressions of politeness during collaborative pair and small group work.
- Writing a short conversation and including an appropriate idiom.
- Finding the meaning of an idiom in an authentic audio segment, such as a short TV show clip.
- Watching a video and identifying desirable language use. (Example: organization of ideas, use of expressions or target vocabulary, etc.)
- Comparing nonverbal and body language between L1 and L2 cultures.
- Creating selfie videos for class assignments and sharing them on a class blog.   
	CE.EFL.5.3. Interpret cultural and language patterns in English, including nonverbal communication, and apply them in appropriate contexts.   

I.EFL.5.3.1. Learners can interpret cultural and language patterns in English, including nonverbal communication, and apply them in appropriate contexts. (I.3, I.4, S.1, S.2)
	6

	4.   
	What do you mean?	   
	At the end of the unit Students will be able to:

1. Take a roll in short  dialogues
2. Make an e-pal from another country
3. Paraphrase ideas 
4. Explain concepts through examples 
5. To find new information by writing comments on blogs
6. Auto evaluate participations using rubrics.
7. Record students interactions which must be improved.
	EFL 5.1.8. Discover and employ alternative ways of saying things in social and classroom interactions.

EFL 5.1.9. Communicate information and ideas effectively to diverse audiences using a variety of media and formats.

EFL 5.1.11. Apply self-correcting and self-monitoring strategies in social and classroom interactions by adjusting presentation and language production to effectively express opinions and make evaluations. (Example: asking questions, starting over, rephrasing, exploring alternative pronunciations, etc.)
	CEFR: B1.2.  Topics: Home, World Around Us, Natural World, Family, School, Countries and Nationalities, Descriptions and Appearance, Adjectives, Food, Personal Experiences	   
	These performance criteria could be evaluated by:   
-Participating in short dialogues and role plays to practice target language. (Example: thanking others, apologizing, asking for help, greeting authorities, etc.)
- Practicing the language needed to deal with a need through a mini role play.
- Communicating with an “e-pal” from another country or city.
- Paraphrasing an idea when a peer asks for clarification.
- Using a definition or example to explain a concept or word that one does not yet have the exact language for.
- Completing group work in a fair and honest manner and accepting the group’s decisions.
- Writing comments on a blog to find more information about a topic.
- Creating a “live” video on Facebook to give an opinion on a unit topic.
- Using social media to network with teens across the globe.
- Rating one’s self after a speaking activity, according to a set rubric.
- Practicing a specific self-correcting strategy during a pair work activity.
- Recording student interactions in class and watching them later in order to identify behaviors the learners need to increase and those they need to decrease. (Example: not leaving one’s seat, looking partner in the eyes, asking follow up questions, etc.)
- Making positive statements to peers.
- Consulting a self-correction list before a speaking or writing assignment.
- Completing a self-assessment and writing a goal based on the results.
- Keeping a record of one’s mistakes and accomplishments and updating it frequently.
- Completing a short self-evaluation or peer evaluation after a communicative task. 
- Responding to classroom activities and pair work through short expressions or emoticons.
		CE.EFL.5.4. Communicate effectively using a variety of media and formats, including ICT, by saying things in alternative ways and applying self-correcting and self-monitoring strategies when needed.

I.EFL.5.4.1. Learners can communicate effectively using a variety of media and formats, including ICT, by saying things in alternative ways and applying self-correcting and self-monitoring strategies when needed. (I.1, I.3, J.4)
   
	6

	5.   
	Oh, I have been there before!	   
	At the end of the unit Students will be able to:

1. To deduce meaning of expressions in conversation based on the context.
2. To identify specific information in audio texts.
3. To  identify the mail  idea of texts
4. To  correct statements
5. To identify the speaker in a conversation.
6. Paraphrase ideas.
7. To identify main ideas and settings.
8. Complete comprehension charts.

	EFL 5.2.1. Deduce the meanings of unfamiliar phrases and words from a context containing familiar elements. (Example: colloquial greetings, exclamations, interjections, etc.)

EFL 5.2.2. Identify the main idea and some details of recorded news reports, documentaries and interviews reporting on seasonal festivities, environmental issues, food and international customs, climate, weather, etc., where the visuals support the commentary.

EFL 5.2.5. Understand the main idea of radio and audio recordings on subjects of personal interest, provided speech is clear.
	CEFR: B1.2.  Topics: Home, World Around Us, Natural World, Family, School, Countries and Nationalities, Descriptions and Appearance, Adjectives, Food, Personal Experiences   
	These performance criteria could be evaluated by:   
- Using context clues to deduce the meaning of an expression in a conversation between a waiter and a customer.
- Listening to a radio ad and identifying the product being sold.
- Using pictures and other visuals to predict the main idea of a short conversation.
- Listening to a straightforward article and correcting false statements. (Example: Anacondas have eaten pigs. – True, Jaguars are the most dangerous animal in the Amazon rain forest – False, mosquitoes are the most dangerous, etc.)
- Listening to a short conversation between two speakers and deciding who is speaking, where they are and how they feel. (Example: two siblings, at home, talking about household chores, etc.)
- Listening for specific words in a conversation and trying to guess the meaning from the context. (Example: understanding that That’s too bad is an expression that means I’m sorry, etc.)
- Watching a video clip and paraphrasing the main idea. (Example: The boy fell off his bike and hurt himself because he wasn’t wearing a helmet, etc.) 
- Listening to a dialogue and writing the main idea and setting. (Example: Main idea: common sports injuries, Setting: skate-park, etc.)
- Listening to a dialogue and completing a chart with key information. (Example: problem and proposed solution, city and transportation problem, etc.)
- Listening to an interview with a celebrity and discussing key points with a partner.   
	CE.EFL.5.5. Listening for Meaning: Identify the main idea in a variety of audio recordings (e.g., interviews, radio ads, news reports, etc.) and deduce the meanings of unfamiliar phrases and words in familiar contexts, provided speech is clear and visuals help support meaning. 
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	6.	   BIBLIOGRAPHY / WEBGRAPHY	   (Use APA VI edition norms.)
	7.	   OBSERVATIONS:

	-
	

	Done by
	Revised by
	Approved by

	Teacher: Lic. Edwin Pilca C.
	Coordinator: Lic. Rocio Prado
	Viceprincipal: Dra. Rocío Orellana

	Signature 
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	Signature

	Date:  04-09-2016
	Date: 04-09-2016
	Date: 04-09-2016






	   


	   

	   



La planificación curricular se realizará tomando en cuenta tanto el cronograma socializado por el Ministerio de Educación como el  Proyecto de Innovación Curricular de fortalecimiento de Legua Extranjera a nivel institucional, esto es, en cada quimestre se planificarán tres unidades didácticas para lograr un total de seis al  término del año escolar.
Las unidades didácticas  se plantearán de la siguiente manera:
Primer Quimestre: 
Primera Unidad:      05/09/2016  al   28/10/2016
Segunda Unidad:    31/10/2016  al   09/12/2016
Tercera Unidad:      12/12/2016  al   20/01/2017
Segundo Quimestre: 
Cuarta Unidad       fechas por definirse
Quinta Unidad       fechas por definirse
Sexta  Unidad       fechas por definirse.
En lo  referente al  proyecto de fortalecimiento de Lengua Extranjera el en el subnivel Inicial y Preparatoria se planificarán actividades lúdicas que impulsarán la adquisición de vocabulario y expresión oral en los niños.
A partir del subnivel  de EGB Elemental se planificarán asignaturas como: 
Natural Science, 
English as a Foreign Language y 
Phonics.
En el  subnivel de EGB Media se planificará las siguientes asignaturas: 
Natural Science, 
Reading y
English as a Foreign Language.
En el subnivel EGB Superior la planificación  contemplará:
Social Studies,
Reading.
Speaking y 
English as a Foreign Language.
Finalmente  en BGU se planificará de la siguiente manera:
En primero y segundo cursos
Writing.
Speaking y 
 English as a Foreign Language.
Y En tercer curso
Writing,
Communication and Cultural Awareness.
Speaking y 
English as a Foreign Language.
Es importante recalcar que para la conclusión de proyecto cada asignatura se planificará por separado constituyéndose un complemento a las de Ciencias Sociales y Ciencias Naturales. 
(Ver planificaciones en la carpeta de anexo 1)
8. Proyectos Escolares 
Los proyectos escolares se los realizará por cada año de básica, en el transcurso del año lectivo:
Inicial y Preparatoria:
Básica Media:
Básica Superior:
Bachillerato:
1er curso:
2do curso
3er curso:   Global culture
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                   UNIDAD EDUCATIVA PARTICULAR LA SALLE
                                                                 “La Salle: Una Experiencia de Evangelio”

PLAN OPERATIVO AREAS ACADEMICAS AÑO LECTIVO  2015-2016

AREA: Inglés
INTEGRANTES: Jessica Robayo, Mariela Aguilar, Neiva Araujo, Elizabeth Andrade, Karina Cango, Amparo Pila, Mónica Sánchez, Rocío  Prado, Thania Rojas,   
Edwin Pilca
	DIAGNOSTICO
	OBJETIVO
	ACTIVIDADES
	TIEMP0
	RESPONSABLES
	RECURSOS
	EVIDENCIAS

	
	
	
	MESES
	
	
	

	
	
	
	SEP
	OCT
	NOV
	DIC
	ENE
	FEB
	MAR
	ABR
	MAY
	JUN
	
	
	

	Poca identidad estudiantil con la institución
	Realizar sugerencias para elevar el  perfil  ciudadano del  estudiante Lasallano
	· Participación en minutos cívicos
	
	
	
	
	
	
	x
	
	
	
	Área
	carteles
	Presentación de minuto cívico

	Falta una conciencia globalizante
	Resaltar fechas importantes y aspectos globales
	· Elaboración de carteleras
	
	
	
	
	
	
	x
	
	
	
	Área
	afiches
	Carteleras expuestas

	Es importante actualizarse continuamente.
	Actualizar los conocimientos pedagógicos y didácticos
	· Capacitación docente
	
	
	
	
	
	x
	
	
	
	
	Edwin Pilca, SM
	Tic.
Lab.
Folletos
Libros
	Hojas de asistencia.

	Participación en proyectos del area 
	Demostrar las destrezas desarrolladas
	· Participación  en casa abierta.
	
	
	
	
	
	
	
	
	x
	
	Área
	Stands
	Planificaciones y presentaciones


FECHA DE ENTREGA:

ELABORADO POR:				REVISADO POR:						APROBADO POR:

AREA DE INGLES				[image: C:\Users\Gonzalo\Downloads\Prof.Prado.jpg]
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         “Una llamada muchas voces”


PLAN OPERATIVO ANUAL












SPEAKING SKILL

NAME OF THE PROJECT:  “X FACTOR LA SALLE”

STUDENTS’ DEMONSTRATIONS:  5 MONTHS



INTRODUCTION

Nowadays our students are looking for some challenging dares, and as teachers we are going to provoke their participation in activities that capture all senses.

“X FACTOR LA SALLE” will be a contest which gives the opportunity of sharing talent, fellowship and happiness.


PLANNING

1. We’ll call high school students to participate in the contest ( 1st, 2nd , and 3rd )
2. The contestants may be soloists, duets or groups with a band.
3. The extension of the contest will be 5 months
4. There will be two auditions per month in school breaks
5. In February we’ll announce the semifinalists
6. In April we’ll have the final


REQUIREMENTS 

1. The auditorio ( salon de actos with all equipment)
2. Three teachers as judges ( 2 English teachers to evaluate fluency and pronunciation and  1 music teacher to evaluate harmony and vocalization)
3. Prizes for the winners ( two in each category)

Looking forward you consider this project, 

Regards, 

[image: D:\Downloads\rub (1).jpg]

Thania Rojas C. 
English Teacher
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UNIDAD EDUCATIVA PARTICULAR LA SALLE-CONOCOTO
“Una llamada muchas voces”



PLAN OPERATIVO ANUAL
ENGLISH AS A FOREIGN LANGUAGE

NAME OF THE PROJECT : JUNIOR MASTER CHEFF PROJECT
STUDENT´S  DEADLINE:  3 MONTHS- BEGINNING ON SEPTEMBER 4TH 2016

BACKGROUND OF THE PROJECT

It's an approach that requires student research, creativity, and execution. It's a project-based activity where the learning is in the student's hands. These activities are also ripe (pun intended) for cross-curricular application and public speaking opportunities as students defend their creations to the class in a persuasive speech.
With this proyect the students will develop the four Egish skills: Reading, Writing, Listening, Speaking, knowlwdge of gramar,loss of scenic panic.

This Project consists of 4 parts:
· The writing part: At least 3 pages, The first page is the “Cover  Art” with the Title of the Project, country to be exposed, Student´s name or integrants of the group, with previous parent authorization, grade and parallel.The second page contents is: Brief history of the country, story of the dish to be prepared. Third page content is: the typical dish récipe.
· The oral exposition: The student/ or student´s will expose orally all the written part.
· The presentation of the dish: The student/student´s have to decorate the table alluding to the country dish, they can use a custome if they want, and the jurors tables have to be decorated too.
· The video: In the video the student/or student´s have to record the preparation of the dish, as if it was a cooking program, explaining all the procedures of the récipe.
This 4 parts will be graded with a rubric, by each judge.
Hoping that this project is a strong pillar for the learning of the English language.
Regards,
Rocio Prado

[image: C:\Users\Gonzalo\Downloads\Prof.Prado.jpg]
English Department Coordinator







9. Adaptaciones curriculares 



NÓMINA DE ESTUDIANTES CON NECESIDADES EDUCATIVAS ESPECIALES NIVEL BGU.


	No.
	ESTUDIANTE
	CURSO 
	CÓDIGO
	GRADO

	1
	ACUÑA FREIRE ANDRÉS MATEO
	1ERO A
	CASO BGU 11
	1

	2
	LEÓN CEVALLOS JOHAN NOE 
	1ERO A
	CASO BGU 12
	2

	3
	LUCERO LALVAY CHRISTIAN DANIEL
	1ERO A
	CASO BGU 13
	1

	4
	SARANGO GUARNIZO CHRISTIAN ANDRÉS
	1ERO A
	CASO BGU 14
	1

	5
	CAISATOA PACHACAMA ISAAC PATRICIO
	1ERO B
	CASO BGU 15
	2

	6
	CHANGO MUISING ERICK DAVID
	1ERO B
	CASO BGU 16
	1

	7
	QUIZHPE HIDALGO KIRLIAN MARCEL
	1ERO B
	CASO BGU 17
	2

	8
	LLUMIQUINGA CONSTANTE ANDERSON PAUL 
	1ERO C
	CASO BGU 18
	2

	9
	PEÑAFIEL GUERRERO JAROD MATEO
	1ERO C
	CASO BGU 19
	1

	10
	VEGA CAÑAR ALEJANDRO JOSÉ 
	1ERO C
	CASO BGU 20
	1

	11
	CARDENAS DE LA TORRE AMANDY TATIANA
	1ERO D
	CASI BGU 21
	2

	12
	MOLINA ZAMBRANO MARCELÑO ALEJANDRO 
	1ERO D
	CASO BGU 22
	2

	13
	SUAREZ PACHECO VERONICA
	1ERO B
	CASO BGU 23
	1

	14
	VELOZ TUAREZ MARTÍN GIOVANNY
	1ERO D
	CASO BGU 24
	1

	15
	ACHI SALAZR MARIO SEBASTIÁN 
	2DO A
	CASO BGU 04
	2

	16
	MONTATIXE VELOZO DYLAN ISRAEL 
	2DO C
	CASO BGU 01
	2

	17
	ESTRELLA PRIETO EDUARDO JOSÉ 
	2DO B
	CASO BGU 02
	2

	18
	CORDOVA FERNANDEZ JAINER JORDANO
	2DO D
	CASO BGU 05
	1

	19
	MALDONADO CHACON WILLIAM ALBERTO
	2DO B
	CASO BGU 06
	1

	20
	ALVAREZ OLVERA FRANCISCO XAVIER
	2DO D
	CASO BGU 07
	2

	21
	ERAZO SOSA JONATHAN  DAVID
	3ERO C
	CASO GBU 08
	1

	22
	VALLEJO VILLACRESES FRANCISCA
	3ERO B
	CASO BGU 09
	1

	23
	TUFIÑO COLOMA ANAEL SARAI
	3ERO A
	CASO BGU 10
	1

	
	
	
	
	

	
	
	
	
	



Los estudiantes Tufiño, Cordova y Suarez  presentan limitaciones físicas y de salud  que impiden realizar movimientos y esfuerzo físico.

DECE  - VICERRECTORADO



DECIMOS

	DATOS INFORMATIVOS

	NOMBRE
	LLERENA AVILA VIANCA FRANCHEZKA
	GRADO/CURSO
	DÉCIMO EGB PARALELO C
	FECHA DE NACIMIENTO
	Quito, 16 de enero de 2003.
	EDAD
	13 AÑOS 09 MESES

	REPRESENTANTE
	Sra. Soraya Ávila (Madre)
	TELEFONO
	2315441/0995640004
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Déficit de atención. Rasgos de inestabilidad emocional. ESTUDIANTE UTILIZA LENTES.

	DIAGNÓSTICO
	 Déficit de atención. Rasgos de inestabilidad emocional.
	ESTILO DE APRENDIZAJE
	Auditivo

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Déficit de atención y rasgos de inestabilidad emocional, requiere adaptación curricular no asociada a la discapacidad, permanente, no significativa, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Dominancia lateral derecha.
· Presenta adecuado razonamiento verbal.
· Nociones espacio temporales definidas.
· Niveles de lectura, acordes a la edad.
· Comprensión lectora favorable.
· Caligrafía y ortografía acordes al nivel de desarrollo.
· Nociones aritméticas básicas están entendidas.

	· Presenta dificultad en atención y concentración. 
· Dificultad en percepción auditiva.
· Memoria a corto plazo.
· Presenta dificultades emocionales tales como irritabilidad, ansiedad, introversión. 
· Baja autoestima 

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	x
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	x
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:

EXIGIR LA UTILIZACIÓN DE SUS LENTES EN TODAS LAS ASIGNATURAS.  

Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. 

Ubique a la estudiante en los primeros puestos al medio.  Trabaje señales atencionales que permitan orientar su concentración. 
Refuerce constantemente contenidos. Verifique que se encuentre igual en los cuadernos. Motive la utilización de fichas nemotécnicas, carteles y/o recursos que le permitan entender más la clase. Permita que participe en exposiciones con diferentes ayudas. Desglose instrucciones de preferencia de manera oral y asegúrese que las entienda. Permita que el estudiante se beneficie de dictados, actividades que involucren diálogos, grabaciones. Propicie a que toda actividad tenga su planificación, explique paso a paso y/o desglose la actividad. 

Fortalezca constantemente la autoestima del estudiante. Reconozca sus progresos y apoye en los momentos que presenta mayores dificultades.
Realice un monitoreo constante al desempeño académico del estudiante en su asignatura. 

Cerciórese que llene agenda, guíe su manejo. Establezca espacios de diálogo con la estudiante para conocer sus avances y dificultades.
Verifique la participación activa en los trabajos grupales con el acompañamiento docente. Evitar las críticas o llamadas de atención en público.
Privilegiar la participación en clase motivando a que realice la actividad propuesta con pequeñas intervenciones que aseguren su aprendizaje.

EVALUACIÓN:
Utilice evaluaciones diferenciadas para el estudiante.


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	COORD. PEDAGOGICA
	CONSEJERA DEL NIVEL
	COORDINADORA DECE




	DATOS INFORMATIVOS

	NOMBRE
	ORTIZ OROZCO DOMÉNICA MARGARITA
	GRADO/CURSO
	Décimo año de EGB “B”
	FECHA DE NACIMIENTO
	Quito, 13 de marzo de 2003
	EDAD
	13 años 6 meses

	REPRESENTANTE
	Sra. Margarita Orozco (Madre)
	TELEFONO
	2347530/0992927052
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Escoliosis dorsolumbar moderada y dolor dorsolumbar debido a malas posturas.

	DIAGNÓSTICO
	 Escoliosis dorsolumbar moderada y dolor dorsolumbar  debido a malas posturas.
	ESTILO DE APRENDIZAJE
	Auditivo

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Escoliosis dorsolumbar moderada y dolor dorsolumbar  debido a malas posturas, requiere adaptación curricular no asociada a la discapacidad, permanente, no significativa, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	x
	NO SIGNIFICATIVA

	
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	x

	GRADO 2
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· La señorita es muy buena estudiante, requiere motivación y ayuda para que su desempeño no disminuya. 
	· Callada y poco comunicativa. 
· Tiene un círculo cerrado de compañeras.


	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	X
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:

Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. Así también se trabajará en Las estrategias metodológicas y evaluativas que deben ser flexibles, abiertas, innovadoras, motivadoras y, sobre todo, adaptables a la individualidad del estudiante.

Se debe tomar en cuenta que este documento debe ser aplicado especialmente en la asignatura de Cultura física, en la que se deberá realizar modificaciones metodológicas y criterios de evaluación.  

 Sin embargo es importante que  dentro del aula todos los docentes deben tener mucho cuidado y precaución puesto que la señorita asistirá al colegio después de haberse sometido a una cirugía de alto riesgo misma que para su recuperación requerirá de la utilización de: silla de ruedas, muletas o alguna ayuda extra para poder movilizarse. Por esta razón, no puede realizar ejercicio físico brusco o levantar peso. No puede estar de pie o sentada por lapsos de tiempo prolongados. 
Evitar actividad física brusca y asiento preferencial.  (Todo esto dependerá del último informe del Traumatólogo)

Doménica asistirá a la Institución a mediados del mes de octubre aproximadamente, para lo cual requiere de un plan de nivelación en todas las asignaturas, mismas que se deberán enviar a casa para ser trabajadas bajo la responsabilidad de los padres de familia.  Por lo que se deberá buscar las mejores estrategias metodológicas para poder abordar las temáticas de los bloque curriculares que la señorita esté ausente.  


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar) Escoliosis dorsolumbar moderada y dolor dorsolumbar  debido a malas posturas.
	x
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE






	DATOS INFORMATIVOS

	NOMBRE
	ACOSTA PEREZ JUAN ESTEBAN
	GRADO/CURSO
	DECIMO AÑO EGB PARALELO A
	FECHA DE NACIMIENTO
	Quito, 16 de febrero de 2002
	EDAD
	14 años 07 meses

	REPRESENTANTE
	Sra. Lupe Pérez (Madre)
	TELEFONO
	2873183/0998393891
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Retraso en la adquisición de funciones cognitivas y ejecutivas. 

	DIAGNÓSTICO
	 Trastorno de déficit de atención con hiperactividad tipo leve. Dificultades emocionales por angustia infantil.
	ESTILO DE APRENDIZAJE
	kINESTÉSICO

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención con hiperactividad tipo leve Y Dificultades emocionales por angustia infantil, requiere adaptación curricular no asociada a la discapacidad, permanente, no significativa, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Nociones espacio temporales definidas.
· Discriminación visual en colores y objetos acorde al desarrollo.

	· Presenta inadecuado desarrollo de los procesos cognitivos.
· Desorganización de información.
· Lentitud en el razonamiento,  categorización
· Dificultad en memoria, atención y concentración
· Requiere desarrollo de lenguaje comprensivo. 
· Dificultades emocionales, es tímido, introvertido, presenta baja autoestima.


	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	x
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	x
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:

Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. 

Ubique al estudiante entre los primeros puestos junto a personas que puedan ayudar en su desempeño. Procure realizar constantemente nivelación de los contenidos vistos en clase. Procure dirigirse con  afecto al estudiante manteniendo contacto visual.  Explique paso a paso las instrucciones y actividades que debe cumplir.  Cerciórese que entienda lo que debe realizar en la clase.  Trabaje con señales atencionales para mejorar su concentración. Proporcione material concreto para afianzar  los aprendizajes.  El estudiante necesita estar involucrado personalmente en alguna actividad. Propicie la participación en dramatizaciones o actividades prácticas. Procure que las faltas ortográficas o la forma de su letra no sean causantes para bajar las notas. Trabaje actividades que le permitan moverse. Refuerce constantemente lectura, escritura y cálculo. 
El aprendizaje debe incluir técnicas tales como reducir los contenidos, apoyar en métodos de estudio y utilizarlos en cada una de las actividades. 

Fortalezca constantemente la autoestima del estudiante. Reconozca sus progresos y apoye en los momentos que presenta mayores dificultades.
Cerciórese que llene agenda,  guíe su manejo. Establezca espacios de diálogo con el estudiante para conocer sus avances y dificultades.
Verifique la participación activa en los trabajos grupales con el acompañamiento docente. Evitar las críticas o llamadas de atención en público.
Privilegiar la participación en clase motivando a que realice la actividad propuesta con pequeñas intervenciones que aseguren su aprendizaje.
Es necesario motivar constantemente al estudiante.

El estudiante se beneficiará de evaluaciones diferenciadas. Dosificar las evaluaciones. Permitir ayudas pedagógicas o materiales para poder dar las evaluaciones. 

	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE






	DATOS INFORMATIVOS

	NOMBRE
	TORRES TOBAR PAULA ANDREA
	GRADO/CURSO
	DÉCIMO AÑO DE EGB PARALELO B
	FECHA DE NACIMIENTO
	Quito, 3 de mayo de 2002
	EDAD
	14 años 4 meses

	REPRESENTANTE
	Sra. Patricia Tobar (Madre)
	TELEFONO
	2338057/0995028020
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Trastorno de déficit  atencional tipo mixto con  predominio en inatención.

	DIAGNÓSTICO
	 Trastorno de déficit  atencional tipo mixto con  predominio en inatención.
	ESTILO DE APRENDIZAJE
	Kinestésica - Auditivo

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit  atencional tipo mixto con  predominio en inatención, requiere adaptación curricular no asociada a la discapacidad, permanente, no significativa, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Inteligencia acorde a su edad. 
· Hábitos de estudio, acordes a su desarrollo.
· Presenta hábitos de autonomía.

 
	· Falta de atención y  concentración.
· Dificultades especificas en  escritura como confusión de letras de sonidos semejantes, omisión, agregados. 
· Bajo nivel de comprensión lectora.
· Problemas de ansiedad, desmotivación.

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	x
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. 

Ubique a la estudiante en los primeros puestos cerca del docente.  Es importante trabajar motivación con la estudiante. Refuerce sus logros, incentive a la participación en clase.  Utilice tono de voz adecuado y afectivo.
Trabaje señales atencionales que permitan que pueda concentrarse en los trabajos, evite los llamados de atención en público.  La  estudiante requiere utilizar material variado para sus clases y que pueda manipularlo. Asegúrese que entienda  lo que escucha, si es necesario pida que repita. Desglose instrucciones de preferencia de manera oral y asegúrese que las entienda. Trabaje con cuaderno de apuntes para que recuerde las cosas que debe realiza.  Motive la utilización de fichas nemotécnicas, carteles y/o recursos que le permitan entender más la clase. 
Permita que participe en exposiciones con diferentes ayudas.  Involucre a la estudiante en las actividades de clase, permita que interactúe. 
Trabaje memoria y haga que repita dos veces lo que se le solicita o lo que debe ejecutar. Refuerce contantemente lectura comprensiva. 
Procure que las faltas de ortografía o la forma de la letra no afecten en sus notas.  
Propicie a que toda actividad tenga su planificación, explique paso a paso y/o desglose la actividad.  Realice un monitoreo constante al desempeño académico de la estudiante en su asignatura. Proporcione tiempo extra para realizar actividades o dosifique las actividades de clase si el caso lo requiere. Reconozca sus progresos y apoye en los momentos que presenta mayores dificultades. Cerciórese que llene agenda,  guíe su manejo. Establezca espacios de diálogo con la estudiante para conocer sus avances y dificultades.  Verifique la participación activa en los trabajos grupales con el acompañamiento docente. Privilegiar la participación en clase motivando a que realice la actividad propuesta con pequeñas intervenciones que aseguren su aprendizaje.

Establezca normas claras de comportamiento dentro y fuera de clase.  

Utilice evaluaciones diferenciadas para el estudiante, en las que se le permitan utilizar materiales que refuercen y ayuden a recordar temas aprendidos. 

	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	x
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE



	DATOS INFORMATIVOS

	NOMBRE
	RIVAS LÓPEZ DILAN ANTONIO
	GRADO/CURSO
	DÉCIMO AÑO DE EGB PARALELO D
	FECHA DE NACIMIENTO
	Quito, 17 de enero de 2003
	EDAD
	13 años 09 meses

	REPRESENTANTE
	Sr. Carlos Rivas (Padre)
	TELEFONO
	3184161/0993427930
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Trastorno de  Déficit de Atención. Dificultades en lectura y escritura. Problemas emocionales

	DIAGNÓSTICO
	 Trastorno de  Déficit de Atención.
	ESTILO DE APRENDIZAJE
	Auditivo

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de  Déficit de Atención, requiere adaptación curricular no asociada a la discapacidad, no significativa, permanente, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· El estudiante tiene predisposición para aprender. 
· Nociones espacio temporales en nivel adecuado. 
· Lateralidad definida diestra.
· Gnosias visuales y auditivas adecuadas. 
· Motricidad fina y gruesa en niveles adecuados. 
· Lenguajes expresivos, articulatorios adecuados.
· Inteligencia en la norma

	· Estudiante presenta dificultades en lectura con ritmo bradilexico.
· Al leer no respeta signos de puntuación
· Presenta bajo  nivel de comprensión lectora.  
· En la escritura existen dificultades por errores ortográficos, confusión, omisión de letras. 
· Existe bajo nivel de atención y concentración. 
· Dificultades emocionales.

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	x
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. 

El estudiante debe ser ubicado en los primeros puestos al medio, rodeado de personas que puedan colaborar con su atención. 
Reforzar contantemente escritura, lectura y cálculo. Solicite que el estudiante lea y saque conclusiones de lo que lee, trate de trabajar lectura comprensiva. Procure que la forma como escribe o que sus faltas ortográficas no sean motivo para bajar notas. Si es oportuno, permita que los trabajos los entregue a computadora
Realice un monitoreo constante al desempeño académico del estudiante en su asignatura. Motive la utilización de fichas nemotécnicas, carteles y/o recursos que le permitan entender más la clase.  Utilice organizadores gráficos, imágenes que le permitan recordar los aprendizajes.
Permita que participe en exposiciones con diferentes ayudas. 	Desglose instrucciones de preferencia de manera oral y asegúrese que las entienda.  
El estudiante se puede beneficiar de dictados, siempre y cuando tenga guía y apoyo.  Refuerce aprendizajes con  actividades que involucren diálogos, grabaciones.
Propicie a que toda actividad tenga su planificación, explique paso a paso y/o desglose la actividad.  Establezca señales atencionales que permitan que el estudiante se concentre.  Fortalezca constantemente la autoestima del estudiante. Reconozca sus progresos y apoye en los momentos que presenta mayores dificultades. Cerciórese que llene agenda,  guíe su manejo. Establezca espacios de diálogo con el estudiante para conocer sus avances y dificultades.  Verifique la participación activa en los trabajos grupales con el acompañamiento docente. Evitar las críticas o llamadas de atención en público.

Las evaluaciones de preferencia deben realizarse de forma oral o con ayudas específicas como carteles, fichas nemotécnicas. 
Utilice evaluaciones diferenciadas para el estudiante.


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	x
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE




	DATOS INFORMATIVOS

	NOMBRE
	Avalos Zurita Juan Antonio 
	GRADO/CURSO
	DÉCIMO AÑO DE EGB PARALELO D
	FECHA DE NACIMIENTO
	Quito, 14 de marzo de 2002.
	EDAD
	14 años 6 meses

	REPRESENTANTE
	Sr. Pedro Avalos (Padre)
	TELEFONO
	2520819/0984920331
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Inteligencia límite inferior

	DIAGNÓSTICO
	 Aprendizaje lento. Trastorno específico de aprendizaje por digrafía y disortografía. 
	ESTILO DE APRENDIZAJE
	Auditivo

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Aprendizaje lento con trastorno específico del aprendizaje por digrafía y disortografía, requiere adaptación curricular no asociada a la discapacidad, permanente significativa, pedagógica y de aula.

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	x
	NO SIGNIFICATIVA

	
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 2
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Nivel de pensamiento abstracto en proceso de mejora.
· Mejora el manejo de vocabulario, sinónimos, antónimos y  analogías.
· Escritura espontánea 
· Mejora la caligrafía y ortografía.
· Tiene predisposición para aprender. 
· Es perseverante
· Motivado trabaja bien.

	· Presenta un ritmo de trabajo lento y pausado.
· Coordinación visomotora afectada por ritmo de trabajo.
· Funciones superiores: análisis, síntesis, planificación y organización. 
· Discriminación auditiva para conocer la palabra en fonema, grafema y palabra.
· Atención y concentración. 
· Dificultad en lectura y escritura por procesamiento de información. 
· Dificultad en memoria corto plazo: requiere que se repitan las cosas. 
· Pinza escritora debe verificarse que tome bien el esferográfico.
· Requiere refuerzo en matemática.
· Requiere apoyo en lectura comprensiva. 
· Baja autoestima


	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	x
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	x
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	X
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	X
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:

Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. Así también se trabajará en Las estrategias metodológicas y evaluativas que deben ser flexibles, abiertas, innovadoras, motivadoras y, sobre todo, adaptables a la individualidad del estudiante.

Ubicar al estudiante en los primeros puestos. Solicitar que utilice sus lentes todo el tiempo.  Se debe trabajar hábitos de estudio y reforzar constantemente. Brindar atención personalizada cuando los aprendizajes sean nuevos para garantizar su entendimiento. Dosificar las tareas que se desarrollan en casa y aquellas de aula deben ser supervisadas. Desglose las actividades por pasos para un mejor desempeño. Procure que su caligrafía y sus faltas de ortografía no sean motivo para bajar su calificación. Respete el ritmo de trabajo del estudiante. Permita que el estudiante se beneficie utilizando material diferente sean grabaciones, fotocopias, fichas nemotécnicas, mapas conceptuales para que puede recordar sus aprendizajes y tener un mejor desempeño. Se debe reforzar los contenidos de forma diaria. Establezca señales atencionales. Si es necesario permita que el estudiante entregue trabajos en computadora. Cerciórese que llene agenda,  guíe su manejo. Verifique la participación activa en los trabajos grupales con el acompañamiento docente.  Juan Antonio trabaja bien cuando se siente motivado y seguro de sí mismo. Tiene una buena predisposición para aprender. 

Se deben priorizar indicadores esenciales de evaluación. Utilice evaluaciones diferenciadas para el estudiante. De preferencia debe realizarse de forma oral o con ayudas específicas como carteles, fichas nemotécnicas.
 

	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	x
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE


	DATOS INFORMATIVOS

	NOMBRE
	Bolaños Velasco Gabriel Issaí 
	GRADO/CURSO
	DÉCIMO AÑO DE EGB PARALELO D
	FECHA DE NACIMIENTO
	Quito, 7 de octubre de 2002
	EDAD
	13 años 11meses

	REPRESENTANTE
	Sr. Darío Bolaños (Padre)
	TELEFONO
	3163416/0984801386
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Hipoacusia neurosensorial bilateral. 

	DIAGNÓSTICO
	Hipoacusia neurosensorial bilateral. 
Oído derecho: Hipoacusia neurosensorial profunda, promedio zona de lenguaje de 106 dB. 
Oído izquierdo: Hipoacusia neurosensorial de perfil descendente de normal a severa. Promedio en la zona de lenguaje de 60 dB.
	ESTILO DE APRENDIZAJE
	Kinestésico

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Hipoacusia neurosensorial bilateral requiere adaptación curricular asociada a la discapacidad, permanente, no significativa, pedagógica y de aula.  


	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	
	ASOCIADA A LA DISCAPACIDAD
	x
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Con auxiliares auditivos no presenta dificultad.
· Lenguaje oral completo.
· Autodidacta.
· Le gusta la actuación, el dibujo, el baile.

	· Se distrae fácilmente.
· Falta de organización y planificación en sus trabajos.
· Falta de hábitos de estudio. 


	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	X
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	x
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	X
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	X
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES: VERIFIQUE CONSTANTEMENTE QUE TENGA SUS AUXILIARES AUDITIVOS PUESTOS.

Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación.
 
 Ubique al estudiante en los primeros puestos cerca del docente. Cuando se dirija al estudiante acompañe con tono de voz un poco alto y gesticule bien sus labios. Acompañe sus diálogos con gestos de manos para ayudar a la comprensión.  Es importante trabajar motivación con la estudiante. Proporcione  al estudiante  material impreso que le permita recordar las clases. Utilice tono de voz adecuado y afectivo. Trabaje señales atencionales que permitan que pueda concentrarse en los trabajos. 

El estudiante requiere utilizar material variado para sus clases y que pueda manipularlo. Asegúrese que entienda  lo que escucha, si es necesario pida que repita. Desglose instrucciones de preferencia de manera oral y asegúrese que las entienda. Trabaje con cuaderno de apuntes para que recuerde las cosas que debe realiza. Motive la utilización de fichas nemotécnicas, carteles y/o recursos que le permitan entender más la clase. 
Permita que participe en exposiciones con diferentes ayudas. Involucre al estudiante en las actividades de clase, permita que interactúe. El estudiante se beneficia de actividades en las que deba moverse como dramatizaciones o trabajos en grupo. Refuerce contantemente lectura comprensiva. Propicie a que toda actividad tenga su planificación, explique paso a paso y/o desglose la actividad.
Realice un monitoreo constante al desempeño académico del estudiante en su asignatura. Proporcione tiempo extra para realizar actividades o dosifique las actividades de clase si el caso lo requiere. Reconozca sus progresos y apoye en los momentos que presenta mayores dificultades.
Cerciórese que llene agenda,  guíe su manejo. Refuerce sus logros, incentive a la participación en clase. Establezca espacios de diálogo con el estudiante para conocer sus avances y dificultades.  Verifique la participación activa en los trabajos grupales con el acompañamiento docente.
Evitar las críticas o llamadas de atención en público.  Privilegiar la participación en clase motivando a que realice la actividad propuesta con pequeñas intervenciones que aseguren su aprendizaje.

Utilice evaluaciones diferenciadas para el estudiante de preferencia escritas y con supervisión. 


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE




	DATOS INFORMATIVOS

	NOMBRE
	SOLÓRZANO OBANDO STEPHANIE ANTONELLA
	GRADO/CURSO
	Décimo año de EGB D
	FECHA DE NACIMIENTO
	Quito, 12 de noviembre de 2002.
	EDAD
	13 años 9 meses

	REPRESENTANTE
	Sra. Luisa Obando
	TELEFONO
	0999572650 - 2645984
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	

	DIAGNÓSTICO
	Evento paroxístico convulsivo 
	ESTILO DE APRENDIZAJE
	Kinestésico

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Epilepsia Parcial Idiopática,  requiere adaptación curricular no asociada a la discapacidad, permanente, no significativa, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	x

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Habilidades para el canto

	· Presenta dificultades emocionales serias. 
· Baja autoestima
· Requiere motivación constante para realizar sus actividades. 
· Dificultades en su salud constantes.


	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:

Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. 

La epilepsia idiopática se caracteriza por no presentar alteraciones cerebrales patológicas (como tumores o malformaciones cerebrales) ni enfermedades metabólicas de base. La epilepsia idiopática puede darse por predisposición genética.

Se debe tomar en cuenta que este documento debe ser aplicado especialmente en la asignatura de Cultura física, en la que se deberá realizar modificaciones metodológicas y criterios de evaluación.  Sin embargo, si la estudiante presenta algún episodio de convulsiones o presenta una recaída en su salud requerirá de reformas curriculares si fuera el caso para que logre un buen desempeño escolar.  

 Es importante que  dentro del aula todos los docentes tengan mucho cuidado y precaución frente a la salud de la estudiante, ya que episodios de mucha tensión puede ser un detonante para su salud. 

Se debe evitar actividad física excesiva o permanecer por tiempos prolongados bajo el sol. Puede realizar caminatas cortas con vigilancia.

 La estudiante se encuentra medicada.


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar) Epilepsia Parcial Idiopática
	x
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE






	DATOS INFORMATIVOS

	NOMBRE
	SANGO TOAQUIZA DENNYS ALEXANDER
	GRADO/CURSO
	Décimo año de EGB D
	FECHA DE NACIMIENTO
	Quito, 9 de noviembre de 2002.
	EDAD
	13 años 9 meses

	REPRESENTANTE
	Sr. Edwin Sango
	TELEFONO
	0992727257 - 0958869464
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Crisis de ausencias

	DIAGNÓSTICO
	Crisis de ausencias
	ESTILO DE APRENDIZAJE
	Auditivo

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Crisis de ausencias,  requiere adaptación curricular no asociada a la discapacidad, permanente, no significativa, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	x

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Presenta buen desempeño académico.
	· No especificadas

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. 

Las crisis de ausencia es la alteración temporal de la función cerebral, ocasionada por una actividad eléctrica anormal en el cerebro y caracterizada por una pérdida abrupta de poca duración en la actividad consciente ("ausencia") u otro cambio anormal en el comportamiento. Estas convulsiones se manifiestan como episodios de mirada fija o "ausencias" durante los cuales se presenta un cese en la actividad o en el discurso del estudiante. Es posible que el estudiante pare de hablar en medio de una frase o que deje de caminar y uno o varios segundos más tarde reanuden la actividad y el lenguaje. Si durante uno de estos episodios el estudiante está de pie o caminando, rara vez se cae. Estas convulsiones pueden interferir con el desempeño escolar y el aprendizaje, y los profesores pueden llegar a interpretarlas como una falta de atención u otro tipo de mala conducta.

Se debe tomar en cuenta que este documento debe ser aplicado especialmente en la asignatura de Cultura física, en la que se deberá realizar modificaciones metodológicas y criterios de evaluación.  Sin embargo, si el estudiante presenta algún episodio o presenta  recaída en su salud requerirá de reformas curriculares si fuera el caso para que logre un buen desempeño escolar.  
 Es importante que  dentro del aula todos los docentes tengan mucho cuidado y atención frente a la situación del estudiante ya que  muchas veces puede pasar desapercibida su situación de salud. 

Se debe evitar actividad física excesiva o permanecer por tiempos prolongados bajo el sol. 
 


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar) Crisis de ausencias
	x
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE





	DATOS INFORMATIVOS

	NOMBRE
	Ramos Arévalo Alejandra Karen 
	GRADO/CURSO
	DDECIMO AÑO DE EGB PARALELO A
	FECHA DE NACIMIENTO
	Quito, 13 de junio de 2002
	EDAD
	14 años 3 meses

	REPRESENTANTE
	Sra. Carmen Arévalo (Madre)
	TELEFONO
	2850830/0982425953
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Síndrome disfuncional ejecutivo a causa de trastorno neurocognitivo.

	DIAGNÓSTICO
	Inteligencia marginal. Trastorno de déficit de atención con hiperactividad. Trastorno específico del aprendizaje por discalculia. 
	ESTILO DE APRENDIZAJE
	Visual

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Inteligencia marginal, trastorno de déficit de atención con hiperactividad con trastorno específico del aprendizaje por discalculia, requiere adaptación curricular no asociada a la discapacidad, permanente, no significativa, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	Grado 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Aprende mejor con actividades abiertas, creativas y poco estructuradas. 
· Coordinación visomotora en dictados.
· Escritura legible
· Deletrea palabras y expresa sus pensamientos elementales. 
· Adecuada pinza escritora.
· Conoce los conceptos básicos matemáticos: qué es suma, resta.
	· Procesamiento de información deficiente. 
· Dificultad en atención, memoria, pensamiento y procesamiento de análisis, síntesis, abstracción y generalización. 
· Distracción, falta de concentración. 
· Razonamiento verbal con dificultades: analogías, vocabulario, sinónimos, antónimos. 
· Razonamiento numérico: Dificultad en matemáticas, no están desarrollados conceptos y destrezas básicas. Dificultad en resolver problemas. No lee números sobre las unidades de mil. No recuerda secuencias.
· Dificultades en lectura, existen confusiones y bajo nivel de comprensión.
· Memoria corto plazo y memoria a largo plazo.
· Dificultades emocionales por baja autoestima

	
	DISCALCULIA
	x
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	x
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	x
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. 

 Estudiante debe estar sentada en los primeros puestos de la clase. Se debe expresar órdenes precisas y claras con lenguaje positivo, es decir, llegar por canal afectivo. Asegurarse de que las instrucciones o mensajes sean entendidos y verifique su cumplimiento. Se requiere actividades dinámicas para generar la máxima participación de la adolescente. Utilizar diferentes ayudas para que recuerde sus tareas sean estas mails, agenda escolar. El docente debe repetir varias veces las instrucciones, mantener contacto visual, dar un trato personalizado. Generar hábitos de estudio, brindar constante supervisión al trabajo individual. Evite la crítica en público. En el trabo de aula se debe combinar cortos períodos de atención con acciones manipulativas. Cerciorarse que la información de tareas, deberes, lecciones sean entendidas. Combinar varios formatos y distintas actividades para dar su clase. Ajuste las actividades a las capacidades de la estudiante. Permita que la estudiante tenga pausas en el trabajo. El material que se debe utilizar debe ser de predominio visual. 
Las evaluaciones deben dosificadas y diferenciadas. Se debe dar más tiempo para las evaluaciones. Las evaluaciones de preferencia de forma oral. 

	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	x
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE




	DATOS INFORMATIVOS

	NOMBRE
	CURIPALLO JIMENEZ ANA MICAELA
	GRADO/CURSO
	Décimo año de EGB paralelo “C”
	FECHA DE NACIMIENTO
	Quito, 29 de julio de 2002
	EDAD
	14 años 2 meses

	REPRESENTANTE
	Sra. Dorys Jiménez (Madre)
	TELEFONO
	2349699/0997292995
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Retraso en la adquisición y desarrollo del lenguaje, trastorno del lenguaje expresivo. Trastorno de déficit de atención tipo inatento leve. Angustia excesiva infantil  y depresión infantil.

	DIAGNÓSTICO
	 Retraso en la adquisición y desarrollo del lenguaje, trastorno del lenguaje expresivo. Trastorno de déficit de atención tipo inatento leve. Angustia excesiva infantil  y depresión infantil.
	ESTILO DE APRENDIZAJE
	Kinestésico

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno del lenguaje expresivo, trastorno de déficit de atención tipo inatento leve,  angustia excesiva infantil  y depresión infantil, requiere adaptación curricular no asociada a la discapacidad, permanente, no significativa, pedagógica y de aula.

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	x
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Buena capacidad para tareas que requieren análisis y síntesis verbales. 
· Buen manejo de información. 
· Buen manejo de vocabulario. 
· Tiene habilidades para el razonamiento. 
	· Estudiante presenta lentificación en memoria verbal y memoria semántica. 
· Lentificación en memoria de trabajo (corto plazo) para tareas fluidas de orden superior. 
· Lentificación en el procesamiento de la información.
· Disminución en la capacidad de análisis verbal  auditivo y de generación de palabras. 
· Dificultades atencionales.
· Dificultades emocionales.

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	X
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	X
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	x
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	x
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. 

Ubique a la estudiante entre los primeros puestos cerca de personas que puedan ayudar aspectos académicos.
Con la estudiante se debe trabajar constantemente motivación, procure no llamarla la atención en público.  Apoye en el autoestima y felicite logros que realiza la estudiante. Es importante trabajar y  dirigirse con  afecto a la estudiante. 
Trabaje atención y establezca señales atencionales para su concentración. Maneje contacto visual para dar instrucciones. Proporcione material concreto para afianzar  los aprendizajes.   El estudiante necesita estar involucrado personalmente en alguna actividad. Propicie la participación en dramatizaciones o actividades prácticas. Trabaje actividades que le permitan moverse e interactuar. 
Procure que las faltas ortográficas o la forma de su letra no sean causantes para bajar las notas.  Refuerce lectura y comprensión lectora. 
Propicie a que toda actividad tenga su planificación, explique paso a paso y/o desglose la actividad. 
Reconozca sus progresos y apoye en los momentos que presenta mayores dificultades.
Cerciórese que llene agenda,  guíe su manejo.
Establezca espacios de diálogo con el estudiante para conocer sus avances y dificultades.
Verifique la participación activa en los trabajos grupales con el acompañamiento docente.

Privilegiar la participación en clase motivando a que realice la actividad propuesta con pequeñas intervenciones que aseguren su aprendizaje.

La evaluación de preferencia debe realizarse de forma escrita o con ayudas específicas como carteles, fichas nemotécnicas. 
El estudiante se beneficiará de evaluaciones diferenciadas.


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE

	






NOVENOS

	DATOS INFORMATIVOS

	NOMBRE
	QUISHPE SUNTAXI SANTIAGO JAVIER
	GRADO/CURSO
	Noveno  año de EGB paralelo C
	FECHA DE NACIMIENTO
	Amaguaña, 3 de julio de 2003
	EDAD
	13 años 02 meses

	REPRESENTANTE
	María Suntaxi (Madre)
	TELEFONO
	2853461/09992344442
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Trastorno de déficit de atención con hiperactividad

	DIAGNÓSTICO
	 Trastorno de déficit de atención con hiperactividad
	ESTILO DE APRENDIZAJE
	Visual - Kinestésico

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención con hiperactividad, requiere adaptación curricular no asociada a la discapacidad, permanente, no significativa, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Dominancia lateral derecha.
· La escritura tiene correcta direccionalidad.
· Lectura fluida.
· Lectura comprensiva para ideas principales. 

	· Lentificación en el área viso motriz.
· Requiere refuerzo en reglas ortográficas. 
· Requiere refuerzo en la lectura para trabajar respetar signos de puntuación. 
· Lectura comprensiva, pierde la información secundaria.

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	X
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	X
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	x
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación.

Siente al estudiante en un lugar tranquilo, de preferencia en la primera fila y cerca de los docentes.  
Hable pausadamente, brindándole una instrucción por vez (preferiblemente realice esto por escrito). Proporcione instrucciones claras y precisas con lenguaje positivo. Asegurarse de que las instrucciones o mensajes sean entendidos y verifique su cumplimiento. 
Refuerce contantemente lectura comprensiva, utilice métodos de estudio como subrayado o notas al margen. Procure que la forma de la letra o faltas de ortografía no perjudiquen sus notas.  Trabaje señales atencionales para lograr mayor concentración. Refuerce memoria y/o permita que lleve apuntes especiales  para recordar lo aprendido.  Las tareas deben ser cortas y varadas para mantener la atención del estudiante. Haga rutinas en clase, es decir, no varíe mucho la organización y el orden que debe mantener le estudiante. Proporciones tiempo adicional para completar las tareas en clase. 
Motive la utilización de fichas nemotécnicas, carteles y/o recursos que le permitan entender más la clase. Permita que participe en exposiciones con diferentes ayudas como carteles o notas pequeñas. Permita que el estudiante se involucre en el aprendizaje, necesita material concreto para trabajar y entender.  Incentive a que sea ordenado y mantenga sus cuadernos al día. Realice un monitoreo constante al desempeño académico del estudiante en su asignatura. Propicie a que toda actividad tenga su planificación, explique paso a paso y/o desglose la actividad.  
Establezca métodos de estudio en cada una de las asignaturas, así usted proporcionará herramientas para que el estudiante logre entender más lo aprendido en clase.   Se debe trabajar hábitos de estudio y reforzar constantemente.  Brindar atención personalizada cuando los aprendizajes sean nuevos para garantizar su entendimiento. Dosificar las tareas que se desarrollan en casa y aquellas de aula deben ser supervisadas. Cerciórese que llene agenda,  guíe su manejo. Verifique la participación activa en los trabajos grupales con el acompañamiento docente.  

Utilice evaluaciones diferenciadas para el estudiante. De preferencia debe realizarse de forma oral o con ayudas específicas como carteles, fichas nemotécnicas.
 

	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE




	DATOS INFORMATIVOS

	NOMBRE
	TOBAR OCHOA ISAAC MATEO
	GRADO/CURSO
	Noveno  año de EGB paralelo C
	FECHA DE NACIMIENTO
	Quito, 17 DE ENERO DE 2003
	EDAD
	13 años 09 meses

	REPRESENTANTE
	Sr. Diego Tobar (Padre)
	TELEFONO
	0999828359/ 0998706907
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Síndrome neuropsicológico del desarrollo con retraso en la adquisición y desarrollo de funciones ejecutivas.

	DIAGNÓSTICO
	 Trastorno de déficit de atención con hiperactividad tipo inatento moderado. Trastorno específico de aprendizaje por dislexia comprensiva.
	ESTILO DE APRENDIZAJE
	Visual - Auditivo

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención con hiperactividad tipo inatento moderado, trastorno específico de aprendizaje  por dislexia comprensiva, requiere adaptación curricular no asociada a la discapacidad, permanente, no significativa, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	x
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Es un estudiante que se muestra tranquilo y respetuoso. 


	· Dificultades en atención y  concentración.
· Dificultad en procesamiento de información.
· Requiere refuerzo en lectura y escritura. 
· Motricidad fina requiere desarrollo.
· Nociones viso espaciales.
·  Refuerzo en memoria.
· Requiere apoyo en socialización.
· Fortalecer autoestima.

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	X
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	X
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	x
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación.

Ubicar al estudiante en los primeros puestos, rodeado de estudiantes que apoyen su trabajo. Se debe expresar órdenes precisas y claras con lenguaje positivo. Asegurarse de que las instrucciones o mensajes sean entendidos y verifique su cumplimiento. Dosifique instrucciones y asegúrese que entienda lo solicitado.   Refuerce contantemente lectura comprensiva, utilice métodos de estudio como subrayado o notas al margen. Procure que la forma de la letra o faltas de ortografía no perjudiquen sus notas.  Trabaje señales atencionales para lograr mayor concentración. Refuerce memoria y/o permita que lleve apuntes especiales  para recordar lo aprendido.  Asegúrese que entienda  lo que escucha, en especial instrucciones. Motive la utilización de fichas nemotécnicas, carteles y/o recursos que le permitan entender más la clase. Permita que participe en exposiciones con diferentes ayudas como carteles o notas pequeñas. Incentive a que sea ordenado y mantenga sus cuadernos al día. Realice un monitoreo constante al desempeño académico del estudiante en su asignatura. Propicie a que toda actividad tenga su planificación, explique paso a paso y/o desglose la actividad.  
Establezca métodos de estudio en cada una de las asignaturas, así usted proporcionará herramientas para que el estudiante logre entender más lo aprendido en clase.   Se debe trabajar hábitos de estudio y reforzar constantemente.  Brindar atención personalizada cuando los aprendizajes sean nuevos para garantizar su entendimiento. Dosificar las tareas que se desarrollan en casa y aquellas de aula deben ser supervisadas. Cerciórese que llene agenda,  guíe su manejo. Verifique la participación activa en los trabajos grupales con el acompañamiento docente.  

Utilice evaluaciones diferenciadas para el estudiante. De preferencia debe realizarse de forma oral o con ayudas específicas como carteles, fichas nemotécnicas.
 

	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	x
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE





	DATOS INFORMATIVOS

	NOMBRE
	Sotomayor Llerena Alexis Eduardo
	GRADO/CURSO
	Noveno año de EGB paralelo B
	FECHA DE NACIMIENTO
	Ambato, 8 de febrero de 2003.
	EDAD
	13 años  7 meses

	REPRESENTANTE
	Sra. Elisa Llerena (Madre)
	TELEFONO
	2850728/0996561623
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Síndrome neuropsicológico del desarrollo con retraso en la adquisición de funciones ejecutivas. 

	DIAGNÓSTICO
	 Trastorno de déficit de atención con hiperactividad. Labilidad emocional por angustia infantil. Trastorno de comportamiento por negativismo desafiante. 
	ESTILO DE APRENDIZAJE
	Visual - Auditivo

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención con hiperactividad, trastorno de comportamiento por negativismo desafiante, requiere adaptación curricular no asociada a la discapacidad, permanente, no significativa, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Responde favorablemente a estímulos variados y con carga afectiva. 
· Logra comprender la información pero requiere guía en el procesamiento. 


	· Dificultad en procesamiento de información. 
· Dificultad en la atención.
· Dificultades en memoria.
· Bloqueos emocionales frente a la frustración.
· Dificultad para solucionar y resolver problemas  por la carga ansiosa. 
· Dificultad en los procesos de información, comprensión, y expresión del lenguaje. 
· Dificultad en la organización, planificación, almacenamiento y recuperación de información. 
· Lenguaje comprensivo es lento. 

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	x
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
 
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación.

Se debe colocar al estudiante en los primeros puestos del curso. Establecer reglas claras. Trabaje la afectividad del estudiante, procure que baje su tensión frente a trabajos individuales, grupales y/o lecciones orales.  Realice un control permanente de los cuadernos y del avance de la materia. Trabaje toda actividad con planificación y organización; solicite que desglose las actividades paso a paso y verifique el entendimiento de las mismas. Procure utilizar material variado que tenga carga visual, carteles, videos, textos con imágenes, fichas nemotécnicas, organizadores gráficos. En lecturas trabajar subrayado para que sepa ideas principales y secundarias. . Designarle responsabilidades de manera rotativa. Ofrecer retroalimentación continua sobre logros y errores que el estudiante tenga, tanto en lo académico como en lo comportamental.
Trabaje autoestima. Llegue al estudiante con un tono de voz adecuado. 
Incentive el uso de la agenda. . Reconocer sus progresos y apoyar en los momentos que presenta mayores dificultades. Establecer espacios de diálogo con el estudiante para conocer sus avances y dificultades. Verificar la participación activa en los trabajos grupales con el acompañamiento docente.

El estudiante se beneficiará de evaluaciones diferenciadas. 

	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE






	DATOS INFORMATIVOS

	NOMBRE
	AYALA CORAL CHRISTIAN ALEXIS
	GRADO/CURSO
	Noveno  año de EGB paralelo A
	FECHA DE NACIMIENTO
	Quito, 30 de diciembre de 2003
	EDAD
	12 años 09 meses

	REPRESENTANTE
	Sra. Darling Coral (Madre)
	TELEFONO
	0987590389/0987590379
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Trastorno de déficit de atención. 

	DIAGNÓSTICO
	 Trastorno de déficit de atención.
	ESTILO DE APRENDIZAJE
	Auditivo

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención, requiere adaptación curricular no asociada a la discapacidad, permanente, no significativa, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Esquema corporal estructurado.
· Gnosias espaciales estructuradas. 
· Gnosias visuales estructuradas. 
· Gnosias temporales estructuradas. 
· Presenta buen desarrollo de la comprensión y fluidez verbal. 
· Lectura acorde a su edad cronológica.

	· Zurdo contrariado.
· Lentitud en reproducir la escritura. Reforzar caligrafía. 
· Se evidencian errores en la escritura. 
· Dificultad en atención y concentración. 
· Requiere refuerzo en matemática. 

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	x
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:

Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación.

 Ubicar al estudiante en los primeros puestos para facilitar la concentración y controlar el trabajo que realice. 
Procure que la forma de su letra no sea motivo para disminuir sus notas. 
El estudiante requiere mucho esfuerzo para escribir al mismo ritmo de sus compañeros, por lo que solicito se manejen tiempos para que pueda cumplir esta actividad sin generar ansiedad.  Procure que sus deberes en lo posible los pueda realizar a computadora. 
El estudiante se beneficiará de la utilización de material que involucre su canal auditivo y el visual. Es decir, grabaciones, videos, carteles, fichas. Procure que realice exposiciones con este tipo de ayudas para que su desenvolvimiento sea eficaz. 
Desglose las instrucciones y asegúrese que entienda y así pueda cumplirlas. Desglose actividades paso a paso. 
Trabaje señales atencionales, establezca reglas claras. Maneje con el estudiante rutinas y tiempos de trabajo. Christian responde favorablemente aquellas actividades que no tengan alto contenido de copia o dictado. Refuerce lectura, escritura y cálculo. 
Trabaje la afectividad del estudiante, procure motivarlo. Establezca métodos de estudio en cada una de las asignaturas, así usted proporcionará herramientas para que el estudiante logre entender más lo aprendido en clase.   Se debe trabajar hábitos de estudio y reforzar constantemente.  Brindar atención personalizada cuando los aprendizajes sean nuevos para garantizar su entendimiento. Dosificar las tareas que se desarrollan en casa y aquellas de aula deben ser supervisadas. Cerciórese que llene agenda,  guíe su manejo. Verifique la participación activa en los trabajos grupales con el acompañamiento docente
Asígnele responsabilidades de manera rotativa. Ofrecer retroalimentación continua sobre logros y errores que el estudiante tenga, tanto en lo académico como en lo comportamental.

El estudiante se beneficiará de evaluaciones diferenciadas. 


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE

	DATOS INFORMATIVOS

	NOMBRE
	Hidalgo Gavilanes Emilio Esteban
	GRADO/CURSO
	Noveno año de EGB paralelo 
	FECHA DE NACIMIENTO
	Quito, 28 de agosto de 2003.
	EDAD
	13 años 1 meses

	REPRESENTANTE
	Sra. Geovanna Gavilanes (madre)
	TELEFONO
	0994581500
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Síndrome neuropsicológico del desarrollo con retraso en funciones ejecutivas y cognitivas. 

	DIAGNÓSTICO
	 Trastorno con déficit de atención con hiperactividad. Trastorno de aprendizaje por dislexia. Coeficiente intelectual bajo por falla cognitiva. 
	ESTILO DE APRENDIZAJE
	Visual – Auditivo. 

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención con hiperactividad, trastorno específico del aprendizaje por dislexia y falla cognitiva, requiere adaptación curricular no asociada a la discapacidad, permanente, significativa, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	x
	NO SIGNIFICATIVA

	
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 2
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	x
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Lenguaje sin dificultad. 
· Discriminación visual.
· Identificación de letras y números. 
· Orientación espacial. 
· Puede trabajar adecuadamente en actividades lúdicas. 
	·  Dificultades en razonamiento verbal: análisis, síntesis de información. 
· Presenta dificultad en matemática.
· Presenta dificultad en formar letras al escribir, especialmente la s.
· Se olvida las cosas.
· Dificultad en memoria, y atención tono bajo. 
· Dificultad en capacidad de organización, planificación, autocontrol, inhibición y formulación de objetivos. 
· Inmadurez en los procesos de pensamiento y estrategias de organización de la información. 
· Dependencia ambiental para autocontrol. 
· Dificultades de memoria. 
· Dificultades para mantener una conducta, requiere estar siempre recordando su comportamiento. 

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	X
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	x
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	X
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. Así también se trabajará en Las estrategias metodológicas y evaluativas que deben ser flexibles, abiertas, innovadoras, motivadoras y, sobre todo, adaptables a la individualidad del estudiante.

Ubique al estudiante en los primeros puestos para tener mayor visibilidad del profesor y pizarra. El estudiante se beneficiará de la utilización de material que involucre su canal auditivo y el visual. Es decir, grabaciones, videos, carteles, fichas. Procure que realice exposiciones con este tipo de ayudas para que su desenvolvimiento sea eficaz.  Así también, usted puede motivar la utilización de fichas nemotécnicas, carteles para que pueda exponer, imágenes, dibujos que le permitan expresar lo aprendido. Establezca reglas claras y repita constantemente para que el estudiante tenga un mejor desempeño en clase. Desglose instrucciones paso a paso y asegúrese que las entienda. El estudiante se beneficia de lecturas que contengan gráficos. Incentive a que mantenga orden en sus cuadernos, establezca reglas claras, trabaje hábitos de estudio. Verifique que copie sus deberes y los entienda.   Promueva el trabajo con organizadores gráficos y asegúrese que los entienda. Trabaje con subrayado con el estudiante para que conozca los aspectos más relevantes de un texto. Establezca señales atencionales durante el trabajo en clase tales como: aplaudir, contacto visual, palmada en la espalda.  Realizar un monitoreo constante al desempeño académico en su asignatura. El estudiante es muy bueno para interpretar canciones. Motive que mantenga un orden y llene su agenda. 
Fortalecer constantemente la autoestima del estudiante. Reconocer sus progresos y apoyar en los momentos que presenta mayores dificultades. Establecer espacios de diálogo con el estudiante para conocer sus avances y dificultades. Verificar la participación activa en los trabajos grupales con el acompañamiento docente.
El estudiante se beneficiará de evaluaciones diferenciadas. Dosifique las evaluaciones, desglose paso a paso.  


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	x
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE



	DATOS INFORMATIVOS

	NOMBRE
	NUÑEZ FREIRE MATEO SEBASTIAN 
	GRADO/CURSO
	Noveno año de EGB paralelo E
	FECHA DE NACIMIENTO
	Quito, 1 de octubre de 2002
	EDAD
	13 años 11 mes

	REPRESENTANTE
	Sra. Karina Freire (Madre)
	TELEFONO
	0999984035/2666964
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Síndrome neuropsicológico del desarrollo con retraso en la adquisición de funciones cognitivas y ejecutivas. 

	DIAGNÓSTICO
	 Trastorno de déficit de atención tipo moderado. Inatento. 
	ESTILO DE APRENDIZAJE
	Visual

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	 Trastorno de déficit de atención tipo moderado. Inatento; requiere adaptación curricular no asociada a la discapacidad, permanente, no significativa, pedagógica y de aula. 
	
	Visual – Kinestésico. 

	TIPO DE ADAPTACIÓN CURRICULAR
	
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	·  No especificadas. 
	·  Dificultades atencionales. 
· Bajo nivel de concentración. 
· Dificultades en escritura. Discortografía. 
· Dificultad en procesamiento de información. 
· Dificultad en memoria semántica y memoria a corto plazo. 
· Dificultades espaciales. 
· Lenguaje comprensivo requiere refuerzo. 
· Presenta dependencia ambiental, es decir, requiere de supervisión constante para realizar las actividades.
· Dificultades emocionales. 

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	x
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación.

Debe ubicarse al estudiante en los primeros puestos, cerca de los docentes. Es importante que el aprendizaje del estudiante esté acompañado de técnicas tales como: establecer señales atencionales, permitir que los procesos de atención vayan incrementando más colocando rutinas de trabajo, reglas claras y tiempos estipulados para el trabajo en clase. Se deben reducir la complejidad de los contenidos  mediante la utilización de técnicas y métodos de estudio como el subrayado, palabras claves para ideas principales, notas al margen, mapas conceptuales, resúmenes, mentefáctos que ayuden a que el estudiante pueda aprender mejor y llegue a optimizar su tiempo. Procure utilizar material variado que tenga carga visual, carteles, videos, textos con imágenes, fichas nemotécnicas, organizadores gráficos
El estudiante frente a exposiciones o trabajos grupales es importante que se beneficie de fichas nemotécnicas, manejar agenda que le permitan recordar lo que debe hacer. 
Trabaje con material que le ayude a desarrollar su sistema visual como gráficos grandes y vistosos.

Motive constantemente al trabajo dentro de clase. Incentive al estudiante a participar, dar puntos de vista, sentirse escuchado. 
Procure no llamar la atención en público, establezca canales de diálogo frente a dificultades. Realice un monitoreo contante al trabajo que realiza el estudiante. 

El estudiante se beneficiará de evaluaciones diferenciadas. Se beneficiará en prolongar tiempos en su evaluación o dosificarla. 



	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE






	DATOS INFORMATIVOS

	NOMBRE
	PARREÑO PURUNCAJAS MATEO NICOLAS
	GRADO/CURSO
	Noveno  año de EGB paralelo D
	FECHA DE NACIMIENTO
	Quito, 17 de marzo de 2003.
	EDAD
	13 años 6 meses

	REPRESENTANTE
	Sra. Patricia Puruncajas (Madre)
	TELEFONO
	0997517567/2867095
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Trastorno de déficit de atención con hiperactividad con predominio en inatención.

	DIAGNÓSTICO
	Trastorno de déficit de atención con hiperactividad con predominio 
	ESTILO DE APRENDIZAJE
	Visual - Kinestésico

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención con hiperactividad requiere adaptación curricular no asociada a la discapacidad, permanente, no significativa, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	x
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Se ha disminuido la hiperactividad, sin embargo hay que reforzar siempre reglas claras para mantener este comportamiento. 
· Hábitos de estudio adecuados. 
· Apoyo desde casa para su proceso de aprendizaje. 
	· Dificultad en motricidad fina.
· Requiere refuerzo en atención y concentración.
· Se debe reforzar lectura y escritura. 
· Habilidades matemáticas deben ser reforzadas. 

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	x
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:

Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación.

Estudiante debe estar sentado en los primeros puestos de la clase. Se debe expresar órdenes precisas y claras con lenguaje positivo, es decir, llegar por canal afectivo. Asegurarse de que las instrucciones o mensajes sean entendidos y verifique su cumplimiento. Se requiere actividades dinámicas para generar la máxima participación del adolescente. Utilizar diferentes ayudas para que recuerde sus tareas sean estas mails, agenda escolar, fichas nemotécnicas, tarjetas y demás. 

Procure repetir varias veces las instrucciones y asegúrese que las entienda. Mantenga contacto visual cuando se dirija al estudiante.  De un trato personalizado frente a dificultades que el estudiante tenga en su materia.  Generar hábitos de estudio, brindar constante supervisión al trabajo individual. Evite la crítica en público. En el trabajo de aula se debe combinar cortos períodos de atención con acciones manipulativas. Cerciorarse que la información de tareas, deberes, lecciones sean entendidas. Combinar varios formatos y distintas actividades para dar su clase. Ajuste las actividades a las capacidades de la estudiante. Permita que la estudiante tenga pausas en el trabajo. El material que se debe utilizar debe ser de predominio visual combinado con cosas que pueda manipular.

Las evaluaciones deben dosificadas y diferenciadas. Se debe dar más tiempo para las evaluaciones. Las evaluaciones de preferencia de forma oral.


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE






	DATOS INFORMATIVOS

	NOMBRE
	RIVERA GUAMBA MATHEW NICOLAY
	GRADO/CURSO
	Noveno año de EGB paralelo A
	FECHA DE NACIMIENTO
	Quito, 11 de mayo de 2003.
	EDAD
	13 años 4 meses

	REPRESENTANTE
	Sr. Marco Rivera (Padre)
	TELEFONO
	6040388/0984491652
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Trastorno de déficit de atención con hiperactividad y trastorno de comportamiento. 

	DIAGNÓSTICO
	Trastorno de déficit de atención con hiperactividad y trastorno de comportamiento.
	ESTILO DE APRENDIZAJE
	Auditivo

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención con hiperactividad y trastorno de comportamiento, requiere adaptación curricular no asociada a la discapacidad, permanente, no significativa, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	·  Esquema corporal, estructurado.
· Gnosias visuales, táctiles, auditivas integradas.
· Resuelve problemas matemáticos 
· Lecto – escritura en el nivel.

	·  Dificultades de comportamiento.
· Se distraer con facilidad.
· No copia tareas.
· Muestra inquietud en clase. 
· Lateralidad cruzada.
· Se debe reforzar lectura comprensiva.
· Inseguridad.
· Dificultades en autoestima.

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	x
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:

Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación.

Ubique al estudiante entre los primeros puestos de preferencia rodeado de personas que puedan apoyar en su desempeño académico. Proporcione material concreto para afianzar  los aprendizajes y permita que tenga ayudas que faciliten su desempeño como: tabla de multiplicar, calculadora, listado de fórmulas, listado de palabras, fichas nemotécnicas, carteles, matrices y demás. El estudiante aprende realizando cosas y participando en ellas, permita que participe en dramatizaciones o actividades prácticas que involucren movimiento. Utilice material que pueda afianzar su canal auditivo y que los aprendizajes ingresen de mejor manera mediante grabaciones, dictados, exposiciones. 
 Refuerce constantemente lectura: solicite que lea dos veces los textos y  trabaje comprensión lectora.  Refuerce constantemente cálculo: solicite que trabaje con evidencias de estudio en que se evidencia la ejercitación en matemáticas. Propicie a que toda actividad en clase tenga su planificación, explique paso a paso y/o desglose la actividad, verifique que entienda lo que debe realizar.  Fortalezca constantemente la autoestima del estudiante. Establezca acuerdos y escriba dichos acuerdos para que el estudiante los recuerde diariamente. Reconozca sus progresos y apoye en los momentos que presenta mayores dificultades. Cerciórese que llene agenda,  guíe su manejo.  Verifique la participación activa en los trabajos grupales con el acompañamiento docente. Evitar las críticas o llamadas de atención en público. Motive al estudiante, asígnele tareas. Privilegiar la participación en clase motivando a que realice la actividad propuesta con pequeñas intervenciones que aseguren su aprendizaje.  

El estudiante se beneficiará de evaluaciones diferenciadas tales como: evaluaciones orales, escritas, exposiciones, trabajo en clase.  Las evaluaciones deben ser dosificadas y desglosadas por pasos.


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE




	DATOS INFORMATIVOS

	NOMBRE
	PALLARES ANDRADE SAID GEOVANNY
	GRADO/CURSO
	Noveno  año de EGB paralelo D
	FECHA DE NACIMIENTO
	Quito, 18 de abril de 2003.
	EDAD
	13 años 5 meses

	REPRESENTANTE
	Sra. Elizabeth Andrade (Madre)
	TELEFONO
	2073023/0991471355
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Trastorno de déficit de atención con hiperactividad.

	DIAGNÓSTICO
	Trastorno de déficit de atención con hiperactividad.
	ESTILO DE APRENDIZAJE
	Auditivo - Visual

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención con hiperactividad, requiere adaptación curricular no asociada a la discapacidad, no significativa, permanente, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· El estudiante tiene buenos hábitos de estudio. 
· Comunicativo
· Ejecuta adecuadamente actividades.
	· Presenta dificultad en atención y concentración. 
· Presenta hiperactividad que se controla adecuadamente. 
· Dificultades emocionales. 

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	x
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:

Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación.

El estudiante debe ser ubicado en los entre los primeros puestos, cerca de los docentes. 
El estudiante aprende realizando cosas y participando en ellas, por ello es recomendable incentivar la participación individual y grupal, utilice material que pueda afianzar su canal auditivo y que los aprendizajes ingresen de mejor manera mediante grabaciones, dictados, exposiciones.  Así también se puede variar con material que tenga carga visual, carteles, videos, textos con imágenes, fichas nemotécnicas, organizadores gráficos. 

Incentive y cree hábitos de estudio. Trabaje tiempo, rutinas y establezca reglas claras dentro del trabajo en clase. 
Refuerce constantemente lectura, escritura y cálculo.
Propicie a que toda actividad tenga su planificación, explique paso a paso y/o desglose la actividad. 

Fortalezca constantemente la autoestima del estudiante. Procure establecer señales atencionales para evitar llamar la atención en público. 
Reconozca sus progresos y apoye en los momentos que presenta mayores dificultades.

Cerciórese que llene agenda,  guíe su manejo.
Establezca espacios de diálogo con el estudiante para conocer sus avances y dificultades.
Verifique la participación activa en los trabajos grupales con el acompañamiento docente.

El estudiante se beneficiará de evaluaciones diferenciadas.


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE



	DATOS INFORMATIVOS

	NOMBRE
	LUCAS CEVALLOS ROBERTO ALEXANDER
	GRADO/CURSO
	Noveno  año de EGB paralelo B
	FECHA DE NACIMIENTO
	Quito, 11 de octubre de 2003. 
	EDAD
	12 años 11 meses

	REPRESENTANTE
	Sra. Sandra Cevallos (Madre)
	TELEFONO
	2604873/0984588355
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Trastorno de déficit de atención con hiperactividad.

	DIAGNÓSTICO
	Trastorno de déficit de atención con hiperactividad.
	ESTILO DE APRENDIZAJE
	Kinestésico - Auditivo

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención con hiperactividad, requiere adaptación curricular no asociada a la discapacidad, no significativa, permanente, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Se encuentra en tratamiento neurológico permanente. 
· Presenta energía y dinamismo. 

	·  Requiere refuerzo en atención y concentración. 
· Habilidades visomotrices en desarrollo.
· Inquietud.
· Requiere control permanente de los docentes para trabajar en clase. 
· Se evidencian dificultades en escritura por disortografía. 

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	x
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:

Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación.

El estudiante debe ser ubicado en los entre los primeros puestos, cerca de los docentes y rodeado de personas tranquilas que permitan ejercer un control en el comportamiento.  
Con el estudiante se deben trabajar reglas claras y normas de convivencia en la sala de clase y fuera de ella. 
Establezca siempre en sus clases hábitos de estudio, es decir, sentarse bien, orden, rutinas de trabajo, formatos para entregar deberes y demás. 
Se recomienda utilizar material que pueda afianzar su canal auditivo y que los aprendizajes ingresen de mejor manera mediante grabaciones, dictados, exposiciones. con el estudiante material concreto, que pueda manipularlo y así facilitar su aprendizaje. Se puede apoyar de mapas conceptuales, fichas nemotécnicas, carteles, videos, grabaciones que permitan al estudiante recordar su aprendizaje. 
Cuando se dé instrucciones es importante que se asegúrese que entienda  lo que escucha, si es necesario pida que repita y explique lo que debe hacer para ello es necesario que se desglose instrucciones. Realice actividades variadas con el estudiante como exposiciones, dramatizaciones y/o trabajo individual guiado.   Refuerce constantemente lectura, escritura y cálculo. Procure que la forma de su letra y las faltas ortográficas no sean motivo para bajar sus calificaciones. 

Fortalezca constantemente la autoestima del estudiante. Procure establecer señales atencionales para evitar llamar la atención en público. 
Reconozca sus progresos y apoye en los momentos que presenta mayores dificultades.
Cerciórese que llene agenda,  guíe su manejo. Realice un monitoreo contante. Convoque a padres de familia para trabajar en equipo. 
Establezca espacios de diálogo con el estudiante para conocer sus avances y dificultades.
Verifique la participación activa en los trabajos grupales con el acompañamiento docente.

El estudiante se beneficiará de evaluaciones diferenciadas.


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE




	DATOS INFORMATIVOS

	NOMBRE
	GALLEGOS AYALA ROBET DAVID
	GRADO/CURSO
	Noveno año de EGB paralelo E
	FECHA DE NACIMIENTO
	Quito, 15 de mayo de 2003.
	EDAD
	13 años 4 meses

	REPRESENTANTE
	Sra. Janet Ayala (Madre)
	TELEFONO
	2342601/0996150702
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Síndrome neuropsicológico del desarrollo múltiple con retraso en la adquisición de funciones cognitivas y ejecutivas. 

	DIAGNÓSTICO
	Trastorno de déficit de atención con hiperactividad tipo moderado. Trastorno específico de aprendizaje por dislexia. Depresión y angustia infantil.
	ESTILO DE APRENDIZAJE
	Visual - Kinestésico

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención con hiperactividad, trastorno específico de aprendizaje por dislexia y dificultades emocionales;  requiere adaptación curricular no asociada a la discapacidad, no significativa, permanente, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	x
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Tiene refuerzo en casa. 
· Padres apoyan con clases de refuerzo. 
	·  Dificultades en memoria. 
· Nerviosismo frente a exámenes o pruebas. 
· Dificultades en atención, concentración y memoria. 
· Carencia en la planificación, organización, autocontrol, inhibición, formulación de objetivos.
· Pobreza en la organización de información. 
· Nociones temporales y espaciales con desfase. 
· Dificultades emocionales. 

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	x
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	x
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:

Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación.

Debe ubicarse al estudiante en los primeros puestos, cerca de los docentes. El estudiante aprende con actividades que involucren su desenvolvimiento como dramatizaciones, exposiciones con ayudas como carteles, fichas, etc. Es importante que el aprendizaje de Robert esté acompañado de técnicas tales como: establecer señales atencionales, permitir que los procesos de atención vayan incrementando más colocando rutinas de trabajo, reglas claras y tiempos estipulados para el trabajo en clase. Se deben reducir la complejidad de los contenidos, utilice técnicas y métodos que faciliten el aprendizaje como el subrayado, palabras claves para ideas principales, notas al margen, mapas conceptuales, resúmenes, mentefáctos que ayuden a que el estudiante pueda aprender mejor y llegue a optimizar su tiempo. 
Procure que las faltas de ortografía o la forma de su letra no sean causantes para bajar notas. Refuerce escritura, mediante copias y dictados. Apoye en comprensión lectora. Es importante que se trabaje y refuerce cálculo, solicite evidencias de su estudio. 
Frente a instrucciones u órdenes explique paso a paso, desglose y planifique lo que el estudiante debe hacer. Cuando se vaya a dar información nueva o aprendizajes nuevos al estudiante es necesario realizar un recuerdo de los temas que se vieron en clases anteriores. 

Motive constantemente al trabajo dentro de clase. Incentive al estudiante a participar, dar puntos de vista, sentirse escuchado. 
Procure no llamar la atención en público, establezca canales de diálogo frente a dificultades. Realice un monitoreo contante al trabajo que realiza el estudiante. 

Trabaje autoestima y apoye en los procesos de aprendizaje y socialización al estudiante. 

El estudiante se beneficiará de evaluaciones diferenciadas. Se beneficiará en prolongar tiempos en su evaluación o dosificarla. 



	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE



	DATOS INFORMATIVOS

	NOMBRE
	VILLAVICENCIA TRIVIÑO MARIA JOSÉ
	GRADO/CURSO
	Noveno  año de EGB paralelo A
	FECHA DE NACIMIENTO
	Quito, 15  de diciembre  de 2003.
	EDAD
	12 años 9 meses

	REPRESENTANTE
	Sra. Patricia Triviño (Madre)
	TELEFONO
	2860712/0981544682
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Insuficiente desarrollo funcional de los signos precursores de las funciones ejecutivas. 

	DIAGNÓSTICO
	Trastorno de déficit de atención tipo combinado inatento impulsivo. 
	ESTILO DE APRENDIZAJE
	Kinestésica - Visual

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención tipo combinado inatento impulsivo;  requiere adaptación curricular no asociada a la discapacidad, no significativa, permanente, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Buen nivel de comprensión lectora. 
· Reconoce formas, tamaños, colores figuras superpuestas.
· Reconoce y ubica su esquema corporal.


	·  Dificultades en atención
· Lectura lenta, fonológica, presenta sustituciones.
· Escritura se evidencia sustituciones. 
· Refuerzo de memoria verbal. 
· Dificultad en planeación y programación. 
· Dificultad para organizar tareas. 
· Dificultad en resolución de problemas.


	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	x
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:

Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación.

La estudiante debe sentarse en primer puesto. Se le debe repetir las instrucciones  2 veces para que procese e ingrese bien la orden que se le da. Establecer contacto visual cuando se le solicite realizar alguna actividad. Otorgar tiempo diferenciado para que realice actividades dentro de la clase.  Colaborar con material que permita manipularlo permitiendo el ingreso de información por canal kinestésico, además se beneficiará con material que tenga carga visual, carteles, videos, textos con imágenes, fichas nemotécnicas, organizadores gráficos. 

Cuando se dé instrucciones explique paso a paso y subdivida. Asegúrese que entienda las clases. Refuerce lectura, escritura y cálculo. 
Procure que las faltas ortografías no sean motivo para bajar sus notas. 
En lo posible dosifique deberes y realice retroalimentación si existen errores. 

Trabaje autoestima con la estudiante maximice los éxitos y minimice los fracasos. Permita que en trabajos grupales logre participar y pueda dar sus opiniones. 

Las evaluaciones de la estudiante deben ser diferenciadas. 


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE







	DATOS INFORMATIVOS

	NOMBRE
	Trujillo Fonseca Christian Sebastián 
	GRADO/CURSO
	Noveno año de EGB paralelo D
	FECHA DE NACIMIENTO
	Quito, 5 de julio de 2002
	EDAD
	14 años 2 meses

	REPRESENTANTE
	Sra. Jenny Fonseca (Madre)
	TELEFONO
	3120442/0984626270
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Debilitamiento madurativo a nivel de funciones ejecutivas: memoria de trabajo, planificación, razonamiento, atención, concentración.

	DIAGNÓSTICO
	 Inteligencia Marginal.
	ESTILO DE APRENDIZAJE
	Auditivo

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Inteligencia marginal requiere adaptación curricular no asociada a la discapacidad, permanente, significativa, pedagógica y de aula.

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	x
	NO SIGNIFICATIVA

	
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 2
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Conoce información básica.
· El joven se orienta con facilidad conoce datos importantes de ubicación. 
· Pronuncia adecuadamente los fonemas. 
· Nivel de comprensión verbal básico. 
· No se evidencia dificultades de rotaciones o inversiones de letras y números. 
· Lateralidad completo diestro.
· Pinza escritora adecuada, realiza trazos reproduce lo que observa. 
· Adecuada motricidad gruesa. 
· Puede realizar ejercicios matemáticos básicos: suma, resta multiplicación y división. 
· Reconoce figuras geométricas.
· Reconoce y reproduce todas las letras del alfabeto. 
	· Poco comunicativo
· Tímido.
· Poco contacto visual.
· Lenguaje sin expresión, poca fluidez verbal y limitada riqueza de vocabulario.
· Dificultad en coordinación y velocidad visomotriz.
· Se le dificulta copias. 
· Se cansa con facilidad.
· Tiempos de atención y concentración son variados. Depende mucho de las actividades. 
· Se le dificulta el cálculo mental.
· Falta ritmo lector, por ausencia en puntuaciones. 
· Nivel de comprensión lectora bajo. 
· Dificultades memoria.
· Presenta dificultades emocionales: impaciente, inseguro con baja autoestima. 

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	x
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. Así también se trabajará en Las estrategias metodológicas y evaluativas que deben ser flexibles, abiertas, innovadoras, motivadoras y, sobre todo, adaptables a la individualidad del estudiante.

 Ubique al estudiante en los primeros puestos al medio. Realice un monitoreo constante al desempeño académico del estudiante en su asignatura. Proporcione tiempo extra para realizar actividades o dosifique las actividades de clase. Asegúrese que entienda lo que escucha. 
Motive la utilización de fichas nemotécnicas, carteles y/o recursos que tengan carga auditiva que le permitan entender más la clase. Permita que participe en exposiciones con diferentes ayudas. Trabaje memoria y haga que repita dos veces lo que se le solicita. Desglose instrucciones de preferencia de manera oral y asegúrese que las entienda. Permita que el estudiante se beneficie de dictados, actividades que involucren diálogos, grabaciones. Propicie a que toda actividad tenga su planificación, explique paso a paso y/o desglose lo que debe realizar. Trabaje constantemente lectura comprensiva. Refuerce su escritura. Trabaje con señales atencionales durante su hora de clase, no llame constantemente la atención, trate al estudiante con afecto. Refuerce constantemente conocimientos anteriores para poder involucrar los nuevos. Apoye en subir el autoestima al estudiante, reconozca sus progresos. Cerciórese que llene agenda, guíe su manejo.
Establezca espacios de diálogo con el estudiante para conocer sus avances y dificultades. Verifique la participación activa en los trabajos grupales con el acompañamiento docente. Privilegiar la participación en clase motivando a que realice la actividad propuesta con pequeñas intervenciones que aseguren su aprendizaje. Mantenga comunicación con los padres de familia. 
Realice evaluaciones diferenciadas. Cambie los instrumentos de evaluación. 

	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	x
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA DECE

	DATOS INFORMATIVOS

	NOMBRE
	ZÚÑIGA MACAS GABRIEL SEBASTIAN 
	GRADO/CURSO
	Noveno año de EGB paralelo A
	FECHA DE NACIMIENTO
	Quito, 28 de julio de 2003.
	EDAD
	13 años 2 meses

	REPRESENTANTE
	Sra. Alexandra Macas ( Madre)
	TELEFONO
	2320043/0993995118
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Trastorno  de déficit de atención.

	DIAGNÓSTICO
	Trastorno  de déficit de atención.
	ESTILO DE APRENDIZAJE
	Auditivo

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno  de déficit de atención, requiere adaptación curricular no asociada a la discapacidad, permanente, no significativa, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Es un estudiante que mejora progresivamente sus hábitos de estudio. 


	· Debe trabajarse autoestima y motivación en el estudiante. 
· Es muy susceptible a la crítica. 

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	x
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación.

Ubique al estudiante en los primeros puestos para tener mayor visibilidad del profesor y pizarra. Motive la utilización de materiales que desarrollen su canal auditivo, tales como fichas grabaciones, dictados, exposiciones activas. Así también se puede incentivar la utilización de fichas nemotécnicas, carteles para que pueda exponer, imágenes, dibujos que le permitan expresar lo aprendido.  
Desglose instrucciones paso a paso y asegúrese que las entienda. Incentive a que mantenga orden en sus cuadernos, establezca reglas claras, trabaje hábitos de estudio.  Promueva el trabajo con organizadores gráficos y asegúrese que los entienda. Trabaje con subrayado con el estudiante para que conozca los aspectos más relevantes de un texto. Establezca señales atencionales durante el trabajo en clase tales como: aplaudir, contacto visual, palmada en la espalda.  Realizar un monitoreo constante al desempeño académico en su asignatura. El estudiante es muy bueno para interpretar canciones. Motive que mantenga un orden y llene su agenda. 
Fortalecer constantemente la autoestima del estudiante. Reconocer sus progresos y apoyar en los momentos que presenta mayores dificultades. Establecer espacios de diálogo con el estudiante para conocer sus avances y dificultades. Verificar la participación activa en los trabajos grupales con el acompañamiento docente.

El estudiante se beneficiará de evaluaciones diferenciadas. Dosifique las evaluaciones, desglose paso a paso. 


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE





	DATOS INFORMATIVOS

	NOMBRE
	JHONATAN LENIN SALAS ABAD
	GRADO/CURSO
	Noveno año de EGB paralelo E
	FECHA DE NACIMIENTO
	Quito, 25 de enero de 2002. 
	EDAD
	14 años 9 mes

	REPRESENTANTE
	Sr. Javier Salas (Padre)
	TELEFONO
	0985158992
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Dificultades cardiacas.

	DIAGNÓSTICO
	Dificultad cardiaca.
	ESTILO DE APRENDIZAJE
	Auditivo

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Dificultad cardiaca, requiere adaptación curricular asociada a la discapacidad, permanente, no significativa, pedagógica, de aula por vulnerabilidad. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	x

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	·  Es un estudiante responsable.
· No presenta dificultades académicas ni comportamentales. 
	· Presenta dificultades de salud, que pueden impedir su desenvolvimiento normal dentro de aula con respecto a su actitud.
· Puede verse en ciertas ocasiones triste o decaído. 

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	X
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación.

El estudiante debe suspender actividad física, debe tener cuidados especiales dentro de la Institución. 
El estudiante está tiene compañeros monitores que conocen de su dificultad y sabe cómo actuar frente a cualquier situación.  
Si el estudiante falta por alguna situación de salud, permita que se iguale y colabore para que su recuperación de trabajos o notas sea progresiva, sin afectar su situación emocional. 
Procure revisar agenda para que lleve todo escrito. 
Cualquier variante en su salud debe comunicarse en la Coordinación de disciplina o DECE. 

Si el caso lo requiere modifique aspectos en la evaluación. 


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar) Problema de salud. Cardiovascular.
	x
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE












	DATOS INFORMATIVOS

	NOMBRE
	JOSÉ IGNACIO ESCOBAR CARDENAS
	GRADO/CURSO
	Noveno año de EGB paralelo B
	FECHA DE NACIMIENTO
	Quito, 20 de enero de 2004
	EDAD
	12 años 9 meses

	REPRESENTANTE
	Sr. Ismael Escobar
	TELEFONO
	0984963514/2957664/2616459
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Síndrome disfuncional ejecutivo 

	DIAGNÓSTICO
	Trastorno de déficit de atención con hiperactividad tipo combinado moderado.
	ESTILO DE APRENDIZAJE
	Visual - Auditivo

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención con hiperactividad tipo combinado moderado, requiere adaptación curricular no asociada a la discapacidad, permanente, no significativa, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Adecuado nivel de habilidades numéricas y de lógica matemática.
· Alto desarrollo en razonamiento verbal.
· Presenta adecuado desarrollo de razonamiento numérico. 
· Nivel adecuado de escritura. 
 
	· Dificultad en la velocidad de procesamiento de información.
· Dificultad en atención auditiva, visual y selectiva.
· Requiere refuerzo en memoria de trabajo. 
· Presenta hiperactividad e impulsividad.
· Falta de hábitos de estudio.
· Requiere refuerzo en lectura. 
· Apoyo en la parte emocional por presentar niveles de ansiedad.





	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	x
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación.
Ubique al estudiante en los primeros puestos para tener mayor visibilidad del profesor y pizarra. El estudiante debe estar sentado rodeado de personas que apoyen a sus procesos disciplinarios más no rodeado de personas que pueden causar conflicto en su comportamiento. 
Se debe trabajar en el comportamiento del estudiante, ofrezca oportunidades para que actúe diferente, no genere vergüenza social, permita que exprese lo que siente y pueda aclarar situaciones.  Mantenga diálogo permanente con el estudiante, ayúdele a tomar conciencia de las acciones y de lo positivo de un cambio en el comportamiento. Brinde confianza y sea afectivo.  Establezca reglas claras de comportamiento dentro y fuera de la clase. 
Establezca horarios, rutinas y refuerce constantemente hábitos de estudio.  Motive la utilización de materiales que desarrollen su canal visual, tales como carteles, videos, gráficos, fichas nemotécnicas, carteles para que pueda exponer, imágenes, dibujos que le permitan expresar lo aprendido. Por otro lado puede favorecerse también por medio de canal auditivo con grabaciones, diálogos, historias que ayuden a entender mejor lo trabajado. 
 Desglose instrucciones paso a paso y asegúrese que las entienda. Incentive a que mantenga orden en sus cuadernos, establezca   trabaje hábitos de estudio.  Promueva el trabajo con organizadores gráficos y asegúrese que los entienda. Trabaje con subrayado con el estudiante para que conozca los aspectos más relevantes de un texto. Establezca señales atencionales durante el trabajo en clase tales como: aplaudir, contacto visual, palmada en la espalda.  Realizar un monitoreo constante al desempeño académico en su asignatura. 
Fortalecer constantemente la autoestima del estudiante. Reconocer sus progresos y apoyar en los momentos que presenta mayores dificultades. Establecer espacios de diálogo con el estudiante para conocer sus avances y dificultades. 
Realizar evaluaciones diferenciadas.

	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE





	DATOS INFORMATIVOS

	NOMBRE
	SALGUERO ANCHALUISA DANIEL 
	GRADO/CURSO
	Noveno  año de EGB paralelo E
	FECHA DE NACIMIENTO
	Quito, 25 de marzo de 2003
	EDAD
	13 años 6 meses

	REPRESENTANTE
	Sra. Miryan Anchaluisa
	TELEFONO
	0995328364-0999781290
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Síndrome Disfuncional ejecutivo.  

	DIAGNÓSTICO
	Trastorno de déficit de atención  con hiperactividad. Trastorno específico del aprendizaje por dislexia, diagrafía y discalculia. Dificultad emocional.
	ESTILO DE APRENDIZAJE
	Kinestésico - Visual

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención con hiperactividad, trastorno específico del aprendizaje por dislexia, diagrafía y discalculia y dificultades emocionales requiere adaptación curricular permanente no significativa de aula y pedagógica. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	x
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Aprende mejor con actividades abiertas, creativas y poco estructuradas.  
· Deletrea palabras, expresa sus pensamientos.
· Utiliza bien el lápiz.
· Buen desarrollo de conceptos básicos en matemática.

	·  Inadecuada habilidad de razonamiento. 
· Bajo nivel de atención y  concentración.
·  Presenta dificultad en el área de matemática, no se desarrollan destrezas y conceptos básicos en esta área. 
· Dificultad en razonamiento verbal
· Bajo nivel de comprensión verbal y numérica.
· Falta de hábitos de estudio.
· Requiere refuerzo en lectura y escritura.
· Dificultad en memoria. 
· Se debe trabajar en autoestima y motivación. 

	
	DISCALCULIA
	x
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	x
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	x
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	x
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación.

Ubique al estudiante en los primeros puestos debe estar sentado rodeado de personas que apoyen a sus procesos disciplinarios.
El estudiante aprende mejor con actividades abiertas, creativas y poco estructuradas. Necesita imágenes para aprender. Requiere desarrollar hábitos de estudio por ello exija al estudiante orden, establezca horarios, incentive la utilización de organizadores gráficos, subrayado, notas al margen y hacer resúmenes. Al dar instrucciones al estudiante asegúrese que entienda, desglose paso a paso cada una de las cosas y garantizar el cumplimiento. Si usted ve que presenta dificultad en la lectura procure que no lea frente a grupos extensos, lo puede hacer uno a uno y garantizar su comprensión del texto.  En lo posible repita varias veces instrucciones o indicaciones generales, establezca señales atencionales. Procure no estar llamado la atención constantemente o en público. Trabaje con señales atencionales que permitan mejorar su comportamiento dentro de clase. Trabaje con material concreto, que pueda manipularlo, utilice gráficos, imágenes que permitan activar canal visual.  Realizar un monitoreo constante al desempeño académico en su asignatura, especialmente en lengua y matemática.
Fortalecer constantemente la autoestima del estudiante.
 El estudiante presenta dificultades emocionales, presenta exceso de ansiedad y baja autoestima, por ello motive sus logros, fortalezca su autoestima por más que sus logros sean pequeños.  Establecer espacios de diálogo con el estudiante para conocer sus avances y dificultades. 

El estudiante se beneficiará de evaluaciones diferenciadas. Dosifique las evaluaciones, desglose paso a paso. Procure hacer evaluaciones tipo oral, si las realiza escritas asegúrese que entienda las instrucciones. 


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE





	DATOS INFORMATIVOS

	NOMBRE
	GUARANDA APUNTE SEBASTIAN ADRIAN
	GRADO/CURSO
	Noveno  año de EGB paralelo B
	FECHA DE NACIMIENTO
	Quito, 22 de enero de 2004. 
	EDAD
	12 años 9 meses  

	REPRESENTANTE
	Sr. Andrés Guaranda
	TELEFONO
	0999317170 - 3011044
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Trastorno de déficit de atención

	DIAGNÓSTICO
	Trastorno de déficit de atención
	ESTILO DE APRENDIZAJE
	Auditivo

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención, requiere adaptación curricular permanente,  no significativa de aula y pedagógica. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	X
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Comprensión verbal
· Razonamiento perceptual
· Adecuado ritmo lector.
· Adecuada comprensión lectora

	· Dificultad leve en coordinación visomotora. 
· Dificultad en razonamiento verbal.
· Dificultad en la atención, memoria auditiva inmediata. 
· Dificultad para realizar secuencias, para agrupar conceptos, categorizarlos. 
· Dificultad en memoria de trabajo y velocidad en el procesamiento de información. 
· Dificultad en matemáticas.

	
	DISCALCULIA
	X
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	X
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	x
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	X
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. 

El estudiante debe ser ubicado en los primeros puestos al medio, rodeado de personas que puedan colaborar con su atención. 
Reforzar contantemente escritura, lectura y cálculo. 
Realice un monitoreo constante al desempeño académico del estudiante en su asignatura. Motive la utilización de fichas nemotécnicas, carteles y/o recursos que le permitan entender más la clase. Utilice organizadores gráficos, imágenes que le permitan recordar los aprendizajes. Permita que participe en exposiciones con diferentes ayudas. 
Desglose instrucciones de preferencia de manera oral y asegúrese que las entienda.  
El estudiante se puede beneficiar de dictados, siempre y cuando tenga guía y apoyo.  Refuerce aprendizajes con  actividades que involucren diálogos, grabaciones.
Propicie a que toda actividad tenga su planificación, explique paso a paso y/o desglose la actividad.  Establezca señales atencionales que permitan que el estudiante se concentre.  Fortalezca constantemente la autoestima del estudiante. Reconozca sus progresos y apoye en los momentos que presenta mayores dificultades. Cerciórese que llene agenda,  guíe su manejo. Establezca espacios de diálogo con el estudiante para conocer sus avances y dificultades.  Verifique la participación activa en los trabajos grupales con el acompañamiento docente. Evitar las críticas o llamadas de atención en público.

Se recomienda evaluación diferenciada, proporcione más tiempo, realice distintas formas de evaluación, supervise mientras realiza un examen. 


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE






OCTAVOS

	DATOS INFORMATIVOS

	NOMBRE
	VALVERDE BAGUI BARBARÁ DEISY
	GRADO/CURSO
	Octavo  año de EGB paralelo A
	FECHA DE NACIMIENTO
	Esmeraldas, 16 de septiembre de 2003. 
	EDAD
	13 años   

	REPRESENTANTE
	Sra. Delia McDonald Mckibbeu
	TELEFONO
	0987668054-26037908
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Aprendizaje Lento

	DIAGNÓSTICO
	Aprendizaje lento
	ESTILO DE APRENDIZAJE
	Visual

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Aprendizaje lento,  requiere adaptación curricular, no asociada a la discapacidad, permanente,  significativa,  de aula y pedagógica. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	x
	NO SIGNIFICATIVA

	
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 2
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Coordinación visomotriz
· Presenta funciones básicas adecuadas.
· Tiene instauradas las técnicas instrumentales de lectura y escritura
	· Bajo nivel de comprensión lectora
· Presenta faltas de ortografía y omite letras.
· Tiene conceptos básicos de matemáticas, se le dificulta la división y decimales. 
· Dificultad en memoria, concentración, atención, razonamiento y cálculo. 
· Dificultades emocionales.


	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	x
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. Así también se trabajará en Las estrategias metodológicas y evaluativas que deben ser flexibles, abiertas, innovadoras, motivadoras y, sobre todo, adaptables a la individualidad del estudiante.
La estudiante debe estar sentada en los primeros puestos de la clase. Se debe expresar órdenes precisas y claras con lenguaje positivo, es decir, llegar por canal afectivo. Asegurarse de que las instrucciones o mensajes sean entendidos y verifique su cumplimiento. Se requiere actividades dinámicas para generar la máxima participación de la adolescente. Utilizar diferentes ayudas para que recuerde sus tareas sean estas mails, agenda escolar. El docente debe repetir varias veces las instrucciones, mantener contacto visual, dar un trato personalizado. Generar hábitos de estudio, brindar constante supervisión al trabajo individual. Evite la crítica en público. En el trabajo de aula se debe combinar cortos períodos de atención con acciones manipulativas. Cerciorarse que la información de tareas, deberes, lecciones sean entendidas. Combinar varios formatos y distintas actividades para dar su clase. Ajuste las actividades a las capacidades de la estudiante. Es importante que el aprendizaje del estudiante esté acompañado de técnicas tales como: establecer señales atencionales, permitir que los procesos de atención vayan incrementando más colocando rutinas de trabajo, reglas claras y tiempos estipulados para el trabajo en clase. Se deben reducir la complejidad de los contenidos  mediante la utilización de técnicas y métodos de estudio como el subrayado, palabras claves para ideas principales, notas al margen, mapas conceptuales, resúmenes, mentefáctos que ayuden a que el estudiante pueda aprender mejor y llegue a optimizar su tiempo. Procure utilizar material variado que tenga carga visual, carteles, videos, textos con imágenes, fichas nemotécnicas, organizadores gráficos. La estudiante frente a exposiciones o trabajos grupales es importante que se beneficie de fichas nemotécnicas, manejar agenda que le permitan recordar lo que debe hacer. Trabaje con material que le ayude a desarrollar su sistema visual como gráficos grandes y vistosos. 
Se recomienda evaluación diferenciada, proporcione más tiempo, realice distintas formas de evaluación, supervise mientras realiza un examen. 


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	x
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE







	DATOS INFORMATIVOS

	NOMBRE
	ÁVILA CRTÉZ CAMILA ANAHÍ
	GRADO/CURSO
	Octavo  año de EGB paralelo C
	FECHA DE NACIMIENTO
	Quito, 7 de marzo de 2004
	EDAD
	12 años 6 meses

	REPRESENTANTE
	Sra. Blanca Cortéz
	TELEFONO
	0998910985 – 2672782
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Trastorno específico de aprendizaje en escritura y matemática. Dificultades emocionales. 

	DIAGNÓSTICO
	Trastorno específico de aprendizaje en escritura y matemática. Dificultades emocionales.
	ESTILO DE APRENDIZAJE
	Auditivo

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno específico de aprendizaje en escritura y matemática. Dificultades emocionales,  requiere adaptación curricular, no asociada a la discapacidad, permanente,  significativa,  de aula y pedagógica. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	x
	NO SIGNIFICATIVA

	
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 2
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	X
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Técnicas instrumentales de lectura y escritura instauradas.
· Conoce y maneja operaciones básicas. 
· Coordinación motriz adecuada. 
· Buen nivel de comprensión verbal.
· Adecuada memoria de trabajo

	· Bajo nivel de atención, concentración y memoria.
· Bajo nivel de comprensión lectora.
· Dificultad en discriminación visual y auditiva.
· Dificultades en escritura por faltas de ortografía y omisión de letras. 


	
	DISCALCULIA
	X
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	x
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. Así también se trabajará en Las estrategias metodológicas y evaluativas que deben ser flexibles, abiertas, innovadoras, motivadoras y, sobre todo, adaptables a la individualidad del estudiante.

Ubique a la estudiante en los primeros puestos al medio.  Trabaje señales atencionales que permitan orientar su concentración. 
Refuerce constantemente contenidos. Verifique que se encuentre igual en los cuadernos. Motive la utilización de fichas nemotécnicas, carteles y/o recursos que le permitan entender más la clase. Permita que participe en exposiciones con diferentes ayudas. Desglose instrucciones de preferencia de manera oral y asegúrese que las entienda. Permita que el estudiante se beneficie de dictados, actividades que involucren diálogos, grabaciones. Propicie a que toda actividad tenga su planificación, explique paso a paso y/o desglose la actividad. 
Fortalezca constantemente la autoestima del estudiante. Reconozca sus progresos y apoye en los momentos que presenta mayores dificultades.
Realice un monitoreo constante al desempeño académico del estudiante en su asignatura. 

Cerciórese que llene agenda, guíe su manejo. Establezca espacios de diálogo con la estudiante para conocer sus avances y dificultades.
Verifique la participación activa en los trabajos grupales con el acompañamiento docente. Evitar las críticas o llamadas de atención en público.
Privilegiar la participación en clase motivando a que realice la actividad propuesta con pequeñas intervenciones que aseguren su aprendizaje.

EVALUACIÓN:
Utilice evaluaciones diferenciadas para el estudiante. 


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE







	DATOS INFORMATIVOS

	NOMBRE
	GONZALEZ FONSECA KARLA PAMELA
	GRADO/CURSO
	Octavo  año de EGB paralelo D
	FECHA DE NACIMIENTO
	Quito, 18 de septiembre  de 2004
	EDAD
	12 años 

	REPRESENTANTE
	Sra. Blanca Cortéz
	TELEFONO
	0998910985 – 2672782
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Síndrome disfuncional Ejecutivo 

	DIAGNÓSTICO
	Trastorno cognitivo, trastorno de déficit de atención, trastorno específico de aprendizaje: discalculia. 
	ESTILO DE APRENDIZAJE
	Visual

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno cognitivo, trastorno de déficit de atención, trastorno específico de aprendizaje: discalculia, requiere adaptación curricular, no asociada a la discapacidad, permanente, significativa, de aula y pedagógica. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	x
	NO SIGNIFICATIVA

	
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 2
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· No especificadas.
	· Dificultades en razonamiento verbal y cálculo.
· Falta de atención y concentración
· Dificultades de memoria de trabajo y retención de información.
· Falta hábitos de estudio.
· Dificultad en la escritura
· 

	
	DISCALCULIA
	X
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	x
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	X
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. Así también se trabajará en Las estrategias metodológicas y evaluativas que deben ser flexibles, abiertas, innovadoras, motivadoras y, sobre todo, adaptables a la individualidad del estudiante.

La estudiante debe sentarse en los primeros puestos, se le debe dar órdenes precisas y claras y en un lenguaje positivo. Asegúrese realmente que toda instrucción sea entendida y cumplida. Se debe trabajar hábitos de estudio. Mantenga contacto visual o establezca señales atencionales. Realice una supervisión constante al trabajo que realiza en clase. Otorgar más tiempo para realizar actividades. 
Utilice material que permita desarrollar su canal visual y que la información. Se puede utilizar carteles, videos, fichas vistosas que permitan que la estudiante pueda aprender mejor. Realice cambios en las actividades de clase, es decir, manipulativas, verbales para poder mantener los niveles de atención. 
Revise contantemente la agenda. 

Para la evaluación se debe adaptar las estructuras y el formato del examen, reducir números de preguntas, dar más tiempo. Realizar diferenciación en las evaluaciones. 


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE








	DATOS INFORMATIVOS

	NOMBRE
	CEVALLOS BASABANDA DARLIN ELENA
	GRADO/CURSO
	Octavo  año de EGB paralelo C
	FECHA DE NACIMIENTO
	Quito, 22 de noviembre  de 2004
	EDAD
	11 años 11 meses 

	REPRESENTANTE
	Sr. Manuel Cevallos
	TELEFONO
	0996571446 – 2349226 -2071811
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Trastorno de déficit de atención y dificultades en matemáticas. 

	DIAGNÓSTICO
	Trastorno de déficit de atención y dificultades en matemáticas.
	ESTILO DE APRENDIZAJE
	Auditivo

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención y dificultades en matemáticas, requiere adaptación curricular, no asociada a la discapacidad, permanente,  no significativa,  de aula y pedagógica. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Escritura legible.
· Conocimientos básicos de matemática. 
· Tiene buena predisposición para los estudios. 
	· Dificultad en la velocidad e integración visomotriz.
· Dificultad en atención, concentración y memoria. 
· Dificultad ene razonamiento verbal y numérico.
· Se debe trabajar hábitos de estudio


	
	DISCALCULIA
	X
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	x
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	X
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. 

Ubique a la estudiante en los primeros puestos cerca del docente.  Es importante trabajar motivación con la estudiante. Refuerce sus logros, incentive a la participación en clase.  Utilice tono de voz adecuado y afectivo.
Trabaje señales atencionales que permitan que pueda concentrarse en los trabajos, evite los llamados de atención en público.  La  estudiante requiere utilizar material variado para sus clases y que pueda manipularlo. Asegúrese que entienda  lo que escucha, si es necesario pida que repita. Desglose instrucciones de preferencia de manera oral y asegúrese que las entienda. Motive la utilización de fichas nemotécnicas, carteles y/o recursos que le permitan entender más la clase. Permita que participe en exposiciones con diferentes ayudas. Desglose instrucciones de preferencia de manera oral y asegúrese que las entienda. Permita que el estudiante se beneficie de dictados, actividades que involucren diálogos, grabaciones. Propicie a que toda actividad tenga su planificación, explique paso a paso y/o desglose la actividad. Propicie a que toda actividad tenga su planificación, explique paso a paso y/o desglose la actividad.  Realice un monitoreo constante al desempeño académico de la estudiante en su asignatura. Proporcione tiempo extra para realizar actividades o dosifique las actividades de clase si el caso lo requiere. Reconozca sus progresos y apoye en los momentos que presenta mayores dificultades. Cerciórese que llene agenda,  guíe su manejo. Establezca espacios de diálogo con la estudiante para conocer sus avances y dificultades.  Verifique la participación activa en los trabajos grupales con el acompañamiento docente. Privilegiar la participación en clase motivando a que realice la actividad propuesta con pequeñas intervenciones que aseguren su aprendizaje.

Para la evaluación se debe adaptar las estructuras y el formato del examen, reducir números de preguntas, dar más tiempo. Realizar diferenciación en las evaluaciones.

	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar)
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE





	DATOS INFORMATIVOS

	NOMBRE
	BARBA YÁNEZ RICARDO SEBASTÍAN
	GRADO/CURSO
	Octavo año de EGB paralelo “B”
	FECHA DE NACIMIENTO
	Quito, 17 de mayo de 2004.
	EDAD
	12 años 4 meses

	REPRESENTANTE
	Sra. María Augusta Yánez
	TELEFONO
	0995436398 – 2315997
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Fractura de Clavícula derecha

	DIAGNÓSTICO
	 Fractura de Clavícula derecha
	ESTILO DE APRENDIZAJE
	Auditivo - Kinestésico

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Fractura de Clavícula derecha, requiere adaptación curricular no asociada a la discapacidad, temporal, no significativa, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	x
	PERMANENTE
	
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	x

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· No especificadas
	· No especificadas

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:

Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. 

Se debe tomar en cuenta que este documento debe ser aplicado especialmente en la asignatura de Cultura física, en la que se deberá realizar modificaciones metodológicas y criterios de evaluación.  

Sin embargo, es importante que es las demás asignaturas se pueda verificar que el estudiante esté tranquilo en su puesto y pueda realizar los trabajos ya que le tomará tiempo puesto que su mano predominante es la derecha lugar de su fractura. 

Este documento tendrá la duración según estipule el traumatólogo del estudiante. 


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar) Fractura de Clavícula derecha.
	x
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE










	DATOS INFORMATIVOS

	NOMBRE
	Galeano Cruz Alejandro Emilio
	GRADO/CURSO
	Octavo año de EGB paralelo B
	FECHA DE NACIMIENTO
	Quito, 22 de agosto del 2004
	EDAD
	12 años 1 meses

	REPRESENTANTE
	Sra. Patricia Cruz
	TELEFONO
	3160409 - 0998137895
	DOCENTE
	
	ASIGNATURA
	 

	CUADRO CLÍNICO
	Trastorno de déficit de atención con hiperactividad

	DIAGNÓSTICO
	Trastorno de déficit de atención con hiperactividad
	ESTILO DE APRENDIZAJE
	Visual

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención con hiperactividad,  requiere adaptación curricular no asociada a la discapacidad, no significativa, permanente, de aula,  pedagógica.

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Tiene buenos hábitos de estudio.
· Es un niño alegre






	· Dificultad para adaptarse
· Dificultad en atención, concentración y memoria
· Dificultades en autoestima
· 

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCAPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación micro curricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD TDAH
	x
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación.

Debe ubicarse al estudiante en los primeros puestos, cerca de los docentes. El estudiante aprende con actividades que involucren su desenvolvimiento como dramatizaciones, exposiciones con ayudas como carteles, fichas, etc. Es importante que el aprendizaje esté acompañado de técnicas tales como: establecer señales atencionales, permitir que los procesos de atención vayan incrementando más colocando rutinas de trabajo, reglas claras y tiempos estipulados para el trabajo en clase. Se deben reducir la complejidad de los contenidos, utilice técnicas y métodos que faciliten el aprendizaje como el subrayado, palabras claves para ideas principales, notas al margen, mapas conceptuales, resúmenes, mentefáctos que ayuden a que el estudiante pueda aprender mejor y llegue a optimizar su tiempo. 
Frente a instrucciones u órdenes explique paso a paso, desglose y planifique lo que el estudiante debe hacer. Cuando se vaya a dar información nueva o aprendizajes nuevos al estudiante es necesario realizar un recuerdo de los temas que se vieron en clases anteriores. 

Motive constantemente al trabajo dentro de clase. Incentive al estudiante a participar, dar puntos de vista, sentirse escuchado. 
Procure no llamar la atención en público, establezca canales de diálogo frente a dificultades. Realice un monitoreo contante al trabajo que realiza el estudiante. 

Trabaje autoestima y apoye en los procesos de aprendizaje y socialización al estudiante. 

El estudiante se beneficiará de evaluaciones diferenciadas. Se beneficiará en prolongar tiempos en su evaluación o dosificarla. 



	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar) 
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE




	DATOS INFORMATIVOS

	NOMBRE
	Ribadeneira Ríos Diego Geovanny
	GRADO/CURSO
	Octavo año de EGB paralelo B
	FECHA DE NACIMIENTO
	Quito, 9 de junio del 2004
	EDAD
	12 años 3 meses

	REPRESENTANTE
	Sra. Cecilia Ríos (madre)
	TELEFONO
	2345531 - 0987644726
	DOCENTE
	
	ASIGNATURA
	 

	CUADRO CLÍNICO
	Síndrome neuropsicológico del desarrollo, múltiplo, con retraso en la adquisición de funciones ejecutivas.

	DIAGNÓSTICO
	Trastorno de déficit de atención con hiperactividad tipo combinado, moderado.
	ESTILO DE APRENDIZAJE
	kinestésico

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención con hiperactividad tipo combinado, moderado, requiere adaptación curricular permanente, no significativa, no asociada a la discapacidad, de aula, pedagógica.

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	
· Buena comprensión verbal
· Buen nivel de razonamiento perceptivo.
· Desarrollo normal de la velocidad de procesamiento de información. 
· 





	· Dificultades en memoria de trabajo.
· Dificultad en atención, concentración. 
· Dificultades emocionales.
· Requiere apoyo en planificación y organización. 


	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCAPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación micro curricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD TDAH
	x
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación.

El estudiante debe estar ubicado en los primeros puestos de la clase al medio. 
Aprende a través de  lo que toca y lo que hace (manipulación de objetos), El estudiante debe participar de manera activa  en actividades ya sea dentro  del aula o institucionales, De pausas activas (movimiento) y luego continúe la actividad que está realizando, recuerde que el niño aprende a través del movimiento, Use imágenes y fotografías que permitan ilustrar lo enseñado, Se distrae cuando las explicaciones son básicamente auditivas o visuales y no se lo involucra de alguna forma, En los trabajos en grupo ubicar al estudiante  con niños líderes, Reconocer sus progresos y apoyar en los momentos que presenta mayores dificultades, Verificar la participación activa del estudiante en los trabajos grupales, Privilegiar la participación en clase y en otros eventos institucionales, motivando a que realice la actividad propuesta con pequeñas intervenciones que aseguren su aprendizaje, Se debe ubicar al estudiante en la primera fila de la clase, Realizar seguimiento permanente del cumplimiento de actividades a través de la agenda estudiantil. MOTIVACION PERMANENTE.

El estudiante se beneficiará de evaluaciones diferenciadas. Se beneficiará en prolongar tiempos en su evaluación o dosificarla. 


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar) 
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE









	DATOS INFORMATIVOS

	NOMBRE
	Muyulema Puga Santiago Alejandro
	GRADO/CURSO
	Octavo año de EGB paralelo C
	FECHA DE NACIMIENTO
	Quito, 18 de mayo del 2004
	EDAD
	12 años 4 meses

	REPRESENTANTE
	Sra. Sandra Puga (madre)
	TELEFONO
	2652341 - 0987822278
	DOCENTE
	
	ASIGNATURA
	 

	CUADRO CLÍNICO
	Síndrome  neuropsicológico del desarrollo, múltiple, con retraso en la adquisición de funciones ejecutivas

	DIAGNÓSTICO
	Trastorno de déficit de atención con hiperactividad con predominio inatento, negativismo desafiante leve.
	ESTILO DE APRENDIZAJE
	Auditivo - Kinestésico

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención con hiperactividad con predominio inatento, negativismo desafiante leve, adaptación curricular no significativa, no asociada a la discapacidad, permanente, pedagógica de aula.

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	
-





	-Planificación
- autocontrol
- inhibición
- Formulación de objetivos
- memoria de trabajo, memoria semántica
- Atención sostenida, selectiva




	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCAPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación micro curricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD TDAH
	x
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	x
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación.

El estudiante debe ser ubicado en los entre los primeros puestos, cerca de los docentes y rodeado de personas tranquilas que permitan ejercer un control en el comportamiento.  Con el estudiante se deben trabajar reglas claras y normas de convivencia en la sala de clase y fuera de ella. 
Establezca siempre en sus clases hábitos de estudio, es decir, sentarse bien, orden, rutinas de trabajo, formatos para entregar deberes y demás. Se recomienda utilizar material que pueda afianzar su canal auditivo y que los aprendizajes ingresen de mejor manera mediante grabaciones, dictados, exposiciones. Con el estudiante material concreto, que pueda manipularlo y así facilitar su aprendizaje. Se puede apoyar de mapas conceptuales, fichas nemotécnicas, carteles, videos, grabaciones que permitan al estudiante recordar su aprendizaje. 
Cuando se dé instrucciones es importante que se asegúrese que entienda lo que escucha, si es necesario pida que repita y explique lo que debe hacer para ello es necesario que se desglose instrucciones. Realice actividades variadas con el estudiante como exposiciones, dramatizaciones y/o trabajo individual guiado.   Refuerce constantemente lectura, escritura y cálculo. Procure que la forma de su letra y las faltas ortográficas no sean motivo para bajar sus calificaciones.  Fortalezca constantemente la autoestima del estudiante. Procure establecer señales atencionales para evitar llamar la atención en público.  Reconozca sus progresos y apoye en los momentos que presenta mayores dificultades.
Cerciórese que llene agenda, guíe su manejo. Realice un monitoreo contante. Convoque a padres de familia para trabajar en equipo. 
Establezca espacios de diálogo con el estudiante para conocer sus avances y dificultades.
Verifique la participación activa en los trabajos grupales con el acompañamiento docente.

El estudiante se beneficiará de evaluaciones diferenciadas.


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar) 
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE






	DATOS INFORMATIVOS

	NOMBRE
	Salcedo Yépez Milton André
	GRADO/CURSO
	Octavo año de EGB paralelo C
	FECHA DE NACIMIENTO
	Quito, 02 de agosto  del 2004
	EDAD
	12 años 1 meses

	REPRESENTANTE
	Sr. Milton Salcedo (padre)
	TELEFONO
	2099196 - 0992915997
	DOCENTE
	
	ASIGNATURA
	 

	CUADRO CLÍNICO
	Síndrome neuropsicológico del desarrollo, múltiple, con retraso en la adquisición de funciones ejecutivas. Dificultades de visión por queratocono.


	DIAGNÓSTICO
	Trastorno de déficit de atención con hiperactividad tipo combinado, moderado. Dificultades de visión por queratocono.
	ESTILO DE APRENDIZAJE
	Auditivo

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención con hiperactividad tipo combinado, moderado. Dificultades de visión por queratocono., adaptación, curricular no asociada a la discapacidad, no significativa, permanente, de aula, pedagógica.

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Es un niño afectivo 
· Se adapta fácilmente a los grupos. 






	· Dificultad en razonamiento perceptivo.
· Dificultad en Memoria de trabajo
· Procesamiento de información(tipo grafica)
· Organización, autocontrol, inhibición, formulación de objetivos
· Dificultad en atención
· Razonamiento verbal

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCAPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación micro curricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD TDAH
	x
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. 

El estudiante debe ser ubicado en los primeros puestos al medio, rodeado de personas que puedan colaborar con su atención. 
Reforzar contantemente escritura, lectura y cálculo. Solicite que el estudiante lea y saque conclusiones de lo que lee, trate de trabajar lectura comprensiva. Procure que la forma como escribe o que sus faltas ortográficas no sean motivo para bajar notas. Si es oportuno, permita que los trabajos los entregue a computadora. Realice un monitoreo constante al desempeño académico del estudiante en su asignatura. Motive la utilización de fichas nemotécnicas, carteles y/o recursos que le permitan entender más la clase.  Utilice organizadores gráficos, imágenes que le permitan recordar los aprendizajes. Permita que participe en exposiciones con diferentes ayudas. Desglose instrucciones de preferencia de manera oral y asegúrese que las entienda.  
El estudiante se puede beneficiar de dictados, siempre y cuando tenga guía y apoyo.  Refuerce aprendizajes con actividades que involucren diálogos, grabaciones. Propicie a que toda actividad tenga su planificación, explique paso a paso y/o desglose la actividad.  Establezca señales atencionales que permitan que el estudiante se concentre.  Fortalezca constantemente la autoestima del estudiante. Reconozca sus progresos y apoye en los momentos que presenta mayores dificultades. Cerciórese que llene agenda, guíe su manejo. Establezca espacios de diálogo con el estudiante para conocer sus avances y dificultades.  Verifique la participación activa en los trabajos grupales con el acompañamiento docente. Evitar las críticas o llamadas de atención en público.

Las evaluaciones de preferencia deben realizarse de forma oral o con ayudas específicas como carteles, fichas nemotécnicas. 
Utilice evaluaciones diferenciadas para el estudiante.


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar) 
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE




	DATOS INFORMATIVOS

	NOMBRE
	Salazar Bolívar Valeria
	GRADO/CURSO
	Octavo año de EGB paralelo D
	FECHA DE NACIMIENTO
	Medellín, 02 de junio del 2003
	EDAD
	13 años 3 meses

	REPRESENTANTE
	Sra. Eliana Bolívar  (madre)
	TELEFONO
	2070-055- 0995733717
	DOCENTE
	
	ASIGNATURA
	 

	CUADRO CLÍNICO
	Síndrome  neuropsicológico del desarrollo, múltiple, con retraso en la adquisición de funciones 

	DIAGNÓSTICO
	Trastorno de  déficit de atención con hiperactividad tipo combinado, moderado, rasgos de personalidad dramática
	ESTILO DE APRENDIZAJE
	Auditivo

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención con hiperactividad tipo combinado, moderado, rasgos de personalidad dramática, requiere adaptación curricular no asociada a la discapacidad, permanente, no significativa, de aula pedagógica.

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Sociable
· Logra adaptarse a nuevas situaciones.





	· Dificultades en atención sostenida, selectiva, control atencional, memoria de trabajo, memoria semántica
· Requiere refuerzo en toma de decisiones.
· Apoyo en planificación y organización. 
· Se debe reforzar reglas claras de comportamiento. 


	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCAPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación micro curricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD TDAH
	x
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	x
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. 

Ubique a la estudiante en los primeros puestos al medio.  Trabaje señales atencionales que permitan orientar su concentración. 
Refuerce constantemente contenidos. Verifique que se encuentre igual en los cuadernos. Motive la utilización de fichas nemotécnicas, carteles y/o recursos que le permitan entender más la clase. Permita que participe en exposiciones con diferentes ayudas. Desglose instrucciones de preferencia de manera oral y asegúrese que las entienda. Permita que el estudiante se beneficie de dictados, actividades que involucren diálogos, grabaciones. Propicie a que toda actividad tenga su planificación, explique paso a paso y/o desglose la actividad. 

Fortalezca constantemente la autoestima del estudiante. Reconozca sus progresos y apoye en los momentos que presenta mayores dificultades.
Realice un monitoreo constante al desempeño académico del estudiante en su asignatura. 

Cerciórese que llene agenda, guíe su manejo. Establezca espacios de diálogo con la estudiante para conocer sus avances y dificultades.
Verifique la participación activa en los trabajos grupales con el acompañamiento docente. Evitar las críticas o llamadas de atención en público.
Privilegiar la participación en clase motivando a que realice la actividad propuesta con pequeñas intervenciones que aseguren su aprendizaje.

EVALUACIÓN:
Utilice evaluaciones diferenciadas para el estudiante.


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar) 
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE






	DATOS INFORMATIVOS

	NOMBRE
	Sepúlveda Vanegas Martín
	GRADO/CURSO
	Octavo año de EGB paralelo E
	FECHA DE NACIMIENTO
	Medellín, 09 de septiembre del 2004
	EDAD
	12 años 

	REPRESENTANTE
	Sra. Margarita Vanegas (madre)
	TELEFONO
	2345085 - 0987935036
	DOCENTE
	
	ASIGNATURA
	 

	CUADRO CLÍNICO
	Síndrome neuropsicológico del desarrollo, múltiple, con retraso en la adquisición de funciones ejecutivas.

	DIAGNÓSTICO
	Trastorno de déficit de atención con hiperactividad,  trastorno especifico del aprendizaje :dislexia
	ESTILO DE APRENDIZAJE
	Visual - auditivo

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención con hiperactividad y trastorno especifico del aprendizaje: dislexia, requiere adaptación curricular no asociada a la discapacidad, no significativa, permanente de aula, pedagógica.

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	x
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Orientación espacio temporal
· Percepción visual adecuada
· Buen nivel de lenguaje oral. 






	· Memoria de trabajo
· Inhibición psicomotriz
· Control verbal y función reguladora del lenguaje, dificultades evidentes por carencia en la capacidad de: planificación, autocontrol, inhibición, formulación de objetivos.
· Atención sostenida, selectiva y de control atencional
· Comprensión lectora


	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCAPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación micro curricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD TDAH
	x
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación.
Ubique al estudiante en los primeros puestos para tener mayor visibilidad del profesor y pizarra. El estudiante debe estar sentado rodeado de personas que apoyen a sus procesos disciplinarios. Se debe trabajar en el comportamiento del estudiante, ofrezca oportunidades para que actúe diferente, no genere vergüenza social, permita que exprese lo que siente y pueda aclarar situaciones.  Mantenga diálogo permanente con el estudiante, ayúdele a tomar conciencia de las acciones y de lo positivo de un cambio en el comportamiento. Brinde confianza y sea afectivo.  Establezca reglas claras de comportamiento dentro y fuera de la clase. Establezca horarios, rutinas y refuerce constantemente hábitos de estudio.  Motive la utilización de materiales que desarrollen su canal visual, tales como carteles, videos, gráficos, fichas nemotécnicas, carteles para que pueda exponer, imágenes, dibujos que le permitan expresar lo aprendido. Por otro lado puede favorecerse también por medio de canal auditivo con grabaciones, diálogos, historias que ayuden a entender mejor lo trabajado. 
 Desglose instrucciones paso a paso y asegúrese que las entienda. Incentive a que mantenga orden en sus cuadernos, establezca   trabaje hábitos de estudio.  Promueva el trabajo con organizadores gráficos y asegúrese que los entienda. Trabaje con subrayado con el estudiante para que conozca los aspectos más relevantes de un texto. Establezca señales atencionales durante el trabajo en clase tales como: aplaudir, contacto visual, palmada en la espalda.  Realizar un monitoreo constante al desempeño académico en su asignatura. 
Fortalecer constantemente la autoestima del estudiante. Reconocer sus progresos y apoyar en los momentos que presenta mayores dificultades. Establecer espacios de diálogo con el estudiante para conocer sus avances y dificultades. 

Realizar evaluaciones diferenciadas.

	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar) 
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE






	DATOS INFORMATIVOS

	NOMBRE
	Calderón Encarnación John Steve 
	GRADO/CURSO
	Octavo año de EGB paralelo E
	FECHA DE NACIMIENTO
	Quito, 27 de octubre del 2004
	EDAD
	12 años  

	REPRESENTANTE
	Sra. Narcisa Encarnación (madre)
	TELEFONO
	2323860 - 0958835052
	DOCENTE
	
	ASIGNATURA
	 

	CUADRO CLÍNICO
	Trastorno de déficit de atención con hiperactividad , trastorno especifico del aprendizaje :dislexia

	DIAGNÓSTICO
	Trastorno de déficit de atención con hiperactividad , trastorno especifico del aprendizaje :dislexia	
	ESTILO DE APRENDIZAJE
	Auditivo- Kinestésico

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención con hiperactividad y  trastorno especifico del aprendizaje :dislexia, requiere adaptación curricular no asociada a la discapacidad, significativa, permanente, pedagógica de aula

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	X
	NO SIGNIFICATIVA

	
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 2
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	x
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	






	· Motricidad fina
· Ritmo lector
· Comprensión y velocidad lectora
· Atención
· concentración
· Fluidez verbal
· Organización
· Planificación
· Copiado
· autoestima


	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCAPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación micro curricular)
	X
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	x
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD TDAH
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. Así también se trabajará en Las estrategias metodológicas y evaluativas que deben ser flexibles, abiertas, innovadoras, motivadoras y, sobre todo, adaptables a la individualidad del estudiante.

Ubique a la estudiante en los primeros puestos cerca del docente.  Es importante trabajar motivación con la estudiante. Refuerce sus logros, incentive a la participación en clase.  Utilice tono de voz adecuado y afectivo. Trabaje señales atencionales que permitan que pueda concentrarse en los trabajos, evite los llamados de atención en público.  El estudiante requiere utilizar material variado para sus clases y que pueda manipularlo. Asegúrese que entienda lo que escucha, si es necesario pida que repita. Desglose instrucciones de preferencia de manera oral y asegúrese que las entienda. Trabaje con cuaderno de apuntes para que recuerde las cosas que debe realiza.  Motive la utilización de fichas nemotécnicas, carteles y/o recursos que le permitan entender más la clase. 
Permita que participe en exposiciones con diferentes ayudas.  Involucre al estudiante en las actividades de clase, permita que interactúe. 
Trabaje memoria y haga que repita dos veces lo que se le solicita o lo que debe ejecutar. Refuerce contantemente lectura comprensiva. 
Procure que las faltas de ortografía o la forma de la letra no afecten en sus notas.  
Propicie a que toda actividad tenga su planificación, explique paso a paso y/o desglose la actividad.  Realice un monitoreo constante al desempeño académico del estudiante en su asignatura. Proporcione tiempo extra para realizar actividades o dosifique las actividades de clase si el caso lo requiere. Reconozca sus progresos y apoye en los momentos que presenta mayores dificultades. Cerciórese que llene agenda, guíe su manejo. Establezca espacios de diálogo con el estudiante para conocer sus avances y dificultades.  Verifique la participación activa en los trabajos grupales con el acompañamiento docente. Privilegiar la participación en clase motivando a que realice la actividad propuesta con pequeñas intervenciones que aseguren su aprendizaje.
Se debe realizar variaciones en las evaluaciones, procurando que sean más de forma oral que escrita. La forma de la letra o las faltas de ortografía no deben ser motivo para bajar su calificación. 


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar) 
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE





	DATOS INFORMATIVOS

	NOMBRE
	Viscarra Zapata Gabriel Adrián
	GRADO/CURSO
	Octavo año de EGB paralelo E
	FECHA DE NACIMIENTO
	Quito, 04 de julio del 2004
	EDAD
	12 años 2 meses

	REPRESENTANTE
	Sr. Jesús Viscarra (padre)
	TELEFONO
	3652780 - 0995837088
	DOCENTE
	
	ASIGNATURA
	 

	CUADRO CLÍNICO
	Coeficiente intelectual Normal Inferior, trastorno de déficit de atención

	DIAGNÓSTICO
	Aprendizaje lento. Trastorno de déficit de atención.
	ESTILO DE APRENDIZAJE
	auditivo

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Aprendizaje lento y trastorno de déficit de atención, requiere adaptación curricular significativa, no asociada a la discapacidad, permanente, de aula, pedagógica.

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	x
	NO SIGNIFICATIVA

	
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 2 
	NO ASOCIADA A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Ritmo lector





	· Atención selectiva, sostenida, dividida
· Concentración
· Percepción visual
· Memoria visual inmediata
· Razonamiento lógico


	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCAPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	X
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación micro curricular)
	x
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	X
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	x
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD TDAH
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	X
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. Así también se trabajará en Las estrategias metodológicas y evaluativas que deben ser flexibles, abiertas, innovadoras, motivadoras y, sobre todo, adaptables a la individualidad del estudiante.

El estudiante debe ser ubicado en los primeros puestos al medio, rodeado de personas que puedan colaborar con su atención. 
Reforzar contantemente escritura, lectura y cálculo. Solicite que el estudiante lea y saque conclusiones de lo que lee, trate de trabajar lectura comprensiva. Procure que la forma como escribe o que sus faltas ortográficas no sean motivo para bajar notas. Si es oportuno, permita que los trabajos los entregue a computadora
Realice un monitoreo constante al desempeño académico del estudiante en su asignatura. Motive la utilización de fichas nemotécnicas, carteles y/o recursos que le permitan entender más la clase.  Utilice organizadores gráficos, imágenes que le permitan recordar los aprendizajes. Permita que participe en exposiciones con diferentes ayudas. Desglose instrucciones de preferencia de manera oral y asegúrese que las entienda.  El estudiante se puede beneficiar de dictados, siempre y cuando tenga guía y apoyo.  Refuerce aprendizajes con actividades que involucren diálogos, grabaciones. Propicie a que toda actividad tenga su planificación, explique paso a paso y/o desglose la actividad.  Establezca señales atencionales que permitan que el estudiante se concentre.  Fortalezca constantemente la autoestima del estudiante. Reconozca sus progresos y apoye en los momentos que presenta mayores dificultades. Cerciórese que llene agenda, guíe su manejo. Establezca espacios de diálogo con el estudiante para conocer sus avances y dificultades.  Verifique la participación activa en los trabajos grupales con el acompañamiento docente. Evitar las críticas o llamadas de atención en público.

Las evaluaciones de preferencia deben realizarse de forma oral o con ayudas específicas como carteles, fichas nemotécnicas. 
Utilice evaluaciones diferenciadas para el estudiante.


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar) 
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE





	DATOS INFORMATIVOS

	NOMBRE
	SORIA CARRILLO ANAHI CAROLINA
	GRADO/CURSO
	Octavo año de EGB paralelo A
	FECHA DE NACIMIENTO
	Quito, 14 de enero de 2005
	EDAD
	11 años 09 meses

	REPRESENTANTE
	Sra. Marisol Carrillo
	TELEFONO
	0959989317 - 2346109
	DOCENTE
	
	ASIGNATURA
	 

	CUADRO CLÍNICO
	Síndrome Neuropsicológico del desarrollo con retraso en la adquisición y desarrollo del lenguaje comprensivo

	DIAGNÓSTICO
	Trastorno de déficit de atención y trastorno específico del aprendizaje por dislexia. 
	ESTILO DE APRENDIZAJE
	Auditivo

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención y trastorno específico del aprendizaje por dislexia., requiere adaptación curricular significativa, no asociada a la discapacidad, permanente, de aula, pedagógica.

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	x
	NO SIGNIFICATIVA

	
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 2 
	NO ASOCIADA A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	No específicas.




	· Lentitud en el procesamiento de información.
· Desfases en memoria semántica
· Dificultad en procesos de codificación y decodificación de información. 
· Lateralidad cruzada
· Inseguridad
· Baja autoestima


	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCAPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	X
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación micro curricular)
	x
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	X
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	x
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD TDAH
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	X
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. Así también se trabajará en Las estrategias metodológicas y evaluativas que deben ser flexibles, abiertas, innovadoras, motivadoras y, sobre todo, adaptables a la individualidad del estudiante.

Ubique a la estudiante en los primeros puestos al medio.  Trabaje señales atencionales que permitan orientar su concentración. 
Refuerce constantemente contenidos. Verifique que se encuentre igual en los cuadernos. Motive la utilización de fichas nemotécnicas, carteles y/o recursos que le permitan entender más la clase. Permita que participe en exposiciones con diferentes ayudas. Desglose instrucciones de preferencia de manera oral y asegúrese que las entienda. Permita que el estudiante se beneficie de dictados, actividades que involucren diálogos, grabaciones. Propicie a que toda actividad tenga su planificación, explique paso a paso y/o desglose la actividad. 

Fortalezca constantemente la autoestima del estudiante. Reconozca sus progresos y apoye en los momentos que presenta mayores dificultades.
Realice un monitoreo constante al desempeño académico del estudiante en su asignatura. 

Cerciórese que llene agenda, guíe su manejo. Establezca espacios de diálogo con la estudiante para conocer sus avances y dificultades.
Verifique la participación activa en los trabajos grupales con el acompañamiento docente. Evitar las críticas o llamadas de atención en público.
Privilegiar la participación en clase motivando a que realice la actividad propuesta con pequeñas intervenciones que aseguren su aprendizaje.

EVALUACIÓN:
Utilice evaluaciones diferenciadas para el estudiante.


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar) 
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE



	DATOS INFORMATIVOS

	NOMBRE
	Tigre Orquera Ariel Alexander
	GRADO/CURSO
	Octavo año de EGB paralelo E
	FECHA DE NACIMIENTO
	Quito, 24 de diciembre del 2004
	EDAD
	11 años 9 meses

	REPRESENTANTE
	Sra. Zoila Orquera ( madre)
	TELEFONO
	2317-142 - 0998231895
	DOCENTE
	
	ASIGNATURA
	 

	CUADRO CLÍNICO
	Síndrome neuropsicológico del desarrollo múltiple con retraso en la adquisición y desarrollo del lenguaje, coeficiente intelectual normal inferior

	DIAGNÓSTICO
	Trastorno de déficit de atención con hiperactividad , trastorno especifico del aprendizaje :dislexia	
	ESTILO DE APRENDIZAJE
	Visual, kinestésico

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención con hiperactividad. Trastorno específico del aprendizaje por Dislexia, adaptación curricular no asociada a la discapacidad, permanente, de aula, pedagógica, significativa. 
	
	

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA
(Contenidos, objetivos, criterios de evaluación, recursos)
	x
	NO SIGNIFICATIVA
(Metodología, didáctica, tiempo, secuencia, recursos, técnica o instrumento de evaluación)
	
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 2
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	x
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	
- Padres colaboradores
-Afectivo
-Solidario
-Aprende haciendo
-Le motiva los refuerzos positivos
-Buen futbolista
- Fluidez oral (narración oral)
- Fluidez corporal
-Facilidad de participación en publico 





	-Dificultad al procesar, organizar, planificar y recuperar información (entender y almacenar información), es decir requiere 3 veces más de tiempo  que sus compañeros para realizar este proceso
-Dificultades en el cálculo, atención, comprensión y memoria semántica (organización de la información, relacionada con hechos, conceptos y con el lenguaje).
-Falta de concienciación en relación al tiempo, es decir en responder una pregunta de una evaluación puede demorar mucho tiempo
-Lateralidad : zurdería cruzada
-Ansioso, nervioso

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	x
	DISCAPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación micro curricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD TDAH
	x
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	X
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:

Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. Así también se trabajará en Las estrategias metodológicas y evaluativas que deben ser flexibles, abiertas, innovadoras, motivadoras y, sobre todo, adaptables a la individualidad del estudiante.

Se debe dosificar las órdenes, el tiempo en la ejecución de las diferentes evaluaciones y las tareas, es necesario utilizar recursos visuales Como: mapas conceptuales, organizadores, carteles, lápices de colores para que resalte lo importante, material concreto, etc., realizar evaluaciones de tipo oral, evaluaciones individualizadas, controlar que copie lo aprendido. Ubicar en el primer puesto, verificar la participación activa en los trabajos en grupo, en las actividades individuales ya sea en el pupitre o en el pizarrón, Ubicar al niño cerca de estudiantes que ayuden a su aprendizaje Privilegiar la participación en clase y en otros eventos institucionales, motivando a que realice la actividad propuesta con pequeñas intervenciones que aseguren su aprendizaje.
Generar un sistema de comunicación no verbal (palmada, chasquido de dedos, aplauso, etc.) solo con el niño para recuperar y captar su atención, supervisión constante de las diferentes tareas asignadas, establecer contacto visual, las explicaciones, instrucciones deben ser simples  de una en una, cortas y en lenguaje positivo.(asertivas). MOTIVACION PERMANENTE.

Requerirá de evaluaciones diferenciadas. 


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar) 
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE

	DATOS INFORMATIVOS

	NOMBRE
	JIMENEZ CRIOLLO DANIEL ANDRÉS
	GRADO/CURSO
	Octavo año de EGB paralelo E
	FECHA DE NACIMIENTO
	Quito, 8 de marzo del 2005
	EDAD
	11 años 7 meses

	REPRESENTANTE
	Sra. Miriam Criollo
	TELEFONO
	2314205 - 0984090564
	DOCENTE
	
	ASIGNATURA
	 

	CUADRO CLÍNICO
	Síndrome neuropsicológico del desarrollo múltiple con retraso en la adquisición y desarrollo del lenguaje comprensivo

	DIAGNÓSTICO
	Trastorno de déficit de atención con hiperactividad tipo inatento, trastorno específico del aprendizaje por dislexia. Rasgos de Depresión infantil	
	ESTILO DE APRENDIZAJE
	kinestésico

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención con hiperactividad tipo inatento, trastorno específico del aprendizaje por dislexia, rasgos de depresión infantil, requiere adaptación curricular no asociada a la discapacidad, permanente, de aula, pedagógica, significativa. 
	
	

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA
(Contenidos, objetivos, criterios de evaluación, recursos)
	x
	NO SIGNIFICATIVA
(Metodología, didáctica, tiempo, secuencia, recursos, técnica o instrumento de evaluación)
	
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 2
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	DIFICULTADES ESPECIFICAS DEL APRENDIZAJE
	DISLEXIA
	x
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· Hogar organizado.
· Orientaciones espaciales
· Memoria a corto plazo
· Gnosias visuales

	· Timidez, baja autoestima
· Lenificación en procesamiento de información
· Dificultad de atención, memoria.
· Lateralidad cruzada
· Bajo nivel de comprensión del lenguaje.
· Dificultad en funciones ejecutivas: decodificación, codificación, organización, planificación, almacenamiento y recuperación de información. 

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCAPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación micro curricular)
	
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD TDAH
	x
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	X
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	x
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:

Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. Así también se trabajará en Las estrategias metodológicas y evaluativas que deben ser flexibles, abiertas, innovadoras, motivadoras y, sobre todo, adaptables a la individualidad del estudiante.

El estudiante debe estar sentado en la mitad del aula, en los primeros puestos.  Motive al estudiante y trabaje autoestima. Refuerce sus logros, incentive a la participación en clase.  Utilice tono de voz adecuado y afectivo.
Trabaje señales atencionales como dar una palmada en el hombro, levantar el dedo pulgar, esto permitirá evitar llamar la atención constantemente y ayudará a que se pueda concentrarse en los trabajos. El estudiante requiere utilizar material variado para sus clases y que pueda manipularlo. Asegúrese que entienda lo que escucha, si es necesario pida que repita. Desglose instrucciones de preferencia de manera oral y asegúrese que las entienda. Se puede beneficiar en clase utilizando fichas nemotécnicas, carteles y/o recursos que le permitan entender más la clase.  Permita que las exposiciones, lecciones orales o evaluaciones orales las realice con diferentes ayudas. 
Trabaje memoria y haga que repita dos veces lo que se le solicita o lo que debe ejecutar. Refuerce contantemente lectura comprensiva. 
Procure que las faltas de ortografía o la forma de la letra no afecten en sus notas.  Propicie a que toda actividad tenga su planificación, explique paso a paso y/o desglose la actividad.  Realice un monitoreo constante al desempeño académico del estudiante en su asignatura. Cerciórese que llene agenda, guíe su manejo.  Verifique la participación activa en los trabajos grupales con el acompañamiento docente. 

El estudiante se beneficiará de evaluaciones diferenciadas. 

	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar) 
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE



	DATOS INFORMATIVOS

	NOMBRE
	MACANCELA PAREDES ERICK BRANDON
	GRADO/CURSO
	Octavo año de EGB paralelo “A”
	FECHA DE NACIMIENTO
	Quito, 27 de enero de 2004
	EDAD
	12 años 9 meses

	REPRESENTANTE
	Sr. Oswaldo Macancela
	TELEFONO
	0998697652 - 0995050620
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Fractura de la diáfisis del Humero Derecho

	DIAGNÓSTICO
	 Fractura de la diáfisis del Humero Derecho
	ESTILO DE APRENDIZAJE
	Auditivo - Kinestésico

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Fractura de la diáfisis del Humero Derecho, requiere adaptación curricular no asociada a la discapacidad, permanente, significativa, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	x
	NO SIGNIFICATIVA

	
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	x

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· No especificadas
	· No especificadas

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	x
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	x
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. Así también se trabajará en Las estrategias metodológicas y evaluativas que deben ser flexibles, abiertas, innovadoras, motivadoras y, sobre todo, adaptables a la individualidad del estudiante.


Se debe tomar en cuenta que este documento debe ser aplicado en todas las asignaturas ya que el estudiante tiene predominancia lateral derecha, es decir, escribe con la mano derecha y toda actividad debe ser adaptada para que el estudiante pueda desempeñarse de la mejor manera dentro del aula. Así también en la asignatura de Cultura física, se deberá realizar modificaciones metodológicas y criterios de evaluación.  

Se debe cuidar su parte física dentro del aula por algún golpe que pueda ocasionar dificultades para su recuperación. 



	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar) Fractura de Clavícula derecha.
	x
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE








	DATOS INFORMATIVOS

	NOMBRE
	MOLINA GAVILANES EVELYN VALERIA
	GRADO/CURSO
	OCTAVO AÑO EGB “C”
	FECHA DE NACIMIENTO
	Quito, 28 de agosto de 2004
	EDAD
	12 años 3 meses 

	REPRESENTANTE
	Sra. Adriana Gavilanes (Madre)
	TELEFONO
	0998204666
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Trastorno de déficit de atención tipo inatento. Problemas de aprendizaje discalculia. 

	DIAGNÓSTICO
	 Trastorno de déficit de atención tipo inatento. Problemas de aprendizaje discalculia.
	ESTILO DE APRENDIZAJE
	Kinestésico

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención tipo inatento. Problemas de aprendizaje discalculia. Requiere adaptación curricular permanente, no significativa, pedagógica de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· No especificadas
	· Dificultades en razonamiento verbal y cálculo. 
· Dificultades de atención y concentración. 
· Presenta dificultad para retener información nueva.
· Dificultades en lectura comprensiva.

	
	DISCALCULIA
	x
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	x
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	x
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación.
 
Ubique a la estudiante entre los primeros puestos junto a personas que puedan ayudar en su desempeño. 
Explique paso a paso las instrucciones y actividades que debe cumplir.  Cerciórese que entienda lo que debe realizar en la clase.  Trabaje con señales atencionales para mejorar su concentración. Refuerce constantemente lectura, escritura y cálculo. 
Asegúrese constantemente que las instrucciones sean entendidas. Mantenga contacto visual, evite dar excesivas órdenes o llenar de mucho trabajo en tiempos cortos. 
Seas concreto en las demandas y si es posible trabaje de manera individualizada. 

La estudiante necesita que se realice un recuento de las clases para poder instaurar los aprendizajes, presenta dificultades en retener contenidos. Se debe trabajar en planificación, optimización del tiempo, autorregulación. Se requiere apoyo en hábitos de estudio. Realice supervisión del trabajo. 
Procure realizar trabajos variados para que sus períodos de atención mejoren. Permita que entre las actividades de clase la estudiante pueda tener pausas activas. 
Procure que las faltas de ortografía o la letra no bien formada no sean evaluadas. Refuerce lectura comprensiva. 
Fortalezca constantemente la autoestima del estudiante. Reconozca sus progresos y apoye en los momentos que presenta mayores dificultades.
Cerciórese que llene agenda, guíe su manejo

La estudiante se beneficiará de evaluaciones diferenciadas. Dosificar las evaluaciones. Permitir ayudas pedagógicas o materiales para poder dar las evaluaciones.

	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar) 
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE

















NUEVAS ADAPTACIONES CURRICULARES




	DATOS INFORMATIVOS

	NOMBRE
	ARROBA VERDEZOTO ESTEBAN ALEJANDRO
	GRADO/CURSO
	NOVENO AÑO EGB “A”
	FECHA DE NACIMIENTO
	Pastaza, 17 de diciembre de 2003
	EDAD
	12 años 10 meses

	REPRESENTANTE
	Sra. María José Verdezoto (Madre)
	TELEFONO
	0982491580
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Síndrome neuropsicológico del desarrollo, con retraso en la adquisición de funciones cognitivas: atención y memoria y funciones ejecutivas.

	DIAGNÓSTICO
	 Trastorno de déficit de atención con hiperactividad tipo combinado. Problema de aprendizaje leve que produce dislexia. Dificultades emocionales.
	ESTILO DE APRENDIZAJE
	Visual

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Trastorno de déficit de atención con hiperactividad tipo combinado. Problema de aprendizaje leve que produce dislexia. Dificultades emocionales. Requiere adaptación curricular permanente, no significativa, pedagógica de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	
	DISLEXIA
	x
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· No especificadas
	· Presenta dificultades de adaptación al medio. 
· Presenta dificultades emocionales 
· Dificultades en el procesamiento de información
· Requiere apoyo en hábitos de estudio.
· Dificultades de atención y memoria.
· 

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	x
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	x
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	x
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación.
 
Se sugiere trabajar con el estudiante motivación y autoestima, procure incentivar al estudiante, si debe llamar la atención que sea en privado. Establezca espacios de diálogo con el estudiante para conocer sus avances y dificultades
Ubique al estudiante entre los primeros puestos junto a personas que puedan ayudar en su desempeño. Procure realizar constantemente nivelación de los contenidos vistos en clase. Procure dirigirse con afecto al estudiante manteniendo contacto visual.  Explique paso a paso las instrucciones y actividades que debe cumplir.  Motive el trabajo con organizadores gráficos, lecturas, dibujos que permitan trabajar su campo visual. 
Establezca reglas claras de clase y de trabajo dentro de la misma, desarrollando hábitos de estudio. 

Cerciórese que llene agenda, guíe su manejo. Verifique la participación activa en los trabajos grupales con el acompañamiento docente. Evitar las críticas o llamadas de atención en público. 

El estudiante se beneficiará de evaluaciones diferenciadas. Dosificar las evaluaciones. Permitir ayudas pedagógicas o materiales para poder dar las evaluaciones.


	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar) 
	
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE





	DATOS INFORMATIVOS

	NOMBRE
	Castillo Salazar Mateo Andrés 
	GRADO/CURSO
	Décimo  año de EGB paralelo “D”
	FECHA DE NACIMIENTO
	Quito, 20 de julio del 2002.
	EDAD
	14 años 4 meses

	REPRESENTANTE
	Sra. Elizabeth Salazar (Madre)
	TELEFONO
	0992656880 - 2863022
	DOCENTE
	
	ASIGNATURA
	

	CUADRO CLÍNICO
	Fractura tibia y peroné distal izquierdo 

	DIAGNÓSTICO
	Fractura tibia y peroné distal izquierdo
	ESTILO DE APRENDIZAJE
	Kinestésico

	ESPECIFICACIÓN  DE LA NECESIDAD EDUCATIVA ATENDIDA
	Fractura tibia y peroné distal izquierdo, requiere adaptación curricular no asociada a la discapacidad, temporal, no significativa, pedagógica y de aula. 

	TIPO DE ADAPTACIÓN CURRICULAR
	TEMPORAL
	
	PERMANENTE
	x
	SIGNIFICATIVA

	
	NO SIGNIFICATIVA

	x
	AULA
	x
	PEDAGÓGICA
	x
	VULNERABILIDAD
	x

	GRADO 1
	NO ASOCIADA  A LA DISCAPACIDAD
	x
	ASOCIADA A LA DISCAPACIDAD
	
	ADAPTACIÓN A LOS ELEMENTOS DEL CURRICULO
	FORTALEZAS
	DEBILIDADES

	
	DISLEXIA
	
	DISCAPACIDAD INTELECTUAL
	
	OBJETIVOS
	
	· No especificadas
	· No especificadas

	
	DISCALCULIA
	
	DISCAPACIDAD FÍSICA
	
	CONTENIDOS
	
	
	

	
	DISGRAFIA
	
	DISCPACIDAD MOTRIZ
	
	METODOLOGÍAS/DIDÁCTICA
	x
	
	

	
	DISORTOGRAFIA
	
	DISCAPACIDAD AUDITIVA
	
	TIEMPOS (planificación microcurricular)
	x
	
	

	
	DISFASIA
	
	DISCAPACIDAD VISUAL
	
	RECURSOS 
	x
	
	

	TRASTORNOS DEL COMPORTAMIENTO
	TRASTORNO DE DEFICIT DE ATENCIÓN
	
	MULTIDISCAPACIDADES
	
	CRITERIOS EVALUACIÓN 
	
	
	

	
	TRASTORNO DE DEFICIT DE ATENCIÓN CON HIPERACTIVIDAD
	
	

TRASTORNOS GENERALIZADOS DEL DESARROLLO
	AUTISMO
	
	EVALUACIÓN : TÉCNICA E INSTRUMENTO
	x
	
	

	
	CONDUCTAS AGRESIVAS, ANSIOSAS / EVASIVAS
	
	
	SINDROME DE ASPERGER
	
	RECOMENDACIONES:
Las modificaciones se realizarán en el espacio, en los recursos o materiales didácticos, en la infraestructura, en el tiempo que requiere el estudiante para realizar una determinada tarea, en la comunicación. 

Mateo requiere de reposo absoluto hasta el 28 de diciembre de 2016. Esta situación se da porque el estudiante tiene colocado en su pierna unos clavos externos que cualquier movimiento puede afectar su recuperación. 
Se debe tomar en cuenta que este documento se lo emite puesto que el estudiante deberá igualarse un bloque curricular, el mismo que en coordinación con la madre y los docentes se realizará un apoyo vía correo electrónico de las siguientes asignaturas: Matemática, Ciencias Naturales, Ciencias Sociales, Lengua e inglés. 
Al regresar el estudiante se aplicará en la asignatura de Cultura física, siguiendo las indicaciones del doctor. Las asignaturas que quedan pendientes, se las realizará cuando el estudiante asista a clases. 

Se recomienda evaluaciones diferenciadas. 



	DOTACIÓN SUPERIOR
	
	APRENDIZAJE LENTO
	
	
	SINDROME DE RETT
	
	

	VULNERABILIDAD
	(Especificar) Fractura tibia y peroné distal izquierdo
	x
	
	OTROS
	
	FIRMAS:
	CONSEJERA DEL NIVEL
	COORDINADORA PEDAGÓGICA
	COORDINADORA DECE







10. Planes de Mejora 

ACCIONES A IMPLEMENTAR
·  Aplicación del plan de área , evaluación y retroalimentación , utilizar todos los 
·  Presentación y reconocimiento del currículum por parte del rector, coordinadora y docentes de todas las áreas,
· Se iniciará rotulando los espacios de las sedes con carteles en Inglés.
·  Mensualmente se realizará una cartelera en inglés, con frases, mensaje o textos acordes con los proyectos que se estén trabajando .
·  Se colocarán carteles en los salones y en los pasillos , en sitios visibles para todos, con comandos en inglés,
·  Durante cada mes se trabajarán diferentes comandos.
·  Desde la formación para la oracion diaria que se realiza con todo el alumnado , se trabajarán comandos, canciones, oraciones etc.
·  En la clase de Inglés se trabajarán videos, textos, audiciones ,canciones , etc.relacionados con los proyectos . De esta manera se fortalecerán las competencias de escucha, escritura y habla en el idioma Inglés.
·  Se  espera institucionalizar ¨”LA SEMANA DEL BILINGÜISMO”
Durante esta semana se realizarán presentaciones de dramatizaciones, bailes, canciones, poesías en Inglés, por parte de los estudiantes y docentes.
·  Se realizarán exposiciones de trabajos realizados por los estudiantes en las diferentes áreas y proyectos en inglés.
·  La participación activa de los docentes que se han capacitado en inglés para que involucren al resto de personal.
·  Incorporar estamentos que nos colaboren en la consecución de material didáctico.
RESULTADO ESPERADO
Mayor participación de la comunidad educativa en pro del fortalecimiento del bilingüismo .

Fortalecimiento de las competencias en el área de inglés , en los estudiantes.

AREA DE INGLES
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